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PREFACE 


A  Study  of  the  National  Upward  Bound  and  Talent  Search  Programs,  the 
final  report  of  the  research  conducted  by  the  Research  Triangle  Institute 
(RTI)  under  USOE  contract  number  OEC-0~73-7052,  is  presented  in  four 
volumes: 

Volume  I,  Review  of  the  Literature  Relevant  to  Upward  Bound  and 
Talent  Search  Programs, 

Volume  II,  Estimates  of  the  Target  Population  for  the  Upward  Bound 
and  Talent  Search  Programs . 

Volume  III,  Descriptive  Study  of  the  Talent  Search  Program, 

Volume  IV,  Evaluation  Study  of  the  Upward  Bound  Program, 
This  document  contains  the  appendixes  to  Volume  IV  (Evaluation  Study 
of  the  Upward  Bound  Program)  of  the  four-volume  RTI  report. 
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Data  Collection  and  Preliminary  Processing  Procedures 
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Appendix  A 


Data  Collection  aud  Preliminary  Processing  Procedures 

I.  GENERAL 

This  appendix  details  the  procedures  followed  in  data  collection  for 
the  Upward  Bound  Study.     Because  data  were  to  be  collected  from  large 
numbers  of  various  types  of  individuals  at  many  different  sites,  consider- 
able preparatory  efforts  preceded  the  actual  data  collection,  and  these 
activities  are  also  discussed.    Receipt  control  procedures  and  the  pre- 
liminary processing  of  the  collected  data  (including  hand  coding  and 
editing)  will  also  be  described. 

II.     PRELIMINARY  ACTIVITIES 

A,      Preparatory  Contacts  With  UB  Projects  and  Control  Schools 

Mail  and  telephone  contacts  were  made  with  UB  and  high  school  person- 
nel in  order  to  introduce  RTI,  to  inform  project  and  school  officials  of  the 
study  and  the  goals  and  purposes  of  the  study,  to  obtain  cooperation,  to 
collect  data  required  for  sampling  students  and  staff,  and,  in  the  case  of 
schools,  to  establish  liaison  persons  for  future  contacts.     (In  some  cases, 
RTI  survey  staff  visited  school  officials  in  order  to  obtain  permission  to 
conduct  the  study  in  the  school  system.     In  all  cases,  communications  with 
USOE  regional  offices  was  maintained,  and  endorsement  of  officials  at  the 
state  and  district  levels  was  obtained.) 

For  UB  projects,  a  letter  was  mailed  December  10,  1973,  to  the  project 
directors  of  each  sampled  project.     The  letter  included  a  current  UB  roster 
(CUB),  as  provided  by  USOE,  and  asked  the  project  director  to  review  and 
update  the  current  roster  to  include  all  persons  who  were  members  of  that 
UB  project  during  the  period  September  1,  1973,  to  October  31,  1973,  and  to 
identify  the  grade  level  for  each  listed  student  (this  instrument  was  the 
Project  Roster  Verification  Form,  PRV) .    The  project  directors  were  asked 
to  return  the  PRV  to  RTI  by  January  10,  1974.     During  mid -January,  telephone 
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calls  were  placed  to  all  project  directors  requesting  each:     (1)   to  provide 
RTI  with  the  name  of  their  liaison  person  at  selected  feeder  high  schools, 
(2)   to  provide  the  name  of  the  director's  immediate  superior  at  the  insti- 
tution,  (3)  to  provide  a  roster  of  project  counselors  and  instructors  for 
the  1973  summer  session  and  the  1973-74  academic  year  program,  and  (4)  to 
return  to  RTI  the  PRV  if  they  had  not  done  so  already.     Letters  were  mailed 
on  January  22,  1974,  to  all  project  directors  confirming  the  request  made 
by  telephone  for  rosters  of  instructors  and  counselors  for  the  1973  summer 
program  and  the  1973--74  academic  .year  program.    Mail  and  telephone  follow- 
ups  to  project  directors  were  necessary  in  order  to  obtain  information 
which  was  late  or  returned  incomplete.     Much  of  the  requested  information 
was  not  received  by  early  February,  and  therefore  many  further  contacts 
were  necessary  in  order  to  obtain  data. 

Preparation  of  the  UB  sample  began  January  31,  1974,  with  the  PRV 
containing  the  sample  of  eligible  students  (those  participating  in  UB 
between  September  1  and  October  31,  1973)  selected  for  each  UB  project. 
(One  sampled  project  was  a  new  project  and  had  no  eligible  students.)  Each 
sampled  UB  student  was  assigned  a  unique  12-digit  identification  number, 
and  both  name  and  ID  number  were  entered  into  a  computer  master  name  file 
of  sample  members.     New  rosters  of  sample  members  were  printed  from  this 
file  for  each  sampled  project,  forming  the  Survey  Administrator  Roster  Form 
(SARF)  for  each  UB  project. 

For  control  group  schools,  contacts  began  with  state  and  school 
officials.     A  letter  was  mailed  December  27,  1973,  from  USOE  to  the  chief 
state  school  officers  of  those  states  with  any  high  school  selected  for 
inclusion  in  the  study.     The  letter  served  to  introduce  the  study,  to  ask 
for  cooperation  and  endorsement  of  the  state  board  of   education,  and  co 
urge  district  level  cooperation.     On  Januc:-y  9,  1974,  a  letter  was  mailed 
to  chief  state  school  officers  listing  high  schools  selected  for  participa- 
tion.    A  telephone  followup  was  initiated  toward  the  end  of  January  to 
those  state  departments  of  education  from  whom  no  response  concerning 
endorsement  of  the  study  had  been  received.     Contacts  with  district,  local, 
and  school  officials  began  with  a  letter  on  January  4,  1974,  to  the  super-- 
intendent  of  school  districts  involved.     The  letter  asked  for  cooperation, 
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provided  complete  details  of  the  study,  and  informed  the  superintendent 
that  the  state  department  of  education  had  been  contacted.     The  letter 
contained  a  list  of  the  schools  selected  within  that  district  and  advised 
that  an  RTI  representative  would  telephone  within  two  weeks  to  further 
discuss  the  study. 

On  January  17,  1974,  followup  telephone  calls  were  made  to  district 
superintendents  requesting  cooperation  and  the  endorsement  of  sampled 
schools.     These  calls  alerted  RTI  that  some  superintendents  had  not  received 
the  original  letter.     Requests  by  some  superintendents  for  a  copy  of  the 
student  survey  irstrument  were  communicated.     A  remailing  was  made  to  these 
superintendents  and  they  were  later  recontacted  by  telephone. 

Telephone  calls  to  principals  began  January  21,  1974,  to  explain  the 
study  and  to  secure  cooperation  of  schools  after  the  district  superintendent 
had  already  agreed  to  cooperate.     Confirmation  mailing  was  initiated  on 
January  24,  1974,  to  district  superintendents  or  to  principals  to  verify 
(when  requested  by  the  superintendent)  district  and  school  cooperation. 

For  the  feeder  schools  (i.e.,  high  schools  providing  UB  participants), 
contact  with  persons  prior  to  questionnaire  administrations  began  January  18, 
1974.     Telephone  calls  were  initiated  to  UB  feeder  school  contacts  to 
secure  cooperation  and  to  obtain  lists  of  10th,  11th,  and  12th  grade  home- 
rooms for  use  in  preparation  of  the  control  group  sample.    Letters  were 
mailed  January  24,  1974,  to  UB  school  contacts  confirming  cooperation  and 
requesting  the  list  of  all  10th,  11th,  and  12th  grade  homerooms,  Followup 
calls  were  made  to  school  contacts  not  returning  homeroom  lists  by  February  11, 
1974,  asking  them  to  return  the  lists  as  soon  as  possible.    A  mailout  on 
February  22,  1974,  to  UB  feeder  school  contacts  identified  selected  homerooms 
in  each  sample  school  and  requested  a  list  of  students  in  each  homeroom 
with  an  identification  of  race,  socioeconomic  status,  and  scholastic 
achievement  characteristics  of  each  listed  student  for  use  In  preparation 
of  the  control  group  sample.     This  instrument  was  the  High  School  Classroom 
Roster  Form  (HSCR) .     Letters  requested  that  the  HSCR  be  returned  by  March  11, 
1974,     Followup  telephone  calls  began  March  12,  1974,  to  school  contacts  ^ 
who  had  not  returned  the  HSCR,  to  request  they  return  the  lists  to  RTX  as 
soon  as  possible. 
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Some  problems  existed  in  obtaining  full  cooperation  of  school  districts 
and  schools  and  in  the  collection  of  sampling  information.  Additional 
telephone  calls  were  required  to  obtain  cooperation  in  some  school  districts. 
Sample  instruments  were  sent  to  schools  requesting    them,  and  visits  were 
made  by  RTI  central  staff  to  two  large  cities  specifically  for  the  purpose 
of  obtaining  city  school  officials'  permission  to  conduct  the  study. 
Individual  schools  in  several  locations  were  visited  during  trips  to  hire 
study  administrators  in  order  to  answer  questions  of  principals  regarding 
the  study.     Requests  for  identification  other  than  name  had  to  be  dropped 
for  some  sample  schools  due  to  unusually  slow  response  to  the  requests  and 
due  to  some  invalid  data;  additional  telephone  calls  and  mailings  were 
required  in  order  to  prompt  schools  to  return  sampling  information  to  RTI, 

Preparation  of  the  comparison  student  (CS)  sample  began  on  January  31, 
1974,  using  the  completed  HSCR  forms.     Each  student  selected  into  the  CS 
sample  was  assigned  a  unique  12-digit  identification  number  and  the  names 
and  ID  numbers  were  merged  into  the  master  name  file.     New  rosters  of  CS 
group  members  were  printed  from  this  file  for  each  participating  high 
school,  forming  the  SARF  instruments  for  the  CS  group. 

B,      Pretest  of  Questionnaires 

After  a  revision  of  the -UB  questionnaires  which  incorporated  the 
suggestions  of  two  Advisory  Panels,  a  pretest  of  instruments  was  scheduled 
for  the  week  of  January  14,  1974.     A  local  UB  project  at  Shaw  University 
(Raleigh,  N.C.)  and  a  local  high  school  which  "feeds"  the  project — ^Wake 
Fores t-Rolesvilie  High  School  (Wake  Forest,  N,C,) — participated  in  the 
pretest.     On  January  15,  1974,  the  Basic  Student  Questionnaire  (tSQ)  was 
administered  to  nine  10th,  11th,  and  12th  graders  currently  enrolled 
in  the  Shaw  University  project.     RTI  project  staff  members  were  present 
after  the  administration  to  discuss  any  problems  with  the  questionnaire. 
Participating  students  were  helpful  in  providing  constructive  suggestions 
on  how  the  questionnaire  might  be  revised.     On  the  same  day,  UB  project 
staff  questionnaires  were  distributed  among  the  project  staff  at  the  pretest 
site.     Later  that  week,  an  RTI  staff  member  returned  to  Shaw  to  discuss  the 
questionnaires  with  the  UB  staff.     On  January  18,  RTI  staff  administered 
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the  BSQ  to  nine  comparison  students  enrolled  in  the  pretest  high  school. 
These  students  also  provided  a  nxunber  of  constructive  suggestions  as  to  the 
readability  and  relevance  of  the  questionnaire  itenis. 

III.     SITE  VISITS 

A.  Preparation  of  Site  Visitors 

RTI  staff  members  met  forma^lly  and  informally  during  the  winter 
and  spring  to  discuss  specific  site  visit  strategies,  to  study  the  site 
visit  protocol,  to  further  define  subquestions  within  the  major  protocol 
areas,  and  to  anticipate  the  approaches  needed  to  insure  conter.  coverage 
within  a  two--day  site  visit.    Seven  regular  staff  members,  one  part-time 
member,  and  one  consultant  considered  these  matters  prior  to  initiation  of 
the  visits,  and  all  nine  then  participated  in  the  site  visits. 

Two  consultants  were  later  included  in  various  site-visit  teams.  They 
were  advised  by  telephone  and  mail  of  specific  purposes  and  procedures,  and 
an  RTI  staff  member  made  personal  contact  with  the  consultant  prior  to  the 
actual  visit.    These  two  consultants  were  also  members  of  the  RTI  Upward 
Bound/Talent  Search  Advisory  Coimcil. 

An  effort  was  made  to  include,  a  range  of  ethnicity  among  the  visit 
team  members,  and  to  match  at  least  one  visitor  with  the  major  ethnic  group 
served  at  given  projects.    The  overall  visit  team  of  11  persons  (including 
the  3  consultants)  represented  the  following  groups:     Chicano,  American 
Indian,  Chinese,  black,  and  white. 

Pilot  visits  as  such  were  not  conducted^     However,  after  the  two 
initial  academic-year  visits,  the  RTI  team  met  to  discuss  procedures, 
finddlngs,  unanticipated  difficulties,  etc.,  and  developed  additional 
strategies  and  questions. 

B.  Arrangements  for  Visits 

After  selection  of  the  sites  to  be  visited,  explanatory  letters  were 
mailed  to  project  directors  advising  them  of  the  upcoming  visit  and  its 
purposes.     Regional  TRIO  program  officers  were  informed  of  those  projects 
selected 5,  and  their  assistance  was  solicited  in  emphasizing  the  importance 
of  the  visits  in  the  UB  evaluation  study. 
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Direct  telephone  contact  was . then  made  with  project  directors  by  RTI 
team  leaders  several  weeks  prior  to  the  proposed  visit,  in  order  to  clarify 
purposes,  set  up  schedules  .for  interviews,  and  discuss  other  related  matters. 
In  addition,  preliminary  information  was  obtained  on  the  'lature  of  the 
formal  programs,  numbers  of  personnel  involved,  and  the  feasibility  of 
scheduling  makeup  sessions  for  administration  of  the.  student  questionnaire. 
Additional  copies  of  descriptive  materials  were  mailed  to  further  clarify 
the  purposes  of  the  study,  as  well  as  those  of  the  site  visits. 

C.  Schedule 

Visits  were  conducted  during  the  months  of  April  and  May  1974  (for  the 
academic-year  programs),  and  June  and  July  1974  for  the  summer  programs. 
Selection  of  specific  visit  dates  was  typically  made  by  project  directors, 
in  conjunction  with  schedules  proposed  by  the  RTI  team  leader.     The  attempt 
was  made  always  to  plan  two  visits  in  one  trip  in  the  interests  of  efficiency 
and  economy.     Site  visits  typically  required  two  full  days  in  the  summer 
and  about  1-1/2  days  during  the  academic  year.     The  team  consisted  of  two 
persons- in  all  cases  except  one,  where  three  were  involved. 

jable  A.l  provides  an  overview  of  the  site  visit  schedule,  documenting 
the  number  of  locations  visited,  dates,  involvement  of  RTI  staff  members 
and  consultants,  and  indicating  the  range  of  interviews  and  observations. 
Feeder  school  personnel  and  advisory  board  members  were  the  categories 
least  often  interviewed,  while  large  mjmbers  of  staff,  instructors,  and 
students  were  interviewed  at  most  sites.     In  addition,  it  may  be  noted  that 
there  were  numerous  observations  of  project  activities,  w\th  greatest 
emphasis  on  classes,  tutoring  and  counseling  sessions,  and  recreational 
activities.     As  used  in  Table  A.l,  "institutional  representative**  refers  to 
a  representative  of  the  sponsoring  institution,  whether  dean  or  other 
member  of  a  college  staff,  or  director  of  a  consortium  of  institutions. 
Sites  listed  in  Table  A.l  are  presented  in  random  order  across  all  10  HEW 
regions. 
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Table  A.l 

OVERVIEW  OF  UB  SITE  VISIT  SCTEDULE  AND  CONTACTS 
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2 
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1 
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i 
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s 
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5 
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3 
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1 
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2 
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6 
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IV.     HIRING  AND  TRAINING  STUDY  ADMINISTRATORS 


Before  the  administration  of  the  BSQ  RTI  survey  staff  visited  53  study 
sites  to  further  plan  the  administration  with  the  schools  and  projects,  and 
to  recruit,  interview,  and  hire  local  study  administrators.     Sources  of 
candidates  for  positions  as  study  admir  ^^-^       acluded  UB  feeder  school 

substitute  teacher  lists,  RTI  natl  :r  file,  and  UB  project 

directors.     Interviewing  and  hirir  *  F*^     aary  12,  1974,  Persons 

recruited  from  the  RTI  national  interviewer  file  with  "excellent"  ratings 
were  hired  by  telephone  from  RTI.     During  March  and  April,  1974,  RTI  person- 
nel visited  53  study  areas  interviewing  study  administrator  candidates; 
providing  personal  contact  with  school  and  project  personnel;  and  answering  . 
questions  of  project  or  school  personnel  concerning  the  study.     Offers  of 
positions  were  made  by  mail. 

Six  regional  training  sessions  were  held  between  April  3-12,  1974,  for 
the  62  persons  hired  to  conduct  questionnaire  administrations  and  to  collect 
transcript  data  at  the  54  sample  Upward  Bound  projects  and  107  control 
feeder  high  schools. 

The  training  procedures  included: 

a)  A  detailed  discussion  of  questionnaire  administration  techniques, 
how  to  schedule  appointments,  makeups,  etc. 

b)  A  thorough  familiarization  with  Upward  Bound  and  control  student 
questionnaires,  transcript  forms,  and  SARFs  (the  list  of  sample 
students  and  identification  numbers  which  was  used  to  record  the 
status  of  questionnaire  administration  and  transcript  information 
collection  for  each  sample  student),  and  procedures  to  be  used  in 
conducting  questionnaire  administrations  (study  administrators 
were  instructed  to  use  a  monitor  to  assist  UB  student  question- 
naire administrations  involving  more  than  40  students) . 

c)  Practice  in  questionnaire  administrations  in  order  to  further 
familiarize  study  administrators  with  questionnaire  administration 
techniques  (a  self-study  questionnaire  was  given  to  each  adminis- 
trator at  the  end  of  the  session  to  determine  his  or  her  level  of 
understanding  of  the  training  procedures.) 
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d)      Delegation  to  all  study  administrators  of  their  respective 
assignments. 

Students  sel  ected  into  the  UB  and  CS  groups,  and  UB  and  high  school 
staff  selected  into  the  respective  staff  samples,  were  each  assigned  a 
unique  identification  number  which  was  affixed  to  the  appropriate  question- 
naires.     A  computer  file  was  prepared  to  aid  in  receipt  control  and  to 
provide  addresses  for  mailing  the  D/TQ  and  fa''''  ques*  ^nrmaires. 

Supplies  of  questionnaire  forms  were  shipped  Apr      10-12,  1974,  to 
study  administrators  after  the  training  sessions  euu^^d  and  after  delays  in 
printing  and  identification  number  preparations  caused  by  late  0MB  approval 
of  survey  instruments. 

V.     BASIC  STUDENT  QUESTIONNAIRES  AND  STUDENT  TRANSCRIPT  FORM 

A.      Data  Collection  for  the  UB  Group 

Original  BSQ  administrations  to  UB  students  began  on  April  13,  1974, 
and  were  conducted  using  two  different  methods: 

1)  Group  administrations — group  questionnaire  administrations  were 
held  during  regularly  scheduled  meetings  of  the  full  UB  membership 
at  a  sampled  project;  and 

2)  .Remote  site  administrations — this  technique  was  used  to  administer 
questionnaires  to  participants  of  projects  which  held  group 
meetings  only  infrequently,  or  of  projects  where  attendance  at 
group  meetings  was  generally  low.     In  these  cases,  study  adminis- 
trators accompanied  UB  project  staff  on  their  regular  visits  to 
meet  with  project  students  at  their  respective  feeder  high  schools 
and  administered  the  questionnaire  during  these  small  meetings. 

Some  BSQ  administrations  originally  scheduled  for  mid-April  had  to  be 
rescheduled  for  later  dates  because  difficulties  encountered  in  obtaining 
0MB  approval  of  survey  instruments  caused  delays  in  printing  the  forms  which 
then  could  not  be  mailed  to  study  administrators  in  time  to  keep  the  dates. 
Despite  assurances  by  project  directors  that  response  rates  to  the  question- 
naires at  their  projects  would  be  high,  the  response  rates  overall  were 
much  lower  than  expected. 
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BSQ  makeup  administrations  were  scheduled  at  66  percent  of  the  sampled 
US  projects.     Depending  on  the  circumstances  and  success  of  the  makeup 
session,  in  a  very  few  cases  more  than  one  makeup  session  was  held  in  order 
to  raise  the  project's  response  rate.     In  the  cases  of  two  projects  which 
had  low  response  to  both  original  and  makeup  BSQ  administrations,  question- 
naires Were  mailed  to  nonrespondents.     This  mailout,  however,  produced  a 
very  low  return  and  no  further  efforts  at  mailing  the  BSQ;were  undertaken. 
T^o  makeup  remote  site  adminisr-mtions  were  possible  due  to  the  lengthy 
period  of  the  original  adm^'  ^I'on  sessions  of  often  three  to  four  weeks 

and  the  late  dates  of  thu  ^  or        al  administrations. 

Because  the  response  ratu  was  lower  than  expected  even  after  makeup 
efforts,  additional  administrations  of  the  BSQ  to  previously  absent  UB 
students  were  conducted  during  the  UB  summer  program.     Beginning  July  2, 
J974,  these  extra  makeup  sessions  were  held  at  the  project  sites  visited  by 
the  RTI  research  staff.     In  addition,  sessions  were  held  at  the  remaining 
projects  at  which  five  or  more  previously  absent  UB  students  would  be 
^"vailable  for  the  summer  administration.     Summer  administrations  took  place 

36  of  the  projects,  resulting  in  the  completion  of  180  additional  ques- 
tionnaires. 

By  June  28,  1974,  the  study  administrators  obtained  reasons  for  the 
absences  of  sample  students  and  recorded  these  on  the  SARF.    By  this  means 
UB  students  who  had  left  the  selected  projects  were  identified  and  later 
fuelled  at!  alternative  questionnaire. 

Study  administrators  collected  transcript  data  on  all  UB  students  from 
;tnformation  contained  in  project  files  and  entered  these  data  on  the  Student 
transcript  Form  (STF) .    Data  were  collected  at  each  project  on  days  of 
d^estionnaire  administration  and  during  ensuing  weeks  until  the  task  was 
complete.     Because  of  the  widely  varied  record-keeping  systems  of  projects 
^nd  their  feeder;  high  schools,   the  task  of  completing  the  STF  was  extremely 
j^aborious.     Not  all  project  files  contained  all  of  the  necessary  transcript 
d^ta,  although  attempts  were  made  by  study  administrators  and  project  direc- 
{;ors  to  obtain  it.     Some  information  contained  on  the  records  was  difficult 
t;o  decipher,  even  by  school  officials  themselves.     Because  of  these  problems 
{;his  data  collection  effort  was  more  time  consuming  than  had  been  anticipated. 
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B.      Data  Collection  for  the  CS  Group 

Original  BSQ  administrations  for  the  CS  group  began  April  15,  1974, 
and  were  held  in  the  feeder,  high  schools  at  times  convenient  to  school 
officials.     Original  BSQ  administration  dates  were  arranged  with  the  school 
contact  person  by  staff  members  from  RTI,    Makeup  administrations  were 
scheduled  if  more  than  15  percent  of  the  sample  group  missed  an  original 
questionnaire  administration  (more  than  3  out  of  21  students).  Study 
administrators  were  instructed  to  schedule  makeup  sessions  for  any  schools 
involved  which  were  required  In  64  of  the  sample  feeder  schools. 

Several  BSQ  adr^'  .r       .;  had  to  be  rescheduled  luicause  difficulties 

in  obtaining  0MB  ...^e  oi  iiurvey  instruments  caused  dc^lays  in  printing 

and  preparing  instruments  for  field  work.  Officials  at  one  large  city  high 
school  withdrew  their  previous  commitment  to  allow  BSQ  administration  at 
the  school.  In  this  case,  permission  was  granted  to  mail  questionnaires  to 
the  sampled  students;  however,  the  return  rate  to  RTI  was  very  low  from  the 
subsequent  mailing.  Followups  were  not  possible  because  the  school  refused 
to  provide  RTI  with  addresses  of  sampled  students. 

The  study  administrators  obtained  from  the  school  staff  reasons  for 
the  absences  of  sampled  students  from  BSQ  administration  a-4-   recoded  these 
on  the  SARF.     By  this  means,  comparison  students  who  had  c   .    3ed  or  trans- 
ferred out  of  the  se>=^ted  schools  were  identified  and  lat:     oiailed  an 
alternate  questionnaire. 

Study  admin  is  trrrrors  collected  transcript  data  on  the       jgztoup  usually 
from  school  files,   jut  sometimes  at  the  city  or  district  sci    ol  office. 
Data  were  collected  at  each  school  at  times  arranged  by  school  officials 
and  the  study  administrator.    As  with  the  UB  group,  problems  were  encountered 
in  recording  transcript  information  onto  the  STF,  since  record-keeping 
systems  varied  greatly  from  school  to  school.     Transcript  information  was 
not  available  for  a  assail  number  of  students,  primarily  those  who  had 
transferred  to  or  f rcjcir  a  sample  school  and  whose  transcripts  were  not  in 
the  possession  of  ±hB  school.     One  schaol  declined  to  provide  RTI  with 
transcripts  withour -rsritten  student  consent  after  having  previously  agreed 
to  provide  the  traiH^-ipt  data.     Forms  were  provided,  four  of  which  were 
returned  to  the  sch.•^^^-;  however,  no  transcripts  were  ever  received,  even 
after  several  followup  telephone  calls  to  the  principal. 
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C.  Receipt  Control  for  BSQ  and  STF 

The  receipt  control  system  implemented  separate  procedures  for  UB  and 
CS  in  keeping  current  accounts  of  the  status  for  each  instrument.  As 
materials  from  each  completed  project  or  feeder  school  BSQ  administration 
and  STF  completion  were  received  at  RTI,  a  procedure  was  used  to  account 
for  each  individual  sample  member  and  the  information  which  had  been 
received  for  that  member.     Information  as  to  questionnaire  completion, 
reasons  for  absence  at  BSQ  administration  (e,g.,  absent,  dropout ,  transfer) , 
and  transcript  information  availability  was  recorded.    A  categorical  tally 
was  maintained  for  each  project  and  for  each  feeder  school  in  order  to 
maintain  a  current  response  ^  For  each  sample  member  listed  as  a 

"dropout"  or  a  "transfer",  a  card  file  was  created  showing  the  student *s 
identification  number,  name,  and  address  (if  an  address  was  available  from 
the  transcript  form) •     This  file  was  used  for  conducting  mailouts  of  the 
Dropout/Transfer  Questionnaire  (D/TQ)   to  sample  members  from  both  UB  and 
Control  groups. 

D.  -     Editings  Codiag^  and  Frpcessing  of  BSQ  and  STF 

Questionnaire  eczxt  guiaelines  and  procedures  for  coding  open-ended 
questions  were  deve'jsi^piad  3~  the  BSQ  in  order  to  adequately  prepare  the 
questionnaires  for  macLiJLice  scoring.    A  staff  of  editors-coders  was  trained 
in  a  one-day  session  fin  Jurne  1974  to  properly  edit  all  questionnaires  and 
tu  code  open-ended  xui^estiom  according  to  procedures  outlined  in  the  editing 
asrd  coding  manuals.     AUl  ed±t  work  was  verified  by  supervisors  to  ensure 
high-quality  data.     .After  Ttnanual  editing  and  coding,  questionnaires  were 
computer  scored  by  ife.-^snirement  Reseaxch  Center,  a  subsidiary  of  Wes tiitghouse 
Learning  Corporatior    Hoya  City,  Iowa. 

Editing  and  codinE;  procedures  were  devised  for  rre  STF  in  order  to 
derive  usable  data  -J  ^'^m  tr.r=.  forms  for  analysis.     An  F^ri  staff  was  trained 
to  edit  and  code  thtr    lam  from  the  transcript  forms  o~  September  27,  1974. 
Their  work  was  verif  nee  xj^  supervisors.     Following  the  edit  and  coding 
step,  coding  sheets  were  '^.t-vpunched  and  verified  at  RTI  and  a  computer  file 
of  the  STF  data  was  caTastru:.rted . 


17 


A. 12 


VI.     DROPOUT/TRANSFER  QUESTIONNAIRE  (D/TQ) 


A.      Data  Collection 

For  the  UB  group,  all  persons  listed  on  the  UB  SARF  as  a  program 
dropout  or  as  a  transfer  to  another  program  became  eligible  for  the  admin- 
istration of  this  instrument.     Beginning  May  2,  1974,   this  short  question- 
naire was  mailed  to  each  person  listed  as  a  dropout  or  a  transfer  as  soon 
as  the  SARF  for  the  sample  member *s  project  had  been  completely  verified. 
Therefore,  mailouts  to  dropouts  and  transfers  occurred  throughout  the 
questionnaire  administration  period  on  a  flow  basis.     Addresses  for  these 
students  were  obtained  from  project  files  as  part  of  the  collection  of 
transcript  data.     For  questionnaires  returned  to  RTI  marked  "undeliverable" 
by  the  post  office,  a  "second  best  address"  (if  available)  was  obtained  from 
data  recorded  on  the  Student  Transcript  Form,  and  was  used  to  remail  the 
D/TQ.     One  month  following  the  last  original  mailing  of  the  D/TQ  to  indivi-- 
duals,  a  followup  mailing  was  made  to  all  sample  members  from  whom  no  D/TQ 
had  b  een  received  (excepting  those  sanple  members  with  "undeliverable" 
questionnaires  and  with  no  "second  best  address"). 

For  the  CS  group,  dropout/transf ers  comprised  the  group  listed  on  the 
SARF  as  school  dropouts  or  as  transfers  to  another  school. 

Beginning  May  2,  1974,  the  D/TQ  was  mailed  to  each  person  so  identified. 
Procedures  were  identical  to  those  for  the  UB  group. 

Since  the  overall  response  rate  of  UB  students  to  the  BSQ  administra- 
tions (original,  makeup,  and  summer  administrations)  was  lower  than  desired, 
it  was  decided  that  a  short  questionnaire  would  be  mailed  to  each  UB  studenn 
who  was  listed  as  an  absentee  from  the  BSQ  administrations.     From  transcr±p:t 
records  and  from  contact  with  UB  project  personnel,  addresses  were  obtained 
for  "absentee"  sample  members.     On  July  29,  1974,  a  modified  version  of  the 
D/TQ  was  mailed  to  each  absentee  with  a  cover  letter  citing  the  purposes  of 
the  study,  the  questionnaire,  and  a  postage  paid-return  envelope.    A  second 
mailing  of  questionnaires  to  absentees  not  responding  to  the  first  raailout 
was  made  on  August  30,  1974. 
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B.  Receipt  Control  for  the  D/TQ 

As  each  D/TQ  was  received  at  RTI,  the  card  file  maintained  for  the 
respective  sample  member  was  updated  to  show  response  to  the  questionnaire. 
The  master  UB  or  CS  instrument  response  indicator  file  of  sampl'^^-ciembers 
was  updated  to  show  response,  and  the  student  ID  number  from  each  absentee 
questionnaire  was  recorded. 

C.  Editing,  Coding/and  Processing  for  the  D/TQ 

A  set  of  instructions  was  developed  by  survey  specialists  for  editing 
and  coding  of  all  responses  contained  in  the  D/TQ.    An  experienced  editinr 
and  coding  staff  was  trained  to  edit  and.  code  the  questionnaires,  and  all 
work  was  verified  by  supervisors.     Coding  sheets  were  then  keypunched  and 
verified  by  RTI  personnel  and  a  computer  file  of  the  D/TQ  responses  was 
generated  from  the  cards. 

VII.  MASTER  FILE  OF  NAMES,  ADDRESSES,  AND 
INSTRUMENT  RETURN  INDICATORS 

During  August  1974,  a  computer  file  was  created  to  maintain  status 
checks  for  all  sample  members,  to  generate  mailing  labels  for  fall  ques- 
tionnaire mailouts  to  all  sample  members,  and  to  serve  as  a  records-keeping 
system  for  these  questionnaires-     File  information  was  collected  from  data 
sheets  provided  by  UB  and  control  students  during  questionnaire  adminis- 
trations and  from  information  on  the  STF,  and  included  each  sample  student *s 
name,  primary  address  (if  available),  and  sample  identification  number. 
The  information  was  recorded  on  tape  by  direct  data  entry. 

VIII.  THE  FALL  STATUS  QUESTIONNAIRE  (FSQ) 

A-      Data  Collection 

For  purposes  of  FSQ  administration,  the  sample  members  were  divided 
into  two  basic  groups:     those  UB  and  CS  students  who  had  previously  responded 
to  a  questinsnaxre  (BSQ  or  D/TQ)  and  those  who  had  not  previously  responded. 
The  quest io2Kia±re  proposed  for  previous  nonrespondents  included  additional 
general  backsrround  questions. 
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On  August  30,  1974,  a  telephone  pilot  study  was  initiated  to  determine 
projected  response  rates  to  a  telephone  survey.     The  pilot  survey  administered 
the  FSQ  by  interview  over  the  telephone  to  subsamples  of  100  UB  and  100  CS 
group  members.    A  total  of  40  members  of  each  subsample  were  previous  respon- 
dents to  the  BSQ  or  D/TQ,  and  60  were  previous  nonrespondents.     The  pilot 
survey  was  planned  because  the  response  rates  to  the  BSQ  and  D/TQ  indicated 
that  the  response  rates  to  a  mailing  of  the  FSQ  would  be  low.  Furthermore, 
it  was  anticipated  that  the  rate  would  be  differentially  lowpr  ' -pus 
nonrespondents . 

The  piloit  srudy  ws.s  conducted  by  experienced  telephone  interviewers 
rrom  RTI's  Telephone  Tracing  Department  who  had  been  trained  to  administer 
the  questionnairres.    All  were  under  the  supervision  of  a  survey  assistant. 
Instructions  to  telephone  interviewers  were  to  use  all  available  resources 
tc  locate  each  sample  student,  and  to^ask  FSQ  questions  of  parents,  friends, 
school,  or  UB  project  personnelif  such  persons  were  contacted* before  the 
sample  member  was  located. 

The  results  of  the  pilot  survey  confirmed  that  the  overall  response 
rate  would  be  lov,  and  that  it  would  be  lower  for  previous  nonrespondents. 
Further,  the  results  indicated  that  t±te  school  dropout  rate  was  likely  t:-: 
be  much  greater  among  the  previous  nonrespondents  than  previous  respondents. 

On  September  20,  1974,  the  FSQ  was  nailed  to  all  UB  and  CS  group  members 
for  whom  a  mailing  address  was  available.     Four  weeks  after  the  first 
mailout  of  the  FSQ,  a  second  mailout  was  made  to  all  who  had  not  returned 
an  FSQ  by  that  time  (other  than  "undeliverables") .    When  any  questionnaire 
was  returned  to  RTI  bearing  an  "undeliverable"  stamp  from  the  post  office, 
a  check  was  made  into  the  address  file  or  to  hard-copy  to  obtain  a  "second- 
best  address."    If  stich  an  address  was  available,  the  packet  was  reniailed 
to  the  student  at  this  "second-best  address."    After  this  one  mailed  follow- 
up-  to  the  mailed  FSQ,  the  remaining  efforts  to  contact  nonrespondents  of 
the  I'SQ  were  performed  by  telephone,  and  a  full-scale  telephone  followup 
of  :ESQ  nonrespondents  (both  UB  and  CS)  was  instituted. 

The  FSQ  nonrespondent  telephone  followup  survey  was  conducted  between 
Novsnber  12,  1974,  and  Dein^mber  30,  1974.     All  of  the  FSQ  nonrespondents  in 
the  UB  and  CS  group  who  hssd  also  not  responded  previously  to  the  BSQ  or 
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D/TQ  were  included.     The  remainder  of  the  followup  survey  was  made  up  of  a 
40  percent  subsample  of  FSQ  nonrespondents  who  had  previously  completed  the 
BSQ  or  D/TQ. 

Telephone  questionnaires  were  replications  of  the  mailed  FSQ  with  the 
wording  of  questions  adapted  to  be  conducive  to  telephone  inter'^^'^  >;ing. 
The  staff  of  telephone  interviewers  were  advi   ^  of  the  purpose     "  the  UC 
evaluation  and  the  telephone  followup,  how  lo  implement  the  telephone 
pr^^cedures,  and  how  to  determine  which  questionnaire  to  use.     They  were 
instructed  to  use  any  available  source  which  may  be  helr^ful  in  locating  the 
sxudent  and  attempt  contact  of  a  potential  source  five  nimes  (at  different 
times  of  day)  before  discontinuing  ef fores  to  contact  zinat  source.  Tele-- 
piione  interviewers  were  instructed  to  obtain  questionnaire  information  from 
parents,  friends,  project  personnel,  or  school  personnel  if  such  persions 
'were  contacted  before  the  sample  member  was  located.     Information  obtained 
zni  the  same  person  (the  sample  member)  from  multiple  sources  was  recorded 
±n  each  interview,  along  with  an  identification  of  the  source.     This  method 
^as  employed  to  maximize  the  amount  of  information  gathered  on  the  students 
in  case  the  students  themselves  could  not  be  reached.     Approximately  10 
percent  of  each  telephone  interviewer 's  work  was  verified  by  supervisors, 
who  rephoned  respondents  to  confirm  responses. 

B.  Receipt  Control 

As  mailed  FSQ's  were  returned  to  RTI,  they  were  separated  into  batches 
according  to  the  type  of  questionnaire  (UB  or  CS  and  previous  respondent  or 
nonrespondent) .     The  size  of  each  batch  was  recorded  on* a  manual  record, 
and  the  master  computer  file  of  names,  addresses,  and  instrument  response 
indicators  was  updated. 

C.  Editing  and  Processing 

Each  questionnaire  was  manually  edited  to  prepare  it  for  direct  data 
entry  onto  magnetic  tape,  and  the  work  was  verified  by  supervisors* 
Questionnaire  responses  were  then  entered  on  tape  by  use  of  direct  data 
entry  terminals  (Sycor  machines)  ,  and  all  data  entry  was  verifi.ed  by 
supervisors. 
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IX-     UB  ST.^i'  QUESTIONNAIRES 


Lists  of  project  couns-^    ^  instructors  were  ob  from  tna 

project  director  of  each  sample  i>ro^--^Cu     ..ncluding  the  naii».e  and  most  current 
address  of  each  counselor  and  instructor.     A  sample  of  rhese  counselors  and 
instructors  as  well  as  the  project  director  comprised  the  staff  sample  for 
a  given  project.     A  questionnaire,  cover  letter,  and  postage-paid  return 
envelope  were  mailed  to  each  staff  sample  member  on  April  24,  1974*.':,  On 
May  17,  1974,  lists  of  all  nonrespondent  staff  members  in  each  project  were 
mailed  to  the  respective  project  directors.     On  August  22,  1974,  a  second"'" 
mailout  of  questionnaires  was  conducted  to  206  UB  staff  members  who  had  not 
returned  a  questionnaire  from  the  previous  mailout  or  followup.     (Lists  of 
these  nonrespondents  were  mailed  to  each  regional  commissioner  of  education 
and  to  each  regional  TRIO  senior  program  officer) .     During  October  1-d, 
1974,  telep-yone  calls  were  made  to  project  directors  of  all  sampled  UB 
projects  with  any  outstanding  unreturned  staff  questionnaires,  requesting 
aid  in  encouraging  staff  members  to  return  the  questionnaires • 

One  of  the  problems  in  UB  staff  data  collection  was  that  many  of  the 
sampled  staff  members  had  left  the  program  and  could  not  be  reached.  For 
"undeliverables,"  very  few  updated  addresses  were  available,  and  in  all 
such  cases,  the  staff  member  had  left  the  program.     Sampled  staff  for  whom 
an  updated  address  was  available  from  project  directors  were  mailed  a 
questionnaire.     In  addition  to  the  followup  procedures  listed  above,  RTI 
personnel  reminded  project  directors  of  missing  questionnaires  during  any 
telephone  contact  throughout  the  course  of  the  data  collection  period.  As 
a  result  of  the  various  followups  RTI  was  required  to  remail  questionnaires 
to  many  sampled  UB  staff  members  who  indicated  that  their  questionnaires 
had  been  "lost." 

X.     FEEDER  HIGH  SCHOOL  STAFF  QUESTIONNAIRES 

From  each  sampled  UB  feeder  high  school,  a  sample  of  staff  members  was 
selected  for  questionnaire  administration.     Those  feeder  high  school  sta£f 
members  designated  to  be  given  questionnaires  were:     the  principal,  a 
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teacher  (designated  by  the  principal)  who  was  familiar  with  the  Upward 
Bound  program,  and  one  or  two  counselors.     The  principal  was  instructed 
to  automatically  include  the  head  (or  most  senior)  counselor.     The  other 
counselor  (if  one  was  available)  included  was  the  most  senior  counselor 
of  an  ethnic  group  different  from  that  of  the  head  counselor.     If  all  coun- 
selors at  the  school  were  of  the  same  ethnic  group,  then  the  next  most 
senior  counselor  was  included.     A  postage-paid  return  envelope  was  included 
with  each  questionnaire  for  return  mailing  to  RTI. 

The  pxincipal  or  contact  person  at  each  sample  feeder  school  was 
advised  that  the  packet  containing  one  principalis  questionnaire,  two 
counselor's  questionnaires,  and  one  teacher ' s  questionnaire  would  be  mailed 
to  the  principal,  and  that  each  questionnaire  could  be  returned  by  each 
sample  member  in  a  separate  return  envelope.     Each  packet  contained  a  cover 
letter  for  each  questionnaire  explaining  the  purpose  of  the  study  and  how 
the  questionnaires  were  to  be  distributed;  one  was  mailed  to  the  principal 
of  each  sampled  feeder  school  on  April  17,  1974. 

As  each  feeder  school  staff  questionnaire  was  received,  it  was  recorded 
as  received  and  filed  according  to  the  particular  sample  school.  Followup 
procedures  began  May  20,  1974,  to  feeder  high  school  staff  that  had  not 
returned  questionnaires.     Even  after  extensive  followup  efforts  (including 
remailing  of  questionnaire  packets,  mailing  of  reminder  letters,  and  some 
telephone  contacts)  return  rates  for  these  questionnaires  were  quite  low. 
Since  return  rates  were  not  at  acceptable  levels,  no  additional  processing 
of  these  dara  was  attempted. 

XI.     NONFEEDER  HIGH  SCHOOL  STAFF  QUESTIONNAIRES 

A  list  of  high  schools  in  the  United  States  which  serve  students  from 
low  income  families  was  obtained  from  Vol.  38,  No.  166  of  the. Federal 
Register.     One  hundred  nonfeeder  schools  were  sampled  from  the  ''non- 
feeder"  schools  on  this  .list.     The  principal  or  head  (or  senior)  counselor 
at  each  of  these  schools  were  selected  for  questionnaire  administration. 

Oil  April  1,  1974,  the  principal  at  each  selected  nonfeeder  school  was 
contacted  by  relephone  and  the  purpose  of  the  study  and  the  amount  of 
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involvement  required  of  him  was  explained.  Alternative  schools  were  selected 
and  contacted  for  those  schools  declining  to  participate. 

On  April  19,  1974,  a  packet  was  mailed  to  each  of  the  principals  of 
the  100  sample  nonfeeder  schools.     In  the  packet  were  the  principal's 
questionnaire,  a  counselor's  questionnaire,  cover  letters  explaining  the 
study,  and  a  postage-paid  return  envelope  for  each  questionnaire.  The 
principal  was  instructed  to  give  the  counselor's  questionnaire  to  the  head 
(or  most  senior)  counselor  at  the  school. 

As  each  nonfeeder  school  staff  questionnaire  was  received,  it  was 
recorded  as  received  and  filed  according  to  the  particular  sample  school. 
A  telephone  followup  began  Hay  6,  1974,  to  principals  of  nonfeeder 
schools  from  which  the  principal  and/or  counselor  questionnaire  had  not 
been  received  to  urge  nonrespondents  to  complete  their  questionnaires  and  .  - 
mail  them  to  RTI.     Response  to  these  questionnaires  was  extremely  poor,  and 
for  this  reason, ,  returned  questionnaires  were  not  processed  for  analysis. 

XII.     OE  FORM  1227  AND  AUDIT  REPORT 

By  October  1974,  it  became  apparent  that  certain  financial  questions 
in  the  Project  Director  Questionnaire  (PDQ)  had  not  been  answered  completely 
or  uniformly.     Therefore,  each  sampled  project  director  was  requested  by 
mail  on  October  4,  1974 »  to  send  RTI  a  copy  of  the  1973-74  program  year 
final  Grantee  Financial  Report  (OE  Form  1227)  .    At  the  15  site-visiited 
projects,  directors  were  asked  to  provide  copies  of  their  audit  reports  for 
the  same  year  in  addition  to  the  OE  Form  1227.     As  forms  were  received, 
they  were  logged  into  a  record  book.     On  November  18,  1974,  USOE  regional 
offices  were  requested  by  telephone  to  help  obtain  the  OE  Form  1227  and 
audit  reports  from  projects  which  had  not  sent  them. 

Although  response  to  the  requests  for  OE  Form  1227  was  extremely  poor, 
the  data  received  was  encoded  for  computer  file  preparation.     The  major  use 
of  these  data  was  to  supplement  (and  aid  in  interpretation  of)  responses 
to  financial  questions  on  the  PDQ.     Response  to  requests  for  the  Audit 
Report  was  obtained  from  only  three  projects,  and  thus  these  data  were  not 
processed  further. 
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Sampling  Methodology  and  Sampling  Error  Computation 
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Sampling  Methodology  and  Samplin.g  Terror  Computation 

!•       Sampling  Overview 

A  major  purpose  of  this  study  was  to  measure  the  effect  of  the  Upward 
Bound  (UB)  program  on  the  educational  continuance  rates  of  the  high  school 
students  it  serves.     In  order  to  measure  this  effect,  it  was  necessary  to 
have  some  standard  against  which  to  compare  the  continuance  rates  of  the 
» Upward  Bound  participants.     The  study  is,  therefore,  also  concerned  with 
measuring  continuance  rates  among  students  that  were  similar  enough  to  the 
Upward  Bound  participants  to  provide  meaningful  benchmarks  against  which 
rates  of  Upward  Bound  participants  could  be  compared. 

Ideally,   a  resaarcher  would  use  an  experimental  design  in  order  to 
measure  the  effectiveness  of  a  program  such  as  UB.     Students  would  be 
identified  as  meeting  the  acceptance  rstandards  of  the  program,  and  those 
eligible  would  be  randomly  assigned  to  the  actual  program  or  to  a  control 
group.    Both  the  program  participants  and  the  control  group  students  would 
be  observed  for  a  number  of  years  amd  the  continuance  rates  calculated. 
By  comparing  the  continuance  rates  for  the  UB  program  participants  to 
those  of  the  control  group,   the  effect  of  the  program  on  educational 
continuance  could  be  estimated.     Such  types  of  experiments  are  rarely 
feasible  and  in  many  cases  are  administratively  and  politically  impossible. 
Of  ten, ^  as  in  this  case,  a  program  h^s  to  be  evaluated  after  it  has  been  in 
effect  for  a  number  of  years.    However,  the  evaluation  procedures  available 
at  that  stage  cannot  provide  the  precise  answers  that  would  be  forthcoming 
from  an  experimental  design. 

This  study  design  and  the  associaired  sample  design  focused  on  the 
effect  of  the  Upward  Bound  program  on  educational  continuance  rates,  as 
measured  over  the  course  of  a  one-year  period,  after  the  program  had  been 
in  operation  for  a  ntomber  of  years.    To  obtain  r:easure's  of  program  effect 
the  study  measured  the  rates  for  (1)  Upward  Bound  participants  who  were 
high  school  sophomores,  juniors,  or  seniors  at  the  beginning  of  the  one 
year  period  and  (2)  control  students  in  these  same  three  grades. 
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Ideally,  such  rates  as  described  above  would  be  computed  for  the  en- 
tire population  of  Upward  Bound  participants  in  the  grades  of  interest  and 
for  tha  entire  population  of  control  students.    However,  collecting  data 
on  an  entire  popultion  is  often  both  adjninis tratively  cumbersome  and 
financially  impossible.     Since  statistical  procedures  exist  whereby  un- 
biased estimates  of  population  characteristics  can  be  obtained  from  data 
based  on  only  a  sample  from  the  population,  rather  than  from  the  entire  popu 
lation,  a  sample  survey  is  often  the  best  way  to  obtain  the  desired  infor- 
mation. 

A  probability  sample  can  be  selectad  in  such  a  way  that  unbiased 
estimates,  such  as  number  of  10th  grade  dropouts,  be  made  from  the  sample 
data,  and  estimates  of  sampling  errors  can  be  calculated  as  well.  Sampling 
error  is  error  that  must  be  tolerated  when  one  chooses  to  select  and  meas- 
ure only  a  sample  of  elements  rather  than  all  elements  in  a  population. 
The  sampling  error  (or  standard  error)  provides  a  measure  of  the  range 
within  which  a  sample  estimate  can  be  expected  to  fall  a  certain  propor- 
tion of  the  time*     For  example,  if  the  10th  grade  dropout  rate  in  the 
population  of  Upx>rard  Bound  participants  were  ten  percent,  and  it  was 
calculated  that  a  sample  of  a  given  size  selected  in  a  prescribed  way 
would  yield  a  sampling  error  of  1  percent,   then  two-thirds  of  all  of 
the  possible  samples  of  that  same  size  selected  in  that  same  way  could 
yield  retention  rate  estimates  between  9  percent  and  11  percent,  while 
95  percent  of  such  samples  would  yield  estimates  between  8  percent  and 
12  percent.     This  can  be  stated  in  another  manner.     The  chances  that  an 
interval  of  2  percentages  points  on  either  side  of  a  sample  estimate 
will  contain  the  true  population  rate  is  9  5  percent.     The  magnitude  of  the 
sampling  error  is  related  to  two  things  over  which  the  sampler  can  exert 
some  control,  namely,  the  size  of  the  sample  and  the  procedures  used  in 
selecting  the  sample. 

In  develop^ing  a  sample  design,  the  sampler  is  concerned  with  the 
selection  of  a  sample  that  will  yield  estimates  of  sufficient  precision 
(i.e.,  estimates  having  a  small  enough  sampling  error  so  as  to  be  useful) 
and  with  producing  these  estimates  for  the  least  cost.     In  most  instances 
a  sample  that  is  widely  spread  over  the  entire  population  will  produce  the 
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most  precise  estimates.    However,   the  cost  of  conducting  a  study  with  such 
a  x^idespread  sample  is  usually  much  greater  than  the  cost  of  a  study  using 
a  cluster  sample,   (i.e.,  a  sample  where  several  or  many  elements  are 
selected  from  the  same  place.)     By  balancing  both  expected  sampling  errors 
and  expected  costs,   the  most  desirable  sample  design  can  be  determined. 

For  the  UB  evaluation  study,  rather  than  selecting  a  sample  of  UB 
participants  without  regard  to  their  location,  a  two-stage  sample  design 
was  planned.     The  first  stage  involved  the  selection  of  a  sample  of  UB 
projects;   the  second  stage  involved  the  selection  of  a  sample  of  10th, 
Uth,  and  12th  grade  students  who  were  participating  in  those  UB  projects 
selected  in  the  first  stage.     In  determining  the  number  of  projects  and 
the  number  of  UB  students  to  include  in  the  sample,   the  goal  was  to  pro-- 
duce  the  most  precise  estimates  for  the  least  cost. 

Since  the  purpose  of  the  study  necessitated  the  estimation  of  con- 
tinuation  rates  not  only  for  Upward  Bound  students  but  also  for  the  com- 
parison group  of  similar  students,  a  control  population  had  to  be  defined 
and  sampled.     It  was  decided  that  a  group  satisfying  both  the  requirement 
of  similarity  and  of  comparability  to  the  UB  students  was  the  population 
of  students  attending  the  same  schools  as  the  UB  students.     Choosing  this 
definition  of  a  control  group  had  both  analytical  and  administrative 
advantages.    By  using  as  control  students  those  who  attended  the  same 
schools  as  UB  students,   one  controls  the  differential  institutional 
effects.     This  can  be  expected  to  have  the  effect  of  increasing  the  pre- 
cision of  estimates  of  differences  between  UB  students  and  control  stu- 
dents.    In  addition,  using  such  schools  provides  a  geographic  clustering 
of  the  UB.and  comparison  student  samples  and  an  associated  reduction  in 
cost. 

The  proposed  definition  of  control  students  has  one  obvious  disad- 
vantage.—^   To  the  extent  that  UB  activity  in  a  school  has  beneficially 

■^^Another  disadvantage  associated  with  the  proposed  group  of  compar- 

.ison  students  is  that  they  might  differ  from  UB  students  on  important 

background  characteristics.     See  Appendix  F  for  details  on  the  estimation 
techniques  used  to  adjust  for  such  differences. 
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affected  students  who  othen^^ise  are  not  associated  with  the  UB  program, 
the  study  results  x>rould  be  biased  in  the  direction  of  underestimating 
the  beneficial  effect  of  the  UB  program  on  education  continuance  rates • 
All  things  considered,'  however,   the  proposed  definition  was  judged  to 
be  the  most  desirable  and  the  comparison  group  of  students  was  there- 
fore defined  as  non-Upward  Bound  10th,  11th,  and  12th  grade  students 
attending  those  schools  that  are  also  attended  by  Upward  Bound  students. 
These  schools  will  be  referred  to  as  feeder  schools. 

Considering  precision  of  the  estimates,  costs,  and  administrative 
feasibility,  it  was  decided  that  54  of  the  333  Upward  Bound  projects 
would  be  selected  into  the  sample*     For  each  sample  project,  all  students 
who  participated  in  that  project  during -September  or  October  1973  were 
included  in  the  sample.    In  addition,  for  each  sample  project,  two 
feeder  schools  were  selected  and  from  each  feeder  school  six  or 
seven  comparison  students  were  taken  from  each  of  grades  10,  11,  and  12. 
To  further  control  the  amount  of  field  work  involved  in  the  sampling 
procedures,  it  was  decided  to  sample  students  within  the  selected  schools 
in  two  stages,  by  first  selecting  a  sample  of  classes  and  then  selecting 
a  sample  of  students  within  the  selected  classes. 

A  graphical  description  showing  the  different  stages  of  selection  of 
the  student  samples  is  presented  in  Figure  B.l.     A  more  detailed  descrip- 
tion  of  the  selection  of  the  54  sample  projects  and  of  the  subsequent 
stages  in  the  select  ion  of  the  student  samples  is  presented  below  in 
subsections  II. A  and  II. B. 

In  addition  to  the  student  samples,  three  different  samples  of  staff 

members  were  selected:     (1)  staff  from  UB  projects,   (2)  staff  from  feeder 

schools,  and  (3)  staff  from  schools  that  were  in  no  way  involved  with  UB, 

2/ 

referred  to  as  nonfeeder  schools.—'     Sampling  procedures  for  selecting 
these  types  of  staff  members  are  discussed  in  subsection  II. C. 

A  subsample  from  the  sample  of  54  projects  was  selected  for  site 
visitation,  and  the  procedures  for  this  subselection  are  presented  in 
subsection  II. D. 


—  Although  the  latter  two  samples  are  described,  collected  data  was 
not  used  in  analysis  due  to  a  very  high  incidence  of  nonresponse. 
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Formulas  for  es*:;Lmi^£oin.rff  population  characteristics  from  the  sample 
data  are  presr^nted  -i-r  uboyr — uon  III. A  zaxd  formulas  f      •'.^'3mputation  of 
sampling  errjcrrs  of  estl^aaies  are  presented  in  S£^:^iDns  III.B  and 

III.C. 

1 1 .     Sampling  Procedur-t;.- 

A.       Hie  UB  Projec'  J^:::xiiz>j^ 

RTI  obtaine9.>   frees- .^-la  National  ^pffjce  of  Education  (OE)  and 
from  the  10  RegisSU*^-,  CL^  aij: rices,  copies  of  the  project  proposals 
for  all  UB  projerJti  th^-:   -^re  funded  for  fiscal  ye^ir  1973-74.  From 
these  proposals  c   ~     '^.^•v■^'i£^£ics  of  the  funded  proj  .^cts  were  obtained, 
and  a  frame  from        ih  riTCrojects  would  be  sampled  was  constructed. 
To  have  been  inciii-        ir,   the  project  sampling  frame,  a  project  must 
have  possessed  al.   ca±  trusi  following  characteristics: 

1)  The  pro:    "t  v2?s  funded  for  fiscal  year  1973. 

2)  The  prol    ct  ^^TToposed  to  serve  students  in  grades  10,  11 
and/or  1. 

3)  The  projecrt  vas  located  in  coterminous  United  States. 
The  333  proiH.ct:=s  possessing  all  of  the  above  characteristics 

constituted  the  fxarre  from  which  sample  projects  were  selected. 
Using  project  characrreris tics  obtained  from  the  project  proposals, 
the  333  projects  w^e  partitioned  into  27  strata  on  the  basis  of  6 
variables.     These  ^arziai::l3s ,  togetixier  with  their  category  levels, 
are  listed  below: 

1)      Ethnic  barrz-j:   ^undi  of  participants  with  six  levels:—^ 

(a)  Blade...   (h)  ixiack  and  white,   (c)  10+  percent  American 
Indian,   (d)  10+  percent  Mexican  American,  (3)  10+  percent 
Puerto  Rican,  and  (f)  all  other. 


3/ 

—  For  the  reader  desiring -more  detailed  discussion  of  the  sampling 
techniques  described  in  1±i££:  "append ix ,  see  Kish,  L.   (1965),  Survey  Samp- 
ling, New  York:     *Zahn  Willey  &  Sans. 

4/ 

—  Ethnic  Composition  Codie.,  :Based  on  Racial  Distribution  of  Proposed 
Participants  for  pxojecf  7ear  1573-74.     Black:    All  or  mostly  black,  i.e., 
no  other  "race  >^  10  perc  Bla:ck  and  White:     Black  >^  10  percent  and 
White  >^  10  percent  and  :o  or.her  race      10  percent.    American  Indian: 
American  Indian  >^  10  percen.  ...    Mexican"  American:    Mexican  American  >_  10 
percent  and  American  Indisjn  <^  10  percent.     Puerto  Rican:     Puerto  Rican  >_  10 
percent  and  American  IndiH2r_<^  10  percent:  and  Mexican  American  4  10  percent. 
Other:     All  other.  g -j^ 


2)  Office  of  Education  geographic  region  with  10  ler^ilLs:: 
CSegim  No.  1  through  No.  10). 

3)  Prograan  emphasis >  with  four  levels:     (a)  Academic  :^uii-:n- 
tation,   (b)  Vocational  orieiHration,   (c)  CombinatizL?  of 
acadeiEic  and  vocational  orientation,  and  (d)  Othex  . 

4)  Project  age,  with  four  levels:     (a)  New  this  year,  Cb 
L  year:  old,   (c)  2  years  old,  and  (d)  3  or  more  yea: 3 
old. 

5)  Location  of  participants,  with  seven  levels;     (a)  ClLt^^de, 
(b)  Selected  parts  of  a  city,   (c)  Rural,   (d)  City  mxral, 
(e)  Statewide,   (f)  Reservatiian,  and  (g)  Regional. 

6)  Type  of  sponsoring  ins titution  or  agency,  with  nine  IL^v^els: 
(a)  Secondary  school,   (b)  2-year  college,   (c)  4-yes- 
college,  (d)  Vocational-technical  school,   (e)  Private,  non- 
profit agency,   (f)  Consortium  of  educational  institutions, 
(g)  Agency  for  a  consortium,   (h)  Proprietary  school,  and 
(1)  Public  agency. 

The  strata  were  constructed  so  as  to  have  approximately  equal 
total  numbers  of  participants  in  grades  10,  11,  and  12.     From  each  of 
the  27  approximately  equal-size  strata,   two  different  projects  were 
selected  for  the  sample  with  probability  proportional  to  a  measure 
of  size  which  reflected  the  total  numb^er  of  participants  in  grades 
10,  11,  and  12.^^    This  resulted  in  the  selection  of  54  different  UB 
projects. 

A  description  of  the  27  strata  that  were  formed  is  provided  in 
Table  B.l.  Stratum  number  1,  for  example,  consists  of  all  projects 
in  uAiich  the  ethnic  (composition  of  the  clients  was  coded  as  "black/'' 
and  ^ich  are  located  in  OE  geographic  region  number  5.  The  "all*'' 
listed  in  the  last  xour  columns  of  the  row  labeled  stratum  number  II 
J7 

—  The  procedure  used  is  described  in  detail  in  M.  R.  Samford,  "On 
Sampling  Without  Replacement  with  Unequal  Probabilities  of  Selection," 
Biometrika,  54,  3  and  4  (1967),  499-512. 
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DEScsr?noN  of  .ir  27  st-axa  ftm  sihlectinc  HscjEcrr 


Chiar=»cceris:i=ics  E 

'rolects 

iSL  iStrama 

Ethnic 

1 

j  Rezion 

!  Hcfihiasis 

Project 
Age 

lojcatian  of 
KartlcixsantiiE 

^  .ii^onnror 

1 

Black 

i  - 

All 

All 

i 

j  A— ^ 

Black 

3 

Aia 

All 

All 

All 

3 

Black 
Black 

1  ? 

AX± 

All 

All 
Under  2 
years 

All 
All 

All 
All 

4 

Black 

4,6 

All 

2  years 

All 

i 

!  All 

5 

Black 

All 

3+  years 

All 

6 

Black  &  White 

3 

Academic 

All 

All 

7 

AcACiBtnic 

3+  years 

Not  all  city 

:coll&^e 

8 

BlAck  .&  White 
Black  &  TThlte 

^ack  &  White 
Black  &  Whirs 

6 

4 

4 
4 

Acaaesic 
AcaTTTPTnl  c 

Acaztsaic 
Ac  grip  mi  c 

All 
Under  3 
years 
3+  years 
3+  years 

All 
All 

City 
yfan  all  city 

AHl 

AH*. 

All 
Other 
than 
A— year 
cc^llegs 

9 

Black  &  White 

3.4,6 

Fersoaal 
Devsicpinent 

All 

All 

All 

10 

Black  &  White 

3.4,6 

Ci:!::ciization 

3+  year 

! 

All 

All 

11 

Black  (t  White 

3,4.6 

Combicaitioii 

Under  3 
years 

All 

All 

12 

Black  £t  Whire 

5 

AU 

All 

Not  regional 

All 

113 

Black  &  White 

1,2,7 
5 

All 
All 

All 
All 

All 
Regional 

All 
All 

14 

102+  Acerxrsm 
Indian.  | 

All 

Ala 

All 

Kesexvatrion 

i 

All 
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T.  v.^;:?  3.1  ccmrinaec) 


Si  -atian-' 
■ya.imcT 


Charazterl^x.. of  Prolects  In  Stratim 


liiaiic 


a/ 


ReglQti       ^ci\.i3is     !  Aga 


Locatlan  of 
Participants  ISoonsor 


inDZ-?"  .American 
jZn-f  American 


3,9,10 


1.2,3 
4,5,6 

7 


^Da-^  Aaerican  j  All 
liTician 


Aisri-Tsn  5,7,8 
lan  9,10 


A=eri=an 
Indian 


lOZrr  Mer±c2ii 
Amezricss 

Aaarlcan 


1.2.3 
4,6 


3.4.6 

3.4,6 


1,2.5 
7.8.9 
10 


lC::-r  MexiCT:  i  U2.5 
Aaerlcan         |  7.8,  " 

i  10 


Puerrr:    1  XlX 
I 

^juLcan 


23:        102+  Pcecnr    t  All 


Othgr 


^2C5s>mic 


emic 


"'Sther  than 
.^^ismjemic 

Ot.rar  Chan. 
acasdpn]l:.c 

OIL  ■-:•*- 

Other  than 
arps^emic 
skills 

AIL 


Anademic 
Skills 


Other  than 
academic 
skilljB 
caly 


AZi 


AU. 


Vnder  3 
years 


3+  year^ 


3+  years 


All 


All 


All 


All 


:foa- 

Reservation 
Non- 

Reaervatlon 


Ncn- 

Reservation 


Ncn- 

Re  serration 


Non- 

Reserration 


City  or  city 
parts 

Xct  all  citv 


All 


All 


All         Not  all  dry 


I 


I  3-?-  yeaxs 

r 

i  Under  3 
j  years 

'  All 


City  or  city 
parts 

City  or  city 
parts 

All 


All 


All 


All 


All 


All 


All 


All 


All 


All 


All 


All 


All 


*  ..iirrrncz^-.CoapcaitiMn  CjvitTi  .  ^ss&c.  ca  facial  Distribution  of  Proposed  Participant 
icr  'pxrrtect  jnear  :i973-T^ 

Sl*23sk;:  ^AXl  err  accatiiv  afignih,,  i.s..  no  mother  race  >10Z. 

^T-fTTrkcjanri  Whtxa:    Sack ^  1  :  aad  t<riit£.  >^  102  and^no  other  race  >^  10%. 

AgiTf -TTt^m  Tnrf^^?^fl:    Jteerlcan  .^n^iisn  >JLSS, 

^frrrtcTfln  Ameri^can;    "-Hexican  AseticaH' and  Anerican  Indian  <  10%. 

Puerto  .  Rixran::    Puertro  Rican  >10S  ascflcaerican  Indian  <10%  and"lle:cican  .^^erican 

Ocherr'   ALl  ocher.  ^  " 


Indicates  that  zhesa  variable-  werr_  not  used  ir   classifying  projects 
into  this  stratum,  i.e.,  all  I.evel=  "of  these  variables  we^e  permis- 
sable.     For  example,  stratum  nicnber  26  consists  of  all  prr)jects  coded 
Puerto  Rican  for  erhnic  compositicr.    pzrtnriding  *rhe  projecr  is  less 
■than  3  years  old,  and  providing  th:^  pa.  ::icipanrrs  of  the  project 
are  drscm  from  within  a  city,  c  :  frc3i  :  sCectad  parti:  of  a  cirv-. 
As  is  evident  from  the  descrip:::-oiis  z:^   cr.e  27  sirras:5.,  not  all 
variables  wer^  used  in  definiit;    each  sep:Hrate  stranum* 

It  niay  be  useful  to  the  reader  rru  cr^nsider  the  stratification 
and  selecting  of  the  54  sample  prcj^crts  in  more  detail*  Strrninifi- 
cation  may  r^e  defined  as  the  di:vidiiig  of  a  populaitiJDn  into  siixbpaxts 
called  strara^   for  the  p^irpose  of  sain^ling  sepsirately  from  each 
stratum.    Although  there  are  a  number  of  reasons  f^cnr  stratifyT.ng 
prior  to  the  selection  of  the  s.-amp.Lii.*   the  27  strata-were  fornsed  for 
the  selection  cf  5^  sample  Upward  BoaiEid  projects:  for  two  basic 
re^ons:     (1)  to  insure  that  certain 'minority  grrjaps  sucri  as  American 
Intiiian,  Mexican  American,  anc;  Puertc  Rican  woulc  be  adeqixiateiy  repre-- 
sented  in  the  sample  so  that  zralativel;^  reliable  estimates  could  "bu-^ 
produced  for  these  groups.:  a:^f.  (2)   'zo  attempt  to  reduce  tee.  size  of 
sampling  errors  rhat  erherxcii^e  wcTuld  result  if  a  sample  of  54  prrojects 
were  selected  wirXiOiir  stratiL  --^'^rion. 

In  formirrg  rhe  27  stratc     ^-^e  aim  was  to  make  the  prcjects  x^irriin 
each  stratum  as.  similar  as  :?cs  ^  ■.^l^  on  the  variables::  of  cHrLcrcHi  inter— 
est  in  the  study  (e.g.,      voce:  .^cixiail  cDumnuance  ratis  for  Uzh  ,;ra.±e 
IJB  participanxs?)  hthL  tn   .^raee  t:     217  s.txata  as  diff^earent  fmm  one 
another  as  passible,   or    rrese    arrabies.     To  the  extent  tteir  tihis  is 
done  successf uJTy,  the  g ^jzp  1  i:r: g  errors  will  be  decreased,  as  compared 
to  those  based  on  an  unsrzratxfied  design* 

Ideally  one  would  form  st:Tata  on  the  basis  of  the  central  vari- 
ables themselves,  hxxz  because  such  information  is  iir  general  not 
available,   the  strata  are  usually  formed  on  the  basis  of  av^s^ilable 
characteristics  thought  to  be  correlated  with  the  ceiitrcil  v^i^^rles 
of  the  study-     To  :the  exfcenz:  that  3:tratifyi:ng  cm  these  re^larsd  ::::har- 
act eristics  ..r^rr^.r^^.-^y   roes  form  stratii  that  are,  in  fact,  irrmoge^ous 
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with  respect  to  the  central  variables  under  study,  trie  sampling 
errors  of  the  estimates  of  these  variables  will  be  r^uced* 

The  stratification  variables  used  in  dividimg  the  333  projects 
into  27  strata  were  those  thought  to  be  related  tz-  b>igh  school  re- 
tention ra:zes:     ethnic  background,  geographic  reg:-LC-,  UB  project 
program-emphasis,  project  age,  location  of  particrp^nnts,  and  project 
sponsor.     If  all  of  these  six  variables  were  cro^-classif ied  mtr. 
one  gnother,   there  would  be  some  10S.,.QiDO  cells,     5r;iii:e  there  sre  anlv 
333  projects,  laost  of  the  cells  votljci.  he  empty,  aim nany  would  ccn- 
tarn  only  one  or  two  projects.     It  Zi-S  obvious  that  cimsiderable  cdir- 
bining  of  cells  was  necessary.     In:  a:t:teinpting  to  conuiine  cells  to 
form  homogeneous  groups,  some  "ini:s:s.Il:an£ous"  typss  .of  groups  resulted 
e.g.,  stratum  number  8  (see  Table  IB.r;..     In  additior.,  the  comblnimr. 
process  resulted  in  certain  cat er^^jrl^^C ions  beinsr  usx^-td  €vr  scDme  grrCTPS 
and  not  for  others.     Per  example >  Gdjty  versus  noncirr;  was  a  ineanir::g- 
ful  and  useful  way  to  divide  projecrts  having  a  sI'Ies^Is  number:  -of 
Puerto  Hicans,  but  was  not  userul  In  -divid:2:ng  inrDjei:::^^  ciassirlsd 
American  Indian.     For  thio  latter  grrc^up,  ^  res^rvsrriisiii  t^sTos  2icm-* 
reservairion  distinction  wss  made. 

In  forming  the  homogsnenus  strata.,  an-  attsapr:  '^.jis  inaide  tr:  ±rrrrr 
the  strata  so  that  they  ^=rsre  as  zie.axlv  bcubI  in  sz::^  as  possibii^ 
(i.e.,  equal  with  respect  to  the^  n^ICIi^^:.>r  of  UE  tr^rr — panr^  surirrL- 
pated  for  the  school  year  1973-74).    7^±ds  was  conn  btscause,  in  nrar- 
eral,  using  equal  size  strrata  can  be  e-sected  to  rrrir:^  about  gra^at:^ 
gains  in  precision  of  estfimates  r^^latli2i§  to  stiide:2.t  dTaractaris^ic?. 
than  using  strata  that  vary  greatly  ir  size. 

The  27  strata  listed  and  descriir^d  in  Ta&JrS  5^1  were  us^d  for 
the  selection  of  the  54  sample  :3!CTTiac:l      wiJii  two  ]::vs:;:^cts  feeixrc:  s^ 
lected  from  each  stratum.     This  ^^f:  of  27  strata,  izf  caoirse.,  fc-rrn 
only  one  set  from  among  the  thonssnds  d±  possibJ^  =£-s  of  27  st  r^ir^a 
that  could  have  been  formed.     Ir  is  entirelir  pcssdble  that  anotrasz 
.set  would  have  been  better,   that  ±s.,  woixLd  have  yxeL  ded  estimate 
having  a  somewhat  smaller  sampling:  error  than  estimsirss  from  &  ?.saiitiie 
based  on  the  27  strata  that  were  actually  ir^d*     Unibrubtedly  msny 


other  sets  would  have  been  worse,  that  is,  would  have  provided  esti- 
mates witn  somewhat  larger  sampling  errors.    Different  ways  of  form- 
ing 27  strata  might  affect  the  size  of  the  sampling  errors  of  the 
estimates,  but  in  no  way  would  the  unbiasedness  of  the  estimates 
that  car^  be  made  from  the  study  data  be  affected.     Unbiased  estimates 
of  population  characteristics  are  possible  regardless  of  the  effec- 
tiveness cf  the  stratification. 

Once  the  27  strata  were  formed,  54  projects  were  randomly  select-- 
ed.     By  selecting  two  projects  from  each  stratum  it  is  possible  to 
make  unbiased  estimates  of  between  strata  and  within  strata  components 
of  variance,  thus  permitting  the  measurement  of  the  amount  of  reduc- 
tion la  the  sampling  error  that  was  brought  about  because  of  the 
strati_fication  of  projects  prior  to  selection. 

The  54  projects  were  selected  without  replacement,  2  from  each 
stratnm,  using  probabilities  proportional  to  a  measure  of  project  size. 
This  pxoc£:dure  was  used  in  order  to  allow  the  desired  control 
over  the  irumber  of  UB  participants  selected  from  each  project  while 
permitting  an  overall  equal  probability  of  selection  of  UB  partici- 
pants ,    Beicause  the  projects  were  selected  with  other  than  equal 
probabilities,  an  unweighted  distribution  of  sample  projects  would 
not  n^cess^arily  be  similar  to  the  distribution  of  the  population  of 
333  pxojecrs,  except  on  those  varibles  used  for  stratification.  The 
percentage  distributions  presented  in  Table  B.2  show  that  the  un- 
weighted distributions  of  the  54  sample  projects  on  the  six  variables 
involved  in  the  stratification  process  are  almost  identical  to  the 
distributions  based  on  the  333  projects  in  the  population.    As  would 
be  expected,   the  distribution  of  sample  projects  and  population  pro-- 
jects  are  quite  different  on  the  variable  '^expected  number  of  students 
in  project/'    This  difference  is  largely  due  to  the  fact  that  projects 
were  selected  into  the  sample  with  probabilities  proportional  to 
measures  of  project  size,  which  gave  projects  having  over  100  antici- 
pated participants  a  greater  chance  of  selection  than  projects  having 
100  or  fewer  anticipated  participants. 
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Table  B.2 


DISTRIBUTION  OF  UB  PROJECTS  BY  ETHNIC  OMPOSITION,  REGION, 
PROJECT  PROGRAM  EMPHASIS,  PROJECT  AGE,  LOCATION, 
SPONSOR,  AND  SIZE  OF  PROJECT 


a.     Ethnic  Composition 


Ethnic 
Composition 


Population 


Percent 


Sample 


Percent 


Number  of 
Projects 


1.  Black 

2.  Black  &  White 

3.  Indian  (10%+) 

4.  Mexican  (10%+) 

5.  Puerto  Rican  (10%+) 
$.  Other 

Total 


18 
33 
20 
17 

9 

_3_ 
100 


18 
32 
20 
15 
9 

 3 

100 


10 
17 
11 
8 
6 
2 


54 


Region 
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Region 

Population 

!  Sample 

Percent 

Percent 

Number  of 
Projects 

1 

8 

9 

5 

2 

9 

9 

5 

3 

12 

9 

5 

4 

22 

26 

14 

5 

13 

15 

8 

6 

13 

11 

6 

7 

7 

4 

2 

8 

5 

6 

3 

9 

8 

7 

4 

10 

 4 

4 

_2 

Total 

100 

100 

54 
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Table  B*2  (continued) 

Project  Program  Emphasis 


Population 

Sample 

Program  Emphasis 

Percent 

Percent 

Number  of 
Projects 

Academxc  Skxlls 

52 

48 

26 

Personal  Development 

13 

11 

6 

Combination 

30 

37 

20 

Other 

1 

0 

0 

Not  applicable 
(new  project) 

4 

4 

2 

Total 

100 

ICQ 

54 

d.    Project  Age 


Project  Age 

Population 
Percent 

Sample 

i  Percent 

Number  of 
Projects 

New 

14 

7 

4 

1  Year 

10 

11 

6 

2  Years 

12 

13 

7 

3  Years 

60 

65 

35 

Not  applicable 

 4 

4 

_2 

Total 

100 

100 

54 

I 
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Table  B.2  (continued) 
e.  Location 


LocatioDn 

PopnTfFT'fon 

Sample 

Percant 

! 

Percent 

j      Number  af 
Pro'jects 

City 

14 

11 

O 

City  Parts 

16. 

1  / 

Q 

Rural 

9 

Q 

City  Rural 

51 

28 

Statewide. 

2 

1 

Reservation 

4 

2 

Regional 

6 

3 

Other 

1 

_0 

0 

Total 

MM 

100 

54 

f.  Sponsor 
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r?(3Ii2LlatXOIl. 

Samp le 

Type  of  Institution 

Percenc 

Number  of 
Projects 

Seconda^T^  School 

2 

0 

0 

2-Year  Zollege 

& 

11 

6 

4-Year  College 

i 

46 

Vo  ca  t  i  oiral  /Techaical 
School 

2 

0 

0 

Private  No— Profit 

1 

2 

1 

Combination 

3 

2 

1 

Agency 

0 

0 

0 

Proprietary  3c2iool 

D 

0 

0 

Public  Agenqv 

 0 

0 

_0 

Total 

100 

100 

54 
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Table  B.2  (continued) 


Expected 
Number  of  Students 
in  Project 

Population 

Sample 

Percent 

"Po  T"r»  on  f* 

Number  of 

r roj  e  ClS 

0-50 

19 

J.  J 

7 

51-75 

40 

1  Q 

76-100 

23 

101-125 

11 

13 

7 

126-150 

4 

9 

5 

151-175 

1 

7 

4 

176-200 

1 

4 

2 

201+ 

1 

0 

0 

Total 

100 

100 

54 
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B.       The  Student  Samples 

1.  The  UB  Student  Sample 

Within  each  of  the  54  sample  projects,  all  students  who  were 
in  grades  10  through  12  and  who  were  UB  participants  in  September 
or  October  of  1973  were  selected  into  the  sample.     It  was  initi- 
ally planned  that  for  projects  having  100  or  fewer  such  partici- 
pants all  would  be  included,  while  for  projects  having  more  than 
100  such  participants,  100  students  would  be  randomly  selected 
for  inclusion  in  the  sample.    However,  prior  to  the  initial 
questionnaire  administration  the  procedures  were  modified,  and  all 
eligible  UB  students  in  each  sample  project  were  included  in  the 
sample.     This  resulted  in  the  selection  of  3710  eligible  UB  stu- 
dents associated  with  the  54  sample  UB  projects. 

2.  The  Feeder  School  Sample 

A  sample  of  control  or  comparison  students  against  which  to 
compare  the  UB  students  was  selected.     The  comparison  students  as 
well  as  certain  staff  members  were  selected  from  feeder  schools 
associated  with  the  54  sample  projects.    A  feeder  school  was  de- 
fined as  a  school  with  at  least  four  10th,  lith,  and/or  12th 
grade  students  listed  on  the  most  recent  CUB^^  roster  as  being 
clients  of  a  given  UB  project,  or  as  a  school  from  which  a  newly 
funded  UB  project  planned  to  serve  at  least  four  10th,  11th,  or 
12th  grade  students  during  the  1973-74  school  year. 

For  sampling  purposes,  each  feeder  school  was  associated 
with  one,  and  only  one,  UB  project.     If  a  feeder  school  provided 
students  to  more  than  one  project,  it  was  associated  only  with 
that  project  to  which  it  provided  the  greatest  number  of  students. 
In  order  to  accomplish  this  procedure  of  uniquely  associating 
a  feeder  school  with  one  and  only  one  UB  project,  the  CUB  roster 
which  listed  the  schools  attended  by  UB  students  was  checked  for 
all  333  projects  in  the  defined  population.  , 


~^The  Current  Upward  Bound  Student  Roster  that  was  correct  as  of 
August  19  73. 
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Once  the  feeder  schools  for  a  sample  project  had  been 
identified,   they  were  listed  in  descending  order  according  to 
the  number  of  UB  students  who  attended  the  school  and  who  were 
associated  with  the  sample  Upward  Bound  project.     The  estimated 
total  number  of  students  in  grades  10  through  12  was  then  record- 
ed for  each  feeder  school,  and  these  nimibers  were  then  accumu- 
lated.    A  systematic  random  selection  of  four  feeder  schools 
was  then  made  with  probability  proportional  to  size.    An  equal 
probability  subselection  of  two  of  the  four  schools  was  then 
made,  and  was  designated  "sample"  schools.     The  remaining 
two  schools  were  designated  as  "backup"  schools  to  be  used  only 
if  the  "sample"  schools  refused  to  participate  in  the  study.  For 
some  projects  additional  feeder  schools  were  selected.  This 
was  done  to  keep  the  comparison  student  weights  from  being  ex- 
cessively large. 

A  total  of  113  school  selections  were  made,  bringing  into 
the  sample  108  different  schools.    The  selection  procedures  per- 
mitted a  school  to  be  selected  more  than  once,  and  in  five 
instances  a  school  was  selected  twice.    In  such  cases,  the  number 
of  sample  students  to  be  selected  from  the  school  was  doubled. 

Of  the  108  sample  schools  selected,  5  refused  to  partici- 
pate.    Four  "backup"  schools  were  selected  as  replacem^ejits,  which 

'  .  . 

brought  the  total  to  107  schools  that  were  expected  to  partxcx- 

.  t 
pate.     The  late  refusal  of  one  school  resulted  in  a  sample  of  106 

schools  providing  the  sample  comparison  students  that  were  used 

in  the  study.   (See  Table  B.3) 

3 .      The  Comparison  Student  F ample 

Within  each  sample  feeder  school,  6  homeroom  classes  of 
students  in  grades  10  through  12  were  selected  with  equal  prob- 
ability from  class  lists  supplied  by  the  sample  schools.  For 
each  selected  class  a  list  of  students  who  were  in  the  class  dur- 
ing September  1973  was  obtained.     For  each  student  listed,  the 
homeroom  teacher  wa5:  asked  to  indicate  the  student *s  grade  level 
and  ethnic  background,  and  to  make  an  educated  guess  as  to 

43 


B-18 


Table  B.3 

DISTRIBUTION  OF  SAMPLE  FEEDER  SCHOOLS  BY  STUDY  PARTICIPATION 


Number  of  schoolfs 
 in  sample 


Number  of  school 

selections  in 
 sample  


Number  selected  into  sample 


108 


Number  refusing  to  participate  in  study 


Number  of  backup  schools  selected  as 
replacements  for  refusals 


Total  in  adjusted  sample 


107 


113 


Number  refusing  to  participate  in 

study  (during  data  collection  stage) 


Total  number  participating  in  study 


106 


112 


—       The  sampling  procedures  permitted  a  school  to  be  selected  twice,  in  which 
case  the  number  of  students  to  be  selected  from  the  school  was  doubled.  The 
113  school  selections  resulted  in  the  selection  of  108  different  schools,  5 
of  which  had  been  selected  twice. 

To  adjust  fot  the  5  schools  that  had  refused,  4  "backup"  schools  were 
selected  to  replace  4  to  5  refusals.     In  the  case  of  the  fifth  refusal,  the 
sample  size  in  the  cooperating  school  associated  with  the  sample  project  was 
doubled. 
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whether  or  not  the  student  came  from  a  low  income  family  and  as 
to  whether  or  not  the  student  should  be  considered  as  an  ''aca- 
demic risk"  for  a  2-  or  4«-year  college  education.     This  in- 
formation was  used  to  stratify  students  prior  to  selection. 
(Rather  than  sending  class  lists,  several  sample  schools  sent 
complete  rosters  of  all  of  their  students  who  had  been  enrolled 
in  September  1973.     In  such  cases  a  sample  of  20  students  from 
each  grade  level  was  selected,  and  the  lists  of  selected  students 
were  then  sent  back  to  the  school  with  the  request  that,  the 
school  provide  information  on  the  backgroimd  characteristics  of 
each  student  listed.     Such  completed  lists  were  then  treated  as 
though  they  were  class  lists,  for  the  purposes  of  selecting  the 
sample  comparison  students  for  the  study.) 

The  student  lists  for  the  sample  classes  were  carefully 
checked  against  the  September  19  73  list  of  UB  students,  and  the 
students  who  were  listed  as  being  associated  with  an  UB  project 
were  removed  from* the  student  class  lists.     From  these  corrected 
lists,   a  stratified  random  sample  of  comparison  students  was 
then  selected,  with  an  expected  21  students  from  each  sample  con- 
trol school,  yielding  a  total  of  2340  eligible  comparison  stu- 
dents. 

The  selection  of  the  approximately  21  students  per  school 
involved  a-^prede termined  set  of  procedures.     First,  using  the  in^ 
formation  provided  by  the  homeroom  teacher,  the  students  were 
stratified  according  to  their  grade  in  school  and  according  to  whether 
or  not  they  appeared  to  meet  the  eligibility  requirements  of  the 
UB  program.     Then,  a  random  sample  of  students  was  selected  from 
each  stratum,  with  the  objective  of  selecting  approximately  equal 
numbers  of  students  from  each  of  the  three  grades,  and  of  over- 
sampling  students  who  appeared  tc  be  like  UB  students.     Of  the 
students  thus  selected  into  the  sample,  some  were  tentatively 
classified  as  "like  UB"  and  some  as  "unlike  UB"  students,  but  a 
disproportionately  high  number  of  "like-UB"  students  were  select- 
ed.    This  Was  done  in  order  to  attempt  to  insure  the  inclusion 
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of  a  substantial  number  of  students  who  were,  in  fact,  eligible 
for  an  UB  program,     (In  the  analysis  of  the  student  data,  the 
characteristics  of  comparison  students  were,  of  course,  deter- 
mined from  different  factual  information  rather  than  the 
teachers'  educated  guesses  used  in  the  sample  selection  procedures. 

The  samples  of  UB  and  comparison  students  were  designed  and 
selected  in  such  a. way  as  to  maximize  the  precision  of  estimates 
of  the  UB  population  and  of  the  comparison  student  population 
(i.e.,   the  population  of  non-UB  students  attending  feeder  school 
associated  with  the  333  UB  projects).     In  addition,   the  design 
attempted  to  permit  efficient  comparisons  of  the  two  groups  of 
students.    The  comparison  group,  however,  was  not  necessarily 
expected  to  be  similar  to  UB  s^dents  on  all  revelant  background 
characteristics.    In  order  to  reduce  or  eliminate  the  effects  of 
these  dissimilarities,  a  balancing  or  standardizing  sXatistics^l 
technique  was  plaimed  and  ultimately  employed.     This  technique^. 
xThich  is  describee  in  detail  in  Appendix  F,  statistically  adjust- 
ed the  comparison's tudent  population  to  the  UB  population  using 
techniques  sim^Hanr  to  those  employed  by  demographers  when  thay 
construct  "adj^osted",  "standardized",  or  "corrected"  birth  rates 
or  death  rates.     The  oversampling  of  comparison  students  who 
were  thought  to  be  "like"  UB  students  aimed  at  increasing  the 
precision  of  the  comparisons  between  UB  students  and  the  "bal- 
anced"  or  standardized  comparison  student  population.  The 
estimation  techniques  involved  with  the  "balancing"  or  standard- 
ization are  also  detailed  in  Appendix  F. 

The  specific  procedures  used  in  selecting  the  sample  of  com- 
parison students  involved  the  formation  of  three  strata  within 
each  of  the  three  grades.     Stratum  I  included  all  students  clas- 
sified by  the  school  as  coming  from  a  low  income  family  and 
also  classified  by  the  school  as  an  "academic  risk."     Stratum  II 
contained  all  other  students  classified  as  lo\<r  income.  Stratum 
III  included  all  the  remaining  students.     An  adjusted  measure  of 
size  was  calculated  by  multiplying  the  actual  number  of  students 
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in  stratxim  I  by  4,  the  actual  number  of  students  in  stratum  II  by 
2,  and  the  actual  number  of  students  in  stratum  III  by  1,  This 
measure  of  size  adjustment  was  employed  to  increase  the  probabil^- 
ity  of  selecting  students  who  appeared  to  be  like  UB  students. 
The  measures  of  size  were  then  totaled  for  the  selected  classes 
within  each  grade.    The  sample  of  approximately  7^^  students  se- 
lected ^om  each  grade  was  allocated  to  each  of  the  three  student 
strata  in  proportion  to  the  measures  of  size  calculated  above 
with  the  following  constraint.    At  least  three  students  were 
selected  from  stratum  I,  if  the  stratum  contained  at  least  three. 
This  departure  from  the  strict  proportion  allocation* insures  that 
about  half  the  comparison  sample  students  selected  would  be  those 
thought  to  be  "like"'  UB^tudents. 

\feen  a  large  proportion  of  one  of  the  minority  groups,  i.e.,. 
MesricarL  American,  Puertc  Riican  or  American  Indian,  was  grouped 
inr^o  Stratum  III,  these  s:t.udents  were  placed  in  a  separate  stra- 
tuiL.     The  measure  of  size  assigned  the  stratum  equaled  the  number 
of  s^tudents  in  the  stratum.     The  sample  of  seven  students  was  then 
selected  in  proportion  to  the  measures  of  size  of  the  four 
strata.     This  extra  stratification  was  done  to  insure  the  number 
of  such  minority  students  selected. 

The  approximate  relative  rates  for  sampling  students  in  each 
classification  are  given  in  Table  B.4  below. 


Table  B,4 

APPROXIMATE  RATES  OF  SELECTING  COMPARISON  STUDENTS 


Family  Income 
Not  Classified 
as  "Low" 

Low  Family 
Inirome 

Academic  Risk 
Not  Academic  Risk 

IXrate 

4Xrate 

2Xrate 

~-.  In  four  schools,  14  students  were  selected  from  each  grade.  In  one 
school,  10  students  were  selected  from  each  grade. 
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Thus,  "low-income-high-academtc-risk"  students  were  selected  at 
approximately  four  times  the  base  rate  and  other  low  income  stu^ 
dents  were  selected  at  approximately  twice  the  base  rate. 

At  each  stage  of  the  sample  selection,  each  unit  in  the  de- 
fined population  was  given  a  positive  chance  of  being  selected. 
These  probabilities  were  recorded  and  combined  into  an  overall 
probability  of  selection  for  each  UB  and  each  comparison  student, 
thus  providing  for  the  computation  of  unbiased  estimates  of 
pOpulatics:  characteristics  for  UB  students  as  a  whole  as  well 
as  for  comparison  as  a  whole.    In  order  to  produce  unbiased  esti- 
mates., eadx  students  in  each        the  two  samples  was  assigned  a 
weight  equ^  to  the  inverse  cf  the  probability  of  his  being 
selected.     Thus,  students  selszcted  with  smaller  probabilities 
recei^ei^^larger  weights,  and  vice  versa.     The  weighting  proce- 
dures ussd  at  the  estimation  stage  must  compensate  for  the  un- 
equal probabilities  having  been  used  at  the  selection  stage,  in 
order  to  permit  the  unbiased  estimation  of  population  character- 
istics.    (See  section  III  for  more  details  pertaining  to  weight- 
ing estimation.) 

Special  Sampling  of  UB  and  CS  Students  Not  Responding  to  The 
Fall  Status  Questionnaire 

Mail  returns  of  the  Fall  Status  Questionnaire  fell  far  below 
expectations.     The  low  response  rate  caused  more  than  the  usual 
amount,  of  concern  because  it  was  felt  that  whether  or  not  the 
sample  UB  or  comparison  student  responded  might  well  be  highly 
related  to  whether  or  not  the  person  was  still  enrolled  in  school. 
Such  a  relationship  could  bring  about  spurious  results  if  esti- 
mates were  brased  only  on  the  approximately  50  percent  responding. 

It  was  reasoned  that  a  UB  or  comparison  student  who  had 
dropped  out  of  school  would  be  more  likely  to  have  left  home  and 
less  likely  to  have  received  and  responded  to  the  mail  FSQ.  If 
such  were  the  case,  the  school  continuance  rate  among  the  non- 
respondents  could  be  far  less  than  the  continuance  rate  among 
respondents  to  the  FSQ. 
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Special  steps  were  taken  to  obtain  fall  status  information 
from  t-hose  UB  and  comparison  students  not  responding  to  the  FSQ. 
A  telephone-tracing  procedure  was  employed  T^^herein  the  sample  UB 
or  comparison  S-Hudent  Vas  telephrmed, .  and  the  desired  information 
was  obtained  from  the  trample  individual  by  means  of  a  telephone 
interview.     In  cases  where  the  individual  himself  could  not  be 
contacted,   the  desired.J.nf ormation  was  sought  from  other  knowl^ 
•  edgable  individuals  such  as  parents,  project  directors,  school 
personnel,  etc.   (See  Appendix  A  for  more  specific  details.) 

Although  it  would  have  been  preferable  to  contact  all  non- 
respondents  to  the  FSQ  by  phone,  cost  considerations  made  this 
prohibitive.    Instead,  a  sampling  plan  was  instituted.     The  most 
worrisome  groups  were  those  UB  and  CS  students  from  whom  no 
response  to  any  questionnaire  had  been  obtained.     All  such  stu- 
dents, UB  and  comparison  (exclusive  of  refusals),  were  subselect-- 
ed  with  certainty  into  the  telephone- tracing  subsample.  (Any 
individuals  who  at  any  stage  had  refused  to  cooperate  in  the 
study  were  considered  refusals  for  the  remainder  of  the  study, 
and  were  not  contacted  again.)     Of  the  remaining  nonrespondents 
to  the  FSQ,  all  of  whom  had s responded  to  a  previous  query,  ap- 
proximately 40  percent  were  randamly  selected  for  inclusion  in  the 
telephone- tracing  subsample.     Compensation  for  the  subselection 
procedure  was  made  prior  to  estimation  by  a  special  weighting  pro- 
cedure . 

The  response  rates  for  the  UB  and  comparison  student  data 
collection  procedures  are  presented  in  Table  B.5. 
C.      The  Staff  Samples 

In  addition  to  the  student  samples,  three  different  samples  of 
staff  members  were  desired:     (a)  staff  from  UB  projects,   (b)  staff 
from  feeder  high  schools,  and  (c)  staff  from  high  schools  not  in- 
volved with  UB,  which  are  referred  to  as  nonfeeder  schools* 
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Table  B.5 
INSTE3HENT  RESPONSE  RAIES 


Group 


Upward  Bound 


Instrument 


Number 
Eligible 


SPRING  1974  DATA.  COLLECTION 

Basic  student  questionnaire 
Dropout  transfer  questionnaire 

Student  transcript  form 


3,337 

373 

3,710 
3,710 


Percent  retum 
for  all 
eligibles 


82.8% 
37.8% 

100.0% 


Comparison  Basic  student  questionnaire 

Dropout  transfer  questionnaire 

Student  transcript  form 


2,082 

258 

2,340 
2,340 


85.1% 
25.6% 

99.1% 


Upward  Bound 


FALL  1974  DATA  COLLECTION 

Fall  status  questionnaire 
Mail:    previous  respondents 

previous  nonrespondents 


Telephone: 


previous 
respondents 

previous  non- 
respondents 


3,179 
531 

3,710 
1,183 

414 


62.8% 
22.0% 


38.6%* 
97.8% 


Comparison 


Fall  status  questionnaire 
Mail:     previous  respondents 

previous  nonrespondents 


Telephone: 


previous 
respondents 

previous  non- 
respondents 


1,838 
502 

2,340 
767 
424 


58.3% 
15.5% 


38.3%* 


90.6% 


*Reflects  primarily  subsampling.     Response  rate  among  those  sampled  was 
approximately  95%. 
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All  three  staff  samples  were  related  to  the  54  sample  UB  projects,  as 
shown  in  Figure  The  UB  staff  sample  was  selected  from  each  of 

the  54  sample  UB  projects,  while  the  feeder  school  staff  sample 
consisted  of  specified  staff  members  from  each  of  the  approximately 
100  feeder  schools  in  the  sample,  each  of  which  was  uniquely  as- 
sociated with  an  UB  project  that  had  been  selected  into  the  sample • 
The  nonfeeder  school  sample  was  selected  from  among  schools 
located  in  those  states  in  which  the  54  sample  UB  projects  were 
located.     (The  definition  of  nonfeeder  school  is  given  below,) 

As  in  the  case  of  the  sample  of  students,  the  sample  of  staff 
members  of  UB  projects,   feeder  schools,  and  nonfeeder  schools 
constituted  random  probability  samples  from  their  respective  defined 
populations.    By  using  probability  samples,  unbiased  estimates  of 
population  characteristics  could  be  made* 

1.  UB  Straff  Sample 

Questionnaires  were  administered  to  a  sample  of  UB  project 
staff  members  selected  from  among  the  full-  and  part^-time, 
academic  year  and  summer  session  staff  members  of  the  54  sample 
projects.    The  Project  Directors  in  each  of  the  54  projects  were 
automatically  included  in  the  sample.    Other  professional  staff 
members  of  these  54  projects  were  included  as  follows: 

(a)  If  the  total  number  of  professional  counseling  and/or 
instructional  project  staff  members  was  six  or  fewer 
all  such  staff  members  were  included  in  the  sample. 

(b)  If  the  total  number  of  professional  counseling  and/or 
instructional  project  staff  members  was  greater  than 
six,  a  stratified  random  sample  of  six  staff  members 
was  selected,  using  the  coun£?eling--ins tiuctional 
classification  as  the  stratification  variable. 

2.  Feeder  School  Staff  Sample 

Certain  staff  meiribers  of  the  approximately  100  sample  feed- 
er schools  were  given  questionnaires.     Those  designated  to  be 
given  questionnaires  were  determined  as  follows: 
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(a)  The  principal  of  each  feeder  school  was  automatically 
included  in  the  study*    He  was  given  two  questionnaires, 
one  to  fill  out  himself,  and  the  other  to  be  filled  out 
by  the  teacher  in  the  school  whom  the  principal  desig- 
nated as  being  best  informed  about  the  UB  program. 

(b)  Up  to  two  counselors  from  each  feeder  school  were 
included  in  the  study  and  asked  to  fill  out  a  question- 
naire, 

(1)  If  the  school  had  just  one  counselorj  he  was  auto- 
matically included. 

(2)  If  the  school  had  two  counselors,  both  were  in- 
cluded. 

(3)  If  the  school  had  three  or  more  counselors,  only 
two  were  designated  for  inclusion  in  the  study. 
The  most  senior  counselor  was  automatically  in- 
cluded.    The  other  counselor  included  was  the  most 
senior  counselor  of  an  ethnic  group  different  from 
that  of  the  head  counselor.     If  all  counselors  in 
the  school  were  of  the  same  ethnic  group,  then  in 
addition  to  the  head  (or  most  senior)  counselor, 
the  next  most  senior  counselor  was  included  in  the 
study. 

3.      Nonfeeder  School  Sample 

A  sample  of  nonfeeder  control  schools  was  selected  for 
the  purposes  of  administering  questionnaires  only  to  the  schools' 
professional  staff.     No  students  were  selected  from  these  schools. 
After  considering  a  variety  of  options,  the  RTI  design  staff 
concluded  that  the  norfssder  control  schools  should  be  similar 
to  the  UB  feeder  schools,  yet  not  be  associated  with  an  UB  pro- 
ject.    Nonfeeder  control  schools  would,  therefore,  be  schools 
that  serve  students  from  low  income  families.     A  list  of  such 

schools  is  contained  in  Vol.  38,  No.  166  of  the  Federal  Regis- 
8/ 

ter,—    and  from  this  list  the  frame  for  sampling  nonfeeder  con- 
trol schools  was  constructed. 


8/t. 

Lists  of  Schools  Determined  to  Have  a  High  Concentration  of  Students 
from  Low  Income  Families;  For  Cancellation  Benefits  During  Both  the  19  72-73 
and  1973-74  School  Years,"  Federal  Register,  Vol.  38,  No.  166,  Part  III, 
August  28,  19  73. 
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The  nonfeeder  control  schools  were  selected  from  the  same 
states  in  which  the  sample  feeder  control  schools  were  located. 
First,  for  each  of  the  48  coterminous  states,  the  probability 
of  selecting  into  the  sample  one  or  more  UB  projects  located  in 
the  state  was  computed.     For  the  states  in  which  one  or  more  UB 
projects  were  selected  intjci  .the  sample,  the  Federal  Register 
list  was  edited,  striking  on±  all  schools  not  containing  at  least 
one  of  the  three  grades  10,  XL,  and  12,  and  striking  out  schools 
that  were  obviously  markedly  atypical,  such  as  prison  schools. 
In  order  to  do  this  editing,  the  Federal  Register  list  for  a  state 
was  checked  against  the  directory  of  schools.     In  some  states,  the 
Federal  Register,  rather  than  listing  all  Bureau  of  Indian  Affairs 
(BIA)  schools,  merely  indicsrted  that  all  BIA  schools  in  the  state 
qualified  to  be  listed.     In  such  cases,  a  list  of  BIA  schools  con- 
taining one  or  more  of  the  grades  10  through  12  was  constructed 
using  the  state  directory  of  schools.    The  BIA  list  of  schools 
was  added  to  the  Federal  Register  list,  and  this  combined  edited 
list  served  as  the  frame  from  which  nonfeeder  comparison 
schools  were  selected.     From  each  state  in  which  a  sample  UB 
project  was  located,  a  sample  of  potential  nonfeeder  control 
schools  was  selected  yielding  an  equal  probability  sample  of  ap- 
proximately 300  such  schools.     In  order  to  achieve  overall  equal 
probability  of  selection,  the  rate  of  selection  of  schools  within 
a  state  was  inversely  proportional  to  the  probability  of  select- 
ing the  state. 

Once  the  sample  of  300  potential  nonfeeder  control  schools 
was  selected,   those  serving  UB  students  were  eliminated.     This  was 
done  by  checking  each  of  tlxe  300  schools  against  the  CUB  rosters, 
and  eliminating  from  the  imnfeeder  control  school  sample  those 
schools  that  were  attended  by  one  or  more  UB  students.     From  the 
resulting  list,  a  systematic  sample  of  116  schools  was  subselect- 
ed  to  constitute  the  sample  of  nonfeeder  control  schools. 
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4.      Nonfeeder  School  Staff  Sample 

In  the  nonfeeder  schools,  only  tvo  staff  members  were 

given  questionnaires,  namely,   the  principal  and  the  head  (or 

most  senior)  counselor. 
D.      The  Site  Visitation  Sample 

As  part  of  the  Upward  Bound  Evaluation  study,  15  of  the  54  sample 
UB  projects  were  siibselected  for  site  visitation.     It  was  desired  that 
the  subsample  of  15  projects  include  at  least  1  project  from  each 
of  the  10  geographic  regions,  and  that  it  be  representative  of  the 
population  with  respect  to  ethnic  composition  of  participants  and 
location  of  participants   (i.e .,  whether  they  were  from  large  city  urban 
areas,  other  urban  areas  or  rural  areas).     Two  additional  requirements 
were  desired.     It  was  determined  by  a  review  of  the  54  saaple  project 
proposals  that  5  of  the  54  sample  UB  projects  had  strong  academic 
programs  which  functioned  during  the  school  year  as  well  as  during 
the  summer,   and  it  was  desired  that  3  of  these  5  be  included  in  the 
subsample  for  site  visitation.     In  addition,  5  UB  projects  in  the 
sample  of  54  projects  had  an  associated  Talent  Search  Project,  and  it 
was  desired  that  2  of  these  5  be  subselected  into  the  site  visita- 
tion sample . 

Using  the  restrictions  stated  above,  a  subselection  of  15  projects 

was  made  for  site  visitation  from  the  54  projects  that  had  already  been 

9/  ' 

selected.     A  controlled  selection—    procedure  was  used  in  making  the 
selection.    This  is  a  procedure  that  can  be  used  for  selecting  a  prob- 
ability sample  in  such  a  way  as  to  achieve  the  effect  of  having  strat- 
ified without  formally  doing  so.     Controlled  selection  is  well  suited 
to  a  sample  selection  where  one  wishes  to  stratify  on  far  more  vari-- 
ables  that  can  practically  be  worked  into  the  selection  procedure. 

In  using  controlled  selection  for  subselecting  15  projects  from 
the  sample,  5  different  subsamples  were  foirmed  in  such  a  way 
that  each  of  the  54  sample  UB  projects  appeared  in  at  least  1  of  the 
5  subsamples,  and  some  appeared  in  more  than  1.     The  subsamples 

97 

—  Goodman,  R. ,  and  Kish,  L.,   (1950),  "Controlled  Selection  -  A  Tech- 
nique in  Probability  Sampling,''  JASA,'  45,  350-372. 
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were  formed,   consistent  with  the  desired  constraints  listed  above.  One 
of  the  5  possible  subsamples  was  randomly  selected.     The  probability 
of  subselecting  a  project  for  site  visitation,  given  that  the  project 
had  already  been  selected  as  one  of  the  54  sample  projects,  was  thus 
1/5  if  the  project  had  been  placed  in  one  of  the  five  possible  sub- 
samples,   2/5  if  it  had  been  placed  in  two  of  the  possible  subsamples, 
etc.     The.  final  subsample  of  15  projects  then  constituted  a  random 
probability  sample  from  the  population  of  333  projects- 

After  the  subsample  of  15  projects  had  been  selected  for  site 
visitation,  5  of  the  15  were  designated  to  receive  2  site  visits,  one 
during  the  academic  year  and  1  during  the  summer.     The  remaining 
10  projects  received  only  1  site  visit.     Three  projects  in  the 
subsample  had  programs  which  funjctianed  during  the  academic  year  as 
well  as  during  the  summer.     These  3  projects  were  designated  with 
certainty  to  receive  2  site  visits.     Of  the  remaining  12  projects. 
2  were  randomly  designated  to  receive  2  site  visits,  each  of  the 
12  having  been  given  the  same  chance  of  being  designated. 


Ill,  Estimation 

A.      Estimation  of  Population  Characteristics 

Since  all  of  the  samples  selected  for  this  study  are  probability 
samples,   it  is  possible  to  make  unbiased  estimates  of  population  char- 
acteristics from  properly  weighted  sample  data.     The  weights  used  in 
making  these  estimates  are  determined  from  the  probabilities  of  selec- 
tion.    Each  element  in  the  sample  was  assigned  a  weight  equal  to  the 
inverse  of  the  probability  of  its  being  selected  in  the  sample. 

For  example,   to  obtain  weights  for  comparison  students,  the 
overall  probability  of  selection  for  each  comparison  student  was  first 
determined.     These  were  determined  as  follows: 


Overall 
probability  of 
selection  of 
comparison 
student 


Probability  of 
selecting  the 
UB  project 
associated 
with  his 
school 


Probability  of 
selecting  his 
school,  given 
that  the 
associated 
project  had 
been  selected 


Probability  of 
selecting  his 
class,  given 
that  his 
school  had 
been  selected 


Probability  of 
selecting  the 
student,  given 
that  his  class 
had  been 
selected 
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The  sampling  weight  assigned  to  a  student  was  then  determined  by  tak- 
ing the  inverse  of  his  overall  probability  of  being  selected. 


(Student  weight)  = 


(overall  probability  of 
selecting  the  student) 


Each  sample  UB  participant,  comparison  student,  and  UB  staff 
member  selected  into  the  sample  was  assigned  a  weight  which  was  com- 
puted from  his  overall  probability  of  selection.     In  addition,  each 
of  the  54  projects  was  assigned  a  weight,  and  each  of  the  15  projects 
in  the  site  visit  sxabsample  was  assigned  a  second  weight-     All  popu- 
lation estimates  made  from  the  sample  <^.ata  used  these  sample  weights. 

If  responses  were  available  for  every  sample  individual  in  a 
specified  subgroup,  for  example  UB  students,  an  estimated  total  could 
be  obtained  by  merely  sximming  the  weights  of  the  sample  individuals 
in  that  subgroup.    An  estimate  of  the  number  of  female  UB  partici- 
pants in  September  1973,  for  example,  could  be  obtained  by  merely 
summing  the  weights  of  all  eligible  UB  participants  that  had  been 
selected  into  the  sample.     For  example,  let 

X  =  a  population  total,  e.g.,  the  number  of  female  partici- 
pants in  September  19  73. 
X*  =  an  estimate  of  X- 


then 


27.  2  ^i 
E  E  I 

h=l      i=l  j=l 


X'  =       E  E  E        W^.  .X,  .  . 

hxj  nxj 


where:        X,  .  .  =  1  if  the  jth  student  in  the  ith  sample  project 

in  stratum  h  is  female 
0  otherwise 

W,  . .  =  the  student  weight  of  student-j  in  sample  pro- 
ject-i  of  stratum-h. 


(probability  of  selecting  student  hij) 

=  the  number  of  UB  students  in  sample  pro ject-i 
in  stratum-h. 
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Note  also  that  a  population  proportion  P  =  — ,  where  x  is  a  sub- 
group  of  y,  can  be  estimated  by       =  yr*    Thus,  to  estimate  the 
proportion  of  UB  students  who  are  female,  x*  would  be  computed  as 
above  and  y*  would  be  computed  as  follows. 

27  2 

h==i      i=l  j=l 


where         w^^^  .  and  m^^^  are  as  defined  above. 


hij 

A  mean  score  can  be  computed  using  the  same  procedure.     In  such 
case  the  x-variable  is  not  an  indicator  variable  taking  on  the  values 
0  or  1,  but  instead  is  a  discrete  or  continuous  variable  reflecting 
a  measurement  or  score.     The  above  estimates  assme  that  information 
is  available  for  the  entire  sample.    However,   seldom  in  survey  research 
is  it  possible  to  obtain  data  from  every  individual  selected 
into  a  sample.     Typically,  a  certain  proportion  of  sample  individuals 
fail  to  respond,,  for  one  reason  or  another,  and  such  was  the  situation 
in  this  study.     A  nonresponse  adjustment  weight  was  computed  for  each 
student  in  the  sample,  and  was  combined  with  the  student  weight  to 
obtain  the  final  student  weight.     The  adjustment  for  nonresponse  is 
discussed  in  greater  detail  in  Appendix  F. 
B.      Estimating  Precision  of  the  Survey  Data 

In  determining  a  sample  design  for  this  study,  the  aim  was  to 
pick  a  design  that  would  yield  estimates  of  a  desired  precision  for 
the  least  cost  of  carrying  out  the  study.     It  was  necessary,  there- 
fore, to  make  educated  guesses  about  the  size  of  sampling  errors  that 
could  be  expected  and  about  the  costs  of  conducting  the  study  for 
different  possible  sample  designs.     In  making  these  guesses,  use 
x^7as  made  of  both  sampling  error  and  cost  information  from  past 
studies. 
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Once  the  data  were  collected,  it  was  possible  to  compute  esti- 
mates of  sampling  errors  from  the  actual  sample  data.     However,  be- 
cause there  were  hundreds  of  estimates  generated  from  the  survey 
data,  and  because  the  procedures  used  for  calculating  estimates  of 
sampling  errors  for  complex  sample  designs  are  themselves  complex, 
cost  considerations  dictated  that  sampling  errors  be  calculated  for 
only  a  selection  of  items.     In  some  cases,  when  a  sampling  error 
had  been  calculated  for  an  item,  the  magnitude  of  the  error  is  stated 
in  the  same  table  which  presents  the  estimate  for  the  item.     In  other 
cases,  where  sampling  errors  w^re  calculated  for  only  a  selection  of 
a  group  of  similar  items,  generalized  tables  of  sampling  errors  are 
presented,  in  order  to  provide  the  reader  with  a  general  order  of 
magnitude  of  the  sampling  errors  associated  with  that  group  of  items. 

The  procedures  used  in  calculating  the  estimated  sampling  error 
of  a  single  item  are  presented  here.    The  procedures  used  for  con- 
structing generalized  tables  of  sampling  errors  are  given  in  the  fol^ 
lowing  section.     The  formulas  used  in  computing  estimates  of  sampling 
errors,  although  general  in  nature,  will  be  presented  in  terms  of  an 
example,  as  an  aid  to  the  reader.—^ 

Assume  that  one  wishes  to  estimate  both  the  number  and  proportion 
of  UB  participants  who  were  enrolled  in  the  11th  grade  in  September 
1973  and  who  enrolled  in  the  12th  grade  in  September  19  74,  and  to 
estimate  the  sampling  errors  of  the  estimated  number  and  estimated 
proportion. 

Let  X  =  population  count  of  UB  participants  enrolled  in  11th 
grade  in  September  19  73  who  subsequently  enrolled  in 
the  12th  grade  in  September  1974. 

Y    =    population  count  of  UB  participants  enrolled  in  the 
11th  grade  in  September  19  73. 
X'     =    estimate  of  X. 

~^See  Ch,  6  of  Kish,  L,  ,   (1965),  Survey  Sampling,  New  York:  John 
Wiley  &  Sons,  for  more  detailed  development  of  estimation  procedures. 
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Y'     «    estimate  of  Y. 
For  each  of  the  27  strata  indexed  by  h,  (h  ^  1,27),  one  can  define 
=    population  number  of  UB  participants  enrolled  in  the 
11th  grade  in  Septeiober  1973  who  had  enrolled  in  the 
12th  grade  in  Septenier  1974,  in  UB  projects  classified 
as  in  stratum  h.    Let       estimate  X^. 
\         population  number  of  UB  participants  enrolled  in  the 
11th  grade  in  September  1973,  in  UB  projects  classi- 
fied as  in  stratum  h.    Let  Y'  estimate  Y  , 

n  h 

27      .        .  27  , 

Now,      r      X,   =  X    and    E  =  Y  . 

h=l      ^  h=l      ^  . 

Let  A  and  B  be  the  two  sample  projects  in  a  stratum,  then 


m 


Where: 


hi 


"^i        j'l      ""hij^ij  ,  i  =  A  or  B 


hi 


^hi  '  .1^        "hij^ij  ,  i  =  A  or  B 

and  where:        W^^^^.  s=  the  nonresponse- adjusted  weight  for 

UB  student  hij . 
^li  =  number  of  sample  UB  students  in  project 
hi. 

\ij  '1    if  UB  student  hij  was  enrolled  in 
the  11th  grade  in  September  19  73  and 
in  the  12th  grade  in  September  19  74 
0  otherwise 

\ij  ^1    if  UB  student  hij  was  enrolled  in 
the  11th  grade  in  September  19  73 
0  otherwise 
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The  desired  estimate  is  X',  and  as  shown  above  is  obtained  from  the 
sample  as 

27      ,        27  , 


The  estimated  error  variance  for  X'  would  be  computed  as 

27  , 

varCX  )  »     Z      (X^  -  Xj^^)2 

n='l 

and  the  estimated  standard  error  would  be  obtained  as 

se  (X')  Vvar(X'). 

It  should  be  noted  that  the  varian^'e  estimator  given  above 
is  unbiased  for  with-replacement  soJection  of  projects,  but  provides 
a  slight  overestimate  of  the  total  variance  for  without-- replacement 
sampling  of  projects  due  to  ignoring  the  finite  population  correction 
at  the  project  selection  stage*    However,  the  estimator  does  properly 
account  for  within  project  sampling  error  and  for  measurement  error. 
In  addition,  the  form  of  the  estimator,  is  simple  and  easy  to  compute 
compared  to  the  complex  multistage  formulas  required  for  unbiased 
estimates  of  sampling  variance  for  selections  without  replacement. 
These  so-called  unbiased  formulas  provide  an  underrepresentation 
of  measurement  error. 

V 

The  population  proportion  one  wishes  to  estimate  is  P  ^  — ,  which 
could  be  estimated  from  the  sample  by  forming  P*  =  T^i^  error 

variance  for  this  ratio  estimate  P'  would  be  compared  as  follows: 
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var(p')»  (ir)^  [var  (X')  -  2  (P')  cov  (X',  Y')  +  (P')^  var  (Y')3 

2^  2 
where:    var  (X*)  =      Z     (X^  -  ) 

h=l  ^ 


var   (Y-)  =  (Y^  -  ^^^^2 


cov  (X-,  Y-)  =  (^-X;3)(Y^-  Y',,) 

The  standard  error  of  P'  would  be 


se(P')  =  /var(P'}. 

The  given  variance  approximation  provides  a  slight  underestimate  of 
the  error  variance  of  a  ratio. 

A  more  compact  way  of  expressing  the  formula  for  estimating  the  error 
variance  of  the  ratio  P'  ==         is  as  follows: 

K±  =  ^  -       ^hi)       '     i  =  A  or  B. 

Than, 

var  (P-)  =  f 

The  standard  error,  would  of  course,  still  be  obtained  by  taking  the 
square  root  of  the  error  variance. 

In  a  similar  fashion,  the  error  variance  for  the  estimated  difference 
between  two  ratios  can  be  obtained. 

To  obtain  the  error  variance  of    A'  =  P/  -  P^'    where  P  '  Is  defined 
U'  1/1 
as  aoova  and  ' 
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form         and  Z^^  as  above,  and  similarly  compute 

\i  =  h  ^^'ht  ~  ^2'  ^'hi^        '      i  «  A  or  B 


Then  define 


^'hi  =  -  .  i  «  A  or  B 


The  error  variance  can  then  be  determined  by 

and  the  standard  error  is  obtained  as 

se(A')  =  /varCA'T.— ^ 

C.      Constructing  Generalized  Sampling  Error  Tables 

In  order  to  explain  more  easily  the  process  of  constructing 
generalized  sampling  error  tables  which  show  the  general  order  of 
magnitude  of  the  sampling  errors  that  resulted  from  the  sample 
design  used,  the  concept  of  design  effect  (DEFF)  should  be  understood. 
The  DEFF  for  a  sample  design  is  the  ratio  of  the  variance  of  an  esti-- 
mate  appropriate  for  that  design  over  the  variance  of  the  estimate, 
based  on  a  simple  random  sample  containing  the  same  number  of  elements 

The  DEFF  is  a  measure  of  the  inefficiency  of  the  sample  design 
used.    A  DErr  greater  than  one  indicates  that  the  sample  design  Is  les^ 
efficient,  that  is,  yields  a  larger  error  variance,  than  a  simple 
random  sample  the  same  size.    A  DEFF  less  than  one  indicates  the  sampl 
design  is  more  efficient  than  a  simple  random  sample. 


—  Woodruff,  R.  S.,  Simple  Method  for  Approximating  Variance  of  a  Com- 
plicated Estimate.     Journal  of  the  American  Statistical  Association,  June, 
1971,  Vol.  66,  Number  334,  pp.  411-414. 
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In  practice,  the  use  of  stratification  prior  to  sample  selection 
would  have  the  effect  of  decreasing  the  DEFF,  that  is,  luaking  the 
sample  more  efficient  by  decreasing  the  size  of  sampling  error.  Both 
the  use  of  clustering  (for  exajnple,  selecting  all  Upward  Bound  students 
into  the  Sample  from  each  selected  Upward  Bound  oroject)  and  the  use  of 
different  sampling  rates  (for  example,  selecting  a  larger  proportion 
of  "like  Upward  Bound"  comparison  students  into  the  saiuple  than 
"unlike  Upward  Bound"  comparison  students)  tend  to  have  the  effect  of 
increasing  DEFF.— 

The  DEFFs  that  restdt  from  a  given  sample  design  reflect  the  com- 
bined effects  of  stratification,  clustering,  and  differential  sampling 
rates •    In  practice,  the  results  of  other  studies  in  which  data  have 
been  collected  and  sampling  errors  have  been  calculated  t.  ;e  used  to 
estimate  the  kind  of  effects  that  the  planned  stratification,  cluster- 
ing, and  differential  sampling  rates  will  have  on  the  sampling  error. 
During  the  sample  design  phase  of  the  study,  one  is  thus  able  to  make 
educated  guesses  as  to  the  sizes  of  sampling  errors  that  might  arise 
using  different  designs.    These  guesses  of  expected  sampling  errors 
are  used  together  with  guesses  of  the  expected  costs  of  carrying  out 
different  phases  of  the  study  to  make  comparisons  of  costs  and 
sampling  errors  for  each  of  the  different  sample  designs  under  con- 
sideration.   The  least  expensive  design  is  chosen  from  among  those 
designs  that  will  yield  estimates  having  the  desired  precision. 

The  method  commonly  used  for  summarising  the  effect  of  the  sample 
design  on  the  magnitude  of  the  sampling  errors  resulting  from  a  given 
study  is  in  the  form  of  DEFFs •    DEFFs  are  also  used  in  the  production 
of  generalized  tables.    After  sampling  errors  have  been  calculated  for 
proportions  based  on  a  selection  of  similar  items,  the  DEFFs  are  aver- 


12/  ^ 

—  While  it  was  assumed  that  the  use  of  differential  sampling  rates 
would  increase  the  sampling  errors  of  unbalanced  estimates  of  comparison 
students,  it  was  expected  that  the  differential  sampling  rates  would  be 
offset  by  the  balancing  weights,  bringing  about  a  decrease  in  the  samp- 
ling errors  of  balanced  estimates  of  comparison  students,     Sei^  Appendix 
for  a  more  detailed  discussion  of  balancing. 


04 

B-39 


aged  for  those  proportions  having  denoiainators  of  similar  magnitxide . 
Once  the  average  DEFF  is  obtained,  the  sampling  error  for  a  given 
proportion  P  based  on  a  denominator  of  a  given  sample  size  n  is 
determined  for  the  generalized  sampling  error  table  as  follows: 

se(P)  «  ycDEFF) 

'  n— 1 

xAere 

=  the  estimated  proportion 
Q  -  1-p 

n  =  number  of  sample  elements  on  which  the  estimated  is 
based. 

PQ 

=  estimated  error  variance  of  P,  based  on  a  simple  random 
sample  of  n  elements.    The  entries  in  the  generalized 
sampling  error  tables  are  thus  generated  for  varying 
P-values  and  varying  n  values.    Because  the  generalized 
tables  are  based  on  average  DEFFS  obtained  from  many 
different  items,  they  provide  only  a  general  order  of 
magnitude  of  the  sampling  error  of  any  given  estimated 
proportion. 
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Igstrumentation 
I.  OVERVIEW 

A  large  number  of  instruments  were  developed  to  collect  data  from  many 
sources  and  from  a  wide  range  of  persons.    The  purpose  of  this  appendix  is 
to  describe  the  process  of  instrument  development  and  the  instruments 
themselves.     Further,  it  will  outline  the  types  of  data  collected  by  these 
instruments  in  terms  of  the  process  model  guiding  the  study,  and  relate  the 
data  elements  to  the  various  instruments.    Section  II  outlines  the  proce- 
dures followed  in  developing  the  instruments.     Section  III  describes  each 
instrument.     Section  IV  describes  in  greater  detail  some  of  the  problems 
and  issues  involved  in  instrument  development.     Section  V  describes  the 
classes  of  variables  collected  for  the  study. 

II.     INSTRU^IENT  DEVELOPMENT 

The  process  of  instrument  development  began  in  early  August  1973  and 
continued  through  January  1974.     The  stages  of  instrument  development 
included:     (a)  specification  of  data  elements  required  by  the  study  objec^ 
tives;   (b)  detenaination  of  individuals  and  other  sources  from  which  the 
specified  data  would  ba  gathered;   (c)  drafting  and  revisions  of  specifica^ 
tions  for  each  instrument;   (d)  assembling  instruments  from  related  studies 
to  serve  as  item  pools;   (e)  drafting  of  preliminary  versions  cf  each  instru- 
ment;  (f)  instrument  review  and  revision  by  the  Advisory  Council  and  Student  - 
Panel;   (g)  limited  pretesting  and  subsequent  revisions;  and  (h)  submission 
of  instruments  to  OE/OMB  for  approval  (with  two  subsequent  minor  refinements). 

A  wide  variety  of  groups  and  individuals  'provided  valuable  and  critical 
input  to  the  development  of  instruments  at  each  of  these  stages.     The  list 
of  contributors  includes  the  study  Advisory  Council,  the  Student  Advisory 
Panel  on  Instrumentation,  local  project  and  high  school  staff  members,  and 
various  consultants  with  expertise  in  related  fields.     Appendix  H  provides 
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rosters  of  committee  members  and  also  lists  consultants  used  in  the  develop- 
ment of  instruments.     Specific  input  from  these  contributors  will  be  dis- 
cussed in  detail  in  Section  IV  below. 

After  the  study  objectives,  study  design,  and  key  variables  of  interest 
for  which  information  was  to  be  gathered  were  clearly  defined,  initial  work 
on  instrument  design  began  with  efforts  to  determine  the  individuals  or 
other  sources  most  appropriate  and  readily  available  for  gathering  the 
specified  inf ormatloi:.     Onid  important  raid  in  this  process  was  the  concep- 
tualization of  the  -rr-Azess  of  Upward  H^cund  (seen  in  Figure  1,1  in  Chapter  1 
of  the  main  report) ,  which  suggested  data  that  should  be  gathered  and  the 
time  period  in  which  it  should  be  collected.    The  tentative  list  of  instru- 
ments was  then  compiled  after  incorporating  the  suggestions  of  those  familiar 
with  the  project. 

The  specification  of  content  for  each  listed  instrument  followed 
easily,  proceeding  from  the  general  information  required  from  each  data 
source  to  a  listing  of  specific  information  to  be  collected  through  specific 
instruments.     Specifications  were  subsequently  revised  after  taking  into 
consideration  suggestions  from  persons  familiar  with  the  data  sources,  with 
respect  to  availability  of  (or  probability  of  obtaining)  information. 

As  soon  as  final  specifications  were  available,  a  potential  item  pool 
was  formed  by  assembliiJg  instruments  used  in  other  studies  in  related 
areas.     This  pool  included  instruments  used  by  Hunt  and  Hardt— in  their 
evaluation  of  Upward  Bound,  instruments  used  by  Educational  Testing  Service 
in  the  evaluation  of  the  Special  Services  program,—    instruments  which  wt^re 
currently  being  developed  at  RTI  for  the  first  followup  of  the  I^ational 
Longitudinal  Study  of  the  High  School  Class  of  1912,-    and  several  instru- 
ments used  by  UB  projects  in  self-evaluation.    These  instruments  were  then 


■^^  David  Hunt  and  Robert  Hardt.  Characterization  of  Upward  Bound:  1967- 
1968.     Syracuse,  New  York:     Syracuse  Youth  Development  Center,  August  1968. 

-  Junius  A.  Davis,  G.  J-  Burkheimer,  and  Anne  Borders-Patterson.  The 
Impact  of^^Special  Services  Programs  in  Higher  Education  for  ''Disadvantaged 
Students."    ETS  PR  75-14.     Princeton,  New  Jersey:     Educational  Testing 
Services,  1975. 

3/ 

-  USOE  Contract  No.  OEC~0-73'-6666 ,  Administered  oy  the  National  Center  for 
Educational  Statistics,  Office  of  the  Assistant  Secretary  for  Education. 
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searched  for  items  most  appropriate  for  this  study.     Given  the  paucity  of 
studies  of  this  nature  on  Upward  Bound,  many  of  the  major  areas  to  be 
covered  in  the  instruments  were  previously  unexplored.     In  these  areas  new 
items  were  written.     The  process  of  drafting  preliminary  versions  of  each 
questionnaire  continued  through  November  and  early  December  1973. 

The  first  formal  reviews  of  the  drafted  instruments  occurred  at  the 
meeting  of  a  Student  Advisory  Panel  on  Instrumentation  in  mid-December  1973, 
and  subsequently  at  an  early  January  1974  meeting  of  the  Advisory  Council. 
The  issues  and  ideas  raised  during  these  sessions  resulted  in  some  revision 
of  all  instruments.     (Further  discussion  of  this  revision  procedure  is 
presented  in  Section  IV.) 

Limited  pretests  were  arranged  for  all  questionnaires  except  the 
short,  mailed  student  instruments  (pretests  on  these  were  not  feasible,  but 
the  Student  Advisory  Panel  reviewed  them) .     The  site  visit  protocol  and  the 
data  transcription  forms  (see  Section  II  below)  were  not  pretested.  RTI 
p<-;:Gcmnel  experienced  with  similar  protocols  and  data  forms  tested  these 
instruments  interaaliy  at  RTI. 

The  basic  student  instruments  were  pretested  in  mid-January  1974  on 
local  area  students,  including  nine  Upward  Bound  students  from  the  Shaw 
University  UB  project  in  Raleigh,  North  Carolina,  and  a  group  of  nine 
comparison  students  attending  one  of  the  "feeder"  high  schools  in  the  Shaw 
University  project..   Pretests  of  both  instruments  proved  productive  in 
increasing  clarity  of  instruments  and  pointing  out  problem  areas. 

The  Shaw  project  also  provided  the  personnel  for  a  pretest  of  the 
three  project  staff  questionnaires.     Each  staff  member  was  given  several 
days  in  which  to  fill  out  the  instrument,  and  was  asked  to  note  and  make 
comments  in  the  margin  beside  any  items  with  which  they  experienced  diffi- 
culty.   An  RTI  project  staff  member  met  with  the  Shaw  project  staff  to' 
discuss  problem  areas  and  to  receive  their  suggestions  with  respect  to 
instrument  refinement. 

The  high  school  staff  questionnaires  received  a  similar  treatment 
although  it  was  not  possible  for  each  instrument  to  be  subjected  to  a 
formal  pretest.     A  high  school  counselor  who  serves  as  the  UB  coordinator 
for  a  Greensboro,  North  Carolina,  Upward  Bound  project  completed  the  counselor 
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questionnaire  and  also  reviewed  and  commented  upon  the  other  high  school 
staff  questionnaires. 

After  completion  of  all  pretests,  final  revisions  wore  made  for  all 
major  instruments.     The  major  instrument  package  was  submitted  to  OE/OMB 
for  approval,  along  with  a  supporting  statement  for  the  package,  on  25  January 
1974.     Comments  and  suggestions  by  USOE  staff  resulted  in  tv/o  revisions  and 
resubmissions.     0MB  approval  of  the  major  instruments  was  received  on 
3  April  1974. 

One  further  instrument  developed  for  this  study  was  one  to  be  used 
primarily  in  obtaining  data  for  purposes  of  sampling  comparison  students. 
This  form,  OE  Form  333,  which  was  designed  for  use  by  classroom  teachers  in 
listing  students  for  sampling,  was  approved -earlier .     Development  of  this 
straightforward  form  did  not  require  as  extensive  an  effort  as  that  required 
for  the  major  data  collection  instruments. 

.III.     THE  INSTRUMENTS 

Data  were  collected  through  questionnaire  responses,  student  records, 
and  forms  completed  by  field  survey  administrators »    Most  of  the  instru- 
ments used  in  this  study  were  questionnaires.     Where  feasible  (as  in  th^ 
case  of  the  Basic  Student  Questionnaire) ,  the  questionnaires  were  adminis- 
tered by  RTI  study  administrators  to  groups  of  respondents.    Where  this  was 
not  feasible,  questionnaires  were  mailed  to  respondents  and  were  self- 
administered. 

A  primary  reason  for  choosing  the  questionnaire  as  the  principal  form 
of^  measurement  was  simply  the  prohibitive  cost  of  interviewing  such  large 
samples.     Although  the  sometimes  superficial  nature  of  questionnaire  respon- 
ses and  objective  data  of  record  constitutes  a  drawback  to  this  form  of 
measurement,  it  was  felt  that  the  interviews  and  observations  made  at  the 
15  site  visits  would  provide  depth  to  the  data  collected  in  the  questionnaire 
form. 

The  specific  instruments,  designated  respondents ,  and  the  general' 
purpose  of  each,  are  outlined  below.     Copies  of  all  Instruments  for  this 
study  (and  their  cover  letters  and  instructions  where  appropriate)  are 
included  in  Appendix  D. 
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A.      High  School  Classroom  Student  Identification  Roster  (HSCR) 

The  HSCR  was  completed  by  selected  homeroom  teachers  as  part  of  the 
plan  for  sampling  comparison  students  in  the  sample  of  108  feeder  high 
schools  (Appendix  B  discusses  the  sampling  procedure) .     Data  provided  by 
the  homeroom  teacher  included:     (1)  a  listing  of  all  students  in  their 
homerooms  in  October  1973,  and  (2)  specification,  for  each  student,  of  (a) 
grade  level,   (b)  ethnic  classification,   (c)  indication  of  academic  risk 
status,  and  (d)  indication  of  low  income  status.     This  data  source  is 
available  for  all  students  in  the  comparison  sample  and  can  be  used  to 
yield  classification  of  such  students  if  the  information  was  not  provided 
by  the  student  in  one  of  the  questionnaires. 

^*      Basic  Student  Questionnaire  (BSQ,  Forms  A  and  B) 

The  BSQ  was  administered  to  students  participating  in  UB  (UB  students) 
and  to  a  comparison  group  of  nonparticipating  high  school  students  (CS 
students)  who  were  in  the  selected  feeder  schools  in  spring  1974.  The 
questionnaire  consists  of  two  parts:     Part  1  was  completed  by  both  groups 
of  high  school  students  and  part  2,  which  is  specific  to  the  UB  program, 
was  completed  by  UB  participants  only.     Form  A  of  this  instrument,  consisting 
of  part  1  only,  was  administered  to  CS  students,  includes  41  items,  and 
calls  for  over  200  possible  responses.     Form  B,  administered  to  UB  partici- 
pants, is  composed  of  parts  1  and  2,  and  includes  67  items  with  over  320 
possible  responses.     This  questionnaire  gathered  information  on  student 
background,  experiences  prior  to  their  participation  in  Upward  Bound  (pre- 
process  measures),  and  outcome  measures  (e.g.,  aspirations,  educational 
plans  and  achievements,  and  self  concept).     These  data  were  used  to  compare 
UB  and  non-UB  students  in  their  educational  achievement  and  aspirations, 
attitudes,  etc.,  taking  into  account  their  background  characteristics  and 
other  processes  besides  UB  which  may  have  influenced  them.     It  should  be 
noted,  however,  that  these  instruments  were  administered  to  only  a  subset 
of  the  entire  student  sample  (specifically,  those  CS  students  still  in  the 
same  high  school  in  spring  1974,  and  those  UB  participants  still  in  the 
same  project  in  spring  1974).     Any  generalizations  from  such  a  respondent 
group  must  take  this  into  consideration. 
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C.      Student  Dropout/Transfer  Questionnaire  (D/TQ,  Forms  A,  B,  and  C) 

This  instrument  was  mailed  to:     (1)  CS  students  who  had  dropped  out  of 
school,  i?.:.  .duated,  or  transferred  from  the  selected  feeder  schools  between 
fsll  1973  and  spring  1974  (Forin  A),   (2)  UB  participants  who  had  left  the  UB 
program  and/or  high  school  during  the  same  time  period  (Form  B) ,  and  (3)  UB 
students  who  were  still  in  the  program  at  the  time  of  the  BSQ  administration 
but  who  were  not  present  at  the  administration  or  makeup  sessions.  (Form 
C) .     The  latter  use  of  the  D/TQ  was  not  anticipated  during  design  of  the 
study,  but  due  to  low  response  rates  from  UB  students  (see  Appendix  A),  it 
was  used  as  a  convenient  vehicle  for  obtaining  some  critical  data  from  this 
group  of  students.     The  D/TQ  questionnaire  consists  of  two  parts,  part  1 
was  completed  by  currant  or  former  UB  participants  and  CS  dropouts  and 
transfers,  and  part  2  was  completed  by  current  or  former  UB  participants 
only.     Form  A  (for  the  comparison  group)  contains  part  1  only,  while  Forms  B 
and  C  (for  UB  participants)  contain  parts  1  and  2.     Form  A  includes  12 
items  with  over  30  possible  responses;  Form  B  includes  19  items  with  48 
possible  responses;  and  Form  C  includes  19  items  with  49  possible  responses. 
Forms  A  and  B  of  this  instrument  were  designed  to  ascertain  the  dropout 
rate  (as  distinguished  from  transfer  rate)  during  the  school  year  for  UB 
and  comparison  students,  reasons  for  these  dropouts,  and,  for  UB  students, 
reasons  for  leaving  the  program.     The  purpose  of  Form  C  has  been  specified 
above.     The  specific  subgroups  of  students  completing  this  questionnaire 
are  obviously  not  "typical"  of  the  UB  student  or  CS  student  population. 

This  questionnaire  is  much  shorter  than  the  BSQ,  and  lacks  the  richness 
of  data  provided  by  the  BSQ.     Because  the  D/TQ  was  a  mailed  questionnaire 
and  because  the  respondents  (being  school  or  project  dropouts)  were  least 
likely  to  be  interested  in  filling  out  questionnaires,  it  was  considered 
necessary  to  make  it  as  short  as  possible.     Subsequent  experience  with  low 
response  rates  confirmed  this  need. 

Student  Transcript  Form  (STF,  Forms  A  and  B) 

TheSTF  was  used  by  field  data  collectors  in  gathering  information 
from  high  school  transcripts  of  sample  students.  Information  from  this 
form  relates  to  the  student's  academic  record  and  standardized  test  scores 
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over  time.     Form  A  was  used  to  obtain  data  for  CS  students  from  school 
records.     Form  B  was  used  to  obtain  similar  data  for  UB  students  from  UB 
project  files.     Only  minor  differences  exist  between  the  two  forms.  This 
transcript  information  was  theoretically  available  for  all  students  in  the 
sample;  however,  in  the  casas  of  dropouts  or  transfers,  records  had  some- 
times been  forwarded  or  destroyed,  and  were,  therefore,  not  available. 
Furthermore,  the  recordkeeping  of  UB  projects  was  sometimes  insufficient  to 
provide  the  required  information. 

E.      Fall  Status  Questionnaire  (FSQ,  Forms  UBA,  UBB,  CSA,  and  CSB) 

These  followup  questionnaires  were  mailed  in  October  1974  to  almost 
all  UB  participants  and  comparison  group  students  selected  for  the  study, 
to  determine  their  educational  status  in  fall  1974  .■^'^'^'^  A  telephone  survey 
of  a  large  proportion  of  FSQ  uonrespondents  was  conducted,  using  questions 
from  the  mail  FSQ  (only  slightly  altered  to  make  them  appropriate  for  query 
by  telephone).     It  should  also  be  noted  that  in  the  telephone  survey,  when 
the  student  could  not  be  reached,  and  when  secondary  sources  could  supply 
the  information,  the  students'  fall  1974  status  was  accepted  from  sources 
.  other  than  the  student,  (i.e.,  parents,  other  relatives,  UB  project,  high 
schools,  and  friends). 

Originally,  only  one  form  of  the  fall  questionnaire  was  anticipated. 
As  the  initial  nonresponse  figures  for  the  ESQ  and  D/TQ  instruments  admin- 
istered in  spring  1974  became  available,  it  was  considered  very  important 
to  obtain  in  the  fall  certain  basic  classif icatory  information  (i.e*,  race, 
•  sex,  age,  educational  status  in  fall  1973  and  spring  1974)  from  the  large 
number  of  sample  students  from  whom  no  previous  questionnaire  data  had  been 
collected.     The  CSB  and  UBB  forms  (for  both  mail  and  telephone  administra- 
tion) of  this  instrument  were  addressed  to  these  previous  nonrespondents, 
while  the  CSA  and  UBA  forms  (both  mail  and  telephone)  of  the  instrument 
were  addressed  to  previous  respondents.     The  *'B"  forms  thus  contain  addi- 
tional questions  and  represent -a  last  attempt  to  obtain  certain  critical 
information  from  the  student.     Differences  between  UB  forms  and  CS  forms 
consist  only  of  two  questions  relating  to' length  of  UB  participation. 
4? 

—  Students  who  had  previously  refused  to  participate  or  for  whom  no 
tracing  information  had  been  previously  obtained,  were  not  included  in 
the  mailing. 
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Form  UBA  contains  9  items  and  calls  for  up  to  19  responses;  form  CSA 
consists  of  7  items  and  calls  for  up  to  17  responses;  form  CSB  consists 
of  13  items  with  24  possible  responses,   and  form  UBB  contains  lA  items  with 
26  possible  responses. 

F.      Survey  Administrator's  Roster  Form  (SARF) 

The  SARF,  which  provides  another  source  of  student  data,  was  used  by 
the  survey  administrator  during  administration  of  the  BSQ  (either  at  the 
project  for  UB  students  or  at  feeder  high  schools  for  CS  students). 
Survey  administrators  were  directed  to  note  on  this  RTI  internal  record- 
keeping form  the  reasons  why  various  students  in  the  sample  were  unavail- 
able for  questionnaire  administration.    The  recorded  information  was 
obtained  from  high  school  personnel  in  the  case  of  CS  students  and  from 
project  personnel  in  the  case  of  UB  students  and  provides  a  supplemental 
classification  of  student's  activity  state  in  spring  1974  (i.e.,  school 
dropout,  project  dropout)  for  a  substantial  number  cf  questionnaire 
nonrespondents . 

Project  Roster  Verification  (PRV) 

The  PRV  provides  a  final  source  of  UB  student  data.    The  U.S.  Office 
of  Education  mailed  a  listing  of  their  ruost  recent  project  roster  to  each 
project  director  of  sampled  projects  for  verification  of  project  membership 
in  fall  1973.     Project  directors  specified  the  grade  level,  'sex,  and  race 
of  verified  participants;  thus  such  demographic  data  are  available  for  all 
UB  students  at  projects  from  which  the  PRV  was  received. 

H.      Upward  Bound  Project  Director  Questionnaire  (FDQ) 

The  PDQ  was  mailed  in  spring  1974  to  the  project  directors  of  all  54 
UB  projects  in  the  sample.     The  questionnaire  was  designed  to  gather 
de^scriptive  information  on  the  project  director's  background,  experience, 
and  attitudes  and  on  the  project's  expenditures,  staffing,  goals,  emphasis, 
content,  and  strategies.     The  questionnaire  contains  42  items  with  over  550 
possible  responses. 
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1.      Upward  Bound  Project  Counselor  Questionnaire  (PCQ) 

The  PCQ  was  mailed  in  spring  1974  to  selected  counselors  at- each  UB 
project  in  the  sample.     The  questionnaire  solicited  information  related  to 
characteristics  of  the  counseling  staff  and  of  the  counseling  function  of 
the  project.     The  questionnaire  contains  35  items  with  over  200  possible 
responses. 

•J.      Upward  Bound  Project  Instructor  Questionnaire  (PIQ) 

The  PIQ  was  mailed  in  spring  1974  to  selected  instructors  at  each  UB 
project  in  the  sample.     The  information  gathered  is  similar  to  that  described 
above  for  other  UB  staff  questionnaires,  except  that  the  emphasis  is  on 
instructor  characteristics  and  the  teaching  function  of  the  UB  project. 
The  questionnaire  contains  40  items  with  over  290  possible  respov.ses. 

K.      High  School  Principal  Questionnaire  (HSPQ,  Forms  A  and  B) 

These  questionnaires  were  mailed  to  principals  from  a  sample  of  high 
schools  feeding  participants  to  the  selected  UB  projects  (Form  B)  and  to 
principals  from  a  sample  of  nonfeeder  high  schools  with  large  numbers  of 
poverty-levol  students  (Form  A) .    This  questionnaire  is  composed  of  three 
parts.     Part  1  solicits  general  school  information  and  was  designed  fcr 
principals  from  both  types  of  high  schools.     Parts  2  and  3  are  specific  to 
the  UB  program  and  were  designed  for  principals  of  feeder  high  schools 
only.     Form  A  consists  of  part  1  only,  and  Form  B  consists  of  parts  1 
through  3.    Form  A  contains  17  items  with  over  120  possible  responses,  and 
Form  E  contains  41  items  with  over  300  possible  responses. 

The  purpose  of  the  HSPQ  and  the^^other  high  school  staff  questionnaires 
(subsections  L  and  M  below)  was  to  obtain  descriptive  data  to  be  used  in 
exploring  the  possible  impact  of  UB  on  feeder  schools.     These  data  were  to 
be  used  to  determine  the  feasibility  of  a  study  of  UB  impacc  on  high  schools. 
Because  the  response  rates  to  these  questionnaires  were  low  and  because  a 
preliminary  examination  of  the  returned  questionnaires  indicated  that  the 
quality  of  the  data  was  poor,  it  waL-    -iicided  that  ir.  was  not  worthwhile  to 
pursue  the  feasibility  substudy.     Hence,  these  data  were  not  processed  or 
analysed,  and  the  report  does  not  describe  these  questionnaires  or  the 
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substudy.     The  instrumentation  for  the.  substudy  is  described  here,  however, 
because  it  was  included  in  che  original  study  design. 

L.      High  School  Counselor  Questionnaire  (HSCO>  Forms  A  and  B) 

This  questionnaire  was  mailed  to  the  principals  of  the  selected  feeder 
and  uonfceder  high  schools,  for  distribution  to  school  counselors.  The 
questionnaire  is  composed  of  two  parts.     Part  1  solicits  basic  information 
about  counseling  services  and  was  dasigned  for  counselors  at  both  types  of 
high  schools.     Part  2  of  this  questionnaire  is  identical  to  part  3  of  the 
HSPQ  (Form  B)  described  above,  and  was  designed  for  counselors  at  feeder 
high  schools  only.     Form  A,  consisting  of  part  1  only,  was  mailed  to  non- 
feeder  schools  and  Form  B,  consisting  of  parts  1  and  2,  was  mailed  to 
feeder  schools.     Form  A  contains  10  items  calling  for  up  to  100  responses; 
Form  B  contains  23  items  and  calls  for  up  to  210  responses. 

M.      High  School  Teacher  Questionnaire  (HSTQ) 

This  questionnaire  was  mailed  to  the  principals  of  the  sampled  feeder 
high  schools  for  distribution  to  classroom  teachers  knowledgeable  about  UB. 
The  form  is  identical  to  part  3  of  the  HSPQ  (Form  B)  and  part  2  of  the  HSCQ 
(Form  B) .    The  questionnaire  contains  12  items  and  calls  for  up  to  100 
responses. 

N.      Upward  Bound  Site  Visit  Reports  (SVR) 

These  reports,  based  upon  site  visits  to  a  subsample  of  15  UB  projects, 
document  and  summarize  the  impressions  wl.i.ch  were  gained  through  observation 
and  informal  interviews  wit  i  UB  student  particd'pagftts ,  the  UB  project  direc- 
tor, UB  project  counselors  and  instructors,  the  chairperson  of  one  or  :iiore 
of  the  UB  Advisory  Coimnittees,  and  the  institutional  representatives  (admin- 
istrative official  responsible  for  the  project  at  the  host  institution). 
Such  primarily  subjective  information  provided  a  needed  depth  of  understand- 
ing for  the  other  data. 
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IV,     DETAILS  OF  QUESTIONNAIRE  DEVELOPMENT  AND  EVALUATION 


In  this  section  the  specific  development  of  the  above  questionnaires 
will  be  discussed,  including  problems  and  issues  encountered  in  development, 
specific  input  from  persons  and  groups  consulted,  results  of  pretesting, 
and  resultant  revisions.     In  the  subsequent  presentation,  instruments  will 
be  grouped  in  logically  related  sets:     student  questionnaires,  project 
staff  questionnaires,  and  high  school  staff  questionnaires. 

A.      Student  Questionnaires 

A  general  problem  conmion  to  all  of  the  student  questionnaires  concerned 
the  reading  level  of  potential  respondents.     It  was  anticipated  that  a 
substantial  proportion  of  both  the  UB  and  comparison  groups  would  have 
reading  problems,  which  had  two  implications  for  questionnaire  design:  (1) 
use  of  an  appropriate  language  level  in  the  items,  and  (2)  a  limitation  oa 
questionnaire  length  due  to  reading  speed.     These  issues  were  raised  repeat- 
edly during  the  process  of  review  and  pretesting.    A  second  general  concern 
in  developing  student  questionnaires  was  the  matter  of  sensitivity  o£  item 
wording,     Consiuering  the  wide  range  of  the  ethnicity  and  background  of 
potenC:ial  respondents,  this  presented  a  monumental  problem,     Solutions  to 
specific  problem  wording  were  most  frequently  obtained  through  a  compromise; 
however,  some  items  were  considered  so  sensitive  that  they  were  discarded. 
1.      Basic  Student  Questionnaire 

Subsequent  to  the  initial  stages  of  questionnaire  design,  the 
most  significant ^assistance  in  development  came  from  the  Student 
Advisory  Panel  on  Instrumentation,  the  Advisory  Council,  and  the 
pretests.     The  general  areas  in  which  these  groups  made  suggestions 
and  criticisms  included  appropriateness  of  question  wording,  clarity 
of  instructions,  format,  relevance  and  completeness  oH  answer  choices 
for  each  item,  and  means  by  which  to  obtain  full  cooperation  and 
honesty  in  response. 

The  most  extensive  review  by  the  Student  Panel  was  directed 
toward  part  2  of  the  BSQ,  the  section  on  Upward  Bound  experience; 
however,   this  group  also  provided  substantive  input  leading  to  revisions 
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of  part  1.    Resulting  revisions  included  addition  of  some  new  items, 
rephrasi^Ag  of  many  items  and  item  response  alternatives,  inclusion  of 
additional  response  alternatives,  and  deletion  of  some  items.  In 
addition  to  resolving  some  of  the  problems  of  reading  level  and  sensi^ 
tivity,  these  revisions  were  intended  to  increase  the  relevance  of 
part  2  of  the  BSQ  from  the  UB  student *s  point  of  view.    Another  valu- 
able suggestion  from  the  student  panel  was  that  honesty  and  full 
cooperation  of  respondents  would  be  increased  if  the  inportance  of  the 
study  and  the  student*s  contribution  to  it  were  stressed  either  in  the 
cover  letter  or  in  the  presentation  made  by  the  study  administrator  at 
the  beginning  of  the  administration.     This  suggestion  was  incorporated 
into  the  field  administration  plan  and  the  cover  letter  to  the  student. 

The  major  input  from  subsequent  review  of  the  revised  instruments 
by  the  Advisory  Committee  dealt  with  format  and  arrangement  of  items 
and  item  alternatives  and  with  the  comprehensiveness  of  item  response 
alternatives.     One  very  important  change  to  the  questionnaires  resulted 
from  the  suggestions  that  items  soliciting  responses  regarding  students' 
experience  in  and  perception  of  the  UB  program  shoul''!  provide  response 
alternatives  separately  for  the  academic  year  component  and  the  summer 
component. 

Results  of  the  pretesting  pointed  to  the  need  for  clearer  and 
more  detailed  directions  for  completing  the  questionnaires  (particularly 
in  the  areas -of  skip  patterns  and  double  grid  item  responses). 
Pretesting  also  revealed  specific  items  that  needed  further  clar- 
ification in  the  item-stem.    Subsequent  revisions  of  the  BSQ  attempted 
to  facilitat'^.  questionnaire  completion  by  emphasizing  important  direc- 
tions throug^a  the  use  of  contrasting  colors,  bold  face  type,  and 
underlining. 

2.      School  Dropoat/Transf er  Questionnaire 

As  specified  in  Section  III,  the  basic  purpose  of  this  mailed 
questionnaire  was  to  determine  the  school  year  dropout  rates  tor  the 
UB  and  CS  groups.     The  major  concern  in  questionnaire  development  was 
obtaining  a  sufficiently  high  response  rate  from  the  potential  respon- 
dents to  this  questionnaire  (a  group  which  was  expected  to  have  the 
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least  motivation  to  respond).    A  critical  constraint,  therefore,  vas 
keeping  the  questionnaire  as  brief  as  possible,  while  stressing  the 
importance  of  full  response  in  the  accompanying  cover  letter.     Due  to 
the  brevity  of  the  questionnaire,  the  input  of  both  advisory  groups 
was  primarily  concerned  with  problems  of  format  and  suggestions  for 
increasing  response  rate. 
^ •      Fall  Status  Questionnaire 

As  specified  in  Section  III,  the  principal  purpose  of  this  instru- 
ment was  to  determine  the  school  -dropout  rates  for  both  student  groups 
during  the  period  from  the  end  of  1973-74  academic  year  to  the  beginning 
of  the  1974-75  academic  year,  and  to  determine  post;secondary  enrollment: 
rates.     A  major  concern  in  developing  this  questionnaire  was  again 
that  of  increasing  response  rate  by  keeping  the  questionnaire  as  brief 
as  possible.     The  advisory  groups  provided  some  suggestions  for  minor 
changes  in  the  rephrasing  of  items. 

B.       Pro j  ect  StaSjt-  Questionnaires 

The  general  purpose  of  these  instruments,  as  previously  explained^  was 
to  gather  information  on  the  programs  goalts,  content,  and  strategies,  etc. 
In  the  design  of  these  instruments,  the  suggestions  and  ideas  of  various 
local  UB  program  staff  members  and  the  members  of  the  advisory  council  with 
UB  experience  were  used  extensively.     Of  particular  impor/:ance  was  their 
knowledge  of  the  availability  and  extent  of  data  collected  and  kept  by  the 
project,  and  the  ability  and  willingness  of  UB  staff  to  answer  various 
types  of  questions.     In  addx'cion,  their  emphasis  on  the  differences  between 
the  summer  and  academic  year  programs  resulted  in  the  restructuring  of  some 
items  to  include  separate  responses  fur  the  academic  year  and  summer  programs. 

Validation  of  the  completed  staff  questionnaires  was  performed  at  site 
visits.     In  about  three-fourths  of  the  summer  visits  it  was  possible  to 
discuss  questionnaire  items  with  project  personnel  who  had  completed  their 
questionnaires  (PDQ,  PIQ,  PCQ) ,  though  this  did  not  always  include  all 
car.egories  of  respondents.     In  the  other  cases,  either  the  instruments  had 
not  yet  been  completed  or  they  had  crossed  in  the  mail  with  the  site  visit 
schedule.     Several  clarifications  ware  made  possible  by  this  means,  and  in 
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all  cases  such  corrections  or  additions  were  entered  onto  the  staff  ques- 
tionnaires prior  to  their  coding.     The  most  frequent  clarifications  had  to 
do  with  project  finances,  budget  allocations,  staff  titles  and  salaries; 
there  were  also  clarifications  concerning  instructional  and  counseling 
programs  and  emphases.     These,  discussions  with  project  staff  concerning 
their  questionnaire  responses  also  gave  the  research  staff  an  understanding, 
of  the  limitations  to  the  data  obtained  by  certain  items  of  the  project 
staff  questionnaires. 

C.      High  School  Staff  Instruments 

As  stated  in  Section  III,  the  data  collected  in  these  instruments  were 
to  bfe  used  to  describe  a  sample  of     ^eder  and  nonf eeder  schools  and  to 
explore  the  possible  impact  UB  may  have  on  the  feeder  schools.     A  number  of 
UB  counselors  and  a  high  school  coordinator  for  UB  were  contacted  to  help 
construct  these  questionnaires.     Through  extensive  discussions  with  these 
individuals,  RTI  staff  obtai.ned  a  fuller  picture  of  the  interactive  rela- 
tionship between  UB  and  feeder  high  schools  and  a  more  detailed  list  of  the 
support  services  that  each  provides  to  the  other. 

One  general  problem  regarding  all  three  of  the  high  school  staff 
instruments  was  the  question  of  which  individuals  in  a  high  school  would  be 
ible  to  provide  different  types  of  data  on  the  school's  interaction  with 
the  UB  project*     The  high  school  coordinator  who  reviewed  the  high  school 
instruments  suggested  that  the  most  extensive  data  could  be  obtained  from 
the  principal  and  not  from  the  counselor.     Thus  a  substantial  proportion  of 
the  items  that  were  originally  to  have  been  incli:ded  in  the  counselor 
questionnaire  were  transferred  to  the  principal  questionnaire.     To  provide 
for  cases  where  the  principal  could  not  answer  some  of  the  items  in  part  2 
of  the  principal  questionnaire  (which  asks  for  factual  information  on  the 
school's  relationship  to  UB) ,  instructions  were  inserted  directing  him  to 
obtain  this  information  from  the  counselor  or  o'.  har  staff  member  most 
familar  with  the  UB  program. 

One  item  from  the  evaluative  secti^u  of  all  feeder  school  staff  ques- 
tionnaires that  was  droppad  concerned  the  staff  member's  perception  of  any 
attitudinal  changes  taking  place  in  th'^  high  school  staff  as  a  result  of 
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the  school's  involvement  in'UB.     The  consensus  was  that  it  is  not  likely 
that  such  changes  occur  and  that  even  should  they,  it  would  be  difficult  to 
assess  them  from  such  a  question.     The  UB  counselors'  and  UB  coordinators' 
contributions  also  included  clarification  of  some  directions,  addition  of 
some  response  alternatives,  and  inclusion  of  more  options  for  write-in 
response  categories. 

V.     CLASSES  OF  VARIABLES 

The  instruments  described  above  collected  a  great  amount  of  data  for 
analysis.     The  kinds  of  data  or  variables  to.be  collected  by  the  instruments 
described  above  were  specified  by  the  process  comparison  model  (Figure  2.2 
in  Chapter  2) .    The  classes  of  variables  collected  for  study  will  be  docu- 
mented below  in  terms  of  this  same  model.     There  are  many  alternate  methods 
of  classifying  variables,  e.g.,  student  variables,  project  variables, 
etc. — or  criterion  (dependent),  predictor  (independent),  or  adjustment 
(covariate,  partialling,  moderator)  variables.     It  is  felt,  however,  that 
the  classification  within  the  systems  approach  provides  a  more  meaningful 
and  integrated  view  of  the  data,  consistent  with  the  overall  instrumentation 
and  analysis  plan.—'' 

For  the  purposes  of  presenting  the  classes  of  variables,  the  process 
model  is  modified  to  show  a  simplified  picture  of  the  UB  program,  as  seen 
in  Figure  C.l.     The  model  has  been  expanded  to  reflect  the  fact  that  there 
are  various  stages  of  processing  of  input,  each  with  intermediate  output 
(which,  in  turn,  is  the  input  to  the  next  stage  of  processing).     The  analysis, 
using  the  synthetic  cohort  approach,  makes  use  of  this  aspect  of  Che  model 
by  examining  participants  at  various  stages  of  processing.— The  model  as 

-^^      Although  the  classes  of  variables  developed  are  stated  in  terms  of 
UB  participants,  it  should  be  realized  that  in  most  cases  analogous  data 
were  collected  for  comparison  studen?:s  who  had  not  participated  in  UB. 

— The  model  may  be  easily  expanded  to  a  process  comparison  framework — 
either  for  purposes  of  comparing  differential  relationships  by  types  of 
UB  projects  (processes  differing  in  structure  or  function  or  for  purposes 
of  comparing  correlates  of  UB  participation  against  nonparticipatiou) . 
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Figure  C.l.     Simplified  Process  Model  of  Upward  Bound. 
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presented  in  Figure  C.l  provides  the  conceptual  framework  which  defines  the 
essential  classes  of  variables  for  analysis.     Below  these  variable  classes 
are  described;  listings  of  specific  examples  of  each  class  of  variables  are 
also  provided.     It.  should  be  noted,  however,  that  although  attempts  were 
made  to  measure  the  specific  variables  listed,  for  practical  reasons  dis- 
cussed above  in  subsection  IV,  not  all  instruments  could  measure  all  vari- 
ables, and  thus  measures  were  not  available  for  all  students  on  all  variables. 
For  this  reason,  not  all  variables  are  used  in  <:hci  analyses  presented  in 
the  body  of  the  report. 

A,      Pre-UB  Process  Data 

Within  this  class  of  variables,  one  cousiders  those  attributes  of  UB 
participants  (1)  prior  to  their  entry  into  the  program  (or  at  analogous 
points  of  educational  development  for  CS"  students),  or  (2)  which  are 
relatively  permanent  and  basically  unaffected  by  the  operation  of  the  UB 
process.    An  example  of  the  first  type  of  data  classified  as  preprocess 
is  scholastic  record  at  program  entry.    An  example  of  the  second  type  of 
variable  is  current  socioeconomic  status  (SES)  of  the  participants — the 
assumption  made  here  is  tbat  family  SES  is  relatively  stable  over  the  time 
period  considered  (four  years  at  most)  and  is  not  appreciably  modified  by 
the  UB  process,     Specific  variables  included  in  this  class  of  data  are: 

1)  SES  characteristics:  family  income;  family  size;  parents'  educa- 
tion; parents'  occupation;  and  community  type  (i.e..  Federal  low- 
income  housing  project,  Indian  reservation,  etc,)* 

2)  Educational  characteristics:     prior  school  experience;  prior 
academic  achievement;  academic  ability /potential;  prior  course  of 
high  school  study  (i.e.,  collega  preparatory,  etc.);  and  grade  in 
school  at  program  entry. 

3)  Other  relevant  characteristics:  language  used  in  home;  rural/ 
urban  status;  region  of  country;  race;  sex;  and  age  at  program 
entry. 

B •      External  Process  Da ta 

This  class  of  v^riobles  specifies  and  describes  other  relevant  pro- 
cesses besides  UB  vh' may  be  operating  on  the  .'^dividual  during  the 
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period  of  UB  processing  (or  at  analogous  points  of  educational  development 
for  CS  students).     Of  major  interest  here  were  (1)   the  existence  and  nature 
of  such  processes  and  (2)   the  extent  of  processing  which  the  individual  has 
experienced.     Attributes  of.  relevant  processes  that  laay  be  operating  on  the 
structure  and  functioning  of  the  UB  programs  were  also  considered  in  this 
study.     But  the  concern  in  this  latter  case  was  not  the  individual  student 
but  rather  the  existence  and  nature  of  such  processes,  the  interaction  of 
such  processes  with  the  UB  process ,  and  the  extent  of  this  interaction. 
I^ile  such  interaction  data  could  be  included  here,  it  will  be  considered 
below  under  the  class  of  data  relating  to  program  operation;  i.e,,  such 
external  processes  in  relation  to  the  project  will  be  considered  as  a  part 
of  the  structure  and  function  of  the  process.     Thus  the  major  concern  for 
the  present  set  of  data  is  existence  and  nature,  and  extent  of  operation, 
of  the  external  processes  as^  related  to  individuals.     Specific  types  of 
external  processes  of  concern  include: 

1)  Family  and  community  processes:     financial  press  (job  required); 
press  for  academic  achievement;  press  for  postsecondary  education, 

2)  Educational  system  processes:     high  school  environment  (i.e., 
proportion-:;  of  poverty-level  and /or  minority  students,  staff, 
etc.);  tracking  system;  high  school  counseling  involvement;  high 
school  teacher  involvement. 

3)  Other  educational  intervention  programs  (i,e.,  state,  px*ivate  or 
federally  funded  programs) , 

C,      Resource  Data 

This  class  of  variables  relates  to  resources  used  in  project  opera- 
tion.    Included  are  (1)  all  financial  resources  (federal,  private,  insti- 
tutional) put  into  the  project,   (?.)  individual  human  resources  (from  the 
community,  the  host  institution,  etc),  and  (3)  agency  resources  (host 
institution,  feeder  high  schools,  community)  expended  on  behalf  of  the 
pr^ogram.    With  respect  to  the  second  category  of  resources,  regular  pr^oject 
staff  will  not  be  considered  as  resources,  but  rather  as  part  of  the  struc- 
ture-^of-  the  process  (see  E  below)  •     i^ji^ong  the  human  resources  considered 
here  are  individuals  who  are  not  paid  directly  by  project  funds,  e.g., 
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community  volunteers,  host  institution  (non-UE)  staff,  or  feeder  high 
school  staff  who  donate  services  without  pay  from  the  project.    With  respect 
to  the  third  category  of  resources,  facilitias  offered  or  services  rendered 
by  agencies  (host  institution,  feeder  high  schools,  community  organizations) 
without  project  remuneration  are  considered.     The  differentiation  of  category 
(2)  and  (3)  is  that  of  individual  or  institutional  commitment.     The  concern 
is  again  with  the  nature  and  extent  o£  the  various  types  of  resources. 
Specific  resources  include: 

1)  Financial  resources:     basic  UB  grant;  additional  related  federal 
funds;  institutional  funds;  private  funds;  and  state  funds. 

2)  Individual  human  resources  (voluntary,  nonpaid  services  rendered 
by  individuals) . 

3)  Agency  resources   (nonremunerated  use  of  facilities  or  services 
rendered  by  agencies) . 

D.       Byproduct  Daca 

This  class  of  variables  relates  to  the  possible  effects  of  program 
operation  on  others  besides  UB  participants.     Thus  one  is  concerned  with 
the  broad  spectrum  of  phenomena  commor.ly  labeled  "program  impact."  Impact 
can  be. either  positive  or  negative,  but  is  typically  considered  as  change 
which  has  been  brought  about  (within  external  processes) ,  as  a  result  of 
program  operation,  in  the  attitudes  toward,  or  functional  treatment  of, 
disadvantaged  youth.     Specific  relevant  external  processes  involved  include: 
families  of  participants;  community;  host  institution;  high  schools  (e.g., 
organization,  principals,  teachers,  counselors). 

Specific  attributes  related  to  these  processes  (as  relevant  to  this 
data  class)  of  concern  are  the  nature  and  extent  of  change  experienced 
within  these  external  processes.     It  should  be  noted  that  there  is  a  con- 
siderable interrelationship  between  this  class  of  variables  and  categories 
(2)  and  (3)  under  Resource  Data  above  (e.g.,  one  valuable  byproduct  may  be 
increased  institutional  resources  offered  to  project). 

E.      UB. Operational  Data 

This  class  of  variables  concerns  the  structure  and  function  of  the  UB 
program.     As  mentioned  previously,  paid  UB  staff  and  the  impacts  of  external 
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processes  on  the  program,  per  se,  are  subsumed  under  this  class  of  variables. 
Under  this  class  of  data,  one  should  also  consider  evaluation  of  the  struc- 
ture and  function  of  UB  by  project  staff  and  student  participants.     Some  of 
these  data  therefore  reflect  both  objective  and  subjective  information 
regarding  program  operational  data.     Specific  subclassif ication  of  variable 
sets  within  this  major  data  class,  as  well  as  specific  variables,  are 
listed  below. 

1)  Internal  project  structure:     organizational  pattern;  staffing 
pattern  (academic  y^ar  and  summer  component) ;  budgetary  infor- 
mation; age  of  program;  and  supplementary  subprocesses  existing 
(e.g. ,  needs  assessment,  evaluation,  etc.) . 

2)  Interactive  project  structure  (i.e.,  structure  of  project  as 
imbedded  x^ithin  other  operational  processes) :     area  served  (rural- 
urban,  regional,  etc.);  organizational  placement  with  host  ins!,l- 
tution;  organizational  ti&s  with  feeder  high  schools;  and  orgarii- 
za;:ional  patterns  in  interaction  with  other  processes  (i.e.,  ETS, 
SSDS,  and  any  other  relevant  processes) . 

3)  internal  project  functioning:     type  of  supportive  services  offered; 
recruiting  activities  (student  participants  and  staff);  placement 
functions;  project  philosophy;  historical  changes  in  function  or 
structure;  and  supplementary  subprocesses  functioning  and  feedback 
loops  to  a  major  project  functioning  (e.g.,  functional  relation- 
ship between  subproce,9ses  suggested  in  1  above  and  main  process) « 

4)  Interactive  project  functioning  (i.e.,  the  impact,  currently  and 
historically,  on  proj ec t — constraints ,  impedances ,  facilitations — 
from  external  processes  in  operation) .     Specific  external  opera- 
tional processes  in  existence  for  all  projects  include  (a)  feeder 
schools,   (b)  host  institution,   (c)  regional  and  central  USOE 
offices ,  and  (d)  community . 

F.      Prioi-  UB  Processing  Da ta> 

This  class  of  data  concerns  the  nature  and  extent  of  prior  processing 
of  Che  individual  student  participants  in  the  UB  program.     Spe::if ically  the 
type  and  length  of  exposure  of  /  i;ior  program  participation  as  well  as  any  , 
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historical  pattern  of  interruption  of  program  participation  are  considered. 
This  includes  participation  during  the  current  project  year.     It  should  be 
noted  that  for  the  CS  group  these  daca  are  inapplicable;  thus  these  data 
were  collected  for  UB  participants  only.     Data  relevant  to  subjective 
evaluation  of  these  processes  on  the  part  of  the  student  participant  were 
also  collected.     There  is  an  obvious  overlap  and  relationship  between  this 
subjective  data  and  that  to  be  collected  under  UB  operational  data  Section 
V.E  above.     Specific  variables  include: 

1)  Length  of  time  in  project. 

2)  Program  elements  to  which  exposed:     types;  1     ^ch  (int ^.iisity)  of 
exposure;  and  evaluation  of  exposure. 

3)  Interpersonal  exposure  to  other  participants. 

G.       In termed lata  Outcome  Data 

Here  intermediate  objectives  of  the  program,  as  measure-?  by  student 
outcomes  are  cons;faered.     The  outcomes  may  be  instrumental  to  the  achieve- 
ment of  manda'iLfl^'d'* outcomes,  or  be  of  spi^cific  intrinsic  value,  or  both. 
These  outcome  variables  thus  relate  to  possible  program  outcomes  other  than 
the  three  mandated  objectives  specified  in  Subsection  H  below.  Outcome 
data  are  operationalized  as  current  participant  measures  along  relevant 
dimensions  related  to  the  ouujome  variable  (where  possible,  stated  relative 
to  the  preprocess  measures  of  these  variables) : 

1)  Academic  related:     grades,  motivation  for  pes tsecondary  education/ 
postsecondary  aspiration;  course  of  study/courses  taken;  and 
knowledge  of  postsecondary  opportunities • 

2)  Other:     self-esteem;  general  coping  ability;  and  occupational 
aspirations . 

Hw      Mandated  Outcome  Daiia 

These  data  are  concerned  with  the  three  major  mandated  objectives  of 
UB  as  defined  by  the  Advisory  Council.     These  objectives  are: 

1)  To  increase  secondary  education  completion  rate  of  the  targe?: 
population; 

2)  To  increase  enrollment  rates  in  postsecondary  institutions;  and 
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3)      To  generate  the  skills  and  motivation  necessary  for  success  in 
postsecondary  education. 

The  data  which  speak  directly  to  the  first  two  objectives  are  the 
estimates  of  transition  probabilities  outlined  in  Chapter  2  of  the  main 
report.     The  specific  variables  collected  are  simply  student's  enrollment 
status  as  of  fall  1973,  spring  1974,  and  fall  1974. 

Any  index  reflecting  the  attainment  of  the  third  objective  should 

consider  the  tremendous  importance  of  the  words  "necessary  to  success.'*  As 

♦ 

indicated  in  Chapter  1  of  the  main  report  (Section  III.C.3),  there  is 
considerable  disagreement  as  to  (1)  exactly  what  rkills  and/or  motivations 
are  necessary  for  success  in  postsecondary  education,  as  well  as  (2)  how 
they  may  be  measured.     Thus,  the  obvious  measure  of  the  attainment  of  this 
objective  is  actual  success  in  postsecondary  education  (the  assumption 
being  that  if  the  individual  was  successful  in  postsecondary  education,  the 
iiecessary  skills  and  motivation  were  present).     Note  that  the  condition  is 
"necessary"  but  not  necessarily  "sufficient."    Since  the  data  base,  within 
the  educational  process,  extends  only  to  entry  into  postsecondary  education, 
it  is  difficult  to  speak  directly  to  the  third  objective.     But  data  relevant 
to  this  objective  were  obtained  from  the  variables  classified  under  Inter- 
mediate Outcomes  above  (e.g.,  specific  bkills  and  motivational  increases 
which  are  commonly  seen  as  necessary  for  postsecondary  success,  such  as 
that  derivable  from  high  school  cou*"se  information)  . 

The  eight  classes  of  variableCr  discussed  above  identify  the  basic 
types  of  variables  that  were  used  in  the  analysis  and  their  function  in  the 
analysis  plan.     These  variables  were  obtained  by  the  rather  large  number  of 
instruments  described  in  subsection  TII.     Table  C.l  shows  which  variable 
classes  were  measured  by  the  varic-ja  instruments. 

It  should  be  kept  in  mind  that  the  measurements  within  a  given  data 
class  obtained  by  two  or  more  instruments  probably  differ  along  numerous 
dimensions,  including:     (1)  specific  variables  within  the  data  classV  (2) 
decree  of  subjectivity/objectivity  of  the  measures,    ..id  (3)  specificity  of 
the  measures.     As  an  example,  students,  project  staff,  and  feeder  high 
school  sjtaff  all  provide  some  information  regarding  pro.^ram  operation.  It 
is  clear  that  project  staff,  students,  and  school  stax.f  citill  all  probably 
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perceive  the  op;rirational  characteristics  differently,  borh  because  of 
differential  knowledge  and  familiarity,  and  because  of  different  emotional 
commitment  to  the  program • 
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Table  C.i 


TdZ  RELATIONSHI?  OF  VARIOUS  DATA  COLLECTION 
i:i5T?.UM£:iTS  TO  TH2  >LAJOR  CLASSES  OF  DATA 


Data  Classes 

• 

f 

Ins  trur:enus 

to 

1  o 
^  o 

53  33 
C  33 
U  V 

a>  u 
u  o 
v:  u 

o 

V 
u 

u 

•5 

o 
u 

1 

>s 

:2 

UB 

Operational 

Prior  ' 
Processing 

fT 

£  a 

i-»  0 

a  u 

c  r 
^  o 

C3  5 

s  o 

Scuder.c  Data: 

Basic  Scudenc  Questionnaire  (?T.  I) 

X 

X 

X 

1 

*3asic  Scud^ric  Oues cionnaira  (?T.  II) 

1 

X 

X 

X     '  } 

Studenc  Dropout/ Trans far  Ques cionnaire 
(?T.  I) 

X 

X 

X 

^Student  Drooouc/ Transfer  Questionnaire 
(PT.  II) 

X 

High  School  Student  Transcript  For:!: 

X 

X 

X 

Fall  Status  Oues tionnaires 

X 

)  X 

X 

Fro^raa  Staff  Data: 

U3  Project  Director  Questionnaire 

X 

X 

X 

U3  Counselor  Questionnaire  | 

1  X 

X 

X 

1 

U3  Instructor  Cues ticnnsire  1 

X 

X 

X 

1 

Other  Data  (Hieh  Schools) : 

High  School  Principal  Questionnaire 
(PT.  I) 

X 

X 

1 

X 

■  ***High  School  Principal  Questionnaire 
(?T.  II) 

X 

X 

1 

^'^High  School  Principal  Questionnaire 
(PT.  Ill) 

i 

X     1  X 

X 

I  ! 

High  Schcol  Counselor  Questionnaire 
(PT.  I) 

X 

I  X 

1 

! 

**High  School  Counselor  Questionnaire 
(PT.  II) 

X 

X 

X 

**High  School  Teacher  Questionnaire  1 

X 

X 

X 

! 

1 

*  Administered  to  U3  parti^:! onlv. 

These  forms  are  identical  and  were  administered  at  feeder  high  schools. 


Administered  at  feeder  high  schools  only. 
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Appendix  D 
Instruments  and  Important  Letters 
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Instniments  Included  in  Appendix  D 


D-1:  High  School  Classroom  Student  Identification  Roster. 

V-Zz  Basic  Student  Questionnaire — Form  A. 

D-3:  Basic  Student  Questionnaire — Form  B. 

D-4;  Dropout /Transfer  Questionnaire — Tom  A. 

Dropout/Transfer  Questionnaire — Form  B. 

D-S:  Dropout /Transfer  Questionnaire — Form  C. 

l>-7:  Student  Transcript  Form  (Form  A). 

D^8:  Student  Transcript  Form  (Form  B) . 

Fall  Status  Questionnaire  (Form  UBA) .  \ 

D-10:  Fall  Status  Questionnaire  (Form  UBB)  . 

D--11:  Fall  Status  Questionnaire  (Form  CSA)  . 

D-12:  Fall  Status  Questionnaire  (Form  CSB) . 

0-13:  Upward  Bound  Project  Director  Questionnaire. 

D-14:  Upward  Bound  Project  Counselor  Questionnaire. 

D--15:  Upward  Bound  Project  Instructor  Questionnaire. 

D-16:  UB  Site  Visit  Protocol. 

D^17:  Study  Administrator  Roster  Form. 

D-18:  Project  Roster  Verification  Form. 

D~19:  Important  Letters. 
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High  School  Classroom  Student  Identification  Roster 
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RESEARCH    TRIANGLE  INSTITUTE 

POST      OFPlCe      SOX  12194 

RESEARCH      T^-,   ANGUS       r»ARK,      NORTH      CAROL.INA  27709 


it-: 


CENTER  FO«5  EDUCATIONAU  RESE^XRCH  AND  EVALUATIOS 


Thank  you  for  your  prompt  reply  to  ov  r  request  for  preliminary  infor- 
mation on  students  in  your  10th,  11th,  and  12th  grades.    Our  sampling  depart- 
ment has  now  chosen  the  groups  of  students  in  each  of  these  three  grades. 
We  need  additional  information  on  thesb  students  in  order  to  make  our  final 
sample  selection.     For  your  convenience,  I  am  enclosing  a  letter  for  the  staff 
m^ber  that  will  be  involved  in  providing  the  necessary  information  for  the 
des'^gnated  students.     Also  enclosed  is  a  set  of  forms  for  recording  this 
information  along  with  instructions  for  completing  th<i  forms.     I  have  provided 
a  postage  paid  envelope  for  returning  the  completed  forms  to  RTI. 

Any  classroom  teacher,  homeroom  teacher,  or  counselor  who  knows  the 
students  involved  can  provide  the  needed  inforrnatx.n.    Conf irl.mtiality  of 
all  information  will  be  maintained  by  RTI. 

As  soon  as  we  have  received  the  completed  forms  we  will  select  a  final 
sample  of  18-21  students.    We  must  have  the  completed  forms  returned  to  RTI 
b:*  March  11,  1974,  so  that  we  will  be  able  to  meet  other  schedule  deadlines 
prior  to  the  end  of  the  school  year.     If  the  forms  cannot  be  returned  by  that 
date,  please  call  and  let  us  know  so  that  some  other  procedure  can  be  worked 
out. 

An  RTI  staff  member  will  call  you  by  March  IS,  197/'     to  set  a  date  in 
April  for  the  student  questionnaire  administration.    At  that  time  we  will  also 
discuss  in  detail  the  academic  information  which  will  be  needed  on  the  final 
sample  of  18-21  students. 

Thank  you  again  for  your  assistance  and  cooperation.     If  you  have  any 
questions  or  problems  you  may  call  Milas  Kirkpatrick  COLLECT  at  (919)  549-8311. 


JNP:ls  94 
Enclosures 


Sincerely, 

John  N.  Pyecyt,  Ph.D. 
Project  Director 


(919)       549-8311  FROM  RAl    '     C.H,         DURHAM  AND  CHAPEL.  HIUU 


RESEARCH    TRIANGLE  INSTITUTE 

POST      OFFICE      BOX  12194 

i=?£S£ARCH      TRIANGL-E       PARK,      NORTH      CAROUlNA  27709 


CENTCR   for  EDUCATIONAI-  RESEARCH  AND  EVALUATION 


Dear  School  Staff  Member: 

The  U.  S.  Officr;  ^^t  Sducation  is  conducting  a  national  study  to  evaluate 
two  programs  for  ;0W- income  and  minority  high  school  students.  The 
specific  programs  under  investigation  are  Upward  Bound  and  Educational 
Talent  Search,     The  prime  contractor  for  this  evaluation  is  the  Research 
Triangle  Institute  (RTI) . 

Among  the  many  planned  activities,  the  study  calls  for  the  selection  of 
a  group  of  "comparison"  students  from  those  high  schools  which  provide 
students  for  these  two  programs.     The  abilities,  attitudes,  aud  educational 
achievements  of  these  "comparison"  students  will  be  studied  and  compared 
to  those  of  the  Upward  Bound  students.     Of  such  high  schools  in  your  area, 
your  high  school  has  been  selected.    Within  your  high  school,  your  first 
semester  homeroom  is  among  the  Jix  that  have  been  selected  as  a  partial 
source  for  a  few  of  these  comparison  students.     For  this  purpose,  we  would 
like  to  select  a  small  sample  of  students  from  the  list  of  students  who 
were  in  your  homeroom  during  September  1973.    We  are  requesting  that  you 
provide  us  with  this  11^ v. 

Enclosed  you  will  find  a  standard  form  which  has  been  approved  by  the 
U.  S.  Government  and  a  set  of  instructions  for  completing  this' form.  We 
are  requesting  only  the  minimal  :'  formation  necessary  for  sampling  from 
your  students.     We  hope  that  you  will  not  be  overly  burdened  in  completing 
this  form.  ' 

When  you  hava  completed  the  form,  please  return  it  to  the  person  who  gave 
this  package  to  you.     That  person  is  our  representative  at  your  high  school, 
and  h^^  will  return  the  forms  to  us  for  processing.     Confidentiality  of  the 
information  which  you  provide  will  be  maintained  by  RTI.     In  no  way  will 
you;;  classroom  or  your  high  school  be  identified  with  the  information  you 
provide  in  any  report  or  tabulation. 

Thaavt  you  for  your  part  in  making  this  national  study  a  successful  one. 


Sincerely 


John  N.  Kyecha 
Project  Director 


JNP:ls 


\)0 


Enclosures 


Q     .(919)      549  -8311 


FROM 


R  A  U  e  I  G  H  , 


D  U  R  H  A  M 


AND 


CHAPEL- 


H  I  L.  L. 


ERIC 


INSTRUCTIONS  FOL  COMPLETmG 
niGc.  SCHOOL  CLASSROOM  STUDEI^T  IDENTIFICATION  ROSTER 


This  form  calls  for  five  items  of  information  on  each  student  who 
initially  enrolled  in  the  specified  classroom  during  the  month  of  September 
1973.     If  a  student  was  officially  enrolled  in  the  clas:?  during  an^  part 
of  this  month  (that  is,  he  actually  attended  ;:he  school  and  was  not  a  drop- 
out prior  to  the  month  of  September,  regardless  of  subsequent  status)  , 
•v-hen  that  student  should  be  included  on  the  roster.     In  other  words,  late 
enrollees  and  students  who  dropped  ouu  or  transferred  cut  after  attending 
school  in  September  should  be  included  on  the  list;  however,  any  student 
transferring  in  ftcm  another  class  withir,  the  same  school  should  not  be 
included.     Specific  information  requested  is  name  of  student,  student^s 
class  in  school,  sr.udent*s  ethnic  classification,  an  indication  as  to 
whether  or  not  tne  student  can  be  characterized  as  an  academic  risk  for 
a  two--  or  four-year  college  education,  and  an  indication  of  student's 
economic  status.     Specific  requirements  are  outlined  below. 

Ilame; 

A  listing  of  last  name  and  initials  should  suffice  in  most  instances. 
Should  possibilities  for  confusion  exist  due  to  similar  names  and  initials, 
first  and/or  middle  names  should  be  supplied. 

Grade  Level; 

Under  this  heading  check  the  student's  grade  level  clar.sif ication  as 
of  Septeirner  1573  (i.e.,  10,  11,  or  12).     Use  whatever  criteria  are  estab- 
lished for  your  specific  school  in  this  determination. 

Ethnic  Classification: 

Under  this  heading  check  the  appropriate  classification.     If  student 
is  not  classifiable  as  Black,  American  InJian,  Mexican  American,  Puerto 
Rican  or  Cuban  American,  then  you  should  cb^ck  the  category  **all  others." 
Should  you  be  completely  unable  to  determine  the  student's  ethnic  classifi- 
cation, do  not  complete  this  section  for  t:iat  student- 
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Academic  Risk: 

Upward  Bound  is  a  precollege  preparatory  program  designed  to  generate 
the  skills  and  motivation  necessary  for  success  in  education  beyond  high 
school  among  young  people  from  low-income  backgrounds  and  inadequate  second- 
ary school  preparation. 

Upward  Bound  students  are  generally  admitted  to  the  program  after 
completion  of  the  tenth  or  eleventh  grades.     They  live  on  a  college  campus 
during  the  summer  and  participate  in  a  variety  of  academic,  social,  and 
cultural  activities.     There  is  also  an  academic  year  component  which  enables 
Upward  Bound  students  to  have  a  continuous  program  throughout  the  entire 
year- 

Upward  Bound  dcrss  not  seek  the  "A"  student  who  will  probably  enter 
college  in  any  case.     Rather,  Upward  5ound  looks  for  the  individual  who 
has  the  potential  to  pursue  a  career  which  demands  a  postsecondary  education 
but  whose  faulty  preparation  could  pravent  him  from  meeting  conventional 
criteria  for  admission  to  a  college,  university,  or  technical  institute. 
That  is.  Upward  Bound  seeks  to  help  the  student  who  is  an  "academic  risk" 
for  two^  or  four-year  college  education;  its  services  are  designed  to 
help  and  serve  apathetic,  possibly  hostile,  youths  with  academic  potential 
who  have  not  had  the  preparation,  motivation,  or  opportunity  to  realize  or 
demonstrate  their  talents. 

Given  the  above  background  information  on  Upward  Bound,  please  indicate 
under  the  "Academic  Risk"  heading  whether  or  not  each  student  listed  on 
your  classroom  roster  could  be  considered  as  a  candidate  for  Upward  Bound 
and,  as  such,  could  be  characterized  as  an  "acadeiric  risk"  for  two-  or 
four-year  college  educa>:ion.     Keep  in  mind  that  the  "academic  risk"  student 
is  one  whose  academic  potential  is  constrained  by  a  poverty  background; 
a  student  for  whom  conventional  education  has  had  little  relevance.  Such 
students  could  very  well  be  apathetic  or  even  hostile  to  education,  unable 
to  release  their  real  talents.     They  could  have  shunned  academic  achieve- 
ment because  they  have  not  participated  meaningfully  in  an  educational 
experience. 

It  should  be  noted  that  the  sample  of  students  selected  from  your 
classroom  could  also  include  one  or  more  students  not  in  the  "academic 
risk"  category. 
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Low  Income  Status: 

It  is  v^y  Important  that  you  provide  the  information  uuder  this 
heading  for  every  student  listed.     Indications  of  low  income  are: 

1.  Family  income  less  than  $5,000.  ^ 

2.  Family  on  a  state  or  federally  funded  welfare  program. 

3.  Family  living  in  federally,  supported  low-income  housing. 

4.  Student  participating  in  free  lunch  program. 

If  any  of  these  indicators  hold  for  a  student,  you  should  check 
"yes."  If  this  type  of  information  is  not  readily  available  to  you, 
please  answer  "to  the  best  of  your  knowledge"  based  on  whatever  cues 
you,  as  a  classroom  teacher,  xoay  have  observed. 

As  in  the  case  of  the  "academic  risk"  category,  the  sample  of  students 
selected  from  your  classroom  will  also  include  one  or  more  students  not 
in  the  "low  income"  category. 

Comments: 

Please  make  in  this  designated  space  any  necessary  comments  pertinent 
to  our  interpreting  the  information  you  provided. 

Name  of  Person  Completing  Form; 

Your  name  is  requested  as  a  contact  for  answering  any  questions  we 
may  have  concerning  the  completed  form. 
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Basic  Student  Questionnaire — Form  A 
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NATIONAL  STUDY  OF  HIGH  SCHOOL  STUDENTS 


STUDENT  QUESTIONNAIRE 
FORM  A 


Prepared  fo/  the 
UNITED  STATES  OFFICE  OF  EDUCATION 
BY  RESEARCH  TRIANGLE  INSTITUTE  D  RESEARCH  TRIANGLE  PARK.  NORTH  CAROLINA 

SPRING  1974 
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RESEARCH    TRIANGLE  INSTITUTE 

POST     OTFICE      BOX  12194 

RESEARCH      TRlANGUE      PARK.      NORTH     .CARQUINA  27709 


CENTER  rOR  EDUCATIONAL.  RESEARCH  AND  EVAL.UATION 


April-May,  1974 


Dear  Student: 

You  are  being  asked  to  take  part  in  a  nationwide  study  of  high  school  students 
being  conducted  by  the  Research  Triangle  Institute  and  the  U.  S.  Office  of 
Education.  The  purpose  of  this  study  is  to  find  out  about  the  needs  of  students 
who  may  use  the  services  of  several  federal  programs. 

This  questionnaire  is  not  a  test.  Its  purpose  is  to  find  out  what  students  as  a 
group  ate  like,  some  of  their  attitudes  and  opinions,  their  experiences  in  high 
school,  and  their  plans  for  the  future.  In  the  fall,  we  will  send  you  a  short 
questionnaire  to  find  out  what  the  same  group  of  students  are  doing  then. 

Your  answers  will  never  be  identified  with  you  and  no  one  from  your  school 
\vill  ever  see  your  answers.  Instead  we  mil  tally  your  answers  along  with  those 
of  other  students  to  describe  what  students  as  a  whole  are  like. 

We  feel  that  you  are  taking  part  in  a  very  important  study  that  will  provide 
valuable  information  about  how  these  programs  can  better  serve  students. 

We  thank  you  very  much  for  participating  in  this  study. 

Sincerely, 

0 

John  N.  Pyecha 
Pi-oject  Director 

JNP:ls 
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1 

Please  fill  out  this  page.  Then  remove  it  from  this  booklet  and  hand  it  in.  The  information 
on  this  page  will  be  used  only  to  get  in  touch  with  you  in  the  Fall 


1.     Your  Name    

First  Middle  Initial  Last 

Your  Address  •  .  ~  -  _- 

Number  and  Street  . 


City  SUte  '      Zip  Code 

Your  Telephone  Number_(  1  

Area  Code  Number  ~  ~ 

Your  Social  Security  Number ,  

Your  Date  of  Biith  (Month)  (Day)  (Year) 

♦ 

2.     Parents'  Name  .  


Parents'  Address  . 

Number  and  Street 


City  SUte  Zip  Code 

Parents'  Telephone  Number^i  )  

Area  Code  Number 

3.     Please  fill  in  the  name  and  address  of  two  relatives  or  friends  who  will  always  know 

how  to  get  in  touch  with  you.  (List  no  more  than  one  person  who  now  lives  with  you.) 

a.     Name  ,  -__„.^  

First  Middle  Initial  Last  ~~ 

Address  

Number  and  Street 


City  State  Zip  Code 

Telephone  Number    (  )  

Area  Cede  Number 

b.  Name   

First  Middle  Initial  Last 

Address  

Number  and  Street 


City  State  ,  _  Zip  Code 

Telephone  Number    (  '  )  

Area  Code  Number 
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DIRECTIONS 

1.  Please  read  ail  instructions  for  each  question  carefully. 
Mark  One: 

2.  Most  of  the  questions  C3n  be  answered  simply  by  marking  the  number  for  the  answer  you  choose.  For  example: 

How  old  were  you  on  your  last  birthday? 

(Mark  one) 


14  years  or  under . 

15  

16  

17  


CO 
CO 


18  or  older  

Mark  One  Mumber  on  Each  Lme: 

3.  Mark  as  many  answers  as  the  directions  indicate  for  each  question  you  answer.  Sometimes,  the  instructions  say  to 
"mark  one  number  on  each  line."  Then  you  consider  each  phrase  at  the  left,  and  read  across  the  choice  of  answers 
at  the  upper  right,  anci  pick  one  and  only  one  for  each  line.  For  example: 

What  are  you  doinc^  now? 

(Mark  one  number  on  each  line) 


Does  not 
appfy  to  me 


Working  

Going  to  School  .  . 
Homemaker  .  .  . 
Other  (Please  specify  _ 


CO  . 
CO  . 


Applies 
to  me 


CO 
CO 


Mark  One  Number  in  Each  Column: 

4.      At  other  times,  the  instructions  say  to  "mark  one  number  in  each  column."  Then  you  consider  each  phrase  at  the 
upper  right,  and  read  down  the  choice  of  answers  at  the  left,  and  pick  one  and  only  one  answer  for  each  column. 
For  example:  " 


How  far  do  you  live  from  your  school  and  from  the  nearest  shopping  center? 


(Mark  one  number  in  each  column) 


One  mile  or  less 
2  - 3  miles  .  . 
4  •  5  miles  .  . 
6  •  10  miles  .  . 
11 -20  miles  . 
21  miles  or  more 
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Nearest 

School 

Shopping  Center 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

Skip  Instructions: 


5.  Begin  with  Question  1  and  follow  the  instructions  for  each  question.  You  will  not  need  to  answer  all  questions. 

If  YOU  are  to  skip  some  questions  that  do  not  apply  to  you,  instructions  to  skip  questions  will  appear  in  red  next  to  the 
answer  you  have  marked.  For  example: 

15.     Have  you  ever  applied  for  admission  into  colleges  or  other  schools  (such  as  vocational,  business,  trade  schools, 
etc.)? 

(Mark  one) 

No  M»       (SKIP  to  Q.  20) 

Yes  CO       (CONTINUE  WITH  Q.  16) 

If  you  answered  this  question  (number  15,  in  the  example)  fay  marking  "1,"  then  you  would  not  answer  questions  16 
through  19,  but  skip  to  Q.  20,  as  shown  by  the  directions  next  to  "1." 

If  you  answered  "2,"  you  would  not  skip  questions  16  through  19.  You  should  answer  questions  16  through  19  and 
then  question  20. 

Other  (Please  specify) 

6.  In  some  questions  "Other  (Please  specify  )"  appears  as  one  of  the  answer  choices.  If  your  answer 

js  not  listed  among  the  answer  choices  or  if  you  have  another  answer  in  addition  to  the  answers  gi  /en,  enter  your 
answer  in  the  blank  beside  "Other  (Please  specify  )."  For  example; 

Are  the  following  languages  spoken  in  your  home? 

(Mark  one  number  on  each  line) 

No  Yes 

English  CZO  ....  wm 

Spanish  fHP  ....  CO 

An  American  Indian  Language   ....  CO 

Other  (Please  specify      'TSTf\U(f\N  )   ....  mm 

Changing  Your  An&wers 

7.  Completely  erase  any  answers  you  wish  to  change. 
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SECTION  A -GENERAL  INFORMATION 
1.      Ho'"' old  were  you  on  your  last  birthday? 


(Mark  one) 

14  years  or  under   <— r~i 

15   CID 

16   CE) 

17  

18   C3D 

19   CSD 

20   CZ3 

21  or  older   r~T^ 

2.  Are  you  male  or  female? 

(Mark  one) 

Male  r~T-^ 

Female  q3 

3.  What  is  your  marital  status? 

(Mark  one) 

Never  married,  but  plan  to  be  married  within  the  next  12  months  CID 

Never  married,  and  don*t  plan  to  be  married  within  the  next  12  months  CXD 

Married  

Divorced,  separated,  or  wido.ved  <— 


How  many  brothers  ani5  sisters  do  you  have?  How  many  are  older?  And  how  many  have  attended  college? 


(Mark  one  number  on  each  line) 

Seven 

None       One       Two      Three      Four      Five  Six  or  More 

Number  of  brothers  and  sisters    ....  OD     .  dD     .  CED    .  rro    .  OD    .  rr^  .  CXD  .  CZD 

Number  of  older  brothers  and  sisters    .    .  OD     .  CO     .  CZD     .  CUD    .  CZD    .  GD  .  CZD  CZD 
Number  who  attend  or  have  attended 

college  OD     .  CUD     .  CTD     .  CZD    .  CiD    .  CED  .  CZD  .  CZD 

5.      How  many  persons  hi  aM  (for  example  yourself,  brothers,  sisters,  and  other  persons)  are  dependent  on  your  parents 
or  guardians  for  more  than  half  of  their  financial  support?  (Include  your  parents  or  guardians  in  your  count.) 

(Mark  one) 

One  c~r^ 

Two   CX3 

Three  CO 

Four  (-r^ 

Five  eo 

Six  CO 

Seven   q3 

Eight  CO 

Nine  or  more  
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6.      How  do  you  describe  yourself? 

(Mark  one) 

Black  or  Afro-American   CO 

Native  American  or  Indian   CZD 

Oriental  or  Asian- American   CO 

Spanish-Speaking  Origins 

Chicano  or  Chicana   CED 

Mexican-American   CO 

Pueico  Rican   CO 

Other  Spanish-Speaking  (Please  specify  )    ....  CO 

White  or  Caucasian   CO 

None  of  above  (Please  specify  .  )   .    CO 


7.      Is  English  the  language  spoken  most  often  tn  your  home? 

(Mark  one) 

No    CO 

Yes  f~r-> 


8.  Is  English  the  language  spoken  most  often  in  your  school? 

(Mark  one) 

.     Yes    '.]['.[    [   CO 

 CO 

9.  With  whom  do  you  live? 

(Mark  one) 

Father  or  male  guardian  only  .  CO 

Mother  or  female  guardian  only  CO 

Both  parents  or  guardians  CO 

None  of  the  above  C*D 

10.      Which  of  the  following  best  describes  the  community  in  which  you  now  live?  (Answer  by  marking  one  number  in  the 
first  column.)  Which  best  describes  the  community  in  which  you  grew  up  or  spent  most  of  your  life?  (Answer  by 
marking  one  number  in  the  second  column.) 


(Mark  one  number  in  each  column) 


In  a  rural  or  farming  community  

In  a  small  city  or  town  of  fewer  than  50,000  people  that  is  not  a  suburb  of  a 

larger  place  

In  a  medium-sized  city  (50,000-100,000  people)  

In  a  suburb  of  a  medium-sized  city  

In  a  large  city  (100,000-500,000  people)  ,  . 

In  a  suburb  of  a  large  city  

In  a  very  large  city  (over  500,000  people)  

In  a  suburb  of  a  very  large  city  


Living  In  Now 

Grew  Up  In 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 
CO 

CO 
CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CXD 

CO 

CO 

CO 

CO 

CO 

CO 

CO 
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Do  you  live  In  any  of  the  following  areas? 


(Mark  one  number  on  each  line) 


Model  cities  area  ,  ,  , 
Urban  renewal  area  .  . 
Federal  housing  project. 
Indian  reservation  .  , 
Farm  


Do  you  consider  yourself  to  be  financially  independent  of  your  parents  or  guardians? 


No 
Yes 


Don't 

No 

Yes 

Know 

CZD 

.  CZD 

.  CO 

CID 

.  CZD 

.  CO 

CZD 

.  CO 

.  CO 

CTD 

.  CO 

CO 

CZD 

.  CO 

CO 

a  I5J 

(Mark  one) 

V... 

CO       (L  ^NTINUEWITHQ.  13) 


How  many  persons  (including  yourself)  do  you  support  or  help  to  support? 


One  .    .    .  . 
Two  ... 
Three  or  more . 


(Mark  one) 


CO 


What  was  your  approximate  income  in  1973  before  taxes? 


Less  than  $4,000  a  year  (less  than  $80  a  week)  .  . 
$4,000  to  $5,999  a  year  (from  $80  to  $119  a  week) 
$6,000  to  $7,999  a  year  (from  $120  to  $159  a  week) , 
$8,000  to  $9,999  a  year  (from  $160  to  $199  a  week) 
$10,000  a  year  or,  more  ($200  a  week  or  more)  .    .  . 


(Mark  one) 
.  CO 
.  CO 
.  GZ) 


CO 


What  was  the  approximate  family  income  of  your  parents  or  guardians  in  1973  before  taxes?  If  you  are  not  sure, 
please  make  your  best  estimate. 


r       .  ^  (Mark  one) 

Less  than  $4,000  a  year  (less  than  $80  a  week)   CO 

$4,000  to  $5,999  a  year  (from  $80  to  $119  a  week)   ,  CTD 

$6,000  to  $7,999  a  year  (from  $120  to  $159  a  week)   .........  CO 

$8,000  to  $9,999  a  year  (from  $160  to  $199  a  week)   CO 

$10,000  a  year  or  more  ($200  a  week  or  more)   CO 

If  you  feel,  for  any  reason,  that  your  answer  to  Question  15  is  not  meaningful,  please  explain: 


COCO 

coco 

COCO 

COCO 

coco 

coco 

coco 

coco 

coco 

COCO 

coco 

coco 

CIDCO 

coco 

coco 

coco 

coco 

coco 
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Questions  17  and  18  refer  to  your  parents  or  guardians.  Please  answer  the  questions  In  terms  of  the  parents  or  guardians  who 
are  most  important  to  you.  For  example,  if  you  have  both  a  stepfather  and  a  natural  father,  choose  the  one  who  Is  most 
important  to  you  and  answer  the  questions  for  this  person.  Or,  If  your  natural  mother  is  not  in  the  home  and  some  other 
person  acts  in  place  of  your  mother,  answer  the  questions  for  this  person. 

17.      What  was  the  highest  educational  level  each  of  your  parents  or  guardians  completed?  if  you  are  not  sure,  please  give 
your  best  guess.  In  the  column  headed  "Father"  mark  one  number  to  show  the  highest  education  of  your  father. 
Do  the  same  for  your  mother  in  the  column  headed  "Mother."  Please  answer  this  question  even  if  your  parents  or 
guardians  are  deceased. 


(Mark  one  number  in  each  column) 


Father  Or 

Mother  Or 

Male 

Female 

Guardian  - 

Guardian 

CO 

GD 

dD 

CO 

Did  not  complete  high  school  (12  grades)  .    ...                           .    .    .  . 

CJD 

CD 

C±D 

GD 

GD 

CO 

CD 

CO 

QD 

CO 

CJD 

CO 

Attended  graduate  or  professional  school  (for  e^jample,  law  or  medical  school), 

CE) 

CO 

Obtained  a  graduate  or  professional  degree  (for  example,  M.A.,  Ph.D.,  or  M.D.)  . 

GO 

GO 

<JiD 

CO 

18.      From  the  list  below,  select  the  type  of  work  which  comes  closest  to  the  job  your  father  usually  has  and  mark  the  number 
in  the  column  headed  "Father."  Then  do  the  same  for  the  job  your  mother  usually  has  and  mark  the  number  in  the 
column  headed  "Mother."  If  one  of  your  parents  or  guardians  is  currently  unemployed,  retired,  or  deceased,  pick  the 
type  of  work  this  parent  usually  did. 


(Mark  one  number  in  each  column) 


Father  Or 

Mother  Or 

LABORER  OR  SERVICE  WORKER:  such  as  factory  or  farm  worker,  bus  driver, 

Male 

Female 

taxi  driver,  truck  driver,  mine  worker,  construction  worker,  waiter  or 

Guardian 

Guardian 

waitress,  gas  station  attendant,  gardener,  cook,  maid,  custodian,  guard. 

fireman,  policeman,  seamstress,  beautician  or  barber,  practical  nurse  .... 

CO 

CO 

CRAFTSMAN  OR  FOREMAN:  such  as  carpenter,  mechanic,  plumber,  electrician, 

baker,  mason,  tile  setter,  painter,  television  repairman,  machinist  

CO 

CO 

OFFICE  OR  SALES:  such  as  store  clerk,  bank  teller,  bookkeeper,  mailman. 

mail  clerk,  office  worker,  secretar>',  telephone  operator,  real  estate  or 

CO 

CO 

MANAGER  OR  OWNER:  such  as  farm  owner,  business  owner,  store  or  office 

CO 

CO 

PROFESSIONAL  OR  TECHNICAL:  such  as  teacher,  doctor,  engineer,  lawyer, 

social  worker,  accountant,  musician,  dentist,  registered  nurse,  librarian,  artist. 

actor,  writer,  engineering  technician,  science  technician  and  health  technician  . 

CO 

CO 

CO 

CO 

CO 

CO 
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SECTION  B-YOUR  EXPERIENCES  IN  HIGH  SCHOOL 


19a.    What  grade  were  you  in  during  September,  1973?  (If  your  school  year  had  not  yet  started  in  September,  what 
grade  were  you  in  during  October,  1973?) 


Grade  8  or  lower  .  . 

Grade  9  

Grade  10    .    .    ,  . 

Grade  11  

Grade  12  ...  . 
Other  (Please  specify  _ 


(Mark  one) 

CUD 
CID 


CO 


19b.    What  grade  are  you  in  now? 


20. 


Grade  8  or  lower  .  . 

Grade  9  

Grade  10  ...  . 
L  ^je  11  .... 
Grade  12  .... 
Other  (Please  specify. 


(Mark  one) 
CD 
CID 


-) 


CO 
CO 


For  each  grade  you  have  been  enrolled  in  high  school,  which  of  the  following  best  describes  your  course  of  study 
in  that  grade?  Mark  one  answer  for  each  grade  you  have  been  in,  includinc?  your  present  grade. 

(Mark  one  number  in  each  applicable  column) 


Grade  8 

Grade  9 

Grade  10 

Grade  11 

Grade  12 

CO 

CO 

CO 

CO 

CO 

Academic  or  college  preparatory  

CO 

az) 

CO 

CO 

OD 

Vocational  or  business  (business,  trade,  industrial 

CO 

CO 

CO 

ZED 

CO 

21.    ■  Which  of  the  following  best  describes  the  way  you  chose  your  current  course  of  study? 


ERIC 


My  school  has  only  one  pro-am   

I  chose  it  alone 

I  chose  it  jointly  with  my  parents  (or  guardians) 
I  chose  it  jointly  with  ray  counselors  or  teachers 
I  chose  it  with  my  parents  and  counselors  or  teachers 
My  parents  (or  guardians)  chose  it  for  me  .    .    .  . 

Someone  at  school  chose  it  for  me  

Other  (Please  specify  


19a 

19b 

CO 

CO 

CO 

CO 

cn> 

CO 

CO 

CO 

CO 

CO 

OD 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

CO 

21 


O 


cue 


CEXXD 

coco 


(Mark  one) 

■  CO 

■  OD 

■  CO 

■  CO 


CO 
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22.      Kow  do  you  rate  yo  ir  school  with  respect  to  the  following  services?  If  a  service  is  not  available,  mark  "1";  if  you 
don't  know  if  it  is  available,  mark  "2."  If  the  service  is  available,  rate  it  by  marking  3,  4,  5,  6,  or  7. 

(Mark  only  one  number  on  each  line) 


Don't 


SERVICE  IS  AVAILABLE  AND  IS: 


Service 

Know  If 

Not 

Service  Is 

Excel- 

Can't 

Available 

Available 

Poor 

Fair 

Qood 

ient 

Rate 

Help  for  students  who  are  having 

trouble  with  subjects  like  math  or 

.    .  CLD 

CO 

OD 

CO 

CO 

CO 

OD 

CXD 

CO 

CO 

CO 

CO 

C±D 

Counseling  for  personal  problems 

.  an) 

CO 

CO 

CO 

CO 

CO 

GD 

.  CUD 

CO 

CO 

CO 

CZD 

CO 

GD 

Counseling  on  choice,  admission,  and 

financial  aid  for  colleges  or  other  types 

CO 

CO 

CO 

CO 

CO 

23.      How  would  you  rate  your  school  in  each  of  the  following  areas? 


(Mark  one  number  on  each  line) 

Excel-  Uricer- 
Poor      Fair       Good      lent  tain 


Types  of  programs  offered  (academic,  vocational,  etc.)  .... 

Range  of  courses  offered  

Range  of  extracurricular  activities   .... 

Quality  of  teaching   .    .  CO 

Teachers'  interest  in  students  .  

Counselors'  interest  in  students  


GD 


CO 


GD 
CO 


24. 


Have  you  taken  part  in  any  of  the  following  special -aerograms  -outside  of  regular  school  work)  designed  to  help  prepare 
you  for  or  get  you  into  college  or  other  types  of  sannsoU?  ^ttrrre  exact  name  of  the  program (s)  you  have  taken  part 
in  is  not  listed  below,  please  write  the  name(s)  in  ttrB^a^r-^  after  "Other  (Please  specify)." 

(Mark  one  number  on  each  line) 


Upward  Bound  . 
College  Readiness.    .  . 
College  Bound .    .    .  . 
Educational  Talent  Search 
Aspira  


Project  Opportunity  

Educational  Opportunity  Program  (EOP)  .    .  . 

Project  Access  

A  Better  Chance  ("ABC")  

Cooperative  Vocational  Education  Program  ("Co  ' 
High  School  Vocational  Education  Work-Study  Pr 
Neighborhood  Youth  Corps  ("NYC")  .... 

Other  (Please  specify  

Other  (Please  specify  ^  


No 

Yes 

CO 

.  QD 

CO 

.  QD 

CO 

.  CO 

CO 

.  GD 

CO 

.  CO 

.  an) 

.  QD 

dj 

.  GD 

c: 

.  CO 

CL  ' 

.  CO 

.  CO 

CO 

.  CO 

CO' 

.  CO 

CO 

4- 


IF  ALL  YOUR  ANSWERS  IN  QUESTION  24  WERE  'NO,  "SKIP  TO  QUESTION  26.  IF  YOU  ANSWERED  "YES' 
TO  ANY  PROGRAM  IN  QUESTION  24,  CONTINUE    f-n  QUESTION  25. 
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25.      For  the  programs  to  which  you  answered  "Yes"  in  Question  24,  did  you  receive  any  of  the  following? 

(Mark  one  number  on  each  line) 
IMo  Yes 


Special  courses  designed  to  help  you  do  better  in  high  school  courses  or  to  prepare  you 


for  college  courses  

/  g  \ 

CED 

Help  with  getting  into  college  or  other  types  of  schools  (such  as  information  about  schools, 

help  with  applying,  visits  to  campuses,  etc.)  

CZD 

Special  experiences  (such  as  field  trips  to  museums,  concerts,  or  plays)  

CO 

Financial  assistance  for  education  beyond  high  school  

CO 

Training  in  a  vocation  

CO 

Academic  counseling   ... 

CO 

CO 

Other  (Please  specify  ^ 

.    CID  . 

CO 

Other  (Please  specify  ) 

.   GD  . 

CO 

26.      How  much  has  each  of  the  problems  listed  below  interfered  with  your  education  during  this  school  year? 

(Mark  one  number  on  each  line) 

Interfered     Interfered  Interfered 
Not  At  All    Somewhat   A  Great  Deal 


School  doesn't  offer  courses  I  want  to  take  

.    .  CO  . 

.  CO  .  . 

.  CO 

Courses  are  too  hard   ... 

.    .  CO  . 

.  CO  .  . 

.  CZD 

Teachers  don*t  help  me  enough  

.    .  CO  . 

.  CO  .  . 

.  CO 

There's  nobody  at  school  to  talk  to  about  my  problems  .    .  ... 

.    .  CO  . 

.  CO  .  . 

.  OD 

Parents  aren't  interested  in  my  education  

.  .  cz^^^^i-^^ 

.  CO  .  . 

.  CO 

Poor  study  habits   ... 

.  CO  .  . 

.  CO 

Lack  of  a  good  place  to  study  at  home  

.  CO  .  . 

.  ao 

Money  problems  (family  income,  money  for  clothes,  school,  etc.) .    .  . 

.    .  CO  . 

.  CO  .  . 

.  CO 

Just  not  enough  spending  money  (for  social  affairs,  recreation,  etc.)  .  . 

.    .  CO  . 

.  dD  .  . 

.  CO 

Transportation  to  school  is  difficult  

.    .  CO  . 

.  CO  .  . 

.  CO 

My  job  takes  too  much  time  

.    .  CO  .  . 

.  CO  .  . 

.  CO 

Family  obligations  or  pressures  (other  than  money  problems)  .... 

.    .  CO  .  . 

.  CXD  .  . 

.  CZD 

Possibility  of  failing  in  school  

.  CXD  .  . 

.  CO 

Not  enough  friends  

.  CO  .  . 

.  CZD 

Poor  teaching  

.  CO  .  . 

.  CZD 

I  don't  feel  I'm  part  of  the  school   

.  CO  .  . 

.  CO 

.  CO  .  . 

.  CID 

My  own  ill  health                                                            ,  . 

.  CO  .  . 

.  CO 

24 

25 

COCO 
COCO 

COGD 

COCO 

coco 

coco 

coco 

COCO 

COCO 

coco 
coco 

coco 
coco 

coco 
coco 

coco 
coco 

coco 

coco 

coco 

coco 

COCO 

coco 

coco 

coco 

coco 

COCO 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

COCO 

coco 

coco 

coco 

COCO 

coco 

coco 

coco 

coco 

QDCO 

coco 

coco 

coco 

7 
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27.      Which  of  the  following  best  describes  the  grades  or  ratings  you  have  received  each  year  you  have  been  in  school  since 
the  8th  grade?  Mark  one  answer  in  each  grade  column  for  every  year  you  have  been  in  school,  starting  with  the 
8th  grade  and  including  your  present  grade. 

For  each  year  you  received  LETTER  grades,  mark  your  answer  in  SECTION  I  ONLY.  For  each  year  you  received 
NUMERICAL  grades,  mark  your  answer  in  SECTION  il  ONLY.  And  for  each  year  you  received  a  PASS-FAIL  OR 
SATISFACTORY-UNSATISFACTORY  grade,  mark  your  answer  in  SECTION  111  ONLY.  Remember,  mark  only 
ONE  number  in  Sections  I,  II,  OR  III  for  EACH  year  you  have  been  in  school. 

If  you  received  more  than  one  kind  of  grade  (such  as  Letter  and  Pass-Fail)  during  one  school  year,  answer  in  terms  of 
the  kind  of  grade  you  received  most  often  during  that  school  year. 


Section 


(Mark  one  number  in  each  applicable  column) 


LETTER  GRADES 


Grade  8 


Grade  9 


Grade  10 


Grade  1 1 


Grade  12 


Mostly  .A  

About  half  A  and  half  B 

Mostly  B  

About  half  Band  half  C 

Mostly  C  

About  half  C  and  half  D 

Mostly  D  

Mostly  below  D    .    .  . 

NUMERICAL  OTADES 

Numerical  grade  90-100 
Numerical  grade  85-89  . 
Numerical  grade  80-84  . 
Numerical  grade  75-79  . 
Numerical  grade  70-74  . 
Numerical  grade  65-69  . 
Numerical  grade  60-64  . 
Numerical  grade  below  60 


CD 
CO 
C2D 
CZD 
C3D 
C23 
CD 
CD 


CZD 
CD 
CD 
CD 


CD 
CD 
CD 


CD 
CD 


CD 
CD 
CD 


CD 
CD 
CD 
CD 
CD 
CD) 
CD 


CD 
CD 
CD 
CD 
CD 
CD 
CD 
CD 


OR 


OR 


OR 


OR 


OR 


CD 
CD 
CD 
CD 
CD 
CD 
CD 
CD 


CO  ! 

CD 

CD 

CD  I 


CD 
CD 
(CD 


CD 
CD 
CD 
CD 
CD 
CD 


CD 


CD 
CD 
CD 


CD 


CD 
CD 
CD 
CD 
CZ) 
CD 
CD 


PASS-FAIL 

SATISFACTORYUNSATISFACTORY 


OR 


OR 


OR 


OR 


OR 


Mostly  Pass  (Satisfactory)  

About  half  Pass  (Satisfactor\0  and  half  Fail 

(Unsatisfactory)  

Mostly  Fail  (Unsatisfactory)  


CD 

CD 
CD 


:'CD 

GO 
GO 


CO 
GO 


CO 


GO 
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SECTION  C-YOUR  ATTITUDES  AND  OPINIONS 


Please  givtj  your  own  opinions  about  the  following  items.  There  are  no  right  or  wrong  answers.  Many  other 
students  will  share  your  opinions. 


28.      How  do  you  feel  about  each  of  the  following  statements? 


(Mark  one  number  on  each  line) 


At  times  I  think  Vm  no  good  at  all  

On  the  whole,  I  am  satisfied  with  myself  

All  in  all,  I  am  inclined  to  feel  that  I  am  a  failure    .    .  . 

I  fe^l  that  I  have  a  number  of  good  qualities  

I  feel  I  do  not  have  much  to  be  proud  of  

I  f'^*^  :.  ;it  I'm  a  penson  of  w-^orth,^t  least  on  an  equal  plane  with 

o:-ers  

I  certainly  feel  useless  at  times  

I  am  able  to  do  things  as  well  as  most  other  people  .    .  . 

I  wish  I  could  have  more  r^pect  for  myself  

I  take  a  positive  attitude  toward  myself  

29.      How'xio  you  feel  about  eac^  of  the  following  statements? 


In  the  long  run,  people  get  the  respect  they  deserve  in  this 

world  

Without  the  right  breaks,  one  cannot  be  an  effective  leader  .  . 
Becoming  a  success  is  a  marter  of  hard  work,  luck  has  little  or 

nothing  to  do  with  it  

Many  times  we  might  just  as  well  decide  what  to  do  by  flipping 

a  coin  

Who  gets  to  be  the  boss  often  depends  on  who  was  lucky  enoug:: 

to  be  in  the  right  place  first  

As  far  as  world  affairs  are  concerned,  most  of  us  are  the  victims 

of  forces  we  can  neither  understand  nor  control  

There  really  is  no  such  thing  as  "luck"  

Marny  times  I  feel  that  I  have  little  influence  upon  the  things 

that  happen  to  me  


Strongly 

Strongly 

Disagree 

Disagree 

Agree 

Agree 

CUD  • 

.    .  CO  . 

.    CO  . 

.  CO 

GD  . 

.    .  dD  . 

.    CO  .  . 

.  CO 

GD  . 

.    .  dD  . 

.    CO  • 

CZD  . 

.  .  cr 

cn>  . 

.    .  CO  . 

.    CO  . 

.  CO 

cn>  . 

.    .  CZD  . 

.    CO  .  . 

•  CO 

CZD  . 

.    .  CZD  . 

.    CO  .  . 

.  GO 

CLD  . 

.    .  CO  . 

.    CO  .  . 

.  CO 

GD  . 

.    .  CO  . 

.    CO  .  . 

.  CO 

GD  . 

.    .  CO  . 

.    CO  .  . 

■  <^ 

(Mark  one  number  on  each  line) 

Strongly 

Strongly 

Disagree 

Disagree 

Agree 

Agree 

CO  ■ 

•    .  CO  •  ■ 

.  CO  .  • 

•  CO 

GZ>  • 

.    .  CO  ■  ■ 

.  CO  .  • 

•  CO 

CED  ■ 

.    .  CO  •  ■ 

.  CO  •  • 

•  CO 

GD  • 

■    .  CO  ■  • 

'  •  CO  •  • 

-  CO 

CO  . 

.    .  CO  •  • 

.  CO  •  . 

•  CO 

CO  ■ 

.    .  cxD  .  . 

.  QO  ■  ■ 

•  CO 

CO  ■ 

•    .  CZD  ■  • 

.  CO  .  . 

•  CO 

CO  . 

.    .  GD  ■  • 

.  CO  .  . 

.  CO 
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SECTION  D~  PLANS  FOR  THE  FUTURE 


When  3  question  asks  about  your  plans  for  "after  high  school/'  it  means  any  plans  you  may  have  now  about  your 
future  after  high  school,  vvhether  you  plan  to  finish  high  school  or  not. 


30.      What  is  the  greatest  amount  of  schooling  you  would  like  to  get,  and  what  is  the  greatest  amount  you  expect  to  get? 


(Mark  one  number  in  each  column) 


Most 


Not  finish  i  .^i.  school  

Finish  high  school  

Training  in  military  senice  

Vocational,  technical,  business,  or  trade  school  

Two -year  or  :un:or  college  

Four-year  coilete  (Bachelor's  Degree)  

Graduate  or  professional  school  after  college  (e.g.,  M.A.,  Ph.D.,  M.D.,  etc.) .  . 


Listed  below^e  problems  which  might  keep  vou  from  getting  the  kind  of  education  you  would  like  to  get.  How 
much  doeses^ir^  apply  to  you? 


(Mark  one  number  on  each  line) 


Does  Not 

Applies 

Applies 

Apply 

To  Me 

To  Me  A 

To  Me 

Somewhat 

Great  Dea 

Lack  of  monf  v   ... 

.     CZ3  .  . 

.  CO 

Poor  high  school  grades  

CO  .  . 

.  CO 

Poor  scores  on  college  admissions  tests  

.     GD  .  . 

.  CO 

Family  responsibilities  

  CZ)  . 

.     GD  .  . 

.  CO 

Lack  of  a  school  within  commuting  distance  .    .    .  . 

.     CID  .  . 

.  CO 

Lack  of  abilit>'  

.     GD  .  . 

.  CO 

Poor  preparation  in  high  school  

.     CO  .  . 

.  CZ3 

Type  of  program  I  want  is  not  available  

CO  .  . 

.  CO 

Other  (Please  specify 

)   .    .    .    .      CiD  . 

.    CO  .  . 

.  CO 

Schooling 

School  M 

■1  'A^ould  Liko 

1  Ex pec I 

To  Get 

To  Get  j 

ClT 

czS-"  j 

CO 

CO  ' 

CO 

CO 

CO 

CO' 

CO 

CO 

CO 

CO 

CO 

31 
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As  far  as  you  know,  what  is  the  greatest  amount  of  schooling  that  your  father  and  mo^fier  (or  guardians)  want  you 
to  get? 


(Mark  one  number  in  each  column) 


I  don't  have  this  parent  or  gUvirdian   .... 

This  parent  or  guardian  has  no  opinion  about  how  much  schoo  mg  1  j>hould  get  . 

Wants  me  to  quit  higri  school  without  graduating  

Wants  me  to  graduate  from  high  school  and  stop  there  

Wants  me  to  graduate  from  high  school  and  go  to  a  vocational,  technicaL:^7:ajJe,  or 

business  school  7"'^^ 

Wants  me  to  go  to  a  two-year  or  junior  college  

Wants  me  to  go  to  a  four>year  college  or  university  

Wants  me  to  go  to  a  graduate  or  professional  school  after  graduating  from  four-year 

college  or  university  

I  don*t  know  


Farv.'rOr 


CO 
CO 


CO 
CO 
CO 

CO 


Mother  Or 

Ff^'^-'^le 
G  ndiah 


CO 
CO 
CO 
CO 

CID 
C±D 
CO 

CO 


How  much  have  the  following  persons  influenced  your  plans  for  what  you  will  do  after  you  leave  high  school?  Mark 
"Doesn't  Apply"  if  you  feel  you  don't  know  the  person  well  enough  to  be  influenced  by  him  or  her. 

(Mark  one  number  on  each  line) 


Very 

Little 

A 

Or  Not 

Quite 

Great 

Doesn't 

At  All 

Somewhat 

A  Bit 

Deal 

^  AppSy 

CO 

.    dD  .  . 

.  CO 

•    CO  . 

.  CO 

CO 

.    dD  .  . 

■  CO 

.  . 

.    .  CO 

CO  * 

.   CO  .  . 

.  CO 

•    CO  . 

.    .  CO 

CO 

.   CO  .  . 

.  CO  . 

•    CJD  . 

.  CO 

CO 

.    CO  .  . 

.  CO 

.  ao  . 

.  CO 

CO  . 

.    CO  .  . 

.  CO  . 

.  ao  . 

.  CO 

CO 

.    CO  .  . 

.  CO  . 

.    CJD  . 

.  CO 

CO 

.    dD  .  . 

.  CO 

.    CJD  . 

.  CO 

CO 

.    CO  .  . 

.  CO 

.    CJD  . 

.  CO 

CO 

.    CO  .  . 

.  CO  . 

.    CO  . 

.  CO 

Your  parents  

A  relative  other  than  y^'.ir  parents  

A  school  guidance  counselor  

A  school  teacher  other  than  a  guidance  counselor 

The  principal  or  assistant  principal  

Clergyman  (minister,  priest,  rabbi,  etc.)    .    .  . 

An  adult  not  mentioned  above  

Frionds  your  own  age  

Yourself  

Other  (Please  specify  ) 

What  kind  of  work  would  you  most  like  to  do  as  your  life's  work?  Write  helow  a  brief  description  of  the  job.  suuh 
as  ticket  agent  for  an  airline,  college  professor,  plumber,  etc. 


33  34 


COCO 

CX-ZO 

coco 

coco 

COCZD 

coco 
coco 

coco 
coco 

COCO 

coco 

COCID 

coco 

coco 

COCO 

coco 

COCO 

coco 

coco 

COCO 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

dDCID 

coco 

coco 

coco 

COCO 

COCID 

CZDCO 

coco 

coco 

coco 

coco 

coco 

COC3D 

COGD 

coco 

coco 

coco 

11 
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35. 


What  kinr)  of  work  do  you  expect  to  do  as  your  life's  work?  Write  a  brief  description  of  the  job  below. 


36.      In  the  next  tour  years,  do  you  plan  to  take  any  classes  or  courses  at  a  two-  or  four-year  college  or  university,  or  at  a 
vocational,  trade,  business,  or  technical  school? 

(Mark  one) 

CD -^(CONTINUE  WITH  Q.  37) 
CID  -^(SKIP  TO  Q.  38.  Next  Page) 

Here  are  some  reasons  others  have  given  for  not  planning  to  continue  their  formal  education.  Which  of  these,  if  any, 
apply  to  you? 

(Mark  one  number  on  each  line) 

Does  Not  Applies 
Apply  To  Me      To  Me 


Need  to  earn  money  to  support  my  family   CUD  .  .  .  CO 

Need  to  earn  money  before  I  can  pay  for  further  education   CZD  .  .  .  CO 

Cannot  afford  further  education  ^   CID  .  .  .  CO 

Lack  of  knowledge  about  admission  requirements,  costs,  availability  of  a  school  in  the 

area,  etc                                                                                                  .  CJD  .  .  .  CO 

Poor  high  school  grades   cjD  .  .  .  CO 

Poor  scores  on  college  admission  tests   CZD  .  .  .  CO 

Lack  of  high  school  credits  required  for  entrance  into  college  or  othei  schools.    ....  CJD  .  .  .  CJD 

Applied  at  one  or  more  schoobt  but  was  not  accepted   CZD  .  .  .  CO 

Lack  of  a  school  within  comnniting  distance  of  my  home   CZD  .  .  .  CO 

Discouraged  from  continuing  by  teachers  or  counselor   CZD  .  .  .  CO 

Discouraged  from  continuing  by  parents   cZD  .  .  .  CO 

Want  to  enter  Armed  Forces   cZD  .  .  .  CO 

My  future  plans  do  not  require  more  formal  schooling   CZD  .  .  .  CXD 

Plan  to  be  married   cZD  .  .  .  CZD 

School  is  not  for  me;  I  don't  like  it   cZD  .  .  .  dD 

Would  like  to  continue  school  but  don't  think  I  can  do  the  work  required   CZD  .  .  .  CO 

Offered  a  job'I  wanted   CZD  .  .  .  CO 

Want  to  earn  money  for  myself   cZD  .  .  .  CO 

Want  practical  experience  before  going  on  to  school   CZD  .  .  .  CO 

Other  (Please  specify  )   CZD  .  .  .  CO 


(NOW SKIP  TO  Q.  40.  SECTION PAGE  14) 


No 
Yes 


COCO 


COCO 
CjDOD 
COCO 
COCO 
COCO 
COCO 


COCO 


coco 


GOOD 


coco 
coco 


COCO 


COCO 


coco 

COCO 

coco 


EKLC 
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Which  of  the  following  have  you  done  to  prepare  for  taking  classes  or  courses  at  college,  vocational,  trade,  business, 
or  technical  schools? 

(Mark  one  number  on  each  III 

Have  Have 
Not  Pone  Done 


Visited  one  or  more  schools   r-r^  qD 

Taken  PSAT,  SAT,  ACT,  or  similar  college  entrance  exams  CO  CO 

Taken  other  tests  for  admission  "  r-r^  cr-^ 

Written  school(s)  for  information  on  curricular  offerings,  requirements,  procedures,  etc.    .    .  CO  CED 

Talked  to  someone  about  the  type  of  college  or  other  schools  I  should  go  to  cO  CO 

Talked  to  someone  about  how  to  get  into  college  or  other  schools  rr^  qt^ 

Talked  to  a  representative  of  one  or  more  schools  CO  CO 

Talked  to  someone  about  how  to  finance  my  education  CO  CO 

Gone  to  ;neetings  about  how  to  get  admitted  or  how  to  finance  my  education  CO  CO 


As  things  look  now,  do  you  expect  to  get  money  from  the  following  sources  to  pay  for  your  education  after  high 
school? 

(Mark  one  number  on  each  line) 
Don't 

No        Yes  Know 


Parents  ^  CO  .  CO  .  CO 

Personal  savings  or  summer  earnings   CO  .  CO  .  CO 

Earning  while  taking  courses   CO  .  CO  .  CO 

Husband  or  wife   CO  .  CO  .  CO 

Other  relatives  (brother,  sister,  aunt,  etc.)   CO  .  CO  .  CO 

Loans   CO  .  CO  .  CO 

Scholarship  or  grants   CO  .  CO  .  CO 

College  Work-Study  program   CO  .  CO  .  CO 

GI  Bill  or  Veterans  Survivors*  benefits   CO  .  CO  .  CO 

Social  Security  benefits  for  students  age  18  to  22  (for  children  of  retired,  disabled,  or 

deceased  parents)   CO  .  CO  .  CO 

Other  Sources  (Please  specify  .  _   )   CO..  CO  .  CO 


39 

COCO 

coco 

coco 

COCO 

coco 

COCO 

coco 

coco 

COCO 

coco 

coco 

coco 

COC3D 

COQO 

COCO 

coco 

coco 

COCO 

coco 

COCXD 

COCO 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 
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SECTION        ELEVENTH  AND  TWELFTH  GRADERS  ONLY 


If  you  are  not  In  11tti  or  12th  grade, 
please  SKIP  to  Q.  51.  Students  in 
grades  11  or  12,  please  CONTINUE 
WITH  Question  40. 


40.  Have  you  ever  made  applications  for  admission  into  colleges  or  other  schools  (such  as  vocational,  business,  trade, 
technical  schools,  etc.)? 

(Mark  one) 

No   cZD-^  (SKIP  to  Q.  51) 

Yes  •  -.r-  -   QD-?^  (CONTINUE  WITH  Q.  41} 

41.  How  many  schools  have  you  applied  to? 

(Mark  one) 

One  

Two   CXD 

Three   CO 

Four   .  r~o 

Five   CO 

Six  or  more   CO 

42.  How  many  schools  have  you  been  accepted  into  so  far? 

(Mark  one) 

None   CD 

One   CO 

Two   CO 

Three   CO 

Four   CO 

Five   CO 

Six  or  more   CO 

43.  How  many  schools  have  you  heard  from  so  far  about  admission? 

(Mark  one) 

None  ;   .    .  CO 

One   CZD 

Two    C2D 

Three   CO 

Four   CO 

Five   CO 

Six  or  more   CO 

44 

COCO  coco 
coco  coco 

coco  CXDCXD 

coco  coco 

coco  coco 

coco  coco 

coco  coco 

Ifj  ^  coco  ciDci:^ 

^  coco  coco 

coco  coco 
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44.      What  kind  or  kinds  or  schools  have  you  applied  to? 


(Mark  one  number  on  each  line) 

I  Have  Not  I  Have 

Applied  To  Applied  To 


Public  (state  supported)  vocational,  trade,  business,  or  other  career  training 

schools  

Private  vocational,  trade,  business,  or  other  career  training  school  cUD  CZD 

Public  (state  supported)  junior  or  community  college  (two-year)  ... 

Private  junior  or  community  college  (two-year)  

Public  (state  supported)  four-year  college  or  university  

Private  four-year  college  or  university  

Other  (Please  specify  )  .    .  c~r^ 


CO 


45a.     Have  you  ever  applied  for  financial  aid  to  attend  college  or  a  career  training  (vocational,  business,  etc.)  school? 

(Mark  one) 

No   CZD  ->  (CONTINUE  WITH  Q.  45b ) 

Yes   CT)      (SKIP  to  Q.  46) 

45b.    Have  you  ever  been  offered  financial  aid  to  attend  college  or  a  career  training  (vocational,  business,  etc.)  school? 

(Mark  ono) 

No     .    .   CID  ^(SKIPtoQ.  5J) 

Yes    .    .    :   CZD  ->  (SKIP  to  Q.  49) 

46.  How  many  schools  or  other  sources  (government,  private  organizations,  etc.)  have  you,  or  someone  helping  you, 
applied  to  for  financial  aid? 

(Mark  one) 

  Q-) 

Two  

Threo  q3 

Four  *  :  

Five  

Six  or  moi-e  

47.  How  many  schools  or  other  sources  (government,  private  organizations,  etc.)  have  you  heard  from  as  to  whether  or 
not  you've  been  offered  financial  aid? 

(Mark  one) 

None.   CoD      (SKIP  to  Q.  51 ) 

One   CZ) 

Two   CO 

Three  ■   .    .    .  CO 

Four  '7      .    .  CO 

Five  CO 

Six  or  more.   CO 


>  (CONTINUE  WITHQ.  48) 


48.  ..^  How  many  schools  or  other  sources  (government,  private  organizations,  etc.)  have  offered  you  financial  aid  so  far? 

(Mark  one) 

None  CO  -^(SKIP  to  Q.  51) 


>  (CONTINUE  WITHQ.  49 
next  page) 


■  One 

Two 

•  Three.   CO 

Four   CO 

•  Five  CO 

Six  or  more  

m 
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r 

49. 


50. 


51. 


Is  the  financial  aid  offered  to  you  (from  any  source)  enough  for  you  to  decide  to  go  to  the  school  of  your  first  choice? 

(Mark  one) 


No  .  . 
Yes  .  .  . 
Not  sure . 


CO 


Considering  the  financial  aid  you  have  been  offered,  which  one  school  are  you  most  likely  to  attend? 
Write  in  the  name  of  the  school:   


Answer  the  following  questions  in  terms  of  the  financial  aid  you  would  have  fog  going  to  that  school. 


a)      What  are  the  amounts  of  scholarship  or  grant,  loan(s),  and  college  work-study  you  would  have  for  going  to  that 
school  for  the  first  year?  In  the  spaces  below,  write  the  dollar  amounts  of  each  kind  of  aid  you  would  receive 
for  the  first  year.  Write  "none"  if  you  would  not  be  receiving  that  kind  of  aid. 

Scholarships  or  grants  $   

Loan(s)  $  . 

College  Work-Study  (please  estimate  the  amount)  $  ^ 


b)      Is  the  aid  you  listed  above  by  itself  adequate  for  going  to  that  school? 


(Mark  one) 


No  .  . 
Yes  .  . 
Not  sure . 


CUD 


c)      Is  the  aid  you  listed  above  together  with  whatever  other  funds  you  have  for  your  education,  adequate  for  going  to 
that  school? 


(Mark  one) 


No  .  . 
Yes  .  . 
Not  sure . 


CO 


d)      If  you  needed  to,  would  you  be  willing  to  borrow  more  money  to  go  to  that  school? 


(Mark  one) 


No  .  . 
Yes  .  . 
Not  sure . 


CO 


VVTien  did  you  fill  out  this  questionnaire? 
 (month)  


.(day) 


(year) 


THANK  YOU  FOR  YOUR  HELP. 


W-S 


51 


COCO 


cT^r^cncT^rT^  r~r^r~r^r~r^(~^r~r^  r~r^r~r^r~r^r~r^r^ 
CT^rT-^cT-^r^rr^      cy^r~r^rT'^r~r^r~r^  r~r')r~nr~r^r~r^rr~'^ 

rr^rT-)rv)rTnr"9-)  CJDC3DC3DCIDC^ 
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D-3:    Basic  Student  Questionnaire — Form  B 
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RESEARCHTRIANGLE  INSTITUTE 

POST     OFFICE      BOX  12194 

RESEARCH     TrIANGUE      PARK,      NORTH     CAROLINA  27709 


CENTER  FOR  EOUCATIONAt.  RESEARCH  AND  EVAI.UA^*ION 


April-May,  1374 


^  ar  Student: 

'  H,.  is  questionnaire  is  part  of  a  nation study  of  the  Upward  Bound  Program 
.ng  done  by  the  Research  Triange^'iisstitute  of  Northi  Carolina^  under  contract 
o  the  U.S.  Office  of  Education. 

This  questionnaire  is  not  a  test.  Sectr:ns  A  -  E  of  it  are  desigm»d  to  find  out  what 
Upward  Bound  students  as  a  group  art  like,  what  some  of  their  attitudes  and 
opinions  are,  and  what  they  are  planning  to  do  in  the  future.  Section  F  is  designed 
to  find  out  what  they  do  in  Upward  Bound,  and  what  they  think  of  their 
Program. 

Your  answers  will  never  be  identified  with  you  and  your  project,  and  none  of  the 
Upward  Bound  staff  will  ever  see  your  answers.  Instead,  we  will  tally  your  opinions 
along  with  those  of  other  students  filling  out  this  questionnaire.  For  example,  we 
expect  to  report  what  percentages  of  males  and  females  in  the  sample  feel  that 
they  have  received  adequate  counseling  about  educational  opportunities. 

We  feel  that  you  are  taking  part  in  a  very  important  study  that  will  give  valuable 
information  about  how  Upward  Bound  is  serving  you  and  other  young  people  and 
how  it  can  better  serve  them.  We  thank  you  very  much  for  participating  in  the  . 
study. 


Sincerely, 


John  N.  Pyecha 
Project  Director 


JNP:lb 
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1.  Please  read  alJ  mstnccdons  for  each  questtrort  can^^uiliy, 
Mark  One: 

2.  Most  of  tbe  questions  can  be  an$Vi«»red  skmialy  -  /  maaWnKttnd  number  for  idie  answer  you  choc<***    Per  example: 

How  old  -were  you  on  your  tast  birtr  't^^f . , 

(Mark  one) 


14  years  or  under . 

15  

16  

17  

18  or  older  .    .  . 


CID 


CID 


Mark  One  Number  on  Each  Line: 


3.      Mark  as  many  answers  as  the  directions  indicatr         ^  cw^^sson  you  answer.  Sometimes,  the  instructions  say  to 
"mark  one  number  on  each  line."  Then  you  cai^     rf^tpphase  at  the  iieft,  and  read  across  the  choice  of  answers 
at  the  upper  right,  and  pick  one  and  only  one  ftr    =d»  Jrn-    Far  example: 


What  are  you  doing  now? 


(Mark  one  number  on  each  line) 


Does  not 
apply  to  me 


Applies 
to  me 


Working  

Going  to  School  .  . 
Homemaker  .  ,  . 
Other  (Please  specify. 


.  CO 
.  CO 


Mark  One  Number  in  Each  Column: 


At  other  times,  the  instructions  say  to  "mark  onemuantrr  m  ?rach  colurmu"  Then  you  consider  each  phrase  at  the 
upper  rights  and  read  down  the  choice  of  answersratamissErr-and  pick  oneand  only  one  answer  for  each  column. 
Forexampfe: 


How  far  do  you  live  from  your  school  and  from  ttasnwarest  shopping  center? 


One  mile  or  less 
2  -  3  miles  .  . 
4  •  5  miles  ..  . 
6  - 10  miles .  . 
11  •  20  miles  . 
21  miles  or  more 


(Mark  one  number  in  each  column) 


Nearest 

School 

Shopping  Center 

CO 
GB 

CO 
CO 

CO 

CO 

CO 

C2D 

CO 

CO 

CO 

ERIC 
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Skip  instructions: 

5.      Begin  with  Question  1  and  follow  th^  instructionr  for  onch  question.  You  will  rmt  need  to  answer  all  questions. 

If  you  are  to  skip  some  questions  thair  do  not  app;  to  ycDu,  instructions  to  skip  questions  wiil  appear  in  red  nex:itB?  «sra 
answer  you  have  marked.  For  exampi^e: 

15.    Have  you  ever  applied  fcr  admission  intczr:coi)teges  or  other  sdioQ£5;{such  as  vocational,  business,  trade  schoc^ts^ 
etc.)? 

(Mark  one) 

No  (SKIP  to  Q,  20) 

Yes  .    .    .  CZD-^  (CONTINUE  WITH  Q,  16) 

If  y«ou  answered  this  question  (number  15,  in  tthe  example)  by  nfarking  "1,"  then  you  wouIq  not  answer  questions  ^fe 
through  19,  but  skip  tod  20,  as  showrr  by  therdirections  next  to  "1." 

If  you  answered  "2,"  you  would  not  skip  questions  16  through  19.  You  should  answer  questions  16  through  19  ami! 
then  question  20. 

Other  (Please  specify) 

In  some  questions  "Other  (Please  specify  )"  appears  as  one  of  the  answer  choices.  If  your  answer 

is  ns^t  listed  among  the  answer  choices  or  if  you  have  another  answer  in  addition  to  the  answers  given,  enter  your 
answer  in  the  blank  beside  "Other  (Please  specify  )/'  For  example: 

Are  the  following  languages  spoken  in  your  home? 

(Mark  one  number  on  each  line) 
No  Yes 


English     CID  ....  09 

Spanish   MB  ....  CT^ 

An  American  Indian  Language   ....  OD 

Other  (Please  specify      XTfiL  (  fl   )   cn>  .    .    .  , 


Changing  Your  Answers 

7.      Completely  erase  any  answers  you  wish  to  change. 
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SECTION  /^-GENERAL  INF^^IATiatN 


H3W  old  were  you  an  you :  last  fcnrtccay? 


{tAsrk  one) 

14  years  or  under .  .    

15     .   CO 

16     CD 

17   czD 

18     CZD 

19   CZD 

20   CZD 

21  or  older   CD 


Are  yocj  male  or  THmale? 

(Mark  oxsiei 

Male   rr^ 

Female  rm 

What  is  yousrmarital  status? 


CMark  oae) 

Never  married,  but  plan  to  be  married  mthin  the  next  12  months  cm> 

Never  married,  and  don't  plan  to  be  married  within  the  next  12  months  CD 

Marrted   .   ^  . 

Divorced,  separated,  or  widowed  trr^ 

How  many  brothers  and  sisters  dc;  you  have?  Howr  many  are  older?  And  how  many  have  attended  college? 

(Mark  one  numbertan  each  line) 

Seven 

tone      One      Two      Three     friour      Five       Six     or  More 
Number  of  brothass  and  sisters   ....  CD     .  CD    .  C2D    .  dD    .  CD    .  CD    .  CSD    .  CZD 
Number  of  older  ircrothers  and  sistETs    .    .CD     .CD    .CO    .  QD    .' .  CO    .  CD  . 
Number  who  attesid  or  have  attended 

college  CSD     .  CD     .  CD  .  .  C2D    .  .  CO    .  CD    .  CO 


How  many  persons  in  all  (for  example  yocirself ,  brothers,  sisters,  and  other  persons)  are  dependent  on  your  parents 
or  guardians  for  more  than  half  of  their  flnancsal  support?  (Inciuda  your  parent! oi^uardians  in  your  count.) 

(Mark  one) 

One  -  r-r^ 

Two  „    CTD 

Three  CZD 

Four  _   rr^ 

Five  ,  

Six  ^  

Seven  _   .        .    .    .    .  ^  

Eight.  .  

Nine  or  more   .   -   .    .  . 
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How  do-Trs5i:>u  describe  yoiK^fsIf? 

[Mark  one) 

Black  or-arro-American   CZD 

Native  A22*rican  or  Iiadi^i:        cjo 

Oriental  iir -Asian- ADiEiis?->   CZ) 

Spanish-rScseaking  Origim: 

Chicane^  or  Chicana      ...      rm 

MeXDcau-American    ....   rr^ 

Puerto  jEican  .....    CID 

Other  Spaaish-SpeakiE^:^  (BeasesGjecnfy  ^  )   ....  CZD 

White  xir  Caiucasian     GD 

Noneofabo^^  (Please  sis^rrfifr  )   CZ) 


Is  English  T3a  language  spAsxen  mc5tr:stBrj  m -tyour  hocme? 

(Mark  one) 

No    CO 

Yes    QD 


is  English  tar^ language  spoken  mostxTtxen  m  your  schoc^? 

(Mark  one) 

Yes    .    .     CZD 

   CD 

With  whonr-ao  you  live? 

Father  or  male  guardian  only  . 
Mother  or  female  gciardian  only 
Both  parents  or  guzrdlans  .  . 
None  of  the  above  .... 


(Mark  one) 
.  CD 
.  CD 
.  CD 


Which  of  the^following  best  describesrtne  comnEanity  in  which  you  now  live?  (Answer  by  marking  one  number  in  the 
first  column.)  Which  faesz describes  therconimiixnity  in  which  yau  grew  up  cir  spent  most  of  your  life?  (Answer  by 
marking  one  number  tnrtig&  second  column  j 


(Mark  one  number  in  each  column) 


Lh^ing  In  Now 

Grew  Up  In 

CD 

In  a  sntall  city  or  town  of  fewerr^ran  50,000  people  timr  is  not  SLS^mT^oi  a 

larger  place   ... 

CD 

•CD 

In  a  medium-sized  dty  (5O.Q0O-lM)J10O  people)  

CD 

CD 

In  a  suQurt)  of  a  medium*«5sedrdn-    

CZD 

CD 

In  a  lai^e  city  (100,000*H)QiBI)03«cttDle-   

CD 

CD 

CD 

CD 

In  a  v^  large  city  (over.500*^0I]|}Lj^aec=nfcL  

CD 

CD 

In  a  suiaarb  of  a  very  large  cj:^  ^  

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 
CD 

CD 
CD 

CD 

CD 
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Do  you  Ihf8  in  any  cr-rthe  following^'ai? 


(Mark  cans  number  on  each  iime) 


Don't 

t 

No 

Yes 

Krnow 

Model  cities  aiea  .    . 

CO 

Urban  renewal  area   

CZD 

CO 

Federal  housing  priHsrt .  •  

CO 

Indian  reserration   

CO 

CO 

CO 

CO 

12.      Do  you  comsidcr  youcself  to  be  f  inandafJy  independent  of  your  paremts  or  cMardims? 


 OC  ~  (SKIf"  :^  Q,  n-' , 

 •  ^       fCONTmUF  WITH  Q.  13) 


13.      How  many  persons  (induding  yourself)      you  support  or  help  to  support? 


(Mark  or^; 

One  


Two  CO 

Three  or  more   rr^ 

15i.      What  was  you<  apprractmata  incnme  in         before  taxes? 


Less  than  $4,000  a  year  (less  than  580  a  weei)  . 
S4,00O  to  $5,999  a  year  (from  580  to  S1I9  a  week) 
$6,000  to  $7,999  a  year  (from  $120  to  $Io9  a  week) 
$8,000  to  $9,999  a  year  (Ixom  S160  to  $199  aweeji) 
$10,000  a  yearOT  more  ($200  a  week  or  more)  .  . 


(Mark  one  i 


What  was  the  approxemate  family  income  of  your  parents  or  guarosans  in  191^  isefore  taxes?  If  yow  are  raat  sore, 
pigase  naake  your  best  estimate. 


(MarKione) 

Less  than  S4,0O0  a  year  (less  than  $80  a  wefsjc)    

$4,000  to  $5,939  a  year  (from  S80  to  $119  a  week)  .    -    .    .   \    .    .    \  \ 

$S,000  to  $7,999  a  year  (from  $120  to  $15B  a  week)  \   .    ,  \ 

$8,000  to  $9,999  a  year  (from  $160  to  $199a:week) .    ....    \  \ 

$10,090  a  year  or  more  ($200  a  week  cr  moics:)  ....  ........ 


IB;      If  you  feel,  foraiy  reason,  ihatyour  answrro^GueaEiiQirlfSisntatm  anlnighiUpleaseex^ 


COCO 

coco 

co^o 

coco 

COCO 

coco 

coco 

coco 

coco 

aoco 

coco 

coco- 

COCO 

coco 

coco 

coco. 

coco 

coco 

coco 

CXDCO 

CXDCO 

coco 

cocsz: 

GOCZD 

CSDCZD 

coco 

^:o)co 

COCO 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 
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aiestions  17  and  18  refer  to  your  parents  or  guardians.  Please  answer  the  questions  in  terms  of  the  ssarcnts  or  guardiais  who 
are  most  important  to  you.  For  example,  if  you  have  both  a  stepfather  and  a  natural  father,  choosr  rhe  orie*vho  is  most 
important  to  you  an7  answer  the  questions  for  this  person.  Or,  if  your  natural  mother  is  not  in  the  hiome  and  some  other 
person  acts  in  place  of  your  mother,  answer  the  questions  for  thU  person. 


17. 


18. 


What  was  the  highest  educational  level  each  uf  your  parents  or  guardians: completed?  If  yo;s.are  not  5ure>  please  give 
your  best  guess.  In  the  column  headed  "Fatther"  mark  one  number  to  show  the  highest  edsratio^jjf  your  fatfeier. 
Do  the  same  for  your  mother  in  the  column  headed  "Mother."  Please  answer  this  qtiestiorg'^en  r- your  parents  or 
guardians  are  deceased- 

(Mark  one  mumbesr  in  each  colu^mn) 


Some  grade  school  or  less  .   »  . 

Finished  grade  school  

Did  not  complete  high  school  (12  grades)  

Fmished  high  school  or  ecuivaient  • 

Some  business,  vocational,  technical  or  trade  school  •  • 

Finished  business,  vocational,  technical  or  trade  school  

Some  college  (including  two-year  degree)  

Fmished  college  (four«  or  five-year  degree)  

Attended  graduate  or  professional  school  (for  example,  law  or  medicau  scsaol), 

but  did  not  attain  a  graduate  or  professional  degree  

Obtained  a  graduate  or  professional  degree  (for  example,  M.A.,  Ph.:l^,  or  j^i.D.; 
I  don*t  know  


Father  C> 

^flother  Or 

Male 

?emale 

Guard  iai! 

Guardian 

CD 

CO 

CED 

CO 

CD 

CO 

CZD 

dD 

CO 

CSD 

CO 

CO 

CZD 

CO 

CUD 

CO 

CO 

C^D 

CO 

1  CO 

From  the  list  below,  select  the  type  of  work  which  comes  closest  to  ti»e  jiob  yourfather  usualit^nsasand  manK  the^m^wntaftr 
in  the  column  headed  "Fattier."  Then  do  the  same  for  the  job  your  motiner  usuaiily  ha£;and  tsark  tife^umher  im  3e 
column  headed  "Mother."  £f  one  c^f  your  parents  or  guardians  es  currerrtUy  uffienaaioyeeL  resxsmt,  cr^qig»ased..-;pdf; -thg 
type  of  work  this  parent  uscal I y  did. 


(WlarK  one  rrrijffTowr  in  each  ^colarnn) 


LABORER  0^  SERVICE  WORKER:  such  as  factory-  ar  farm  worker,  >hr  j±vs:er, 
taxi  driver,  truck  driver,  mine  worker,  construction  worker,  waiter  or 
waitress,  gas  sUtaon  attendant,  gardener,  cook,  roaid,xus;todian,  guard, 
fireman,  policeman,  seamstress,  beautician  or  barbeciipractical  rurse  .    ...  ^  . 

CRAFTSMAM  OR  FOREMAN:  such  as  carpenter,  meshanic,  plumber,  electrician 
baker,  mason,  tile  setter,  painter,  television  repairman,  machinist.  .... 

OFFICE  OR  SALES:  such  as  store  clerk,  bank  teller^  bookkeertwt,  noaitera, 
mail  clerk,  office  worker,  secretar>-,  telephone  operator,  real  «itat5^ 
insurance  agent   • 

MANAGER  OR  OWNER:  such  as  farm  owner,  business  o\vner..srr::^- -  or  cHice 
manager,  banlker,  government  official*  administrator  .    .  ^  

PROFESSIONAL  OR  TECHNICAL:  such  as  teacher,  doctor,  en^ineei,  lawyer, 
social  worker,  accountant,  musician,  dentist,  registered  nurse, .librarian,  artist* 
actor,  \\Titei:,  engineering  technician,  science  technician  andiheaith  technician.. 

HOMEMAKER  OR  HOUSEWIFE  full-time  

I  don't  know  


Guardinn 

Mothsr  Grr 
FeiGiale 
Guardian 

CD 

(OD 

cn 

'  ce::' 

CO 

CZD 

en 

CZD 
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SECTION  B~YOUR  EXPERIENCES  IN  HIGH  SCHOOL 


19a.    What  grade  were  you  in  during  Secstember,  1973?  (If  your  school  year  had  not  yet  started  in  September,  what 
grade  were  you  in  durireg  October,  1973?) 


(Mark  one) 

Grade  8  or  lower    ,  rrn 

Grade  9   .  m 

Grade  10   .  rr^ 

Grade  11   CD 

Grade  12   CiD 

Other  (Please  specify  )   GD 

19b.    What  grade  are  you  in  now? 

(Mark  one) 

Grade  8  or  lower  •  .  crrh 

Grade  9  

Grade  10  

Grade  11   C2D 

Grade  12   OD 

Other  (Please  specify   .  )   CXD 


20.      For  each  gade  you  have  been  enrolled  in  high  school,  which  of  the  following  best  describes  your  course  of  study 
in  that  grade?  Mark  one  gnawer  for  each  grade  you  have  been  in,  including  your  present  grade. 


(Mark  one  number  in  each  applicable  column) 


Grade  8 

Grade  9 

Grade  10 

Grade  11 

Grade  12 

CD 

CD 

CZD 

GD 

CD 

GD 

CD 

CO 

CO 

Vocational  or  business  Cbusiness,  :aade,  industrial 

CSD 

CJ3 

C2D 

CD 

21.     Which  of  the  following  best  descritbes  the  way  you  chose  your  current  course  of  study? 

My  school  has  only  one  program  

I  chose  it  alone  

I  chose  it  jointly  with  my  parents  (or  guardians)  . 
I  chose  it  jointly  with  my  counselors  or  teachers  . 
I  chose  it  with  my  parents  and  counselors  or  teachers 
My  parents  (or  guardians)  chose  it  for  me  .   .   ,   .  - 

Someone  at  school  chose  it  for  me  

Other  (Plpa^p  spppify   


ISa 

19b 

21 

CI3 

OD 

CIDC2D 

CZDdD 

CD 

CD 

GDGD 

CZD 

CTD 

CIDCID 

CTD 

CD 

CIDCID 

CIDCID 

C2D 

CZD 

CIDCED 

C5D 

ao 

CiDCID 

C3DC2D 

CO 

CXD  . 

ODOD 

CIDCID 

CZD 

CTD 

CIDCID 

CIDCID 

CJD 

CTD 

C3DCD 

dDCTD 

C3D 

UD 

COCO 

CIDC2D 

(Mark  one) 

 CD 

 CO 

 OD 

 GD 

 CjZ3 

 OD 

 CO 

.)  CO 
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22.      How  do  you  rate  your  school  with  respect  to  the  following  $enfices7  If  a  service  is  not  available,  mark  "1";  if  you 
don't  know  if  it  is  available,  mark  "2."  If  the  service  is  available,  rate  it  by  marking  3,  4,  5,  6,  or  7. 

(Mark  only  one  number  on  each  line) 

Don't 


Help  for  students  who  are  having 
trouble  with  subjects  like  math  or 
reading  

Help  in  finding  a  job  

Counseling  for  personal  problems 

Career  counseling  

Counseling  on  choice,  admission,  and 
financial  aid  for  colleges  or  other  tj 
of  schools  


Service 

Know  If 

iMOt 

Available 

Service  Is 
Available 

Poor 

Fair 

Good 

Excel- 
Jent 

Can't 
Rate 

.  CZD 

C2D 

CJD 

CID 

CO 

CO 

CO 

QXD 

CSD 

C2D 

OD 

CD 

CO 

'  CD 

OD 

CJD 

C3D 

CO 

CD 

CO 

CX) 

CO 

GD 

CID 

CD 

CO 

.  CD 

CD 

C2D 

GD 

CO 

CD 

CO 

23.      How  would  you  rate  your  school  in  each  of  the  following  areas? 


(Mark  one  number  on  each  line) 

Excel-  Uncer- 
Poor      Fair      Good      Lent  tain 


Types  of  programs  offered  (academic,  vocational,  etc.)   rr^  .  CO 

Range  of  courses  offered   .  CZD 

Range  of  extracurricular  activities   rr^  .  cJD 

Quality  of  teaching   .  rm 

Teachers'  interest  in  students   f-r-^  ^ 

Counselors'  interest  in  students   ry-^  .  CjD 


CSD  .  CZD  -  CO 

CO  .  CZD  .  CjD 

CO  .  CD  -  CO 

CO  .  CZD  .  CO 

CED  ;  CO  -  CO 

C2D  .  CZD  .  CO 


24.      Other  than  Upward  Bound,  have  you  taken  part  in  any  of  the  followring  special  programs  (outside  of  regular  school 
work)  designed  to  help  prepare  you  for  or  get  you  into  college  or  other  types  of  schools?  If  the  exact  name  of  the 
program(s)  you  have  taken  part  in  is  not  listed  below,  please  write  the  name(s)  in  the  spaces  after  "Other  (Please 
fP£cify)."  "  — " 

(Mark  one  number  or  each  line) 


College  Readiness  

College  Bound  

Educational  Talent  Search  

Aspira   . 

Project  Opportunity'  

Educational  Opportunity  Program  (EOP)  

Project  Access  

A  Better  Chance  ("ABC")  

Cooperative  Vocational  Education  Program  ("Co-Op"  Program)   .  . 

High  School  Vocational  Education  Work-Study  Program  

Neighborhood  Youth  Corps  ("NYC")  

Other  (Please  specify^  ) 

Other  (Please  specify  


No 

Yes 

CZD 

.  CO 

CZD 

.  CED 

.  CO 

CD 

.  CO 

CZD 

.  CID 

CZD 

CO 

CZD 

CZD 

CZD 

CO 

CZD 

CID 

CZD  . 

CID 

CZD  . 

CID 

CZD  . 

CO 

CZD  . 

CO 

r 


IF  ALL  YOUR  ANSWERS  IN  QUESTION  24  WERE  "NO,"  SKIP  TO  QUESTION  26.  IF  YOU  ANSWERED  "YES" 
TO  ANY  PROGRAM  IN  QUESTION  24,  CONTINUE  WITH  QUESTIOW  25. 
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25,      For  the  programs  to  vyhich  you  answered  "Yes"  in  Question  24,  did  you  receive  any  of  the  following?  Do  not 
include  Upward  Bound  in  answering  this  question. 

{Mark  one  number  on  each  line) 
No  Yes 


Special  courses  designed  to  help  you  do  better  in  high  school  courses  or  to  prepare  you 


for  college  courses    ...           ,  , 

C2D 

Help  with  getting  into  college  or  other  types  of  schools  (such  as  information  about  schools. 

CXD 

Special  experiences  (such  as  field  trips  to  museums,  concerts,  or  plays)  

.   CD  . 

CD 

CXD 

CO 

CTD 

CO 

Other  (Please  soecifv  ) 

.   CZD  . 

CO 

Other  /Please  specifv  ) 

CO 

How  much  has  each  of  the  problems  listed  below  interfered  with  your  education  during  this  school  year? 

(Mark  one  number  on  each  line) 


Interfered     Interfered  Interfered 
Not  At  All    Somewhat   A  Great  Deal 


School  doesn't  offer  courses  I  want  to  take  

Courses  are  too  hard  

Teachers  don't  help  me  enough  

There's  nobody  at  school  to  talk  to  about  my  problems  .... 

Parents  aren't  interested  in  my  education  

Poor  study  habits   . 

Lack  of  a  good  place  to  study  at  home  

Money  problems  (family  income,  money  for  clothes,  school,  etc.) . 
Just  not  enough  spending  money  (for  social  affairs,  recreation,  etc.) 

Transportation  to  school  is  difficult  

My  job  takes  too  much  time  

Family  obligations  or  pressures  (other  than  money  problems)  .  . 

Possibility  of  failing  in  school  

Not  enough  friends  

Poor  teaching  

I  don't  feel  I'm  part  of  the  school  

Dating  or  social  life  

My  own  ill  health  


.   .  CO  . 

.  CO 

.  .  CO  .  . 

.  CO 

.   .  CO  .  . 

.  CO 

.   .  CO  .  • 

.  CO 

.   .  CO  .  . 

.  CO 

.  .  CO  .  . 

.  CO 

.  .  CO  .  . 

.  CO 

.    .  OD  .  . 

.  CO 

.  .  CO  .  . 

.  CO 

.  .  CO  .  . 

.  CO 

.   .  CO  .  . 

.  CO 

.  CO  . 

.  .  CO  .  . 

.  CO 

.  CO  . 

.    . CD  .  . 

.  CO 

.  CO  . 

.   .  CO  .  . 

.  CO 

.  CO  . 

.    .  CO  .  . 

.  CO 

.  CO  . 

.    .  CO  .  . 

.  CO 

.  CO  . 

.    .  CD  .  . 

.  CO 

.  CO  . 

.    .  CO  .  . 

.  CO 

24 

COCO 

CZDCO 

coco 

COCO 

coco 

coco 

COCO 

coco 

coco 

coco 

coco 

coco 

COCO 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 
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coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

35 


27. 


Which  of  the  following  best  describes  the  grades  or  ratings  you.harareceiive:^  earfi  year  you  have  been  in  schoo]  since 
tiie  8th  grade?  Mark  one  answer  in  each  grade  column  for  every       you  have  been  in  school,  starting  with  the 
oth  grade  and  including  your  present  grade. 

For  each  year  you  received  LETTER  grades,  mark  your  answer  in  SECTIOfi^ni  ONLY.  For  each  year  you  raceived 
NUMERICAL  grades,  mark  your  answer  in  SECTION  II  ONLY.  Amd  for  each  year  you  received  a  PASS-FAIL  OR 
SATISFACTORY.UNSATISFACTORY  grade,  mark  your  ansv.er  im  SECVim  III  ONLY.  Remember  marJc  only 
ONE  number  in  Sections  I,  II,  OR  III  for  EACH  year  you  have  been  in  scinool. 

If  you  receded  more  than  one  kind  of  grade  (such  as  Lcirter  and  Pte-Fail)  miring  one  scfhool  year,  answer  in  tenms  of 
the  kind  of  grade  you  received  most  often  during  that  scnooll  yaain. 


Section 
I 


LETTER  GRADK 


(flWark  one  nurmfaer  in  each  applScable  column) 


Mostly  A  

About  half  A  and  half  B 

Mostly  B  

About  haif  B  andJialf  C 

MosUy  C  

About  half  C  and  half  D 

Mostly  D  

Mostly  below  D   .    .  . 


Grade  8 


Grad^H 


urade  10 


CD 


CO 


CSD 


CCD 
GH) 

-'JZD 


CD 
CD 
CD 


Grade  1 1 


■CD 
CD 
CD 


Grade  12 


CZD 
CD 
CD 


CD 
CD 
CD 
CD 
CSD 
CD 
CD 


NUMERICAL  GRADES 


OR 


DR 


OR 


OR 


OR 


Numerical 
Numerical 
Numerical 
Numerical 
Numerical 
Numerical 
Numerical 
Numerical 


grade  90-100 
grade  85-89  . 
grade  80*84  . 
grade  75-79  . 
grade  70-74  . 
grade  65-69  . 
grade  60-64  . 
grade  below  60 


CD 
CD 
CD 
CD 
CD 
CD 
GD 
CD 


C!D 
CD 


CD 
GD 
GD 
GD 
GD 
CD 
GD 
GD 


GD 
GD 
GD 
GD 
GD 
CD 
GD 


CD 
CD 
GD 
CD 
CD 
GD 
GD 
GD 


III 


PASS- FAIL 

SATISFACTORY-UNSATISFACTORY 


OR 


OR 


OR 


OR 


OR 


Mostly  Pass  (Satisfactory)  

About  half  Pass  (Satisfactory)  amd  half  Fail 

(Unsatisfactory)  

Mostly  FaQ  (Unsatisfactory)  


GD 


GD 


GD 


GD 
GD 


CD 
GD 


CD 

CD 
GD 


EKLC 
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SECTION  C  -  YOUR  ATTITUDES  AND  OPINIONS 


Please  give  your  own  opinions  about  the  following  items.  There  are  no  right  or  wrong  answers.  Many  other 
students  will  share  your  opinions. 


28.      How  do  you  feel  about  each  of  the  following  statements? 


(Mark  one  number  on  each  line) 


At  times  I  think  I'm  no  good  at  all  .  .  

On  the  whole,  I  am  satisfied  with  myself  

All  in  all,  I  am  inclined  to  feel  that  I  am  a  failure  

I  feel  that  I  have  a  number  of  good  qualities  :  . 

I  feel  I  do  not  have  much  to  be  proud  of  

I  feel  that  I'm  a  person  of  worth,  at  least  on  an  equal  plane  with 

others  

I  certainly  feel  useless  at  times  

I  am  able  to  do  things  as  well  as  most  other  people  

I  wish  I  could  have  more  respect  for  myself  

I  take  a  positive  attitude  toward  myself   

29.      How  do  you  feel  about  each  of  the  following  statements? 


Strongly 

Strongly 

Disagree 

Disagree 

Agree 

Agree 

CID  .  . 

.  CO  . 

.   CO  .  . 

.  CO 

CZ)  .  . 

.  ao  . 

.   CO  .  . 

.  CO 

CZ)  .  . 

.  CO  . 

.   CO  .  . 

.  CD 

CZ)  .  . 

.  CO  . 

.   CO  .  . 

.  CO 

CZ)  .  . 

.  CO  . 

.   CO  .  . 

.  CO 

CZ)  .  . 

.  CO  . 

.    CO  .  . 

.  CO 

.    CO  .  . 

.  CO 

CZ)  .  . 

.  CO  . 

.    CO  .  . 

.  CO 

CZ)  .  . 

.  CO  . 

.    CO  .  . 

.  CO 

CZ)  .  . 

.  CO  . 

.    CO  .  . 

.  CO 

(Mark  one  number  on  each  line) 

Strongly  Strongly 
Disagree        Disagree        Agree  Agree 


In  the  long  run,  people  get  the  respect  they  deserve  in  this 

CO  •  • 

.  CO  • 

.   .  CO  .  . 

.  CO 

Without  the  right  breaks,  one  cannot  be  an  effective  leader  .  . 

CO  •  • 

.  CO  • 

.   .  CO  •  . 

•  CO 

Becoming  a  success  is  a  matter  of  hard  work,  luck  has  little  or 

.  .  CO  .  . 

.  CO 

Many  times  we  might  just  as  well  decide  what  to  do  by  flipping 

.   .  CO  •  . 

.  CO 

Who  gets  to  be  the  boss  often  depiends  on  who  was  lucky  enough 

•   •  CO  •  . 

.  CO 

As  far  as  world  affairs  are  concerned,  most  of  us  are  the  victims 

of  forces  we  can  neither  understand  nor  control  

CO  '  ' 

.  CO  • 

.   .  CO  .  . 

.  CO 

There  really  is  no  such  thing  as  "luck"  

CO  •  ' 

.  CO  • 

•   •  CO  .  . 

.  CO 

Many  times  I  feel  that  I  have  little  influence  upon  the  things 

that  happen  to  me  

CO  •  • 

.  CO  . 

.   .  CO  .  . 

ERIC 
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SECTION  D- PLANS  FOR  THE  FUTURE 


30. 


31. 


When  a  question  asks  about  your  p<ans  for  "after  high  school/'  It  means  any  plans  you  may  have  now  about  your 
future  after  high  school,  whether  you  plan  to  finish  high  school  or  not. 


What  is  the  greatest  amount  of  schooling  you  would  like  to  get,  and  what  Is  the  greatest  amount  you  expect  to  get? 

(Mark  one  number  in  each  column) 


Not  finish  high  school  

Finish  high  school  

Training  in  military  service.  

Vocational,  technical,  business,  or  trade  school  

Two-year  or  junior  college  

Four-year  college  (Bachelor's  Degree)  

Graduate  or  professional  school  after  college  (e.g.,  M.A.,  Ph.D.,  M.D.,  etc.) . 


much  does  each  apply  to  you? 


Most 

Most 

Schooling 

Schooling 

i  Would  Like 

1  Expect 

To  Get 

To  Get 

CZD 

CZD 

CO 

CZD 

CD 

C2D 

CZD 

CZD 

CID 

GD 

CO 

dD 

CD 

CZD 

(Mark  one  number  on  each  line) 


Lack  of  money  

Poor  high  school  grades  

Poor  scores  on  college  admissions  tests .  . 

Family  responsibilities  

Lack  of  a  school  within  commuting  distance  , 

Lack  of  ability  

Poor  preparation  in  high  school  

Type  of  program  I  want  is  not  available  .  . 
Other  (Please  specify  ]  


Does  Not 

Applies 

Applies 

Apply 

To  Me 

To  Me  A 

To  Me 

Somewhat 

Great  Deal 

CO  . 

.    CID  .  . 

.  CO 

CO  . 

.    CO  .  . 

.  CO 

CO  . 

.    CO  .  . 

.  CO  .1 

CO  . 

.    CO  .  . 

.  CZD  ""* 

CO  . 

.    CO  .  . 

.  CO 

CO  . 

.    CO  .  . 

.  CO 

CO  . 

.    CO  .  . 

.CO 

CO  . 

.    CO  .  . 

.  CO 

CO  . 

.    CO  .  . 

.  CO 

COCO 
COCO 
COCO 
COCO 
COCO 
COCO 
COCO 

coco 

COCO 

coco 


31 

coco 
coco 
coco 
coco 
coco 
coco 
coco 
coco 
coco 
coco 


coco 
coco 
coco 
coco 
coco 
coco 
coco 
coco 
coco 
coco 
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As  far  as  you  know,  what  is  the  greatest  amount  of  schooling  that  your  father  and  mother  (or  guardians)  want  you 
to  get?  ' 


(Mark  one  number  in  each  column) 


33. 


34. 


Father  Or     Mother  Or 

Male  Female 
Guardian  Guardian 


,  or 


I  don't  have  this  parent  or  guardian  

This  parent  or  guardian  has  no  opinion  about  how  much  schooling  I  should  get 

Wants  me  to  quit  high  school  without  graduating  

Wants  me  to  graduate  from  high  school  and  stop  there  !    !  . 

Wants  me  to  graduate  from  high  school  and  go  to  a  vocational,  technical,  trade, . 

business  school  

Wants  me  to  go  to  a  two-year  or  junior  college  

Wants  me  to  go  to  a  four-year  college  or  univenity  

Wants  me  to  go  to  a  graduate  or  professional  school  after  graduating  from  four-year 

college  or  univenity  

I  don't  know  .   .    .  i  


CZD 
CO 
CZD 

CO 
CO 
CO 

CO 
CO 


CO 
CO 


CO 
CO 
CO 

CO 
CO 


^IZtl^^^^  influenced  your  plans  for  what  you  will  do  after  you  leave  high  school? 

Mark   Doesn  t  Apply   ,f  you  feel  you  don't  know  the  person  well  enough  to  be  influenced  by  him  or  h^r. 


Very 


(Mark  one  number  on  each  line) 


LittJe 

A 

Or  Not 

Quite 

Great 

Doesn't 

At  All 

Somewhat 

A  Bit 

Deal 

Apply 

.   GO  . 

CO.  . 

.    CO  . 

.  .  . 

.  CO 

.  CO  . 

CO.  . 

.    CO  . 

.  CO 

.  CO  . 

CO.  . 

.   CO  . 

.    .  CO  . 

.  CO 

.  CO  . 

CO.  . 

.    CO  . 

.  .  . 

.  CO 

CO  . 

.    CO  . 

.    .  CO  . 

.  CO 

CO  . 

CO.  . 

.    CO  . 

.  .  . 

.  CO 

CZD  . 

CO.  . 

.   CO  . 

.  .  . 

.  CO 

CO  . 

CD.  . 

.   CO  . 

.   .  . 

.  OD 

CO  . 

CO.  . 

.    CO  . 

.    .  CO  . 

.  CO 

CO  . 

CO.  . 

.    OD  . 

.  .  . 

.  OD 

CO  . 

CO.  . 

.    CO  . 

.  CO  . 

.  CO 

Your  parents  

A  relative  other  than  your  parents  

A  school  guidance  counselor  

A  school  teacher  other  than  a  guidance  counselor 

The  principal  or  assistant  principal  

An  Upward  Bound  staff  member  

Qergyman  (minister,  priest,  rabbi,  etc.)    .    .  . 

An  adult  not  mentioned  above  '  

Friends  your  own  age  

Yourself  

Other  (Please  specify  ) 

TTJlttZ'^^^  '"^'^  —"^  '°     y^"'' ''''''  ^^^^  ^^'^^  ^  b"^^  description  of  the  job,  such 

as  ticket  agent  for  an  airline,  college  professor,  plumber,  etc.  k  e  j  u,  sucn 
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COCO 
GOCZD 

COCO 

COCO 

coco 
coco 

COCO 

coco 

COCO 

^>coco 

CZDCO' 

ODCO 

c^co 

CZD  CO 

coco 

coco 

COC2D 

coco 

COCO 

coco 

ERIC 
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coco 
coco 

QDCO 
CZDCO 

coco 

coco 

COCO 

coco 
coco 

coco 

coco 

coco 

coco 

coco 

CZD  CO 

coco 

coco 

coco 

coco 

coco 

coco 

coco 

CZDCO 

coco 

coco 

coco 

coco 

coco 

COCO 

11 
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35.      What  kind  of  work  do  you  expect  to  do  as  your  life's  work?  Write  a  brief  description  of  the  job  below. 


In  the  next  four  years,  do  you  plan  to  take  any  classes  or  courses  at  a  two-  or  four-year  college  or  university,  or  at  a 
vocational,  trade,  business,  or  technical  school? 

(Mark  one) 

GD  -^(CONTINUE  WITH  Q,.37) 
CD  -^fSKIP  TO  Q,  38,  Next  Page) 

37.      Here  are  some  reasons  others  have  given  for  not  planning  to  continue  their  formal  education.  Which  of  these,  if  any, 
apply  to  you? 

(Mark  one  number  on  each  line) 

Does  Not  Applies 
Apply  To  Me      To  Me 


Need  to  earn  money  to  support  my  family   cm  .  rr^ 

Need  to  earn  money  before  I  can  pay  for  further  education   rr^  .  .  .  qd 

Cannot  afford  further  education   CT^  Q3 

Lack  of  knowledge  about  admission  requirements,  costs,  availability  of  a  school  in  the 

area,  etc   rTn  .  .  .  cO 

Poor  high  school  grades   , 

Poor  scores  on  college  admission  tests   CZD  .  CO 

Lack  of  high  school  credits  required  for  entrance  into  college  or  other  schools   .  .  .  rT^ 

Applied  at  one  or  more  schools,  but  was  not  accepted   rr^  .  .  rr^ 

Lack  of  a  school  within  commuting  distance  of  my  home   r~r^  .  .  rr^ 

Discouraged  from  continuing  by  teachers  or  counselor   rnn  .  .  .  CZD 

Discouraged  from  continuing  by  parents   rr^  .  .  .  rr^ 

Want  to  enter  Armed  Forces     rm  .  .  r*r^ 

My  future  plans  do  not  require  more  formal  schooling   CZ)  .  .  .  CO 

Ran  to  be  married   r-r^  ,  ,  ,  q3 

School  is  not  for  me;  I  don't  like  it   r"r*> 

Would  like  to  continue  school  but  don't  think  I  can  do  the  work  required   CO  .  .  .  CO 

Offered  a  job  I  wanted   \  .  .  f-r^ 

Want  to  earn  money  for  myself   r"m  .  .  cO 

Want  practical  experience  before  going  on  to  school   CZD  .  .  .  CO 

Other  (Please  specify  )   r-m  .  .  cO 


(NOW SKIP  TO  Q,  40,  SECTION PAGE  14) 


No 
Yes 


35 

37 

COCO 
CZDCZD 

ODCO 
CZDCO 

^^co 

^OC23 

Q3CO 

COC2D 

COCO 

COCO 

COCO 

COCO 

COCO 

COCO 

CD  CO 

coco 

coco 

COCO 

COCO 

COCO 

COCO 

coco 

coco 

COCO 

coco 

coco 

COCO 

COCO 

COCO 

ODCO 

C3DCO 

COC3D 

COCO 

COCO 

COCO 

COCO 

COCO 

C2DCO 

COCO 

COCO 

COCO 

ODCO 

COCO 

COCO 

coco 

coco 

coco 

COC^ 

COCO 

COCO 

ERIC 
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38. 


Which  of  the  following  have  you  done  to  prepare  fcnr  taking  classes  or  taaurses  at  college,  vocational,  trade,  business, 
or  technical  schools? 


(Msi-k  one  number  on  each  line 


Visited  one  or  more  schools  

Taken  PS  AT,  SAT,  ACT,  or  similar  college  entrance  exams  

Taken  other  tests  for  admission  

Written  school(s)  for  information  on  curricular  offerings,  requirements,  procedures,  etc. 
Talked  to  someone  about  the  type  of  college  or  other  schools  I  should  go  to  ...  . 

Talked  to  someone  about  how  to  get  into  college  or  other  schools  

Talked  to  a  representative  of  one  or  more  schools  

Talked  to  someone  about  how  to  finance  my  education  

Gone  to  meetings  about  how  to  get  admitted  or  how  to  finance  my  education .... 


IHave 

Have 

Not  Dom 

Done 
• 

CZD 

CID 

CO 

■  CD 

CZD 

■  CD 

CZD 

CXD 

CO 

CO 

.CD 

CO 

39.      As  things  look  now,  do  you  expect  to  get  money  from  the  following  sources  to  pay  for  your  education  after  high 
school? 

(Mark  one  number  on  each  iine) 
Don't 

Nfi       Ygj  Knoyv 

Parents  CZD.CO.CX^ 

Personal  savings  or  sununer  earnings  CD      CO  CO 

Earnings  while  taking  courses  r-r^      CZD  rm 

Husband  or  wife  CO  CO 

Other  relatives  (brother,  sister,  aunt,  etc.)   CD  CZD 

Loans    :    .    .  CO  .   CO  [  C3D 

Scholarship  or  grants  ^.    .   rrn  rr^  rm 

College  Work'Study  program  *  CO  CO  .  CjD 

GI  Bill  or  Veterans  Survivors' benefits   GD  CO  CD 

Social  Security  benefits  for  students  age  18  to  22  (for  children  of  retired,  disabled,  or 

deceased  parents)   f-r^  CO  CO 

Other  Sources  (Please  specify  ,  )  ct^  rm  cO 


39 

COCO 
COCO 

COCO 

COCO 

COCZD 

coco 
coco 

coco 
coco 

CSDdD 

COCZD 

COCZD 

COCO 

COCO 

coco 

COCO 

COCO 

coco 

COCO 

COCO 

coco 

coco 

CO  CD 

COCZD 

COCO 

coco 

coco 

CZDCO 

COCO 
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13 


SECTION  E  -  ELEVENTH  AND  I^ELFTH  GRADERS  ONLY 


If  you  are  not  in  11th  or  12th  grade, 
please  SKIP  to  Q.  51,  Students  in 
grades  11  or  12,  please  CONTINUE 
WITH  Question  40, 


40.      Have  you  ever  made  applications  for  admission  into  colleges  or  other  schools  (such  as  vocational,  business,  trade, 
technical  schools,  etc.)? 


(Mark  one) 

No  CD-^  (SKlPtoQ,5I) 

Yes   .   .   /   CZD^  (CONTINUE  WITH  Q,  41) 

41.      How  many  schools  have  you  applied  to? 


(Mark  one) 


One   C2D 

Two   rr^ 

Three   CO 

Four   QD 

Hve   .   C2D 

Six  or  more   fr^ 


42.      How  many  schools  have  you  been  accepted  into  so  far? 


{Mark  one) 

None   CO 

One   r-r-\ 

Two   

Three   CD 

Four   f-rn 

Five   C3D 

Six  or  more  

43.      How  many  schools  have  you  heard  from  so  far  about  admission? 

(Mark  one) 

None  

One   Cj^ 

Two   C2D 

Three   CO 

Four   GD 

Five  ,  . 

Six  or  more   CO 


44 
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cocro 

coco 

COCZD 

coco 
coco 

dDCO 

coco 

COCO 

coco 

COCO 

coco 

coco 

coco 

coco 

coco 

coco 

coco 
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ERIC 


m  44. 


What  kind  or  kinds  or  schools  have  you  applied  to? 


46. 


(Mark  one  nurnissr  on  each  line) 


I  Have  Not 
Applied  To 


Public  (state  supported)  vocationai,  trade,  business,  or  other  career  training 

schools  

Private  vocational,  trade,  business,  or  other  career  training  school  

Public  (state  supported)  junior  or  community  college  (two-year)  

Private  junior  or  community  college  (two-year)  

Public  (state  supported)  four-year  college  or  university  

Private  four-year  college  or  university  ,    .  ,  

Other  (Please  specify   ) 


(3D 
CD 


I  Have 
Applied  To 


C2D 
CUD 
CZD 
CO 
CID 
CX) 
CUD 


45a.     Have  you  ever  applied  for  financial  aid  to  attend  college  or  a  career  training  (vocational,  business,  etc)  school? 

(Mark  one) 


No 
Yes 


C2D 


•  (CONTINUE  WITH  Q,  45b ) 
'(SKIP  to  Q.  46) 


45b.    Have  you  ever  been  offered  financial  aid  to  attend  college  or  a  career  training  (vocational,  business,  etc.)  school? 

(Mark  one) 


No 
Yes 


^(SKIPtoQ.51) 
CID^fSKIPtoQ,  49) 


How  many  schools  or  otherrsounaa  (government,  prrvate  osganizations,  etc.)  have  you,  or  someone  helping  you, 
applied  to  for  financial  aifi: 


One  . 
Two  . 
Three. 
Four  . 


(Mark  one) 


Five  .  .  . 
Six  or  more . 


CZD 
C23 
CjD 
CED 


47.      How  many  schools  or  other  sources  (government,  private  organizations,  etc.)  have  you  heard  from  as  to  whether  or 
not  you've  been  offered  financial  aid? 


EKLC 


None-.  .  . 

One  .  .  . 

Two  .  .  . 

Three .  .  . 

Four  .  .  . 

Five  .  .  . 
Six  or  more . 


(Mark  one) 

C2Z:>^(SKIPtoQ,51) 


CZD 
CiD 


>  (CONTINUE  WITH  Q,  48) 


CjD 


48.      How  many  schools  or  other  sources  (government,  private  organizations,  etc.)  have  offered  you  financial  aidnso  far? 

(Mark  one) 


None  .  .  . 

One  .  .  . 

Two  .  .  . 

Three.  .  . 

Four  .  .  . 

Five  .  .  * 
Six  or  more . 


GD 
CED 
CZD 


^  (SKIP  to  Q,  51) 


^  (CONTINUE  WITH  Q.  49 
next  page) 


CO 
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49.      Is  the  financial  aid  offered  to  you  (from:arr?3:.siEce)  enough  for  you  to  decira  to  go  to  the  school  of  your  first  choice? 

(Mark  one) 

 •  CZ) 

 CID 


No  .  . 
Yes  .  , 
Not  sure . 


 CX) 

50.     Considering  the  financial  aid  you  have  been  offered,  which  one  school  are  you  most  likely  to  attend? 

Write  in  the  name  of  the  school:  


Answer  the  following  questions  in  terms  of  the  financial  aid  you  would  have  for  going  to  that  school. 


a)     What  are  the  amounte  of  scholarship  or  grant,  loan(s),  and  college  work-study  you  would  have  for  going  to  that 
school  for  the  first  year?  In  the  spaces  below,  write  the  dollar  amounts  of  each  kind  of  aid  you  would  receive 
for  the  first  year.  Write  "none"  if  you  would  not  be  receiving  that  kind  of  aid. 

Scholarships  or  grants  $  

Loan(s)  $  

College  Work-Study  (please  estimate  the  amount)  $  


b)      Is  the  :*id  you  listed  above  by  itse!if  aosquate  for  going  to  that  school? 


No  .  . 
Yes  .  , 
Not  sure . 


(Mark  one) 


CUD 
CO 


c)  Is  the  aid  you  listed  abova  together  with  whatever  other  funds  you  have  for  your  education,  adequate  for  going^o 
that  school? 

(Mark  one) 

No  CID 

Yes   .    .  CTD 

Not  sure  ,  ^ 

d)  If  you  needed  to,  would  you  be  willing  to  borrow  more  money  to  go  to  that  school? 

(Mark  one) 

 GZ) 

  .  OZ) 


No  .  . 
Yes  .  . 
Not  sure . 


C2DCIDCIDCIDCZD 
CID<nDCSDCJDCn> 
C2DCZ3CZ3CIDC2D 
Cn>CIDCIDCIDCSD 

CIDC^DCZDCIDCID 
CDGDCIDCOCZD 
(HDCiDCIDCrDCxD 


CX5CIDCjDCjDC3D 


CO  C3!D  CID  CD  CUD 


QD  CD  CO  CO  CD 


w-s 


C2Z)  CO  CO  CO  CO 
CO  CO  CO  CO  CO 


51 


C2DCO 
COCO 

coco 

COCO 

coco 

COC2D 

coco 

C2DCO 

CZDCO 

coco 

COCO 
COCO 

coco 

COGD 
COCO 

coco 

coco 
coco 

coco 

coco 

16 
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51. 


SECTION  F- ABOUT  UPWARD  BOUND 
How  did  you  first  hear  about  the  Upward  Bound  Program? 


An  Upward  Bound  student  . 

Other  student  

An  Upward  Bound  staff  member .  . 

A  school  teacher  

A  school  guidance  counselor  .  .  . 
The  principal  or  assistant  principal  . 
A  minister,  priest,  or  rabbi .... 

Your  parents  

A  relative  other  than  parents  .    .  . 
A  notice  in  school  ...... 

Pamphletr  newspaper,  or  magazine  . 
If  none  of  the3l3ove,  please  specify: 


(Mark  one) 


CD 
CED 
C2D 
CSD 
CXD 
CD 
GD 
CD 
CD 
GD 
CD 


5Z      How  many  Upward  Bound  summer  sessions  and  how  many  school  year  programs  of  Upward  Bound  have  you  taken 
part  in? 

(Mark  one  number  in  each  column) 


None .  .  . 
One  .  .  . 
Two  .  .  . 
Three.  .  . 
Four  .  .  . 
Five  or  more 


Summer 

School  Year 

Sessions 

Programs 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CD 

CjD 

CD 

53. 


!n  what  month  and  year  did  you  first  start  taking  part  in  any  Upward  Bound  program?  Please  make  your  best  guess 
if  you  can^t  remember. 

(Mark  one  vwmber  on  each  line) 

JaSi      Est      flUSL      Afit  June      July      Aug.      Sept      Oct-       Nov.  Dec. 

Month  CD    .  CD     .  CD    .  CD    .  CD    .  CD    .  CD<   .  CD    .  CD    .  CD      CD   .  CD 


Year 


1968  or 

Eariier    1969     1970      1971      1972  1973 
CD    .  CD    .  CD    .  CD   .  CD   .  CD 


1974 


51 

CD  CD 
CDCD 

CDCD 
CDCD 

CDCD 

CD  CD 

CDCD 

CDCD 
CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

CDCD 

145 


ERIC 


In  what  year  did  you  most  recently  attend  a  summer  session  of  Upward  BountP 


(Mark  one) 

19/1  or  earlier  

1973   [  yyyyy  S 

Never  been  in  a  summer  session   ,  , 

 ;  CZD 

Usted  below  are  several  activities  offered  in  some  Upward  Bound  programs.  Think  about  yowr  experience  in  Upward 
Bound,  both  past  and  present  Consider  each  activity.  If  it  has  never  been  available  to  yo JhTupward  Bound  mark 
1.    If  It  has  been  available  but  you  have  never  participated,  mark  "2."  If  you  have  ever  participated  in  the  activity 
m  Upward  Bound,  please  rate  how  much  it  has  helped  you  by  marking  "3,"  "4,"  or  "5." 


Activity 

Not 
Available 


A.      COURSES  AND  CLASSES 


(Mark  one  numbeir  on  each  line) 


Activity 
Available 
But  I 
Didn't 
Participate 


ACTiWTY  PARTICIPATED  IM  AND: 


Of  Little 
Or  No  Help 
To  Me 


Helped 
Me 
Some  w*^  at 


Helped 
Me  A 
Lot 


CD 


CUD 


Courses  on  improving  reading  \  

Remedial  English  courses  

Other  English  courses  (such  as  drama,  writing, 

journalism,  English  as  a  second  language, 

etc.)  

Remedial  mathematics  courses  

Other  mathematics  courses  (such  as  algebra, 

trigonometry,  geometry,  etc.)  

Courses  on  heritage  of  minority  groups 
Social  sciences  courses  (such  as  psychology » 

sociology,  history,  etc.)  

Foreign  language  courses  

Music  courses  

Art  courses  

Special  interest  courses  (such  as  photography, 

hot  rod,  etc.)  

Qasses  in  preparing  for  college  examinations  ' 

(such  as  SAT  or  ACT)  

Classes  in  learning  how  to  study  

Courses  taught  in  two  languages  

QassQs  on  how  to  take  tests  

B.  TUTORING 


Tutoring  by  professional  teachers  and 

counselors       cUD 

Tutoring  by  college  students   CED 

Tutoring  by  other  students  in  the  program    ....  CZD 

Tutoring  by  others   CZD 


CD 


CD 


CZD 


CD 


•  CID  • 

.    .  CID  . 

.    .  CD  . 

.  CD 

t 

.  CZD  . 

.    .  CD  . 

.    .  CD  .  . 

■.  CD 

.  C3D  . 

.    .  C2D  . 

.    .  CD  .  . 

.  CD 

.  CZD  . 

.    .  C3D  . 

.    .  CSD  .  . 

CD 

.  C2D  . 

.   .  CID  . 

.    .  Cli  .  . 

.  CD 

CD 

C2D  . 

-    .  CID  . 

■    -  CZD..  . 

.  CD 

CZD  ■ 

.   ^  dD  . 

.    .  CD  .  . 

.  dD 

CID  . 

•    ■  dD  . 

■  CD  .  . 

.  CD 

CZD  - 

-    .  C3D  . 

.  CD  .  . 

.  CD 

GD  ■ 

.    .  dD  ■ 

.  CD  -  . 

.  CD 

CZD  • 

.    .  dD  ■  - 

•  CD  .  . 

■  dD 

CZD  ■ 

■  CID  .  . 

.  CD  .  . 

.  CZD 

CID  ■ 

■  CID  '  ' 

.  CD  .  . 

.  CZD 

CZD  • 

'  dD  ■  . 

.  CD  -  . 

■  CZD 

dD  ■  . 

.  dD  .  . 

.  CD  .  . 

.  CD 

CO  .  . 

■  C2D  .  . 

.  CD  .  . 

.  CD 

CZD  .  . 

.  CD  .  . 

.  CD  .  . 

.  CD 

JC 
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55.  (Continued) 


(Mark  one  number  on  each  line) 


i 


Activity 

Not 
Available 


Activity 
Available 
But  I 
Didn't 
Participate 


ACTIVITY  PARTICIPATED  IN  AND: 


Of  Little 
Or  No  Help 
To  Me 


Helped 
Me 
Somewhat 


Helped 
Me  A 
Lot 


COUNSELING  AND  OTHgR  HELP 


56. 


Individual  counseling  on  personal  problems 

(such  as  family  problems,  boy-girl  relations, 

family  fmances,  drugs,  etc.)  

Counseling  on  vocation  or  career  best  suited 

to  your  abilities  and  interests  

Counseling  on  academic  problems  .... 
Visits  to  one  or  more  colleges  or  other  schools 
Information  and  counseling  about  require* 

ments,  costs,  and  Hnancial  aid  for  colleges 

or  other  types  of  schools   ,   .   .    .    .  ; 
Help  in  choosing  a  college  or  vocational, 

technical  school  

Help  in  applying  to  colleges  or  vocational, 

technical  schools  

Help  in  applying  for  financial  aid  .... 
Help  in  finding  jobs  

D.     OTHER  ACTIVITIES  AND  SERVICES 

Sports  

Social  gatherings  

Cultural  activities  (such  as  exhibits,  field  trips, 

speakers,  etc.)  

Medical  and  dental  services*  

How  have  the  opinions  of  the  following  people  changed  about  you  because  you  are  in  Upward  Bound? 

(Mark  one  number  on  each  line) 


dD  . 

.    ,  CD.  . 

z 

,    CSD  . 

.    .  QD.  . 

.  CD 

CD  . 

.    .CD.  . 

,    CD  . 

.    .  CD.  . 

.  CID 

.    .  C2D. 

.    CD  . 

.   .  CO.  . 

.  OD 

dD  . 

.    ,  CXD. 

,    CD  . 

.   .  dZ).  . 

.  OD 

CID  . 

.    .C23.  . 

,    CD  . 

.    .  CD.  . 

.  GD 

CD  . 

.     CD.  . 

CO  . 

CD.  . 

CD) 

CD  , 

CD.  . 

CD  . 

CD,  , 

C3D 

CD  . 

CD.  . 

CD  . 

CD.  . 

CD 

CD  . 

CD.  . 

CD  . 

CD,  . 

CD 

CD  . 

.  C2D. 

CD  . 

.     C2D'  . 

C£D 

CD  . 

.     CD.  . 

CJD  . 

C2D.  . 

CD 

CD  . 

.     CD.  . 

CD  . 

CD-  . 

OD 

CD  . 

.     CD.  . 

CD  . 

CD.  . 

CD 

Teachers  at  school  .  . 
Counselors  at  school .  . 
Students  at  school    .  . 

My  parents  

My  sisters  and  brothers  . 
People  in  my  community 


They 

They 

Doesn't 

Think 

Think 

Apply 

Less 

Mora 

Or 

Highly 

No 

Highly 

Don't 

Of  Me 

Change 

Of  Me 

Know 

CD  . 

.    .  OD  . 

.    .CD  .  . 

.  CID 

CD  . 

.    .  CD  . 

.    .CD  .  , 

.  OD 

GD  . 

.    .  CID  . 

.    .OD  .  . 

.  CD 

CD  . 

,  CO  . 

.    .CD  ,  . 

.  CID 

CD  . 

,  CD  . 

.    .CO  .  , 

.  CID 

CD  . 

.  CD  . 

,    .CD  ,  . 

.  OD 
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How  does  each  of  the  following  statements  apply  to  your  experience  with  Upward  Bound? 


(Mark  one  number  on  each  line) 
Doesn't        Applies       Applies  A 
Apply       Somewhat     Great  Deal 


Because  of  my  being  in  Upward  Bound,  my  parents  (or  guardians)  want  me 

to  continue  my  education  after  high  school  more  than  they  did  before  . 
My  brothers  and  sisters  are  more  interested  in  further  education  because  of 

my  experiences  in  Upward  Bound  

My  family  and  I  have  conflicts  over  values  or  ideas  because  of  my  being  in 

Upward  Bound  

My  parents  (or  guardians)  don't  like  my  being  in,  Upward  Bound  because  the 

stipend  I  receive  is  less  than  what  I  could  earn  on  jobs. 
My  parents  (or  guardians)  don*t  like  my  being  in -Upward  Bound  for  other 

reasons  


CIO 


C2D 
CD 


C2D 
CO 
CO 
CO 
CD 


CID 
CO 
CO 
CD 


Besides  the  things  mentioned  in  Question  57,  has  your  being  in  Upvwrd  Bound  made  any  difference  (positive  or 
negative)  In  your  family? 


No  

Yes  (Please  explain  below  in  what  way.) 


(Mark  one) 
.  CO 
.  CO 


How  do  you  rate  each  of  the  following  aspects  of  your  Upward  Bound  program  last  summer  (1973)?  If  you  were  not 
in  Upward  Bound  last  summer,  enter  a  check  iS/)  in  this  box  Q  and  go  on  to  Q.  60. 


(Mark  one  number  on  each  Sine) 


Content  of  curriculum  .  ..  . 
Quality  of  tutoring  .... 
Quality  of  counseling    .    .  . 
Overall  administration  of  program 
Discipline  by  staff  .... 
System  of  discipline  by  students  , 
Procedures  for  selecting  students. 
Standards  for  selecting  students 
Procedures  for  recruiting  students 
Amount  of  students'^stipends . 
Parents'  participation    .    .  . 
Willingness  of  staff  to  accept  students' 

suggestions  on  ways  of  doing  things 

in  the  program  

Opportunity  for  students  to  plan 

their  own  act i\i ties  

Staff  members'  interest  in  the 

students  

The  way  staff  members  get  along 

with  one  another  

The  way  students  get  along  with 

one  another  


Don't 

Doesn't 

Poor 

Fair 

Good 

Excellent 

Know 

Apply 

CO.  . 

.   CO  . 

CO 

.    .    CID  . 

.  CSD  . 

.  CO 

CO.  . 

.   CO  . 

C2D 

.    .    CO  . 

.    .  CSD  . 

.  CO 

CO.  . 

.   CO  . 

CO 

.    .    CO  . 

.  CO  . 

.  CO 

CO.  . 

.  CO  . 

CO 

.   .    GD  . 

.  CO  . 

.  CO 

CO.  . 

.  CO  . 

OD 

.    .   CiO  . 

.  C30  . 

.  CO 

CO.  . 

.  CO  . 

CO 

.    .    CO  .  . 

.  CO  . 

.  CO 

CO.  . 

.  CO  . 

GD 

.    .   CO  .  . 

.  CO  . 

.  CID 

CO.  . 

.  CO  . 

CD 

.    .    CO  .  . 

.  CO  . 

.  CID 

GD.  . 

.  CO  . 

CO 

.    .    CO  .  . 

.  CO  . 

.  CO 

CO.  . 

.   CO  . 

CO 

.    .    CO  .  . 

.  CO  . 

.  CID 

CO. 

.  CO  . 

CO 

.    .    CO  .  . 

.  CO  . 

.  CO 

CO.  . 

.  CO  . 

CSD. 

.    GO  .  . 

.  CO  . 

.  CID 

CD.  . 

.  CO  . 

CO. 

.    CO  .  . 

.  CD  . 

.  CID 

CD.  . 

.   CO  . 

CID.  . 

.    CO  .  . 

.  CO  . 

.  CO 

CID.  . 

.   CO  . 

OD.  . 

.  CO  . 

.  CID 

CD.  . 

•  CP  , 

CSD,  . 

.    CO  .  . 

.  CO  . 

.  CO 
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60. 


How  do  you  rate  each  of  the  following  aspects  of  your  Upward  Bound  program  during  this  school  year? 


Poor 

Fair 

Content  of  curriculum  

CZD 

.    .  CZD 

Quality  of  tutoring  

rrn  . 

.  rm 

Quality  of  counseling  

r-r->  . 

.  GO 

Overall  administration  of  program  . 

CTD  . 

.  CID 

Difioipline  by  staff  

ClD  . 

.  CD 

^yiUm  of  dUaipllne  by  students  .  •  . 

.  CD 

Procedures  for  selecting  students.  . 

dZD  .  . 

.  CD 

Standards  for  selecting  students  .  . 

rrn  .  . 

.  CD 

Procedures  for  recruiting  students 

CUD  ' 

.  CD 

Amount  of  students'  stipends .    .  . 

CZD  .  . 

.  CID 

Parents'  participation  

CD  .  . 

.  CO 

Willingness  of  staff  to  accept  students' 

suggestions  on  ways  of  doing  things 

CID  .  . 

.  CD 

Opportunity  for  students  to  plan 

their  own  activities  ..... 

CO  .  . 

.  CD 

Staff  members'  interest  in  the 

CD  .  . 

.  CD 

The  way  staff  members  get  along 

with  one  another  

CD  .  . 

.  CO 

The  way  students  get  along  \vith 

one  another  

CD  .  ■ 

.  CO 

(Mark  one  number  on  each  line) 

Don't  Doesn't 
Good        Excellent        Know  Apply 


CD  .  . 

.  CD  . 

.    .CD.  . 

.  CTD 

CD  .  . 

.    .CD.  . 

.  CD 

CD  .  . 

.  CD  . 

.    .CD.  . 

.  CD 

CD  .  . 

.  CZD  . 

.    .QD.  . 

.  CO 

CD  .  . 

.  CD  . 

.    .CD.  . 

.  CO 

CD  .  . 

.  CD.  . 

.   .CO.  . 

.  CID 

CD  .  . 

.  CD  . 

.    .C2D.  . 

.  CD 

CD  .  . 

.  CD  . 

.   .CO.  . 

.  CD 

CD  .  . 

.  CD  . 

-   .CO.  . 

.  CD 

CD  .  . 

.  CD  . 

.    .CO.  . 

.  CD 

CD  .  . 

.  CD  . 

.   .CO.  . 

.  CD 

CD  .  . 

.  CZD  . 

-  -CO. 

.  CD 

CD  .  . 

.  CD  . 

.    .CO.  . 

.  CD 

CD  .  . 

.  CD  . 

.    .CO.  . 

.  OD 

CD  .  . 

.  CO  . 

.    .CO,  . 

.  CD 

CD  .  . 

.  CZD  . 

.    .CO.  . 

.  CD 

CD  CD 
CDCD 
CDCD 
CDCD 
CDCD 
CDCD 
CDCjD 
CDCD 
CDC2D 
COCO 


CDCD 
CDCD 
CDCD 
CDCD 
CDCD 
CDCD 
CDCD 
CDCD 
CDCD 
CDCD 


57 
COCO 

COCO 

coco 

C2DCZD 
CDCD 
CDCD 
CDCD 
CDCD 
CDCD 


CDCD 
CDCD 
CDCD 
CDCD 
CD  CZD 
CDCD 
CDCD 
CDOD 
CDCD 
CDCD 


CO  CD 

CDCD 

COCD 

CDCD 

CDCD  , 

CDCD 

CDCD 

CDCD 

CDCD 

CZD  CD 


21 
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61.      Beiow  IS  a  list  of  benefits  that  students  could  gain  from  being  in  Uputard  Bound.  How  important  is  it  to  you  to  gain 
each  of  these  benefits?  (Answer  by  marking  one  number  on  each  line  to  the  LEFT  of  the  list.)  To  what  extent  do 
you  feel  you  have  received  each  of  these  benefits?  (Answer  by  marldnq  one  number  on  each  line  to  the  RIGHT  nf 
the  list.)  "  "   


(Mark  one  number  on  each  line) 


Not  Very     IVtoderately  Very 
Important     Important  Important 


(Mark  one  number  on  each  line) 
Have  Not 

Received         Have  Have 
Or  Received     Received  Received 
A  Little      Moderately      A  Lot 


CZ3  . 

.  .  cn  . 

.  cn> 

CZ3  . 

.  C2D 

C2D  . 

.  .  cn  . 

.  C2D 

i    ^    ^  , 

.  .  cn  . 

.  CD 

.  .  cn  . 

.  CD 

CZD  . 

.  .  cn  . 

.  CD 

CZD  . 

.  -  cn  . 

.  C2D 

CZD  . 

.  .  cn  . 

.  CD 

CE)  . 

.  .  cn  . 

.  cn 

CZD  . 

.  .  cn  . 

.  cn 

CD  . 

.  .  cn  . 

.  cn 

Make  close  friends  

Leam  how  to  study  better  

Be  prepared  to  get  into  and  attendiCTifeege  or 

other  types  of  schools  ... 
Have  a  change  from  the  routine  of  nnyxegular 

school  ^  

Gain  a  better  undentanding:iof:nByse£f  .  .  . 
Leam  to  express  myself  mots  effectareiy  and 

selfKionfidently  

Gain  a  better  undentanding  of  people  of  other 

cultures  or  races  

Gain  a  better  undentanding  of  the  need  for 

education  

Leam  to  meet  and  get  along  -^^dth  other  people 

better   

Increase  my  participation  in  social  and  extra- 
curricular activities  at  school   

Leam  mo.  e  about  and  appreciate  better  the 

heritage  of  my  race  or  ethnic  group  .    .  . 
Get  financial  aid  for  medical  services  and  other 

needs  beyond  the  stipend  


cn 

CD 


CD 

CD 
CD 

CD 

CD 


CD 


.cn. 
.cn. 

.cn. 

.CD. 

.cn. 
.cn. 
.cn. 
.cn. 
.cn. 

.CD. 

.  cn. 
.cn. 


6^      Are  there  other  benefits  you  have  gained  from  being  in  Upward  Bound  that  were  not  mentioned  in  Question  61? 


cn 
cn 

cn 

cn 
cn 

cn 

cn 

cn 

cn 

cn 

cn 

cn 


No 

Yes 


(Mark  one) 


cn. 


^(SKIP  to  C.  64,  next  page) 
-(CONTINUE  WITHQ.  63) 


63.      Please  describe  these  other  benefits: 


cncD 

cncn 
cncD 

cncn 

cncn 

cncn 

cncn 

cncn 

cncn 

cncn 
cncn 

cncn 
cncn 

cncn 

cncn 

cncD 

cncn 

cncn 

cncn 

cncn 

cncn 

cncn 

cncD 

cncn 

cncD 

cncD 

CDcn 

cncn 

cncn 

cncn 

cncn 

cncn 

(IDCD 

cncn  . 

cncn 

GDCn 

cncn 

CDcn 

cncn 

cncn 

cncn 

cncn 

cncn 
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64.      How  do  the  following  statements  apply  to  you  and  your  Upward  Bound  program  last  summer  (1973)7  If  you 
were  not  In  Upward  Bound  last  summer,  enter  a  check  (\/)  in  this  box      and  go  on  to  Q.  65. 

(Mark  one  number  on  each  line) 
Applies 

Doesn't         Applies       A  Great 
Apply        Somewhat  Deal 


The  homework  I  do  in  Upward  Bound  is  returned  to  me  with  corrections 


.  CZD  . 

.    CO  . 

.    .  CTD 

I  am  informed  of  how  well  I  do  on  tests  I  take  in  Upward  Bound  courses  . 

.  CZD  . 

.    CZD  . 

.    .  OD 

I  am  informed  of  how  well  I  am  doing  in  Upward  Bound  courses  by  means 

.    G3  . 

.    .  OZ) 

I  have  talks  V  Hi  my  Upward  Bound  teachers  or  counselors  about  how  I  am 

.    CZD  . 

.    .  dD 

My  program  gives  me  tests  to  Hnd  out  the  kinds  of  courses  or  skills  I  need  . 

.  CZD  . 

.    CZD  . 

.    .  dD 

When  my  program  gives  me  tests  to  find  out  the  kinds  of  courses  or  skills  I 

.  CID  . 

.    dD  . 

.    .  dD 

.  CUD  . 

.    .  dD 

65,      How  do  the  following  statements  apply  to  you  and  your  Upward  Bound  program  during  this  school  year? 

(Mark  one  number  on  each  line) 

Applies 

Doesn't        Applies        A  Great 
Apply       Somewhat  Deal 


The  homework  I  do  in  Upward  Bound  is  returned  to  me  with  corrections 


.CID 

.    dD  . 

.    .  OD 

I  am  informed  of  how  well  I  do  on  tests  I  take  in  Upward  Bound  courses 

•  dD  . 

.   CID  . 

.    .  dD 

I  am  informed  of  how  well  I  am  doing  in  Upward  Bound  courses  by  means 

.dD 

.   dD  . 

.    .  dD 

I  have  talks  with  my  Upward  Bound  teachers  or  counselors  about  how  I  am 

.dD  . 

.    dD  . 

.    .  OD 

My  program  gives  me  tests  to  find  out  the  kinds  of  courses  or  skills  I  need  . 

.CID  . 

.    dD  . 

.  az> 

Wlien  my  program  gives  me  tests  to  find  out  the  kinds  of  courses  or  skills  I 

.dD  . 

.   dD  . 

.    .  dD 

.   dD  . 

.    .  CD 
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66. 


Please  make  any  recommendations  or  other  comments  you  may  have  about  Upward  Bound. 


67.      When  did  you  fill  out  this  questionnaire? 

—  (month)  (day)   _{year) 


THANK  YOU  AGAIN  FOR  YOUR  HELP. 


COCO 
CZDCZD. 

dDCZD 

COCO 
COCO 

coco 
coco 

COCZD 

coco 

coco 

coco 

CD  CD 

COCO 

coco 

coco 
coco 

coco 
coco 

coco 
coco 

coco 
coco 

CXDCO 

CIDCID 

coco 

coco 

coco 

coco 

coco 

coco 

CZDC2D 

coco 

CDGD 

CIDCID 

coco 

coco 

coco 

coco 

coco 

coco 
coco 

CIDC3D 

COCO 

coco 

coco 

coco 

coco 

coco 

coco 

COCO 

coco 

coco 

coco 

coco 

coco 

coco 

COC2Z) 

coco 

coco 

coco 

coco 

coco 

coco 

COCO 

coco 

coco 

coco 

coco 

coco 

coco 
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Dropout/Transfer  Questionnaire — Form  A 
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RESEARCH    TRIANGLE  INSTITUTE 

POST      OFFICE      BOX  |2I94 

RESEARCH      TRIANGI-E      PARK.      NORTH      CAROLINA  27709 


CeNTCR  FOR  EDUCATIONAL.  RESEARCH  ANO  EVALUATION 


April-May  1974 


Dear  Friend: 

You  are  being  asked  to  take  part  in  a  nationwide  study  conducted  by  the 
Research  Triangle  Institute  and  the  U.  S.  Office  of  Education.    The  purpose 
of  this  study  is  to  find  out  about  the  needs  of  young  adults  who  may  use 
the  services  of  several  educational  and  occupational  programs  sponsored 
by  the  federal  government. 

You  and  several  hundred  other  young  adults  were  randomly  chosen  to  take 
part  in,  the  study. 

The  enclosed  questionnaire  is  a  part  of  the  study.     Its  purpose  is  to 
gather  information  about  what  present  or  former  high  school  students  are 
doing  now.     In  the  Fall,  we  will  send  you  another  short  questionnaire  to 
learn  what  these  same  people  are  doing  then. 

Your  answers  will  be  held  strictly  confidential,  and  they  will  never  be 
identified  with  you.     Instead  we  will  tally  your  answers  along  with  those 
of  others  to  describe  what  young  adults  as  a  whole  are  like. 

Although  several  hundred  persons  are  being  asked  to  fill  out  this  question- 
naire, we  need  to  receive  the  answers  of  nearly  all  of  them  to  arrive  at 
an  accurate  picture  of  what  young  adults  as  a  group  are  doing.  Therefore, 
it  is  very  important  that  you  fill  out  the  questionnaire. 

When  you  have  filled  out  the  questionnaire,  please  return  it  to  us  in  the 
enclosed  postage  paid  envelope.     It  will  take  about  ten  minutes  to 
fill  out. 

We  feel  that  you  are  taking  part  in  a  very  important  study  that  will  provide 
valuable  information  about  how  several  programs  can  improve  their  services. 
Thank  you  very  much  for  participating. 

Sincerely, 


JNP:ls 
Enclosure 


ERIC 


(919) 


5  4  9 


8  3  I  i 


FROM 


R  A  L  C  I  G  H  » 


O  U  R  H  A  M 


AND 


CHAPEL 


H  I  U  I- 


O.M.B.  No.  31-S7A012 
Approval  Expires  12-31-74 


INFORMATION  SHEET 


THE  INFORMA.TION  ON  THIS  PAGE  WILT.  BE  USED  ONLY  TO  GET  IN  TOUCH 
WITH  YOU  AGAIN  IN  THE  FALL.    THIS  PAGE  WILL  BE  TAKEN  OUT  OF  THE 
BOOKLET  AND  KEPT  IN  A  FILE  SEPARATE  FROM  THE  QUESTIONNAIRE, 
YOUR  NAME  WILL  NEVER  BE  SEEN  WITH  YOUR  ANSWERS . 


Your  Name__ 
Address 


Niunber  and  Street 


City  State 
Telephone  Number        (  ^ 


Zip  Code 


Area  Code  Number 

Social  Security  Number  ~  _ 

Birthdate  (Month)  (Day)  (Year) 

Your  Parents'  Name  

Address 


Number  and  Street 


City  State 
Telephone  Number        (  ) 


Zip  Code 


Area  Code  Ninnber  ~"" 

Please  write  in  the  names  and  addresses  of  two  friends  or  relatives  who 
will  always  know  where  you  are. 

a*  Name 


Address 


Number  and  Street 


City  State 
Telephone  Nuiiiber_(  )  


Zip  Code 


Area  Code  Number 

b .  Name 


Address 


Number  and  Street 


City  State 
Telephone  Number  (  )  


Zip  Code 


Area  Code  Number 


SECTION  A:     GENERAL  INFORMATION 


PLEASE  ANSWER  THE  QUESTIONS  BELOW  BY  CIRCLING  THE  NUMBER 
OF  THE  RESPONSE  YOU  CHOOSE.     IN  A  FEW  CA.SES,  YOU  ARE 
ASKED  TO  WRITE  IN  A  SHORT  ANSWER. 


How  old  were  you  on  your  last  birthday? 

A"5<:  you  rale  or  female? 

(Circle  one) 

'c^bJ'^     ...   4   2^ 

'^-^^   2 

How  do  >ou  describe  yourself? 

(Circle  one) 

Black  or  Afro-American  or  Negro   1 

Native  American  or  American  Indian    2 

Oriental  or  Asian-American   3 

Spanish-speaking  origins 

Mexican- American  or  Chicano     ....    4 

Puerto  Rican    5 

Other  Spanish-speaking  origins. (Specify  )  .  5 

White  or  Caucasian   7 

None  of  the  above  (Please  specify                                               )  .  8 


157 
1 


^-niich  of  the  following  best  describes  your  grades  in  school  during 
the  1972-73  school  year? 


(Circle  one) 

Mostly  A  (a  numeTical  average  of  90-100)   1 

About  half  A  and  half  B  (85-89)   2 

Mostly  B  (80-84)  :   3 

About  half  B  aad  half  C  (75-79)   4 

Mostly  C  (70-74)    5 

About  half  C  and  half  D  (65-69)   6 

Mostly  D  (60-64)    7 

Mostly  below  D  (below  60)   8 

I  was  not  in  school  in  1972-73   •   .   .  9 

5. a.  How  many  persons  in  all  (for  example  yourself,  brothers,  sisters,  and 
other  persons)  are  dependent  on  your  parents  or  guardians  for  more 
than  half  of  their  financial  support?     (Include  your  parents  or 
guardians  in  your  count, ) 

(Circle  one) 

One  ^ 

Two  ^  ,   .   ,   .  2 

.    Three    2 

Four   , 

 4 

Five   2 

  6 

Seven   ^ 

Eight  g 

Nine  or  more   ^ 

^•b.  What  was  the  approximate  family  income  of  your  parents  or  guardians  in 
1973  before  taxes?    If  you  are  not  sure,  please  make  your  best  estimate. 

(Circle  one) 

Less  than  $4,000  a  year  (less  than  $80  a  week)  1 

$4,000  to  $5,999  a  year  (from  $80  to  $119  a  week)  2 

$6,000  to  $7,999  a  year  (from  $120  to  $159  a  week)     .   .   .   ,   .   ,  3 

$8,000  to  $9,999  a  year  (from  $160  to  $199  a  week)     .  '  4 

$10,000  a  year  or  mora  ($200  a  week  or  more)  5  . 
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SECTION  B:     FACTS  ABOUT  YOU  IN  APRIL  1974 


IN  THIS  SECTION  WE  ASK  YOU  WHAT  YOU  WERE  DOING  IN  APRIL  1974 
FOLLOWING  THE  NUHBER  YOU  CIRCLE  IN  ANSWERING  QUESTION  6  WILL 
BE  INSTRUCTIONS  GUIDING  YOU  TO  THE  QUESTIONS  YOU  ARE  TO 
ANSWER  IN  THE  REST  OF  THIS  QUESTIONNAIRE.  YOU  NEED  TO 
ANSWER  ONLY  THE  QUESTIONS  LISTED  AFTER  YOUR  ANSWER  TO 
QUESTION  6. 


What  were  you  doing  in  April  1974? 

(Circle  one.) 

Working  for  pay  at  a  full-time  job  only  .   .  1— .(ANSWER  Q's.  7,  lo,  11,  &  12) 

Attending  school  full-time  only   2-..(ANSWER  Q's.  8,  9/10/&  12) 

Both  working  and  attending  school   3-*(ANSWER  Q's.  7,  8,   9,  10,  &  12) 

Full-time  homemaker   4 -*( ANSWER  Q's.  10,  H,  &  12) 

Other  (Please  specify  ___)   .  5-KANSWER  Q's.  10,  11,  &  12) 

.a.  What  was  the  title  of" the  job  you  held  in  April  1974?  (Examples- 
Sewing  machine-  operator,  secretary,  sales  clerk,  or  cashier) 


b.  How  many  hours  per  week  did  you  usually  work  at  this  job? 
  hours  per  week. 

c.  At  this  job,  approximately  how  much  did  you  usually  earn  per  WEEK  before 
deductions  during  April  1974?  oeiore 


per  week. 


^/^^^  ""^""^  ^^"^  location  of  the  school  you  were  attending  in 
April  1974?     (Please  print  and  do  not  abbreviate): 


School  Name  

Street   

^i^y   State 


^59 
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8.  b-  What  type  of  school  were  you  attending  in  April  1974? 

(Circle  one) 

High  school  1 

Vocational,  trade,  business,  or  other  career  training 

school  not  requiring  a  high  school  diploma    2 

Vocational,  trade,  business,  or  other  career  training 

school  requiring  a  high  school  diploma    3 

Junior  or  community  college  (two  year)  4 

Four  year  college  or  university  5 

Other  (Please  specify   .    )  *  6 

9.  a.  What  grade  were  you  in  during  September,  1973?     (If  your  school  year  had 

not  yet  started  in  September,  what  grade  were  you  in  during  October,  1973? 

(Circle  one) 

Grade  8  or  lower   1 

Grade  9   ^ 

Grade  10   3 

Grade  11   4 

Grade  12   5 

Other  (Please  specify  )  .  6 

9.b.  What  grade  were  you  in  during  April  1974? 

(Circle  one) 

Grade  9   1 

Grade  10   2 

Grade  11   3 

Grade  12   4 

Other  (Please  specify    )  •  5 

10,      What  is  the  highest  grade  in  school  that  you  have  completed? 

(Circle  one) 

Grade  9   1 

Grade  10   2 

Grade  13   3 

Grade  12   4 

High  school  equivalency  diploma    j 

Other  (Please  specify  ^                                                                )  .  6 
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11. a.  If  you  were  not  in  school  in  April,  what  ware  your  reasons  for  leaving 
school? 


(Circle  one  ntnnber  on  each  line) 

I  Left  School 
I  Left  School  Not  Because 

Because  of  This  of  This 

I  graduated  1  2 

Became  ill  1   2 

Had  financial  difficulties    1    2 

Family  emergency    ....^    1    2 

Was  offered  a  good  job  1  2 

Got  married  or  planned  to  get  married  .   •   .   .  1  2 

School  work  was  not  relevant  to  the 

real  world  1  2 

Wanted  to  go  to  work  1   .  2 

Courses  were  too  hard  1  2 

Failing  in  school  or  not  doing  as  well 

as  I  wanted  1  2 

Wanted  to  go  into  military  service   1   2 

Most  of  my  friends  had  left  school   1   2 

My  parents  wanted  ma  to  quit  school   1   2 

I  was  fed  up  with  school   1   2 

I  was  expelled  or  suspended   1   2 

I  didn't  like  the  way  I  was  treated  1  2 

at  school  X  2 

Other  personal  reasons  1  2 

Other  (Please  describe    )  •  1  2 


b-  Do  you  plan  to  return  to  school  sometime  in  the  future? 

(Circle  one) 

Yes  

No  2 

Don't  know  3 

5 
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12. 


When  did  you  fill  out  this  questionnaire? 


(Month) 


(Day) 


(Year) 


:  THANK  YOU  FOR  YOUR  COOPERATION. 

1  PLEASE  RETURN  YOUR  COMPLETED  QUESTIONNAIRE  IN  THE 
I  ADDRESSED  AND  POSTAGE-PAID  ENVELOPE  PROVIDED. 

IF  YOUR  ADDRESSED  ENVELOPE  HAS  BEEN  MISPLACED, 
PLEASE  SEND  YOUR  COMPLETED  QUESTIONNAIRE  TO: 

Research  Triangle  Institute 
Post  Office  Box  12194 

Research  Triangle  Park,  North  Carolina  27709 
Attention:    I-lr.  Milas  Kirkpatrick 
(22U-889-6) 


lo2 
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D-5:    Dropout/Transfer  Questionnaire — Form  B 
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RESEARCH    TRIANGLE  INSTITUTE 

POST     OFPICE      SOX  12194 

RESEARCH      TRIANGL.E      PARK,      NORTH      CAROLINA  27709 


CENTER  FOR   EOUCATIOnAU  RESEARCH  AND  EVAUUATION 


April-May  1974 


Dear  Fonaer  Upward  Boxind  Studeat: 

You  are  being  asked  to  take  parr  in  a  nationwidle  study  of  the  Upward 
Bound  program,  conducted  by  the  Sasearch  Triangle  ^institute  of  North 
Carolina  and  the  U-  S,  Office  a£  Education.     T!he  purpose  of  this  study 
is  to  find  out  about  what  past  and  present  Upward  Bound  students  are 
like  and  what  they  think  of  Upward  Bound. 

The  enclosed  questionnaire  is  a  part  of  this  study.     It  is  designed 
to  gather  information  about  what  past  Upward  Bound  students  are  doing 
now  and  about  their  opinions  of  Upward  Bound.     In  the  Fall,  wr  will 
send  another  short  questionnaire  to  learn  what  these  same  people  are 
doing  then. 

Your  answers  will  be  held  strictly  confidential,  and  they  will  never 
be  identified  with  you.     Instead  we  will  tally  your  answers  along  with 
those  of  others  to  describe  what  past  Upward  Bound  students  as  a  whole 
are  like. 

Your  full  participation  in  this  study  will  provide  information  which 
will  help  Upward  Bound  to  better  serve  students. 

When  you  complete  this  questionnaire,  please  return  it  to  us  in  the 
enclosed  postage  paid  envelope.     It  will  take  about  ten  minutes 
to  fill  out. 

We  thank  you  very  much  for  participating  in  this  important  study. 
Sincerely, 


JNPrls 
Enclosure 
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(919)      549  •  8311 


FROM  RAUeiGH.         DURHAM  AND  CHAPEL-  HIUL- 


O.M.fl,  No.  51-S74012 
Approval  Expires  12-3J-74 


INFORMATION  SHEET 


THE  INFORMATION  ON  THIS  PAGE  WILL  BE  USED  ONLY  TO  GET  IN  TOUCH 
WITH  YOU  AGAIN  IN  THE  FALL.     THIS  PAGE  WILL  BE  TAKEN  OUT  OF  THE 
BOOKLET  AND  KEPT  IN  A  FILE  SEPARATE  FROM  THE  QUESTIONNAIRE. 
YOUR  NAME  WILL  NEVER  BE  SEEN  WITH  YOUR  ANSWERS. 


Your  Name 
Address 


Number  and  Street 


City 

Telephone  Number  ( 


State 


) 


Area  Code 

Social  Security  Number   

Birthdate   (Month)   


Number 


(Day) 


(Year) 


Your  Parents'  Name 
Address 


Number  and  Street 


City 

Telephone  Number   ( 


Statue 


) 


Area  Code 


Number 


Zip  Code 


Zip  Code 


Please  write  in  the  names  and  addresses  of  two  friends  or  relatives  who 
will  always  know  where  yo-i  are. 


a .  Name 


Address 


Number  and  Street 


City 

Telephone  Number  ( 


) 


Area  Code 


Name 


Address 


Number  and  Street 


State 


Number 


Zip  Code 


City 

Telephone  Number   ( 


Area  Code 


State 


Numb  er 


Zip  Code 
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SECTION  A:     GENERAL  INFORMATION 

PLEASE  ANSWER  THE  QUESTIONS  BELOW  BY  CIRCLING  THE  NUMBER 
OF  THE  RESPONSE  YOU  CHOOSE.     IN  A  FEW  CASES,  YOU  ARE 
ASKED  TO  WRITE  IN  A  SHORT  ANSWER. 

1.      How  old  were  you  on  your  last  birthday?  


2.  Are  you  male  or  female? 

(Circle  one) 

Male   1 

Female   2 

3.  How  do  you  describe  yourself? 

(Circle  one) 

Black  or  Afro-American  or  Negro   1 

Native  American  or  American  Indian    2 

Oriental  or  Asian- Atnerican   3 

Spanish-speaking  origins 

Mexican-American  or  Chicano    4 

Puerto  Rican    5 

Other  Spanish- speaking  origins  (Specify     )  .  6 

White  or  Caucasian   7 

None  of  the  above  (Specify  )  •  3 


lo7 
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4.      Which  of  the  following  best  describes  your  grades  in  school  during 
the  1572-73  school  year? 

(Circle  one) 

Mostly  A  (a  numerical  average  of  90-100)    1 

About  half  A  an.l  hVf  B  (85-59)  2 

.  Mostly  B  (80-84)     •   •   •   ,  3 

About  half  B  and  half  C  (75-79)  4 

Mostly  C  (70-74)    5 

About  half  C  and  half  D  (65-69)  6 

Mostly  D  (60-64)    7 

Mostly  below  D  (below  60)  8 

I  was  not  in  school  in  1972-73   9 

5-a.  How  many  persons  in  all  (for  o.^ainple  yourself,  brothers,  sisters,  and 
other  persons)  are  dependent  on  your  parents  or  guardians  for  more 
than  half  of  their  financial  support?     (Include  your  parents  or 
guardians  in  your  count. ) 

(Circle  one) 

One  2_ 

Two   2 

Three   ^  3 

Four   ^ 

Jive  5 

 6 

Seven   y 

Eight  .  g 

Nine  or  more  g 

b.  What  was  the  approximate  family  income  of  your  parents  or  guardians  in 
1973  before  taxes?    If  you  are  not  sure,  please  make  your  best  estimate. 

(Circle  one) 

Less  than  $4,000  a  year  (less  than  $80  a  we.ek)  1 

$4,000  to  $5,999  a  year  (from  $80  to  $119  a  week)  2 

$6,000  to  $7,999  a  year  (from  $120  to  $159  a  week)  3 

$8,000  to  $9,999  a  year  (from  $160  to  $199  a  week)  4 

$10,000  a  year  or  more  ($200  a  week  or  more)     ....  5 
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SECTION  B:     FACTS  ABOUT  YOU  IN  APRIL  1974 


IN  THIS  SECTION  WE  ASK  YOU  WHAT  YOU  WERE  DOING  IN  APRIL  1974. 
FOLLOWING  THE  NUMBER  YOU  CIRCLE  IN  ANSWERING  QUESTION  6  WILL 
BE  INSTRUCTIONS  GUIDING  YOU  TO  THE  QUESTIONS  YOU  ARE  TO 
ANSWER  IN  THE  REST  OF  THIS  QUESTIONNAIRE.     YOU  NEED  TO 
ANSWER  ONLY  THE  QUESTIONS  LISTED  AFTER  YOUR  ANSWER  TO 
QUESTION  6. 


&•      What  were  you  doing  in  April  1974? 


(Circle  one) 


Working  for  pay  at  a  full- time  job  only  .   .  1— ♦  (ANSWFH  Q's,  7,  10,  11,  & 

SECTION  C) 

Attending  school  full-time  only  2 — ^(ANSWER  Q's.  8,  9,  10,  & 

SECTION  C) 

Both  working  and  attending  school  3 — (ANSWER  Q's.  7,  8,  9,  10, 

&  SECTION  C) 

Full-time  homemaker  4 — ^(ANSWER  Q.  10,  11,  &  SECTION  C) 

Other  (Please  specify  )^  5— ♦(ANSWER  Q.  10,  11,  &  SECTION  C) 

7,a,  What  was  the  title  of  the  job  you  held  in  April  1974?  (Examples: 
Sewing  machine  operator,  secretary,  sales  clerk,  or  cashier) 


b.  How  many  hours  per  week  did  you  usually  work  at  this  job? 
  hours  per  week. 


c.  At  this  job,  approximately  how  much  did  you  usually  earn  per  WEEK  before 
deductions  during  April  1974? 

$    per  week. 


8 .a.  What  ±c,  the  exact  name  and  location  of  the  school  you  were  attending  in 
April  1974?     (Please  print  and  do  not  abbreviate): 


School  Name 

Street   

City  


State 


1G9 
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8.b.  What  type  of  school  were  you  attending  in  April  1974? 

(Circle  one) 


High  school   1 

Vocational,  trade,  business,  or  other  career  training 

school  not  requiring  a  high  school  diploma    2 

Vocational,  trade,  business,  or  other  career  training 

school  requiring  a  high  school  diploma    3 

Junior  or  community  college  (two  year)    4 

Four  year  college  or  university   5 

Other  (riease  specify  "   )   •  6 


9. a.  What  grade  were  you  in  during  September,  1973?     (If  your  £3chool  year  had 

not  yet  started  in  September,  what  grade  were  you  in  during  October,  1973?) 

(Circle  one) 


Grade  8  or  lower   1 

Grade  9   2 

Grade  10   .3 

Grade  11   4 

Grade  12   5 

Other  (Please  specify  )  .  ^ 


9.b.  What  grade  1^'ere  you  in  during  April  1974? 

(Circle  one) 

Grade  9   2 

Grade  10   2 

Grade  11   3 

Grade  12   4 

Other  (Please  specify  )   ,  5 

10.      What  is  the  highest  grade  in  school  that  you  have  completed? 

(Circle  one) 

Grade  9  2 


Grade  10   2 

Grade  11   3 

Grade  12   4 

High  school  equivalency  diploma    ,    .  5 

Other  (Please  specify  ^   )  •  6 
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ll.a.  If  you  were  not  in  school  in  April,  what  were  your  reasons  for  leaving 
school? 


(Circle  one  number  on  each  line) 

I  Left  School 
I  Left  School  Not  Because 

Because  of  This  of  This 

I  graduated  .   •   1   2 

Became  ill   1   2 

Had  financial  difficulties    1    2 

Family  emergency   1   2 

Was  offered  a  good  job     .    1   2 

Got  married  or  planned  to  get  married  •   .   .   .  1   2 

School  work  was  not  relevant  to  the 

real  world     .   •  1  2 

Wanted  to  go  to  work  1  ^2 

Courses  were  too  hard  .   ,  1  2 

Failing  in  school  or  not  doing  as  well 

as  I  wanted  1  2 

Wanted  to  go  into  military  service   l   2 

Most  of  my  friends  had  left  school   1   2 

My  parents  wanted  me  to  quit  school   1   2 

I  was  fed  up  with  school   1   2 

I  was  expelled  or  suspended   1  .   2 

I  didn't  like  the  way  I  was  treated 

at  school  1  2 

Other  personal  reasons  1  2 

Other  (Please  describe  )-l  2 


b-  Do  you  plan  to  return  to  school  sometime  in  the  future? 

(Circle  one) 

Yes  2. 

No  2 

Don '  t  know  3 

^  7 1 
5 
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SECTION  C:     UPWARD  BOUIJD  EXPERIENCE 


(CONTINUE  WITH 
Q.  13. a) 


12.  In  the  fall  of  1973  you  were  in  an  Upward  Bound  program.     When  did 
you  l.have  that  program? 

(Circle  one) 

October  1973  or  earlier  1^ 

.  Noyembex:  1973    2 

December  1973   3 

January  1974  4 

February  1974   -  5 

March  1974   6 

April  1974  or  later  7 

I  was  not  in  a  program  in  fall  1973   8-^<SKIP  TO  Q.  14) 

i 

13.  a.  What  were  your  reasons  for  leaving  this  Upward  Bound  program? 

(Circle  one  number  on  each  line) 

I  Left  I  Left  Not 

Because  of  This    Because  of  This 


(a)  I  got  a  joh  1   2 

(b)  I  got  married  1   2 

(c)  I  moved  to  another  area  1   2 

(d)  Needed  to  earn  money  to  support 

my  family  ,  1   2 

(e)  Needed  to  earn  money  to  pay  for 

my  education  1   2 

(f)  I  no  longer  needed  Upward  Bound's 

help  1   2 


(g)  I  was  dissatisfied  with  t\e 

Upward  Bound  program    1    2 

(h)  I  was  asked  by  the  program  to  leave  ...  1   2 

(i)  I  became  ill   1   2 

(j)  Other  personal  problems    1    2 

(k)  Other  (specify  )  .  1   2 


b.  Which  of  the  above  reasons  was  the  most  important  in  your  decision  to 
leave  Upward  Bound?     (Write  letter  of  yoxir  response  in  this  space:) 
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Since  leaving  this  Upward  Bound  program  have  you  entered  another 
Upward  Bound  program? 


(Circle  one) 


Yes 
No 


1^  (SKIP  TO  Q.  14) 

2-^  (CONTINUE  WITH 
Q.  13. d) 


d.  Do  you  plan  to  reenter  an  Upward  Bound  program  at  anytime  in  the 
future? 

(Circle  one) 

Yes  2. 

No  2 

Don't  know  2 


In  your  opinion,  how  much  did  Upward  Bound  help  you  personally  and 
academically?  Circle  one  answer  under  "Personally"  and  circle  one 
answer  under  "Academically." 


Personally 


(Circle  one)  Academically 


(Circle  one) 


Helped  me  a  lot   1 

Helped  me  some   2 

Didn't  do  anything  to  me  .  3 

Harmed  me  some  ......  4 

Harmed  me  a  lot     ......  5 

Not  sure   6 


Helped  me  a  lot   1 

Helped  me  some   2 

Didn't  do.  anything  to  me  .  3 

Harmed  me  some   4 

Harmad  me  a  lot   5 

Not  sure   6 


When  did  you  fill  out  this  questionnaire? 


(Month) 


(Day) 


(Year) 


THANK  YOU  FOR  YOUR  COOPERATION. 

PLEASE  RETURN  YOUR  COMPLETED  QUESTIONNAIRE  IN  THE 
ADDRESSED  AND  POSTAGE-PAID  ENVELOPE  PROVIDED. 

IF  YOUR  ADDRESSED  ENVELOPE  HAS  BEEN  MISPLACED, 
PLEASE  SEND  YOUR  COMPLETED  QUESTIONNAIRE  TO: 

Research  Triangle  Institute 
Post  Office  Box  12194 

Research  Triangle  Park,  North  Carolina  27709 
Attention:     Mr.  Milas  Kirkpatrick  (22U-889-6) 
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D-6:    Dropout/Transfer  Questionnaire — Form  C 
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RESEARCH    TRIANGLE  INSTITUTE 

POST     OFPICE'    box  12194 

RSSEARCH      TRIANGue      PARK,      NORTH     CAROUINA  27709 


CCNTCR  for  eOUCATlONAl.  RESEARCH  AND  CVAUUATION 

May,  1974 


Dear  Upward  Bound  Student: 

j  .  ^  '  > 

You  are  being  asked  to  take  part  in  a  nationwide  study  of  the  Upward 
Bound  program  conducted  by  the  Research  Triangle  Institute  of  North  Carolina 
^d  the  U.  S.  Office  of  Education.    The  purpose  of  this  study  is  to  find  out 
about  what  past  and  present  Upward  Bound  students  are  like  and  what  they 
think  of  Upward  Bound. 

The  enclosed  questionnaire  is  a  part  of  this  study,     it  is  designed  to 
gather  uiforraation  "about  what  Upward  Bound  students  are  doing  and  about  their 
oplnxons  of  Upward  Bound.     In  the  Fall,  we  will  send  you  a  very  short  ques- 
tionnaire to  learn  what  you  are  doing  then. 

> 

•  Your  answers  will  be  held  in  strict  confidence,  and  they  will  never  be 
Identified  with  you.    Instead  we  will  tally  your  answers  along  with  those  of 
many  others  to  describe  what  Upward  Bound  students  as  a  whole  are  like. 

Your  full  participation  in  this  study  will  provide  information  which  will 
help  Upward  Bound  to  better  serve  students. 

When  you  complete  this  questionnaire,  please  return  it  to  us  in  the  en- 
closed postage  paid  envelope.    If  you  have  questions  or  need  assistance  in 
completing  the  questionnaire,  please  call  (919)  549-8311  COLLECT  and  ask  to 
speak  with  Mr.  Milas  Kickpatrick.,    Other  members  of  your  pro.iect  have  already 
assisted  us  by  completing  a  questionnaire  and  this  request  is  made  with  the 
knowledge  and  approval  of  your  project  director. 

We  thank  you  very  much  for  participating  in  this  important  study. 

fiincerely, 


John  N.  Pyecha^^h.P. 
Project  Director 
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Enclosures 


O    *9i92       549   .  8311  PROM  RAUEIGH,         DURHAM  AND  CRAPEU  H  I  U  U 


ApproTtal  Expires'  12-31-74 


for 

UPWARD  BOUND  STUDY 


^  OE-351-3 

ERIC 
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INFORMATION  SHEET 


1. 


THE  INFORMATION  ON  THIS  PAGE  WILL  BE  USED  ONLY  TO  GET  IN  TOUCH 
WITH  YOU  AGAIN  IN  THE  FALL.     THIS  PAGE  lULL  BE  TAKEN  OUT  OF  THE 
BOOKLET  AND  KEPT  IN  A  FILE  SEPARATE  FROM  THE  QUESTIONNAIRE. 
YOUR  NAME  WILL  NEVER  BE  SEEN  WITH  TOUR  ANSWERS. 


Your  Name 
Address 


Number  and  Street 


City 

Telephone  Number   ( 


) 


Area  Code 

Social  Security  Number  

Birthdate   (Month) 


Your  Parents'  Name 
Address 


State 


Number 


.(Day) 


(Year) 


Number  and  Street 


Zip  Code 


City 

Telephone  Number   ( 


State 


) 


Area  Code 


Number 


Zip  Code 


Please  write  in  the  names  and  addresses  of  two  friends  or  relatives  who 
will  always  know  where  you  are. 


a.  Name 


Address 


Nuinber  and  Street 


City 

Telephone  Number   ( 


) 


Area  Code 


Name 


State 


Number 


Zip  Code 


Address 


Number  and  Screet 


ERIC 


City 

Telephone  Number   


1 


State 


Zip  Code 
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SECTION  A:     GENERAL  INFORMATION 

PLEASE  ANS:^-  THE  QUESTIONS  BELOW  BY  CIRCLING  THE  NUMBER 
OF  THE  RESPONSE  YOU  CHOOSE.     IN  A  FEW  CASES,  YOU  ARE 
ASKED  TO  WRITE  IN  A  SHORT  ANSWER* 

How  old  were  you  on  your  last  birthday?   


Are  you  male  or  female? 

(Circle  one) 

Male    o     1 

Female  «>  •   ^ 

How  do  you  describe  yourself? 

(Circle  one) 

Black  or  Af ro-Ain?»rican  or  Negro   1 

Native  American  or  American, Indian   2 

Oriental  or  Asian-American    3 

Spanish-speaking  origins 

Mexican-American  or  Chicaiio   ^ 

Puerto  Rican  •   5 

Other  Spanish-speaking  origins  (Specify  )  .  6 

White  or  Caucasian  -   7 

None  of  the  above  (Specify  )  •  8 


4.  Which  of  the  following  best  describes  your  grades  in  school  during 
the  1972-73  school  year? 

(Circle  one) 

host.ly  A  (a  numerical  average  of  90-100)  1 

khouxi  half  A  and  half  B  (85-89)  2 

Mostly  B  (80-84)  \  3 

About  half  B  and  half  C  (75-79)  •  .  .  4 

Mostly  C  (70-74)  ,  5 

About  half  C  and  half  D  (65-69)   6 

Mostly  D  (60-64)*   7 

Mostly  below  D  (below  60)  g 

I  was  not  in  school  in  1972-73   9 

5.  a.  How  many  persons  in  all  (for  example  yourself,  brothers,  sisters,  and 

other  persons)  are  dependent  on  your  parents  or  guardians  for  more 
.  than  half  of  their  financial  support?    (Include  your  parents  or 
guardians  in  your  count. ) 

(Circle  one) 

One  .  .   .  „   2^ 

Two    .  .  •  .  2 

Three   3 

Four   4 

Five   5 

Six   6 

Seven  ^   y 

Eight  ^   g 

Nine  or  more    •   ^   9 

b.  What  was  the  approximate  family  income  of  your  parents  or  guardians  in 
1973  before  taxes?    If  you  are  not  sure,  please  make  your  best  estimate. 

(Circle  one) 

Less  than  $4,000  a  year  (less  than  $80  a  week)   1 

$4,000  to  $5,999  a  year  (from  $80  to  $119  a  w<iek)  2 

$6,000  to  $7,999  a  year  (fro^>  ?120  to  $159  a  week)     ......  3 

$8,000  to  $9,999  a  year  (1     .  ::i60  to  $199  a  week)  4 

$10,000  a  year  or  more  (:>:;  >  0  a  week  or  more)  5 


SECTION  B:     FACTS  ABOUT  YOU  IN  ^^RIL  1974 


IN  THIS  SECTION  WE  ASK  YOU  WHAT  YOU  WERE  DOING  XN  APRIL  1974. 
FOLLOWING  THE  NUMBER  YOU  CIRCLE  IN  ANSWERING  QUESTION  6  WILL 
BE  INSTRUCTIONS  GUIDIKG  YOU  TO  THE  QUESTIONS  YOU  ARE  TO 
ANSWER  IN  THE  REST  OF  THIS  QUESTIONNAIRE.     YOU  NEED  TO 
ANSWER  ONLY  THE  QUESTIONS  LISTED  AFTER  YOUR  ANSWER  TO 
QUESTION  6 .  ^ 


6.      What  were  you  doing  in  April  1974? 

(Circle  one) 
Working  for  pay  at  a  full- time  job  only  . 


Attending  school  full-time  only 


Both  working  and  attending  school 


Full-time  homemaker  

Other  (Please  specify  )  , 


7. a.  What  was  the  title  of  the  job  you  held  in  April  1974?  (Examples: 
Sewing  machine  operator,  secretary,  sales  clerk,  or  cashier) 


1—  -^  (ANSWER  Q's.  7,  10,  11,  & 

SECTION  C) 

2 —  ^(ANSWER  Q's.  8,  9,  IC,  & 

SECTION  C) 

3 —  ^(ANSWER  Q's.  7,  8,  9,  10, 

&  SECTION  C) 

4—  ^(ANSWER  Q.  10,  11,  .&  SECTION  C) 

5 —  (ANSWER  Q.  10,  11,  &  SECTION  C) 


b.  How  many  hours  per  week  did  you  usually  work  at  this  job? 
^_   hours  per  week, 

c.  At  this  job,  approximately  how  much  did  you  usually  earn  per  WEEK  before 
deductions  during  April  1974? 

$    per  week. 


8. a.  What  is  the  exact  name  and  location  of  the  school  you  ;7ere  attending  in 
April  1974?     (Please  print  and  do  not  abbreviate): 


School  Name 
Street 


City  State 


EKLC 
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8.b.  What  type  of  school  were  you  attending  in  April  1974? 

(Circle  one) 

High  school   1 

Vocational,  trade,  business,  or  ether  career  training 

school  not  requiring  a  high  school  diploma                                .  2 

Vocational,  trade,  business,  or  other  career  training 

school  requiring  a  high  school  diploma    3 

Junior  or  community  college  (two  year)    4 

Four  year  college  or  university  v   5 

Other  (Please  specify  ^  )  ,  6 


9. a.  What  grade  were  you  in  during  Septciiber ,  1973?    (If  your  school  year  had 

not  yet  started  in  S  ptember,  what  grade  were  you  in  during  October,  1973?) 

(Circle  one) 

Grade  8  or  lower   1 

Grade  9  •   ,  •  ,  .  2 

Grade  10   .  3 

Grade  11   .  4 

Grade  12   5 

Other  (Please  specify  .)  .  6 

9.b.  What  grade  were  you  in  during  April  1974? 

(Circle  one) 

Grade  9  

Grade  10   2 

Grade  11   2 

Grade  12  ^  ^ 

Other  (Please  specify  )  .  5 


What  is  the  highest  grade  in  school  that  you  have  completed? 

(Circle  one) 

Grade  9  

Grade  10   2 

Grade  11   2 

Grade  12   4 

.  -High  school  equivalency  diploma    5 

Other  (Please  specify  •  )  ^  g  181 


i.  If  you  were  not  in  school  in  April >  what  were  your  reasons  for  leaving 
school? 

(Circle  one  number  on  each  line) 


I  Left  School 
I  Left  School  Not  Because 

Because  of  This  of  This 

I  graduated  1   2 

Became  ill  1  ;   2 

Had  finaacial  difficulties  ^  1   2 

Family  emergency    1  2 

Was  offered  a  good  job  *  •   .   .  1   2 

Got  married  or  planned  to  get  married  .   .  *   .  1   2 

School  work  was  not  relevant  to  the 

real  world  .1  2 

Want'^d  to  go  to  work  1  ........  2 

Courses  were  too  hard  X   2 

Failing  in  school  or  not  doing  as  well 

as  I-  wanted  .  •   1   2 

Wanted  to  go  into  military  service  l   2 

Most  of  my  friends  had  left  school  1   2 

My  parents  wanted  ^ae  to  quit  school  i   2 

I  was  fed  up  with  school  X   .  2 

I  was  expelled  or  suspended   1  ........  2 

I  didn't  like  the  way  I  was  treated 

at  school  X   2 

Other  personal  reasons  X  2 

Other  (Please  describe  )  .1  2 


Do  you  plan  to  return  to  school  sometime  in  the  future? 


(Circle  one) 


Yes  ...  . 

No  

Don ' t  know 


1 
2 

3 
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SECTION  C:     UPWAED  BOUND  EXPERIENCE 


12.  a.  In  the  fall  of  1973  you  were  in  an  Upward  Bound  program.    Are  you  still 

a  member  of  this  program? 

#  (Circle  one) 

No  :   (CONTIIIUE  WITH 

Q.  12. b) 

Yes  •••••••••••••••••••••••  2) 

'^"^     n^is  n^t^n'a'program'in  fall*1973  !!!!!!!!!  (SKIP  TO  Q.  14) 

b.  When  did  you  laave  this  Upward  Bound  program? 

(CircJ  ^  y  .  ? 

March  1974  or  earlier   1 

April  1974    2 

May  1974    3 

June  1974  or  later  ,  .  4 

13.  a.  What  were  your  reasons  for  leaving  this  Upward  Bound  program? 

(Circle  one  number  on  eaca  line) 

I  Left  I  Left  Hot 

Because  of  Thi8    Because  of  This 

(a)  I  got  a  job  1  2 

(b)  I  got  married  1  •  •  2 

(c)  I  moved  to  anotht.:  ar^a  1  2 

(d)  Needed  to  earn  money  to  support 

my  family  I  -  2 

(e)  Needed  to  earn  money  to  pay  for 

my  education  o  1  2 

(f)  I  no  longer  needed  Upward  Bound's 

help  1  2 

(g)  I  was  dissatisfied  with  the 

Upward  Bound  program  1  .......  2 

(h)  1  was  asked  by  the  program  to  leave  ...  1  ......  2 

(i)  I  became  ill   .  ,  1  .   2 

f*^  Other  personal  problems    1    2 

(Ic)  Other  (specify  )  .1   2 

b.  Which  of  the  above  rea^::5ns  was  the  most  important  in  your  decision  to 
leave  Upward  Bound?     (Write  letter  of  your  response  in  this  space:) 


ERIC 
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13. c.  Since  leaving  this  Upward  Bound  program  have  you  entered  another 
Upward  Bound  program? 

(Circle  one) 

Yes  1^  (SKIP  TO  Q.  14) 

No   (CONTINUE  WITH 

Q.  13. d) 

d.  Do  you  plan  to  reenter  an  Upward  Bound  program  at  anytime  in  the 
future? 

(Circle  one) 

Yes  1 

No  2 

Don't  know  3 


14.  In  your  opinion,  how  much  did  Upward  Bound  help  you  personally  and 
academically?  Circle  one  answsr  under  "Persc?aally"  and  circle  one 
answer  under  "Academically." 


Personally 


(Circle  one)  Academically 


(Circle  one) 


Helped  me  a  lot   1 

Helped  me  some   2 

Didn't  do  anything  to  me  .  3 

Harmed  me  some   4 

Harmed  me  e»  lot   5 

Not  sure   6 


Helped  me  a  lot   1 

Helped  me  some   2 

Didn't  do  anything  to  me  .  3 

Harmed  me  some   4 

Harmed  me  a  lot   5 

Not  sr.re   6 


15.      When  did  you  fill  out  this  questionnaire? 


(Month) 


(Day) 


(Year) 


ERIC 


THANK  YOU  FOR  YOUR  COOPERATION. 

PLEASE  RETURN  YOUR  COMPLETED  QUESTIONNAIRE  IN  THE 
ADDREi.!>ED  AND  POSTAGE-PAID  ENVELOPE  PROVIDED. 

IF  YOIjR  ADDRESSED  ENVELOPE  HAS  BEEN  MISPLACED, 
PLEASE  SEND  YOUR  COMPLETED  QUESTIONNAIRE  TO: 

Research  Triangle  Institute 
Post  Office  Box  I2I94 

Research  Triangle  Park,  North  Carolina  27709 
Attention:  Mr.  Tita  McAdams  (22U. -889-6) 
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D-7:    Student  Transcript  Form  (Form  A) 


ERIC 


COMPARISON  STUDENT  TRANSCRIPT  FORM 
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SECTION  A:     GENERAL  INFOR>IATION 


Student's  Name: 


Last  First  Middle 

School  Name: 


School  Location: 


City  State 


In  what  grade  is  the  student  currently  enrolled  at  this  school? 

(Circle  one) 

Grade  9  1 

Grade  10  2 1 

Grade  11  3 1  (sKiP  TO  Q.  5, 

Grade  12  4      ^^^^  ^^^^^ 

Other  (Please  specify    )   .  5' 

Not  currently  enrolled  at  this  school   .   .     6 ->  (CONTINUE  WITH  Q  -  4) 

If  the  student  i£  not  currently  enrolled  at  this  school,  complete 
parts  a,  b,  and  c. 

a.       Date  left  this  school: 


Month  Year 
IF  YOa  DO  NOT  KNOW  DATE,   ENTER  A  CHECK  ( >/)  HERE:   


b.       Did  the  student: 

(Circle  one) 

Drop  out  1 

Transfer  to  school  whose  name  and  location  are: 


 ^                                                    .  2 

Transfer  to  school  whose  name/location  is  unknown     ....  3 

Other  (Please  specify                                                             )  .  4 

Status  not  known   5 
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<*c*  Please  enter  beloT-z  jbwo  names  and  addresses  through  which  the  student 
can  be  reached  for  mailout  of  questionnaire: 


Name 


Address 


Street 


Address 


Street 


18S 


City  State  Zip  Code 

Telephone  Number       (  )  

Area  Code  Number 


Name 


City  State  Zip  Code 

Telephone  Number       (  )  

Area  Code  Number 


SECTION  B:     PRELDIINARy  SCKOLASTIC  APTITUDE  TEST  (PSAT) 
AND  SCHOLASTIC  APTITUDE  TEST  (SAT)  IMF0R>1ATI0W 


Please  enter  in  the  table  below  any  information  you  may  obrain  concerning 
ever^  PSAT  and  SAT  test  the  student  may  have  take.n.     Follow  the  appro- 
priate instructions  for  every  test  liste  i  in  the  ta-ble  below  (1  through  5) 

a.      If__you  know  that  the  student  did  not  take  the  test,  please  check 
(v^)  "Test  Not  Taken." 

^-      If  you  cannot  find  out  whether  the  student  took  the  test,  check 
"Mo  Information  on  Test." 

If  ^he  student  took  the  test,  enter  the  date  of  administration  and 
the  standard  scores  and  percentiles.     (If  you  are  not  sure  which 
figures  are  the  standard  scores  and  which  are  the  percentiles,  please 
ask  someone  at  the  schoolO,    If  the  administration  date  is  not  known, 
checK  ''Date  Not  Known."    If  the  scores  are  unavailable,   check  '^Test 
Taken  but  Scores  Not  Available." 


d. 


Follow  the  above  instructions  for  all  remaining  tests  listed  in 
table. 


1 

1 

Test  Name 

^  

Test 

Not 

Taken 

No  Infor- 
mation on 
Test 

jl:  1 

[Date 
Month 

Test 
Year 

Taken 
Date 
Not 

'\aown 

Standard 
Score 

Percentile 

Test  Taken 
But  Scores 

Not 
1  Available 

1.  PSAT— • 
most 
recent 

Verbal 
Math 

Verb  1 
Math 

2.  PSAT— . 
second 
most 

r  icent 

Verbal 
Math 

Verbal 

3.  SAT- 
most 
recent 

Verbal 
Math 

Verbal 
Math 

4.  SAT— 
second 
mos  t 
recent 

Verbal 
Math 

Verbal 
Math 

5.  SAT- 
third 
most 
recent 

Verbal 
Math 

Verbal 
Math 
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SECTION  C:     AMERICAN  COLLEGE  TESTING 
(ACT)  INFORMATION 


6.       Please  enter  "r-.  the  table  below  any  infonnauion  you  may  obtain  concerning 
ACT  tests  the  student  may  have  taken.     Follow  the  appropriate  instructions 
for  every  ACT  test  listed  in  the  table  below  (1  through  3): 

a.  If  you  know  that  the  student  did  uot  take  the  test,  please  check 
(\/)  **Test  Not  Taken." 

b.  If  you  cannot  find  out  whether  the  student  took  the  t_est^y  check 
*'No  Information  on  Test."  ' 

c-       I f  t he  student  took  the  t esj, >  enter  the  date  of  administration  and 
the  student's  standard  scores  and  college  bot  id  percentile  ranks 
for  each  category  (Ei*glish,  math,    social  studies,  natural  science, 
and  composite  scores) .     (If  you  are  not  sure  which  figures  are  the 
standard  scores  and  which  are  the  college  bound  percentile  ranks, 
please  ask  someone  at  the  school.     If  st  ndard  scores  and  college 
bound  percentile  ranks  are  unavailable,  but  ouher  scores  are 
(e.g.,   local  or  state  percentile  ranks),  enter  these  scores  with 
the  exact  names  of  the  scores  footnot  d.)     If  the  administration 
date  is  not  knoxv;n,   cneck  "Date  Not  Known."     If  the  scores  are 
unavailable,   check  "Test  Taken.  But  Scores  Not  Available." 


d.       lellow  the  above  instructions  for  all  remaining  tests  listed  in 
the  table. 


Test 
Name 

Test 

Net 

Taken 

No  Infor- 
mation on 
Test 

Date  Test  Taken 

Standard  Score 

Co4.1ege  Bound 
Percentile 
Rank 

Test  Taken 
But  Scores 

Not 
Aval  1  able 

Month 

Y  aar 

Date 

Not 

Kno^vn 

1 

1.  ACT" 
most 
recent 

■ 

English 

Math 

Social 

Studies 
Natural 

Science 
Co<Mposite 

English 

Math 

Social 

Studies 
Na  turaj. 

Science 
Composite 

2.  ACT" 
second 
mo'^t 
recent 

English 

Math 

Social 

Studies 
Natural 

Science 
Composite 

English 

Math 

Social 

Studies 
Natural 

Science 
Composite 

3.  ACT— 
third 
most 
recent 

English 

Math 

Social 

Studies 
Natural 

Science 
Composite 

English 

Math 

Social 

Studies 
Natural 

Science 
Composite 
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SECTION  D:     GRADE  SCORING  INF0R2-IATI0N 
FOR  GRADES  9  THROUGH  12 


Nlimi  GRADE 

A.      At  the  school  student  was  enrolled  in  the  ninth  grade  which 

of  the  following  grade  scoring  systems  was  used?     (If  a  student 
was  enrolled   In  more  than  one  school  answer  for  the  school  ha/she 
xvas  enrolled  in  las:  ; 

(Circle  one) 

1.  Percent  (O^lOG)   

2.  Oth?r  numerical  systems  .  . 

3.  Letter  grades  (A,B,C)  .  .  . 
Point  system  (1,2,3,4)  .  . 
Pass-Fail   

6.  Satisfactory-Unsatisfactory 

7.  Other  (Please  specify 


1-XSKIP  TO  PART  C) 
2" 


(CONTINfUE  WITH 
PART  B) 


For  the  grade  scoring  system,  nr-wered  above  in  /A,  what  grading 
scale  was  used?     Please  lisL  --very  possible  grade  within  the  scale 
starting  with  the  highest  and'ending  with  the  lowest.     (For  example: 
A+,  A,  B+,   B,  C+,  C,  D+,  D,   F) . 


highest  Lowest 


What  was  the  student's  academic  average  for  the  ninth  grade?  (If 
average  i  >  not  axready  computed,  enter  "NA**  in  the  space  below.) 

  _  (ninth  grade  average) 
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D.      Please  complete  the  table  below.     For  every  course  taken  by  the 
student    In  the  ninth  grade,  ent^r  the  complete  course  ::itle  and 
enter  e'le  first  and  second  semester  grade.     If  a  school  does 
not  give  a  semester  grade  please  enter  the  grades  under  "other" 
and  spcicxfy  the  time  period  used  in  gradiiig  (quarter,  ezc). 


Ninth  Grade 

Course  Title 

Fir  sr 
Semester 
Grade 

S    r»  r^n  r1 
kJ  vr.     C 1  i  U 

Semester 
Grade 

\7L.  due 

Other 

1 . 

2. 



3  - 

1 

4. 

5. 

6. 

 , 

—  

8. 

9. 

10. 

11. 

12. 

13. 

14.  ' 

15. 

16. 
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8,       TENTH  GRADE 

A.      At  the  school  the  student  was  enrolled  in  the  tenth  grade  which  of 
the'following  grade  scoring  systems  was  used?     (If  a  student  was 
enrolled  in  more  than  one  school  answer  for  the  school  he/she  was 
enrolled  in  last.) 

(Circle  one) 

1.  Percent  (0-100)  1 -><SKIP  TO  PART  C) 

2.  Other  numerical  systems  ....    2 

3.  Letter  grades  (A,B,C)    3 

4.  Point  system  (1,2,3,4)    4  |  (CONTINUE  WITH 

5-       Pass-Fail  5  )    PART  B) 

6 .       Satisfactory-Unsatisfactory    6 

?•      Other  (Please  specify   )  ,  7 


B, 


For  the  grade  scoring  system  answered  above  in  8A,  what  grading 
scale  was  used?    Please  list  every  possible  grade  within  the 
scale  starting  with  the  highest  and  ending  with  the  lowest, 
(For  example:     A+,  A,  B+,  B,  C+,  C,  IH-,  D,  F,) 


Highest  Lowest 

What  was  the  student's  academic  average  for  the  tenth  grade?  (If 
average  is  not  already  computed,  enter  "NA"  in  the  space  below,) 

  (tenth  grade  average) 
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D.      Please  complete  the  table  below.     For  every  course  taken  by  the 
student  ir.  the  tenth  grade,  enter  the  complete  course  title  and 
enter  the  first  and  second  semester  grade.     If  a  school  does 
not  give  a  semester  grade  please  enter  the  grades  under  "other" 
and  specify  the  time  period  used  in  grading  (quarter,  etc.)- 


Tenth  Grade 

Course  Title 

First 
Semester 
Grade; 

Second 
Semester 
Grade 

Other 

Grade 

Time  Period 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 
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9-      ELEVENTH  GRADE 

A.  At  the  school  the  student  was  enrolled  in  the  eleventh  grade  which 
of  the  following  grade  scoring  systems  was  used?     (If  a  student 
was  enrolled  in  more  than  one  school  answer  for  the  school  he/she 
was  enrolled  in  last.) 

(Circle  one) 

1.  Percent  (0-100)  1 (SKIP  TO  PART  C) 

2.  Other  numerical  systems    2 

3.  Letter  grades  (A,B,C)    3 

4.  Point  system  (1,2,3,4)     .   4  I   (CONTINUE  WITH 

5.  Pass-Fail  5  )   ^^'^  ^) 

6.  Satisfactory-Unsatisfactory    6 

7.  Other  (Please  specify   )  ,  7 

B.  For  the  grade  scoring  system  answered  above  in  9A,  what  grading 
scale  was  used?    Please  list  every  possible  grade  within  the  scale 
starting  with  the  highest  and  ending  vrith  the  lowest.     (For  example: 
A+,  A,  B+,  B,  C+,  C,  D+,  D,  F.) 


Highest  Lowest 


What  was  the  student's  academic  average  for  the  eleventh  grade? 

(If  average  is  not  already  computed,  enter  "NA"  in  the  space  below.) 

 \   (eleventh  grade  average) 
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D.      Please  complete  the  table  below.     For  every  course  taken  by  the 
student  in  the  eleventh  grade,  enter  the  complete  course  title 
and  enter  the  first  and  second  semester  grade.     If  a  school  does 
not  give  a  semester  grade  please  enter  the  grades  under  "other" 
and  specify  the  time  period  used  in  grading  (quarter,  etc.)- 


Eleventh  Grade 

Course  Title 

First 
Semester 
Grade 

Second 
Semester 
Grade 

Otl 
Grade 

ler 

Time  Period 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

Q 

10. 

11. 

12. 

13- 

14. 

15. 

16. 

1           "-  ' 
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10.       TWELFTH  GRADE 


At  the  school  the  student  was  enrolled  in  the  twelfth  grade  which 
of  the  following  grade  scoring  systems  was  used?     (If  a  student 
was  enrolled  in  more  than  one  school  answer  for  the  school  he/she 
was  enrolled  in  last.) 


1. 
2. 


V  (Circle  one) 

Percent   (0-100)   i  ^  (skip  tO  PART  C) 

Other  numerical  systems  .   ,  2 


3.       Letter  grades  (A,B,C)    _  3 


4. 


Point  system  (1,2,3,4)  4  /  (CONTINUE  WITH 


5.       Pass-Fail   5  >    PART  B) 


6. 


Satisfactory-Unsatisfactory    5 

7.       Other  (Please  specify    )   .  7 

For  the  grade  scoring  system  ansv/ered  above  in  lOA,  what  grading 
scale  was  used?     Please  list  ^very  possible  grade  within  the  scale 
starting  with  the  highest  and  ending  with  the  lowest.     (For  example- 
A+,  A,  B+,  B,   C+,   C,   EH-,   D,  F.) 


"iShest 

What  was  the  student's  academic  average  for  the  twelfth  grade' 

(If  average  is  not  already  computed,  enter  "NA"  in  the  space  below.) 

 (twelfth  grade  average) 
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D.       Please  complete  the  table  below*     For  every  course  taken  by  the 

student  in  the  twelfth  grade,  enter  the  complete  course  title  and 
enter  the  first  and  second  semester  grade.     If  a  school  does  not 
give  a  semester  grade  please  enter  the  grades  under  "other", and 
specify  the  time  period  used  in  grading  (quarter,  etc.)- 


T\>relfth  Grade 


Course  Title 

1  First 
Semester 
Grade 

Second 
Semester 
Graoe 

Other 

Grade 

Time  Period 

1. 

2 . 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10.  ' 

11. 

12. 

13. 

14. 

15. 

16. 
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SECTION  A:     GENERAL  INFORMATION 


Student's  Name  

Last  First  Middle"" 

Is  the  student  currently  enrolled  in  this  Upward  Bound  Project? 

(Circle  one) 

 1  '  ^  (SKIP  TO  Q.  4, 

NEXT  PAGE) 

 2-^  (CONTINUE  WITH  Q. 

If  the  student  is  not  currently  enrolled  in  this  UB  program,  complete 
parts  a,  b,  and  c. 

Date  student  left  this  program: 

Month  Year  ~ 

IF  DATE  NOT  KNOWN,   ENTER  CHECK  (  v/  )  HERE:  

Did  this  student  subsequently  enroll  in  another  UB  program? 

(Circle one) 

Yes  I 

No  2 

UnknoTO     ^  3 

Please  enter  below  two  names  and  addresses  through  which  the  student  can 
be  reached  for  mailout  of  questionnaire. 

Name  

Address 

Street  '  "       '  ~~ 


.    City  "  State  • 

Telephone  Number        (  )_  

Area  Code  Number 


Zip  Code 


201 
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3*c.  Continued 

Name  ^  

Address   

Street  ^    ^  '~' 

City  "   State  Zip  Code 

Telephone  Number        (  )  

Area  Code  Number 

A. a.  Is  this  student  currently  enrolled  in  any  school  or  high  school 
equivalency  program? 

(Circle  one) 

1 (CONTINUE  WITH  Q.  4.bO 

^  (    (SKIP  TO  Q.  5, 
3  )     NEXT  PAGE) 

A.b.  In  what  grade  is  this  student  currently  enrolled? 


(Circle  one) 

Grade  9   1 

Grade  10   2 

Grade  11   3 

Grade  12   4 

No  grade,  high  school  equivalency  program    5 

Other  (Please  specify      )     .  6 

Unknown  ^   7 


Yes  •  , 
No     .  . 

Unknown 


4.C.  Name  and  location  of  school  in  which  student  is  currently  enrolled: 
School  Mame 


Street  Address 


City  State  Zip  Code 

CHECK  (  1/  )  HERE  IF  UNKNOWN:  ^  


CONTINUE  TO  QUESTION  5 
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SECTION  B:     PRELIMINARY  SCHOIASTIC  APTITUDE  TEST  (PSAT) 
AND  SCHOLASTIC  APTITUDE  TEST  (SAT)  INFORMATION 


5.      Please  enter  in  the  table  below  any  information  you  may  obtain  concerning 
Bvery  PSAT  and  SAT  test  the  student  may  have  taken.     Follow  the  appro- 
priate instructions  for  every  test  listed  iu  the  table  below  (1  through  5): 

^-       If, you  know  that  the  student  did  not  take  the  test,  please  check 
(  v/  )  "Test  Not  Taken. 

b.  If  you  cannot  find  out  whether  the  student  took  the  test,  check 
"No  Information  on  Test." 

c.  If  the  student:  took  the  test,  enter  the  date  of  administration  and 
the  standard  scores  and  percentiles.     (If  you  are  not  sure  which 
figures  are  the  standard  scores  and  which  are  the  percentiles,  please 
ask  someone  at  the  school.)     If  the  administration  date  is  not  kno^>m, 
check  '*Date  Not  Known."    If  the  scores  are  unavailable,  check  "Test 
Taken  but  Scores  Not  Available." 

d.  Follow  the  above  instructions  for  all  remaining  tests  listed  in 
table. 


Test  Name 

Test 

Not 

Taken 

No  Infor-- 
ination  on 
Test 

Date  Test  Taken 

Standard 
Score 

Percent  ile 

Test  Taken 
But  Scores 

Not 
Available 

Month 

Year 

Date 

Not 

Known 

1.  PSAT— 
most 
recent 

Verbal 
Math 

Verbal 
Math 

2.  PSAT— • 
second 
most 
recent 

Verbal 
Math 

Verbal 
Math 

3.  SAT— • 
most 
recent 

Verbal 
Math 

Verbal 
Math 

4.  SAT— 
second 
most 
recent 

Verbal 
Math 

Verbal 
Math 

5.  SAT— 
third 
most 
recent 

Verbal 
Math 

Verbal 
Math 

203 


ERIC 


SECTION  C:     A>IERICAN  COLLEGE  TESTING 
(ACT)  INF0R2IATI0N 


Please  enter  in  the  table  below  any  information  you  may  obtain  concerning 
ACT  tests  the  student  may  have  taken.     Follow  the  appropriate  instructions 
for  every  ACT  test  listed  in  the  table  below  (1  through  3): 

^-       If  you  know  that  the  student  did  not  take  the  test>  please  check 
(%/)  "Test  Not  Taken."  '  ^ 

If  you  cannot  find  out  whether  the  student  took  the  test,  check 
"No  laforraatioa  on  Test." 

^-       If  the  student  took  the  test,  enter  the  date  of  administration  and 
the  student's  standard  scores  and  college  bound  percentile  ranks 
for  each  category  (English,  math,   social  studies,  natural  science, 
and  composite  scores).     (If  you  are  not  sure  which  figures  are  the 
standard  scores  and  which  are  the  college  bound  percentile  ranks, 
please  ask  someone  at  the  school.     If  standard  scores  and  college 
bound  percentile  ranks  are  unavailable,  but  othor  scores  are 
(e.g.,  local  or  state  percentile  ranks),  enter  these  scores  with 
the  exact  names  of  the  scores  footnoted.)     If  the  administration 
date  is  not  known,  check  "Date  Not  Known."    If  the  scores  are 
unavailable,  check  "Test  Taken  But  Scores  Not  Available." 


Follow  the  above  instructions  for  all  remaininj^  tests  listed  in 
the  table. 


Test 
Name 

Test 

Not 

Taken 

No  Infor- 
mation on 
Test 

Date  Test  Taken 

Standard  Score 

College  Bound 
Percentile 
Rank 

Test  Taken 
But  Scores 

Not 
Available 

Month 

Year 

Date 

Not 

Known 

1.  ACT" 
most 
recent 

English 

Math 

Social 

Studies 
Natural 

Science 
Composite 

English 

Math 

Social 

Studies 
Natural 

Science 
Composite 

2.  ACT— 
second 
most 
recent 

English 

Math 

Social 

Studies 
Natural 

Science 
Composite 

English 
Math  ' 
Social 

Studies 
Natural 

Science 
Composite 

3.  ACT— 
third 
most 
recent 

English 

Math 

Social 

Studies 
Natural 

Science 
Composite 

English 

Math 

Social 

Studies 
Natural 

Science 
Composite 
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SECTION  D:     GRADE  SCORING  INFORMTION 
FOR  GRADES  9  THROUGH  12 


NINTH  GRADE 

A.      At  the  school  . the  student  was  enrolled  ii.  ,  n      grade  which 

of  the  following  grade  scoring  systems  was  used?     (If  a  student 
was  enrolled  in  more  than  one  school  answer  for  the  school  he/she 
was  enrolled  in  last.) 


1. 
2. 
3. 
4. 
5. 
6. 
7. 


(Circle  one) 

Percent  (0-100)   1->(SKIP  TO  PART  C) 

Other  numerical,  systems   2*^ 

Letter  grades  (A,B,C)    3 

Point  system  (1,2,3,4)    4 

Pass-Fail  .....    5 

Satisfactory-Unsatisfactory  6 

Other  (Please  specify  )   .  -j  J 


(CONTINUE  WITH 
PART  B) 


For  the  grade  scoring  system  answered  above  in  7A,  what  grading 
scale  was  used?    Please  list  every  possible  grade  within  the  scale 
starting  with  the  highest  and  ending  with  the  lowest.     (For  example- 
A+,  A,  B+,  B,  C+,  C,  D+,  D,  F) . 


Highest 


Lowest 


C. 


What  was  the  student's  academic  average>^. f or  the  ninth  grade?  (If 
average  is  not  already  computed,  enter  *'NA"  in  the  space  below.) 


(ninth  grade  average) 
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D.      Please  complete  the  table  below.     For  every  course  taken  by  the 
student  in  the  ninth  grade,  enter  the  complete  course  title  and 
enter  the  first  and  second  semester  grade.     If  a  school  does 
not  give  a  semester  grade  please  enter  the  grades  under  "other" 
and  specify  the  time  period  used  in  grading  (quarter,  etc.). 


Ninth  Grade 

L>^Ui.oC  X-LLJ.C 

Fir  St 
Semester 

Sr  ond 
Semes tui 
Grade 

(^L  ade 

Other 
X -Lmc  tGrxoQ 

1. 

_  -  ■ 

2. 

3. 

k . 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

\ 

14.  ; 

15. 

16. 
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TENTH  GRADE 

A.  At  the  school  the  student  was  enrolled  in  the  tenth  grade  which  of 
the  following  grade  scoring  systems  was  used?     (If  a  student  was 
enrolled  in  more  than  one  school  answer  for  the  school  he/she  was 
enrolled  in  last. ) 

(Circle  one) 

1.  Percent  (0-100)  1 (sKIP  TO  PART  C) 

2.  Other  numerical  systems    2 

3.  Letter  grades  (A,B,C)   .....  ....  3 

4.  Point  system  (1,2,3,4)     .    .       .   .  .   .     4  /  (CONTINUE  WITH 

5.  Pass-Fail   ....     5  / 

6.  Satisfactory-Unsatisfactory    6 

7.  Other  (Please  specify  )  .  7 

B.  For  the  grade  scoring  system  answered  above  in  8A,  what  grading 
scale  was  used?    Please  list  every  possible  grade  within  the 
scale  starting  with  the  highest  and  ending  with  the  lowest. 
(For  example:    A+,  A,  B+,  B,  C+,  C,  EH-,  D,  F.) 


^^Shest  Lowest 


What  was  the  student's  academic  average  for  the  tenth  grade?  (If 
average  is  not  already  computed,  enter  "NA"  in  the  space  below.) 

  (tenth  grade  average) 
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D.      Please  complete  the  table  below.     Fox  every  course  taken  by  the 
student  in  the  tenth  grade>  enter  the  complete  course  title  and 
enter  the  first  and  second  semester  grade-     If  a  school  does 
not  give  a  semester  grade  please  enter  the  grades  under  "other" 
and  specify  the  time  period  used  in  grading  (quarter,  etc-)- 


Tenth  Grade 

Course  Title 

First 
.oster 
rade 

Second 
Semester 
Grade 

Gradt 

Other 
Time  Period 

1. 

2. 

3. 

4. 

5. 

6.  . 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 
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ELEVENTH  GRADE 

A,  At  the  school  the  student  was  enrolled  in  the  eleventh  grade  which 
of  the  following  grade  scoring  systems  was  used?     (If  a  student 
was  enrolled  in  more  than  one  school  answer  for  the  school  he/she 
was  enrolled  in  last.) 

(Circle  one) 

1.  Percent  (0-100)  1  ^  (SKIP  TO  PART  C) 

2.  Other  numerical  systems  .  2 

3.  Letter  grades  (A,B,C)    3 

.4.      Point  system  (1,2,3,4)   4  I   (CONTINUE  WITH 

5.  Pass-Fail  5  } 

6.  Satisfactory-Unsatisfactory  .    6 

7.  Other  (Please  specify   )  .  7 

B.  For  the  grade  scoring  system  answered  above  in  9A,  what  grading 
scale  was  used?    Please  list  every  possible  grade  within  the  scale 
starting  with  the  highest  and  ending  with  the  lowest.     (For  example: 
A+,  A,  B+,  B,  C+,  C,  D-h,  D,  F,) 


^^ighest  Lowest 

What  was  the  student's  acacrytsd-c  ^srerage  for  the  eleventh  grade? 

(If  average  is  not  already  camTiT  -ed,  enter  "NA*'  in  the  space  below.) 

  (eleecviir^i  ^>rade  average) 
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D.      Please  complete  the  table  below.     For  every  course  taken  by  the 
student  in  the  eleventh  grade ^  enter  the  complete  course  title 
and  eater  the  first  and  second  semester  grade.     If  a  school  does 
not  give  a  semester  grade  please  enter  the  grades  under  "other" 
and  specify  the  time  period  used  in  grading  (quarter,  etc-)- 


Eleventh  Grade 

Semester 
ijraae 

occonu 
Semester 
Grade 

Ot 
Grade 

ler 

Time  Period 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 
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10.       TWELFTH  GRADE 

A.       At  the  school  the  student  was  enrolled  in  the  twelfth  grade  which 
of  the  following  grade  scoring  systems  was  used?     (If  a  student 
was  enrolled  in  more  than  one  school  answer  for  the  school  he/she 
was  enrolled  in  last.) 

(Circle  one) 

1.  Percent   (0-100)  1 ->  (SKIP  TO  PART  C) 

2.  Other  numerical,  systems    2 

3.  Letter  grades  (A,B,C)    3 

4.  Point  system  (1,2,3,4)    4'/   (CONTINUE  WITH 

5.  Pass-Fail  5  V    PART  B) 

6.  Satisfactory-Unsatisfactory    6 

7.  Other  (Please  specify  )   .  7 


B. 


For  the  grade  scoring  system  answered  above  in  lOA,  what  grading 
scale  was  used?     Please  list  every  possible  grade  within  the  scale 
starting  with  the  highest  and  ending  with  the  lowest.     (For  example 
A+,  A,  B,   C-^,   C,   EH-,  D,  F.) 


Highest 


Lowest 


What  was  the  student's  academic  average  for  the  twelfth  grade? 

(If  average  is  not  already  computed,   enter  "NA"  in  the  space  below.) 

 (twelfth  grade  average) 
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Please  complete  the  table  below.     For  every  course  taken  by  the 
student  in  the  twelfth  Rrade,  enter  the  complete  course  ti'le  and 
enter  the  first  and  second  semester  grade.     If  a  school  does  not 
give  a  semester  grade  please  enter  the  grades  under  "other"  and 
specify  the  time  period  used  in  grading  (quarter,  etc.). 


T\r7elfth  Grade 

course  iitle 

First 
Semester 
Grade 

Second 
Semester 
Grade 

Other 

i  im  c  •  1:  c  L  X  U  Q 

1  • 

5 . 

/. 

5 . 

O  , 

7 

Q 

o . 

9. 

10. 

11. 

12. 

13, 

14. 

15. 

16. 
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RESEARCH    TRIANGLE  INSTITUTE 

POST      OPPICE      BOX  12194 

RESEARCH      TRJANGUE:      PARK.      NORTH      ~AROuiNA  27709 


/-It. 


1- 


CENTER  POR  EDUCATIONAU  PIE3EARCH  AND  EVAUUATION 


•nr  ember  1974 


Dear  Upward  Bound  Student: 

Last  spring  you  took  part  in  a  nationwide  study  which  was  conducted 
to  find  out  about  the  experiences,  needs,  and  plans  of  young  adults  who 
have  participated  in  Upward  Bound  or  other  educational  and  occupational 
programs  sponsored  by  the  federal  government.     At  this  time  the  Research 
Triangle  Institute  and  the  U.  S.  Office  of  Education  are  conducting  this 
follow-up  of  all  of  you  who  participated  to  find  out  what  you  are  doing 
now. 

We  are  asking  for  your  continued  participation  in  this  study  by  fill- 
ing out  the  brief  q^.  tstionnaire  which  is  enclosed.     Please  take  a  little 
time  (about  ten  minuteLO  to  fill  out  this  questionnaire.    Your  answers 
will  be  held  strictly  confidential. 


Although  other  past  and  present  Upward  Bound  students  are  b^^±ng  asked 
to  fill  out  this  questionnaire,  we  need  to  receive  answers  from  all  of  you 
to  arrive  at  a  true  picture  of  what  Upward  Bound  students  are  doing  now. 
Therefore,  it  is  very  important  that  you  fill  out  the  questionnaire. 

When  you  complete  this  questionnaire  please  return  it  to  us  in  the 
enclosed  addressed  and  postage-paid  envelope. 

We  feel  that  you  are  taking  part  in  a  very  Important  study  that  will 
provide  valuable  Information  about  how  Upward  Botmd  and  other  programs  can 
Improve  the  services  they  provide  to  you  and  others  who  may  participate  in 
the  future. 

Thank  you  very  much  for  your  help. 

Sincerely 


JcSin  N.  Pyeeiia 
Project  Directoi 


JNP/dd 
Enclosures 
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PROM  RAUEIGH,         DURHAM  AND  CHAPEU  H  I  U  |_ 


0-M.B.  No.  51-S74012 
Approval  Expires  12-31-74 


FOLLOW-UP  QUESTIONNAIRE  FOR  STUDY  OF  UPWARD  BOUND 


PLEASE  ANSWER  THE  QUESTIONS  BELOW  BY  CIRCLING  THE  NUMBER  OF  THE 
RESPONSE  YOU  CHOOSE.     IN  A  FEW  CASES,  YOU  ARE  ASKED  TO  WRITE  A 
SHORT  RESPONSE. 


(CONTINUE  WITH  Q.  3) 


1.  Were  you  in  high  school  or  junior  high  school  a  year  ago  (September  1973)? 

(CIRCLE  ONE) 

Yes  (please  specify  the  grade  you  were  in   )     .   •   ,  1 

No  7TT  ....  2 

2.  What  is  the  highest  grade  in  school  that  you  have  completed? 

(CIRCLE  ONE) 

Grade  8  or  less   1 

Grade  9   2 

Grade  10  |  3 

Grade  11   4 

Grade  12  ,  '  5 

High  School  Equivalency  diploma   6    S  (SKIP  TO  Q.  4) 

Other  (please  specify  ^   )   ,  7  j 

3.  Are  you  now  attending  high  school  or  junior  high  school?     (If  your  school  has  not  yet 
started  its  fall  semester  but  you  will  attend  when  the  fall  semester  begins,  please 
answer  "yes . ") 

(CIRCLE  ONE) 

 1  ^(SKIP  TO  Q.  6) 

No,   I  left  high  school  without  completing  2  ^(CONTINUE  WITH  Q.  4) 

4.  a.  Since  leaving  high  school,  did  you  enroll  in  any  school  or  program  like  a  special 

.  program  for  obtaining  a  high  school  diploma,  a  college  or  university,  community 
college,  service  academy,  business  school,  trade  school,  technical  school,  and  so 
forth? 

(CIRCLE  ONE) 

Yes  1  -^(CONTINUE  WITH  Q.  4.b) 

No  2  -^(SKIP  TO  Q.  6) 

b.  Please  indicate  below  the  kind  of  school  or  program  in  which  you  enrolled.     (If  you 
have  been  enrolled  in  more  than  one  school  or  program,  circle  a  response  for  each 
different  type. . ) 

(CIRCLE  ALL  THAT  APPLY) 

A  program  leading  to  a  high  school  diploma  (GED,  HEP,  etc.)    1 

A  vocational,  trade,  business  or  other  career  training  school 

not  requiring  a  high  school  diploma  2 

A  vocational,  trade^  business  or  other  career  training  school 

requiring  a  high  school  diploma  3 

A  junior  or  communiary  college  (two-year)  4 

A  four-year  college        university      5 

Another  type  of  schixol  (-please  describe   

 ■   )   .  6 
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5. a.  Are  you  now  enrolled  in  any  of  the  schools  or  programs  covered  in  question  4.b  above? 

(CIRCLE  ONE) 

Yes,  as  a  full-time  student   1  ^ 

Yes,  as  a  part-time  student  [   .  \    2    f  (CONTINUE  WITH  Q.  5.b) 

No  3      (SKIP  TO  Q.  6) 

b.  Please  indicate  the  type  of  program  by  circling  the  appropriate  response  below. 

(CIRCLE  ONE) 

A  program  leading  to  a  high  school  diploma  (GED,  HEP,  etc.)    1 

A  vocational,  trade,  business  or  other  career  training  school 

not  requiring  a  high  school  diploma    2 

A  vocational,  trade,  business  or  other  career  training  school 

requiring  a  high  school  diploma  3 

A  junior  or  community  college  (two-year)      4 

A  four-year  college  or  university    5 

'Another  type  of  school  (please  describe 


J  •  6 


6.  a.  Were  you  looking  for  work  during  the  month  of  September  1974?     (CIRCLE  ONE) 

Yes  ...  1  No  ...  2 

b.  Did  you  hold  a  job  of  any  kind  during  the  last  week  of  September  1974?     (CIRCLE  ONE) 
Yes  ...  1  No.  ...  2 

7.  Each  part  of  this  question  refers  to  the  entire  52-week  period  between  October  1, 
1973  and  October  1,  1974. 

a.  About  how  many  weeks  did  you  work  altogether  during  this  period?     (Count  all  weeks 
in  which  you  did  any  work  at  all  or  were  on  paid  vacation.     If  you  did  not  work, 
enter  **none.'*) 

  number  of  weeks. 

b.  Approximately  how  much  did  you  usually  earn  per  WEEK  during  this  period  before 
deductions?     (If  not  paid  by  the  week,  please  estimate.     If  you  did  not  work, 
enter  "none.'') 

$.   per  week. 

c.  What  is  the  best  estimate  of  your  total  income  before  taxes  for  this  period? 
(Include  for  example:    wages,  salaries,  grants,  scholarships,  public  assistance, 
etc.) 

$   total  income. 

8.  In  what  month  and  year  did  you  first  start  taking  part  in  any  Upward  Bound  Program? 
Please  make  your  best  _guess  if  you  cannot  remember. 

Month   ;  Year  


In  what  month  and  year  did  you  last  participate  in  any  Upward  Bound  Program?  If 
you  are  still  in  a  project,  please  enter  current  month  and  year. 

Month    ;  Year 


216 


THANK      YOU      FOR      YOUR  HELP. 

Please  return  this  completed  questionnaire  in  the  addressed 
and  postage-paid  envelope  provided. 

If  your  addressed  envelope  has  been  misplaced,  please  send 
your  completed  questionnaire  to: 

Research  Triangle  Institute 

Post  Office  Box  12194 

Research  Triangle  Park,  North  Carolina  27709 
Attention:    Mr.  Tim  McAdams  (22U-889-6) 
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RESEARCH    TRIANGLE  INSTITUTE 

POST     OFFICE      BOX  12194 

RESEARCH      TRIANGLE      PARK,      NORTH      CAROLINA  27709 


STATISTICS  RESEARCH  DIVISION 


September  1974 


Dear  Upward  Bound  Student: 

We  would  greatly  appreciate  your  taking  part  in  a  nationwide  study 
of  the  Upward  Bound  program  conducted  by  the  Research  Triangle  Institute 
of  North  Carolina  and  the  U,  S,  Office  of  Education,     The  purpose  of  this 
study  is  to  find  out  about  the  experiences,  needs,  and  plans  of  young 
adults  who  have  participated  in  Upward  Bound  and  other  educational  and 
occupational  programs  sponsored  by  the  federal  government. 

The  attached  questionnaire  is  a  part  of  this  study.     It  is  designed 
to  gather  information  about  what  current  and  former  Upward  Bound  students 
are  doing  at  this  time.    Please  take  a  little  time  (about  ten  minutes)  to 
fill  out  this  questionnaire.    Your  answers  will  be  held  strictly  confidential. 

Although  other  past  and  present  Upward  Bound  students  are  being  asked  to 
fill  out  this  questionnaire,  we  need  to  receivt?  answers  from  all  of  you  to 
arrive  at  a  true  picture  of  what  Upward  Bound  students  are  doing  now.  There- 
fore, it  is  very  important  that  you  fill  out  the  questionnaire. 

When  you  complete  this  questionnaire,  plsase  return  it  to  us  in  the 
enclosed  addressed  and  postage-paid  envelope. 

We  feel  that  you  are  taking  part  in  a  very  important  study  that  will 
provide  valuable  information  about  how  Upward  Bound  and  other  programs  can 
improve  thei  services  they  provide  to  you  and  others  who  may  participate  in 
the  future. 

Thank  you  very  much  for  your  help, 

Since re Iv 


JNP/sb 
Enclosure 


John  N.,  PyecW 
Project  Director 


PLEASE  TURN  PAGE 
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QUESTIONNAIRE  FOR  STUDY  OF  UPWARD  BOUND 

1.  What  is  your  birthdate?      Month   ,    Year   . 

2.  What  is  your  sex?     (CIRCLE  ONE)    Male  ...  1         Female  ...  2 

The  following  question  asks  what  you  were  doing  a  year  ago  (September  1973)  and 

last  spring  (April  1974).     Please  answer  as  best  as  you  can  remember  for  these  two 
time  periods. 

3.  a.  What  were  you  doing  in  September  1973?  (CIRCLE  ONE) 

Working  for  pay  at  a  full  time  job  only   1 

Attending  school  full  time  only  (please  specify  the  grade 

you  were  in   )   2 

Both  working  and  attending  school  (please  specify  the  grade 

you  were  in   )   3 

Full  time  homemaker  ,   4 

Other  (please  specify  )  ,  5 

b.  What  were  you  doing  in  April  1974?  (CIRCLE  ONE) 

Working  for  pay  at  a  full  time  job  only   1 

Attending  school  full  time  only  (please  specify  the  grade 

you  were  in   )   2 

Both  working  and  attending  school  (please  specify  the  grade 

you  were  in   )   3 

Full  time  homemaker   4 

Other  (please  specify  )  .  5 

4.  What  is  the  highest  grade  in  school  that  you  have  completed? 

(CIRCLE  ONE) 

Grade  8  or  less   1 

Grade  9   2 

Grade  10   3 

Grade  11   4 

Grade  12   5  ^ 

High  School  Equivalency  diploma   6   >  (SKIP  TO  Q.  6) 

Other  (please  specify  )  .  7  j 


(CONTINUE  WITH  Q.  5) 


5.  Are  you  now  attending  high  school  or  junior  high  school?     (If  your  school  has  not 
yet  started  its  fall  semester  but  you  will  attend  when  the  fall  semester  begins, 
please  answer  "yes.") 

(CIRCLE  ONE) 

Yes  1      (SKIP  TO  Q.  8) 

No,  I  left  high  school  without  completing  2      (CONTINUE  WITH  Q.  6) 

6.  a.  Since  leaving  high  school,  did  you  enroll  in  any  school  or  program  like  a  special 

program  for  obtaining  a  high  school  diploma,  a  college  or  university,  community 
college,  service  academy,  business  school,  trade  school,  technical  school,  and  so  forth? 

(CIRCLE  ONE) 

Yes  1"-^  (CONTINUE  WITH  Q.  6.b) 

No  2       (SKIP  TO  Q.  8) 
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6.  b,  Please  indicate  below  the  kind  of  school  or  program  in  which  you  enrolled.     (If  you 

have  been  enrolled  in  more  than  one  school  or  program,  circle  a  response  for  each 
different  type. ) 

(CIRCLE  ALL  THAT  APPLY) 

A  program  leading  to  a  high  school  diploma  (GED,  HEP,  etc.)  "  1 

,  ._.A  vocational,  trade,  business  or  other  career  training  school 

not  requiring  a  high  school  diploma    2 

A  vocational,   trade,  business  or  other  career  training  school 

requiring  a  high  school  diploma    3 

A  junior  or  community  college  (two-year)    4 

A  four-year  college  or  university    5 

Another  type  of  school  (please  describe   

 .  ).  6 

7.  a.  Are  you  now  enrolled  in  any  of  the  schools  or  programs  covered  in  question  6.b  above? 

(CIRCLE  ONE) 

Yes,  as  a  full-time  student   1  ) 

Yes,  as  a  part-time  student    l\  (CONTINUE  WITH  Q.  7.b) 

No  34  (SKIP  TO  Q.  8) 

b.  Please  indicate  the  type  of  program  by  circling  the  appropriate  response  below: 

(CIRCLE  ONE) 

A  program  leading  to  a  high  school  diploma  (GED,  HEP,  etc.)    1 

A  vocational,  trade,  business  or  other  career  training  school 

not  requiring  a  high  school  diploma    2 

A  vocational,  trade,  business  or  other  career  training  school 

requiring  a  high  school  diploma    3 

A  junior  or  community  college  (two-year)    4 

A  four-year  college  or  university    5 

Another  type  of  school  (please  describe  

 .  ___).  6 

8.  a.  Were  you  looking  for  work  during  the  month  of  September  1974?     (CIRCLE  ONE) 

Yes  ...   1         No  ...  2 

b.  Did  you  hold  a  job  of  any  kind  during  the  last  week  of  September  197A?     (CIRCLE  ONE) 
Yes  ...   1         No  ...  2 

9.  Each  part  of  this  question  refers  to  the  entire  52-week  period  between  October  1, 
1973  and  October  1,  1974. 

.a.  About  how  many  weeks  did  you  work  altogether  daring  this  period?     (Count  all  weeks 
in  which  you  did  any  work  at  all  or  were  on  paid  vacation.     If  you  did  not  work, 
enter  "none.") 

.    number  of  weeks - 

b.  Approximately  how  much  did  you  usually  earn  per  WEEK  during  this  period  before 
deductions?     (If  not  paid  by  the  week,  please  estimate.     If  you  did  not  work, 
enter  "none/') 

^  per  week. 

c.  What  is  the  best  estimate  of  your  total  income  before  taxes  for  this  period? 
(Include  for  example:     wages,  salaries,  grants,  scholarships,  public  assistance, 
etc. ) 

_$  total  income. 
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in what  month  and  year  did  you  first  start  taking  part  in  any  Upward  Bound  Program? 
Please  make  your  best  _guess  if  you  cannot  remember. 


Month   ,  Year 


11-       In  what  month  and  year  did  you  last  participate  in  any  Upward  Bound  Program?  If 
you  are  still  in  a  project,  please  enter  current  month  and  year. 

Month   ,  Year   . 


12-    -  How  do  you  describe  yourself?  (CIRCLE  ONE) 

Black  or  Afro- American  or  Negro   1 

Native  American  or  American  Indian    2 

Oriental  or  Asian- American   3 

Spanish-speaking  origins : 

Mexican-American  or  Chicano    4 

Puerto  Rican   5 

Other  Spanish-speaking  origins  (specify   )   .  6 

White  or  Caucasian   7 

None  of  the  above  (specify   )  •  8 

13.      Which  of  the  following  best  describes  your  grades  in  school  during  the  1972-73 
school  year? 

(CIRCLE  ONE) 

Mostly  A  (a  numerical  average  of  90-100)    1 

About  half  A  and  half  B  (85-89)   2 

Mo'stly  B  (80-84)  3 

About  half  B  and  half  C  (75-79)  4 

Mostly  C  (70-74)    5 

About  half  C  and  half  D  (65-69)  6 

Mostly  D  (60-64)   7 

Mostly  below  D  (below  60)  8 

I  was  not  in  school  in  1972-73   9 


14. a.  How  many  persons  in  all  (for  example,  yourself,  brothers,  sisters,  and  other  persons) 
are  dependent  on  your  parents  or  guardians  for  more  than  half  of  their  financial 
support?     (Include  your  parents  or  guardians  in  your  count.)     (CIRCLE  ONE) 

One      Two      Three      Four      Five      Six      Seven      Eight      Nine  or  More 
123  4567  8  9 

b.  What  was  the  approximate  family  income  of  your  parents  or  guardians  in  1973  before 
taxes?    If  you  are  not  sure,  please  make  your  best  estimate. 

(CIRCLE  ONE) 

Less  than  $4,000  a  year  (less  than  $80  a  week)   1 

$4,000  to  $5,999  a  year  (from  $80  to  $119  a  week)   2 

$6,000  to  $7,999  a  year  (from  $120  to  $159  a  week)   3 

$8,000  to  $9,999  a  year  (from  $160  to  $199  a  week)   4 

(10,000  a  year  or  more  ($200  a  week  or  more)   5 


THANK      YOU      FO  R      YOUR  HELP. 

Please  return  this  completed  questionnaire  in  the  addressed 
and  postage-paid  envelope  provided. 

If  your  addressed  envelope  has  been  misplaced,  please  send 
your  completed  questionnaire  to: 

Research  Triangle  Institute 
Post  Office  Box  12194 

Research  Triangle  Park,  North  Carolina  27709 
Attention:    Mr.  Tim  McAdams  (22U-889-9) 
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FOLLOW-UP   ^UESTICIM:-    .RE   IOH:£Tla)Y  OF  YODNG  ADULTS 


PLEASE  ANSWER  THE  QUE   :1U1K9  2  BXC::^-.  i  CIRCLING  THE  NUMBER  OF 
THE  RESPONSE  YOU  CHOOc.::.       t   AFZ^    ZASES  ,  YOU  ARE  ASKED  TO 
WHITE  A  SHORT  RESPONSE. 


1.      What  is  the  highest  grade  in  schoc-.     nat    rc    We  'complets^d? 

(CIRCLE  ONE) 

Grade  8  or  less   .   1  \ 

Grade  9   ....  2  f 

Grade  10   3    pCONTZ"UE  WITH  2) 

Grade  11    4  ) 


Grade  12      5 


High  School  Equivalency  diploiHi       ,  ,     5    >(SKIP  TD  Q.  3) 

Other  (please  specify    ) 

Are  you  now  attending  high  school  or     uni-  :  ziigh  school?     (If  your  school  has  not  yet 
started  its  fall  semester  but  you  wi    ,  ^\z^^d  when  the  fall  semester  begins,  please 
answer  "yes.") 

(CIRCLE  ONE) 

Yes  .......   ,  1->(SKIP  TO  Q.  5) 

No,  I  left  high  school  without  ccinploting  2  -^(CONTINUE  WITH  Q.  3) 


.a.  Since  leaving  high  school,  did  you  emrJJ  in  any  school  or  program  like  a  special 
program  for  obtaining  a  high  school  dlvLoma.,  a  college  or  university,  community 
college,  service  academy,  business  schorl,  trade  school,  technical  school,  and  so 
forth? 

(CIRCLE  ONE) 

1  -^(CONTINUE  WITH  Q.  3.b) 

2  -^(SKIP  TO  Q.  5) 


Yes 
No 


Please  indicate  below  the  kind  of  schoax  or  program  in  which  you  enrolled.  (If  yi 
have  been  enrolled  in  more  than  one  school  or  program,  circle  a  response  for  each 
different  type. ) 

(CIRCLE  ALL  THAT  APPLY) 


A  program  leading  to  a  high  school  di-ploma  (GED,  HEP,  etc.)   1 

A  vocational,  trade,  business  or  orin^er  caxeer  trsining  school 

not  requiring  a  high  school  di^lonrai   2 

A  vocational,  trade,  busirsess  or  other  carreer  training  school 

requiring  a  high  school  diploTiLs   3 

A  junior  or  community  college  (irvc  yeanr)    4 

A  four-year  college  or  uarversii    5 

Another  type  of  school  (pLease  c   scribe   _^   )   .  6 


OE-351-4 
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4«a,  Are  you  now  eurollrad  in  any  of  the  schools  or  programs  covered  in  questicnr  "7-.b  abover 

(CIRCLE  ONK) 

Yes,  as  a  full-time  student   ^  .   ,  ^ 

Yes,  as  a  par.:^  :iiiie  :st..ient   2   ^  (CONTINUI  4.:,: 


No   3  ->  (SKIP  TC 


■1 


b.  Please  indicate  the  rype  caf  program  by  circl-ing  the  appropriate  response  biisl'w*  . 

A  program  leading  to  a  high  school  diploma  (GED,  HEP,  etc.)   .   •   •  •   .  I 
A  vocational,  trade,  business  or  other  career  training  school 

not  requiring  a  hi^gh  school  diploma   2 

A  vocational,  trade,  business  or  Other  career  training  school 

requiring  a  hiigh  school  diploma  

A  junior  or  comnaunitTr  college  (two  year)  A 

A  four-year  college  rrr  university  •   •   .  ,  

Another  type  of  school  (please  describe  _)  •  6 

5 •a.  Were  you  looking  for  work  during  the  month  cf  September  1974?     (CIRCLE  ONE) 
Yes  •   •   •  1  No  .   •   •  2 

b.  Did  you  hold  a  job  of  any  kind  during  the  last  week  of  September  1974?     (CliEIIIJH  WE) 
Yes  •   .   .  1  No  •   •   •  2 


6*      Each  part  of  this  question  refers  to  the  entire  52-week  period  between  October  1, 
1973  and  October  1,  1974. 

a.  About  how  many  weeks  did  you  work  altogether  during  this  period?     (Count  all  weeks 
in  which  you  did  any  work  at  all  or  were  on  paid  vacation.     If  you  did  not  work, 
enter  "none,") 

  number  of  weeks. 


b.  Approximately  how  much  did  you  usually  earn  per  WEEK  during  this  period  before 
deductions?     (If  not  paid  by  the  week,  please  estimate.     If  you  did  not  work, 
enter  "none.") 

$  per  week. 


c.  What  is  the  best  estimate  of  your  total  income  before  taxes  for  this  period? 

(Include  for  example:  wages,  salaries,  grants,  scholarships,  public  assistance, 
etc.) 

$  total  income. 


Did  you  partzLcipate  in  an  Upward  Bound  program  this  summer  (1974)?     (CIRCLE  ONE) 
Yes  ...  1  No  .   •   •  2 
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THANK      YOU      FOR      YOUR  HELP. 

Please  return  this  completed  questionnaire  in  the  addressed 
and  postage-paid  envelope  provided. 

If  your  addressed  envelope  has  been  misplaced,  please. send 
your  completed  questionnaire  to : 

Research  Trxangle  Institute 

Post  Office  Box  12194 

Research  Tfciangle  Park,  North  Carolina  27709 
Attention:    Mr.  Tim  McAdams  (22U-889-6) 
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R  E  S  E  A  FT  C  H    T  R  I  ^   1  G  L  ■       N  3  T  1  T  L  T  E 

r»O.ST     O"^-^  BO.  2194 

??ESEAKCk      TR!AN         _E      P        Rs-.       -.ORTH      CARr^l  ^  2  7  ?  0  S 


CENITCR   FOR  EOUc:  -  TtONAL  Rc1=^  •  ARCH  ANC     rVAuu-AT  ION 


SepteTiibfe-.r  1974 


Dear  Frier  :•: 

We  would  greatly  apprs^zz:-.; .   T^ur  taking  parr        a  nationwide  study  of 
young  aduixs  conducte-  by  ti:^  5^earch  Txiaugle  Insrrdtute  of  North  Carolina 
and  the  U.  S.  Office  cf  Educ:.c±:;:m.     The  purpose  of  r^.r.s  study  is  to  find 
out  about  vrhe  experiences,  cHnds  ,  and  plans  of  youn:^  adults  who  may  use 
the  servir:^  of  many  educational  and  occupational  ^^^t^vaizis  sponsored  by  the 
federal  gr^mment. 

The  attached  questionnaire  rs  a  parrt  of  this  stu:^.     It  is  d:ssigned  to 
gather  information  about  vhar  young  aduLte  are  doing  -at  this  time.  Please 
take  a  little  time  (about  ten^ minutes)  zo  fill  out  this  questionnaire. 
Your  answers  will  be  h&ld  sin=ictiy  ormfldential. 

Although  others  are  being  asked  to  fill  out  this  questionnaire,  we  need 
to  receive  answers  from  all  rtf  you  to  arrive  at  a  tru^  picture  of  what  young 
adnlts  as  a  group  are  doing.     Thsr-fore,  it  Is  vary  Important  that  you  fill 
out  the  questionnaire. 


When  you  complete 


questionnaire,  please  return  it  to  us  in  the 


enclosed  addressed  and  pos '-:*3ge-paxd  envelLope. 

We  feel  that  you  arn  leaking  part  ir  a  very  ::anportant  study  that  will 
provide  valuable  informarizDn  about  how  ni:railab:--  ^irograms  can  improve  the 
services  they  have  to  ofrlHr  to  you  and  rrher  y  .iir;^  adults. 

Tkank  you  very  iruch         vour  help. 


Slncsrely, 


JNP/sb 
Enclosure 


N.  Tyech! 
Ff-^sject  Director 
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R'VX  U  E  I  G  H  ,         (X  U  R  H  A  w 


CHAPEL 


No.  51-S7401Z 
Anrproval  E:iq)ires  12-31-74 


QirE5TI01vNAIRE  ?0?.  STUDY  C:   YOmr  .\DULT3 


1. 
2. 
3. 


What  ii   your  i_j.rthdate?  Month 


5. 


What  ir  your  tax?     (CIRCLE  ONE)  l^lale 


^,  Year 
.   .  1 


.  2 


\^at  were  you  doing  in  April  1974?  (cmCLE  ONE) 

VJcrking  for  pay  at  -a  full  time  job  only  1 

Artiendijig  school  full  time  only  (please  spe  if*^   ^,he  rrade 

you  were  in   )   .   2 

ic:  :     t  rie  grade 


Both  working  and  attending  school  (please 


you  were  in 


Full  time  homemakex  - 
Orher  (please  specdLfy 


3 
4 
5 


What  is  the  highest  grade  in  school  that  you  have  comr.v.leted? 

(CIRCLE  ONE) 

Grade  8  or  less   ...  1 


Grade  9   2 

Graue  IL    3 

Grade  11   ,  .   .  ^ 

Grade  12   5 

High  School  Equivalency  diplania   6 

Other  (please  specify   )   .  7 


(CQlNnNUE  WTTH  0.  5) 

;55a:p  to  q.  6) 


Are  you  now  attemling  high  school  or  junior  hi:gh  schoc:!?     (If  your  school  has  not 
yet  started  its  fall  semester  but  you  vill  attr^d  when  the  fall  seinestex  begins, 
please  answer  "yes.") 

CIRCLE  ONE) 

Yes  1^  (S±XP  TO  Q.  B) 

No,   I  left  high  school  'r:.th--at  -oE^leting    .   •  2^  (CONTINUE  WTTii  Q.  6) 

6. a.  Since  leaving  high  school,  did  you  mroll  in  e'      -chojl  or  program  l£ke  a  special 
program  for  obtaining  a  high  =:chool  diploma,  a    -ji^lsKe  or  university,  cnCTnnunilr^ 
college,  service  academy,  busx^xess  school,  -rrnc  *  ?r:±,:ool^  tiH^chnical  schcaul  and  i^o  farth? 

CClIiiaE  ONE) 

Yes   .    .     1 (CQI^rrCNUE  WITH  Q.  6.h'J) 

No  2  ->  (SKTTP  TO  Q.  r  > 

b.  Please  indicate  below  the  kind  af  school  .or  pxDgranL  in  which  you  enrolled.     (If  you 
have  been  enrolled  in  more  than  one  schoc'  or  program,  circle  a  response  for  esch 
different  type. ) 

(CIRCLE  ALL  THAT  APPTY) 

A  program  lead.ing  to  a  high  school  diploma  (GED,  HEP,  etc.)   1 

A  vocational,  trade,  bus±ness  ccr  other  career  training  school 

not  requiring  a  high  school  d^iploma   2 

A  vocational,  trade,  business  err  other  career  training  school 

requiring  a  high  school  diploma  .......    3 

A  junior  or  community  collets-  (rvo  year   4 

A  four— year  college  or  naxv^^stzrv   5 

Another  type  of  school    iiiis^ist^  txteaoribe 

'    )  .  6 
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7.  a.  Are  you  now  enrolled  in  any  of  the  schools  or  programs  covered  in  qnesrion  6.b  above? 

(CIRCLE  OKE) 

Yes,  as  a  full-time  student  .  1  )   ,  _ 

Yes!  as  a  part-time  student  [   [     2  f  ^ITH  O.  7.b) 

No  3->  ZD  Q.  8) 

b.  Please  indicate  the  type  of  program  by  circling  the  appropriate  respc^^se  nelovr. 

CISjCLE  ONE) 

A  program  leading  to  a  high  school  diploma  (GED,  HEP,  etc.)  ...  .1 
A  vocational,  trade,  business  or  other  career  rraJL'j.ing  school 

not  requiring  a  high  school  diploma   2 

A  vocational,  trade,  business  or  other  career  tra_lning  school 

requiring  a  high  school  diploma   .   .  3 

A  junior  or  community  colLege  (two  year)  4 

A  four-year  college  or  university  5 

Another  type  of  school  (please  describe   

 \  ^    .  6 

8.  a.  Were  you  looking  for  work  during  the  month  of  Septembj£r  1974?     (CIRCLE  Cm) 

Yes  ...  1  No  ...  2 

b.  Did  you  hold  a  job  of  any  kind  during  the  last  week  az  September  1974':       CIRCLE  ONE) 
Yes  ...   1  No  ...  2 

9.  Each  part  of  this  question  refers  to  the  entire  52m^4^K  period  bet^e-^.  .  i  :roiii£r  1, 
1973  and  October  1,  1974. 

a.  About  Iiuw  many  weeks  did  you  work  altogetiher  during  tmis  period?     (Co\i-t  -ii^  1  weekrs 
in  which  you  did  any  work  at  all  or  were  on  paid  vacation.     If  you  did  ■r;Ot  vork, 
enter  ''none.") 

 number  of  weeks. 

b-  Approximately  how  much  did  you  usually  earn  per  \vEEK  curiing  -;r;is  riyBrlazii  ^afove 
deductions?     (If  not  paid  by  the  week,  please  esti:inat££.      I:  you  G±rL  nc-  -^mrk. 
enter  "none.* ) 

$    per  -i^eek. 

c  li/fciat  is  the  best  estimate  of  your  total  income  be£ore  t:  .  :-h  for  :  rls  ->:r:i:jd? 

(Include  for  example:    wages,  salaries,  grants,  sciiol^zr..  -::^s,  pub  .._c  -slj-tance, 
etc..) 

$   total  Lncome. 

10.  Did  you  participate  in  an  Upward  Bound  prog-am  this  sumrnr  ^  (1974)?        CIK.:7JE  ONE) 

Yes  ...   1  No  ...  2 

11.  How  do  you  describe  yourself?  ,  ZU^.ZXJ:.  ONE"* 

Black  or  Afro-American  or  Negro                            .    1 

Native  American  or  American  Indian     ....    .2 

Oriental  or  Asian-American                                           .   3 

Spanish^speaking  origins: 

Mexican-American  or  Chicano      4 

Puerto  Rican    5 

Othenr  Spanish-speaking  origins  (specify  ^    .  6 

White  or  Caucasian   7 

None  of  the  above  (specify    8 
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12.      Which  of  the  following  best  describes  your  grades  in  school  during  the  1972-73  school 
year? 

(CIRCLE  ONE) 


Mostly  A  (a  numerical  average  of  90-100)    1 

About  half  A  and  half  B  (85-89)   2 

Mostly  B  (80-84)    3 

About  half  B  and  half  C  (75-79)   4 

Mostly  C  (70-74':)   5 

About  half  C  ami  half  D  (65-69)   6 

Mostly  D  (60-64)   7 

Mostly  below  D  (below  60)   8 

I  was  not  in  school  in  1972-73    9 


13. a.  How  inany  persons  in  all  (for  example,  yourself,  brothers,  sisters,  and  other  persons) 
are  dependent  on  your  parents  or  guardians  for  more  than  half  of  their  financial 
support?     (Include  your  parents  or  guardians  in  your  count.)     (CIRCLE  ONE) 

One      Two      Three      Four      Five      Six      Seven      Eight      Nine  or  More 


123  456  7  8  9 

b.  What  was  the  approximace  family  income  of  your  parents  or  guardians  in  1973  before 
taxes?    If  you  are  not  sure,  please  make  your  best  estimate. 

(CIRCLE  ONE) 

Less  than  $4,000  a  year  (less  than  $80  a  week)  1 

$4,000  to  $5  ,999  a  year  (from  $80  to  $119  a  week)  2 

$6,000  to  $7,999      year  (from  $120  to  $159  a  week)   3 

$8sOOO  to  $9,999    ^  year  (from  $160  to  $199  a  week)   4 

$10,000  a  year  or  more  ($200  a  week  or  more)  5 


TEP-NK      YOU      FOR      YOUR  HELP. 

Please  rerurn  this  completed  questionnaire  in  the  addressed 
and  postage-paid  envelope  provided. 

If  your  addressed  envelope  has  been  misplaced,  please  send 
your  completed  questionnaire  to: 

Research  Triangle  Institute 
Post  Office  Box  12194 

Research  Triangle  Park,  North  Carolina  27709 
Attention:    Mr.  Tim  McAdams  (22U-889-6) 
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RESEARCH    TRIANGLE  INSTITUTE 

POST      OFFICE      OOX  12194 

RESEARCH      TRlANiGL-E      PARK.      NORTH      CAROLINA  27709 


CENTER  FOR  EOUCATIONI AL.  RESEARCH  AND  tSVAUUATION 


Dear  Upward  Bound  Staff  Member: 

This  questionnaire  is  a  part  of  a  nationwide  study  of  the  Upward  Bound 
program  being  conducted  by  the  Research  Triangle  Institute  of  North 
Carolina,  under  contract  to  the  U.  S.  Office  of  Education.    We  hope 
that  you  are  familiar  with  this  study  through  our  previous  communications 
with  your  project. 

Questionnaires  are  being  sent  to  the  project  directors  and  a  sample  of 
the  counselors  and  teachers  of  the  sample  of  projects  randomly  selected 
for  the  study.    The  purpose  of  the  questionnaire  is  to  find  out  what  the 
staff  members  as  a  group  are  like,  some  of  their  opinions,  their  functions, 
and  their  recommendations  for  Upward  Bound. 

Your  answers  will  be  held  in  strictest  confidence.    Your  answers  will 
never  be  identified  with  you  or  your  project  in  any  way,  and  no  one  from 
Upward  Bound  or  the  U.  S.  Office  of  Education  will  ever  see  your  answers. 
The  only  identifying  information  on  the  questionnaire  will  be  a  code 
ntimber.    The  code  number  will  be  put  on  the  computer  data  tapes  and  will 
allow  the  research  staff  to  put  together  (by  computer)  the  answers  of 
various  staff  members  and  students  belonging  to  the  same  project.  The 
only  key  to  the  code  numbers  will  be  kept  in  locked  storage  by  RTI  and 
will  not  be  accessible  to  anyone  except  to  the  research  staff  for  research 
requirements  only. 

Reports  of  the  study  will  never  identify  any  individual  project  or  person 
nor  will  it  provide  any  data  thac  would  allow  the  identity  of  any  indivi- 
dual project  or  person  to  be  inferred.     The  report  will  describe  groups 
of  students,  or  groups  of  staff  members,  or  groups  of  projects — for  example, 
projects  with  primarily  urban  students,  or  projects  whose  students  are 
primarily  black. 

When  you  have  completed  the  questionnaire,  please  return  it  to  us  in  the 
enclosed  addressed  and  postage-paid  envelope. 

We  believe  that  this  study  will  document  the  ways  in  which  Upward  Bound  is 
helping  students,  and  will  suggest  ways  in  which  it  may  better  serve  them. 
We  thank  you  very  much  for  participating  in  the  study. 

Sincerely, 
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R  A  L-  E  I  G  H  , 


DURHAM 


AND 


C  H  A  P  e  t- 


H  I  L.  L. 


O.M.B.  No.  51-S74012 
Approval  Expires  12-31-74 


UPWARD  BOUND  PIIOJECT  DIRfCTR'S  QUESTIONNAIRE 


UPWAED  BOUND  PROJECT  DIRECTOR'S  QUESTIONNAIRE 

l.a.  How  long  has  this  Upward  Bound  project  been  in  existence? 

 (Years)   (Months) 


b.  How  long  have  you  served  as  the  director  of  this  Upward  Bound  project 
another  Upward  Bound  project,  a  Talent  Search  project,  or  other  proiects 
serving  disadvantaged  youth? 


(Circle  one  number  in  each  column) 


This  UB 
Pro.iect 

Another  UB 
Project 

A  Talent 
Search  (TS) 
Project 

Other  Projects 

Serving 
Disadvantaged 
Youth 

.Less  than  1  year  .   .  . 

1 

1 

1 

1 

2 

2 

2 

2 

3 

3 

3 

3 

4 

4 

4 

4 

5 

5 

5 

5 

5  years  or  more    .  .  . 

6 

6 

6 

6 

7 

7 

7 

7 
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How  long  have  you  served  in  some  other  capacity  in  this  Upward  Bound 
project,  another  Upward  Bound  project,  a  Talent  Search  project,  or 
other  projects  serving  disadvantaged  youth? 


(Circle  one  number  in  each  column^ 


■  This  UB 
Project 

Another  UB 
Project 

A  Talent 
Search  (TS) 
Project 

Other  Projects; 

S  p  T  V*l  n  & 

Disadvantaged 
Youth 

Less  than  1  year  .... 

1 

1 

1 

1 

2 

2 

2 

2 

3  . 

3 

3 

3 

4 

4 

4 

4 

5 

5 

5 

5 

5  years  or  more  .... 

6 

6 

6  , 

6 

7 

7 

7 

7 

2. a.  How  old  were  you  on  your  last  birthday? 

(Circle  one) 


25  or  younger   1 

26  to  35   2 

36  to  45     .   3 

46  to  55   4 

56  to  65   f   5 

66  or  older  ,   .  5 


b.  What  is  your  sex? 


Male 
Female 


(Circle  one) 

1 
2 
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How  do  you  describe  yourself ? 


(Circle  one) 

Black  or  Afro-American  or  Negro   1 

Native  American  or  American  Indian  ,  ,  2 

Oriental  or. Asian-American    .  3 

Spanish-speaking  origins 

Mexican-American  or  Chicano   4 

Puerto  Rican  \  [  5 

Other  Spanish-speaking. origins  (specify:                           )   ,  6 

Ifliite  or  Caucasian   7 

None  of  the  above  (specify  )   ^  3 


Iftiat  languages  other  than  English  do  you  speak  fluently? 

(Circle  all  that  apply) 

None  

  1 

American  Indian  language(s)      2 

Chinese  ^   2 

Japanese  ^   ^ 

Spanish  •  •   ^ 

Other(s)  (specify  )  .  5 
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In  what  type  of  community  have  you  spent  most  of  your  life  through 
high  school  and  since  high  school?     (Give  your  best  estimate  if  you 
are  not  sure.) 

(Circle  one  number  in  each  colimm) 


• 

Through 
High  School 

Since 
High  School 

1 

1 

In  a  rural  or  farming  community  .... 

2 

2 

In  a  small  city  or  town  of  fewer  than 
50,000  people  that  was  not  a  suburb  . 

3 

3 

In  a  medium-sized-clty  (50,000  -  100,000 

4 

4 

In  a  suburb  of  a  medium-sized  city  .  .  . 

5 

5 

In  a  large  city  (100,000  -  500,000 

6 

6 

In  a  surburb  of  a  large  city   

7 

7 

In  a  very  large  city  (over  500,000 

8 

8 

In  a  suburb  of  a  very  large  city  .... 

9 

9 

What  was  the  highest  educational  level  each  of  your  parents  (or  guardians) 
completed?     (If  you  are  not  sure,  please  give  your  best  guess.) 


(Circle  one  number  in  each  column) 


Father  or 
Male  Guardian 

[           Mother  or 
1     Female  Guardian 

No  foinnal  schooling  or  some  grade 

1 

1 

Finished  grade  school   

2 

2 

Some  high  (secondary)  school  ... 

3 

3 

Finished  high  school  or  equivalent. 

4 

i 

^  i 

Business  or  trade  school  

5 

5  \ 

Some  college   

6 

6  i 

Finished  college  (four  years)  .   .  . 

7 

i 

7 

Attended  graduate  or  professional 
school  (for  example,  law  or 
medical  school)  but  did  not 
attain  a  graduate  or  profes- 
sional degree  .  

8 

Obtained  a  graduate  or  profes- 
sional degree  (for  example, 
M.A.,  Ph.D.,  or  M.D.)   

9 
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What  kind  of  work  did  your  parents  (or  guardians)  usually  do  when  you 
were  growing  up?    If  you  do  not  find  their  exact  jobs  listed,  circle 
the  numbers  of  the  categories  that  are  closest  to  their  work. 

(Circle  one  number  in  each  column) 


LABORER  OR  SERVICE  WORKER;     such  as  factory  or  farm 
worker,  bus  driver,  taxi  driver,  truck  driver, 
mine  worker,  construction  worker,  waiter  or 
waitress,  gas  station  attendant,  gardner,  cook, 
maid,  custodian,  guard,  fireman,  policeman, 
seamstress,  beautician,  barber,  practical  nurse. 

CRAFTSMAN  OR  FOREMAN!     such  as  carpenter,  mechanic, 
plumber,  electrician,  baker,  mason,  tile  setter, 
painter,  television  repairman,  machinist  .... 

OFFICE  OR  SALES;     such  as  store  clerk,  bank  teller, 
bookkeeper,  office  worker,  secretary,  telephone 
operator,  mailman,  mail  clerk,  real  estate  or 
insurance  agent   

MANAGER  OR  OWNER;     such  as  farm  owner,  business 
owner,  store  or  office  manager,  banker,  govern- 
ment official,  administrator   

PROFESSIONAL  OR  TECHNICAL;     such  as  teacher, 

doctor,  engineer,  lawyer,  social  worker,  accoun- 
tant, musician,  dentist,  registered  nurse, 
librarian,  artist,  actor,  writer   

HOMEMAKER  OR  HOUSEWIFE  full-time 

I  don't  know  ' 


Father  or 

Mother  or 

Male 

Female 

Suardian 

Guardian 

1 

1 

2 

2 

3 

4 

'4 

5 

5 

6 

6 

7 

7 

What  college  degrees  do  you  hold?    Do  not  report  honorary  degrees. 


(Circle  all  that  apply) 

No  college  degree  

A  degree  or  diploma  based  on  less  than  4  year's  work  ...  2 

A  bachelor's  degree   2 

A  master's  degree    ^ 

A  professional  or  specialist  diploma  (sixth  year)   5 

A  doctor's  degree    g 
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What  was  your  major  field  of  study  in  undergraduate  and  graduate  school? 
(If  you  had  a  single  major,  circle  only  one  in  the  appropriate  column; 
if  you  had  two  majors,  circle  two.) 

(Circle  at  least  one  number 
in  each  column) 


Undergraduate 

Graduate . 

I  did  not  go  to  this  kind  of  school  .... 

01 

01 

02 

02 

03 

03 

Btl  Q 1  n  P  Q  Q  «P  rttrrm  o  T*/^  A 

^UO^llCOO    V*  WHJillti  J7v»S  •••••• 

04 

04 

£ixciucfiiLciry  naucatxon  

05 

05 

06 

06 

07 

07  - 

08 

08 

09 

09 

i>nausLrxax  Arts  

10 

10 

11 

11 

12 

12 

Phil  osodViv 

13 

13 

Physical  Education  .   .  ^  

14 

14 

Physical  Science   

15 

15 

16 

16 

Social  Sciences    . 

17 

17 

Guidance  or  Counseling  .... 

18 

18 

Vocational  or  Technical  Education  .... 

19 

19 

Special  Education   

20 

20 

Adminis  t  rat  ion  

21 

21 

Othi^r  (specify:  Undergraduate 

22 

22 

Graduate  ) 

r 

23 

23 
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Are  you  currently  enrolled  in  a  degree  program? 


(Circle  one) 

Yes   1 

No   2 


11. a.    Have  you  ever  attended  any  training  institutes  or  comparable  programs 
that  offer  special  training  in  teaching,  counseling,  or  program 
administration  for  "disadvantaged"  students?     (Do  not  include  annual 
meetings  of  professional  associations  or  national  or  regional  meetings 
of  Upward  Bound  Project  Directors,  etc.) 


(Circle  one) 


No  ....... 

Yes,  one    .  .  .  . 

Yes,  two  or  mor^ 


b.    Since  becoming isn- Upward  Bound  project  director,  have  you  attended  any 
training  institiESs  or  comparable  programs  that  offer  special  training 
in  teaching,  counseling,  or  progtam  administration  for  "disadvantaged" 
students?     (Do  not  include  annual  meetings  of  professional  associations 
or  national  or  regional  meetings  of  Upward  Bound  Project  Directors,  etc.) 

(Circle  one) 

No  

Yes,  one   2 

Yes,  two  or  more   .  o 
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12. a. 


Does  the  institution/ agency  sponsoring  your  program  administer  any  of 
the  programs  for  the  disadvantaged  listed  below?     If  so,  please  indicate 
the  degree  of  cooperation  existing  between  your  program  and  each  listed 
program. 


(Circle  one  number  on  each  line) 


Institution/ 

Agency 
Does  Not 
Administer 

Talent  Searcb  1     .   .  , 

Special  Services  i    .   .  . 

Other  Federal  prcggrams  for 

the  disadvantaged  l  ... 

Non-Federal  programs:  for 

the  disadvantaged  .   ,  i     .  »  . 


Institution/Agency 
does  administer  and 
degree  of  cooperation  is; 
Very  V:ery 
Low    Low  Moderate  High  jligh 


2 
2 


3 
3 


4 
4 


5 
5 

5 

5 


6 
6 


b. 


If  you  desire  a  higher  degree  of  cooperation  with  any  of  the  programs 
listed  in  12.a,  how  :do  you  think  the  cooperation  could  be  improved? 
(List  below  the  program  name(s)  beside  your  suggestions  for  increasing 
cooperation  with  that  program. ) 


PROGRAM  NAME 


SUGGESTIONS 


a. 


b. 


c. 


d. 
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13. 


What  type  of  institution  or  agency  sponsors  your  Upward  Bound  project? 


(Circle  one) 

Public  educational  institution    ....  l) 

T,  .  ^         .       ,  .       .      .  }^  (CONTINUE  WITH 

Prxvate  educatxonal  institution   2\       q  3^4) 

Consortium  of  educational  institution's   3^ 

Agency  for  a  consortium   4 

Private/nonprofit  agency   5      (SKIP  TO  Q.  15-a) 

Public:  agency  (e.g.,  city,  county,  or  state)  ....  6 

Other  (specify:   )  .  7 


14.        Is  the  educational  institution  sponsoring  your  Upward  Bound  project  a: 

(Circle  one) 

Secondary  school  ,   1 

Two-year  college  ,   2 

Four-year  college   3 

Vocational/ technical  school                           .    4 

Proprietary  school                                  ,    5 


15. a.    Are  you  a  faculty  member  at  the  Institution  hosting  this  Upwexd  Bound 
project? 

(Circle  one) 

Not  applicable   1 


(SKIP  TO  Q.  5d) 

No  2 

Yes   .  .   3  ^  (CONTINUE  WITH 

Q.  15b.) 
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15,b.  What  is  your  academic  rank  at  tiiis  institution? 

t 

(Circle  one) 

Instructor  

Assistant  Professor    ...  2 

Associate  Professor  ^  ^       ...  3 

Professor    .   4 

Other  (specify:   )  ^  5 


c.  Do  ycu  have  tenure  at  this  institution? 

(Circle  one) 

Yes  

 '   1 

No   2 


d.  What  is  the  title  of  the  position,  of  your  immediate  supervisor  at  this 
institution  or  agency? 


(Write  in): 


ERLC 


e.  Do  you  serve  on  any  of  the  host  institution  cDr  agency's  planning  or 
advisory  committees? 

(Circle  one) 

No   I 

Yes,  one  such  committee   2 

Yes,  two  or  more  such  committees   3 


f.  Do  you  have  an  administrative  appointment  at  this  institution  or  agency? 

(Circle  one) 

Department  Head  ,   1 

Assistant  Department  Head   2 

Associate  Dean  ^   ^  3 

Assistant  Dean   4 

No  administrative  appointment    5 

Other  (specify:   ^  )   .  g 
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16.      Listed  below  are  examples  of  mandated  objectives  of  the  Upward  Bound 
Program. 


1.  To  reduce  secondary  education  dropout  rate  of  the  target  population. 

2.  To  increase  enrollment  rates  of  target  population  in  postsecondary 
educational  institutionis . 

3.  To  generate  the  skills  and  motivation  necessary  for  success  in  post- 
secondary  education. 

yQ-^^  Upward  Bound  project  has  other  objectives  in  addition  to 
mandated  objectives,  please  list  these  other  objectives  below  in  order 
of  importance  (starting  with  the  most  important  and  proceeding  to  the 
least  important) . 

1. 


2. 
3. 


4. 


17.      Please  rank  order  the  following  functions  in  terms  of  their  relative 
emphasis  in  your  Upward  Bound  project  during  the  1973  summer  and 
1973--74  academic  year  programs.    Place  a  "1"  by  the  activity  giveu 
most  emphasis,  a  "2**  by  the  second  most  emphasized,  etc.     If  a 
function  is  not  -performed,  enter  "0."    If  you  add  other  functions  to 
those  listed,  please  rank  them  along  with  those  listed.     (If  you 
did  not  participate  in  either  session,  check  "not  applicable**  in 
the  appropriate  column.) 

1973  1973-74 
Srnmner  Program     Academic  Year 

Not  applicable,   

Tutoring/remedial  instruction    .   .  .  

Counseling   

Liaison  work  with  school  and 

community  representatives  .... 

Medical/dental  health  services 

or  referrals  *  .  .  .   

Cultural  enrichment  activities  .   .  •  [    

Social  activities  (other  than 

cultural  enrichment)   


EKLC 


Parental  involvement  _^  

Other:     ^   ^ 

Other:  

Other:  '  ~^   ^43 


18*      Listed  below  are  a  number  of  activities  that  may  (or  may  not)  be  performed 
by  an  Upward  Bound  project  director.    Under  "1973  Summer  Program"  please 
estimate  the  percent  of  your  total  working  time  actually  spent  in  each  of 
those  areas  during  the  1973  summer  program  (first  column)  and  estimate  the 
percent  of  time  that  you  think  you  should  ideally  spend  on  those  functions 
(second  column) .     Each  column  should  total  100%, 

Under  the  "1973-74  Academic  Year,"  please  make  the  same  types  of  estimates 
for  the  current  academic  year.     (If  you  did  not  participate  in  either 
session,  check  "Not  applicable"  in  the  appropriate  column.) 


1973  Summer  Proj^ram    1973-74  Academic  Year 

%  Time  %  Time  %  Time  %  Time 

Actually  Ideally  Actually  Ideally 

Spent  Spend  Spent  Spend 

Not  applicable   

General  administration  (budget 
management,  supervision  of 

staff,  Writing  reports,  etc.)   .  ,     

Recruitment/selection  of  students  ,    

Recruitment/selection  of  staff     ,  ,  

Instructing  students  _^    

Counseling  students       

Working  with  parents   

Dealing  with  community 

representatives     

Dealing  with  host  institution  .   .  .    

Dealing  with  other  postsecondary 

and  secondary  schools     

Dealing  with  regional  offices  .   .  .     

Other  (specify   . 

—  )•  

TOTAL  100    %        100  %  100    %        100  % 
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19. 


What  are  the  most  frequent  basis  and  the  most  effective  basis  for 
assigning  or  selecting  staff  in  your  Upward  Bound  project? 


(Circle  only  one  number 
in  each  column) 


Most 
Frequent 
Basis 

Most 
Effective 
Basis 

1 

1 

2 

2 

Same  ethnic  or  linguistic  background  as 

3 

3 

Same  socio-economic  backgroimd  as  students  .  . 

4 

4 

Other: 

5 

5 

Other: 

6 

6 

20.      What  are  the  most  frequent  method  and  the  most  effective  method  of 
recruiting  staff  for  your  Upward  Bound  project? 

(Circle  only  one  number 
in  each  column) 


Most 

Most 

Frequent 

Effective 

Hethod 

Method 

1 

1 

2 

2 

3 

3 

Letters  or  other  materials  advertising 

4 

4 

Contact  with  college  placement  offices  .... 

5 

5 

Other: 

6 

6 

Other: 

7 

7 

ERIC 
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.a.  Has  your  project  provided  inservice  training  to  project  staff  members 
at  any  time  during  the  1973  summer  or  1973-74  academic  year  programs? 

(Circle  one) 

Yes   1^  (CONTINUE  WITH 

Q.  21. b) 

No'   2>  (SKIP  TO  Q.  22) 

b.  For  each  of  the  categories  listed  below,,  please  indicate  the  number  of 
persons  to  whom  inservice  training  ^as  prrovided  and  the  time  allotted 
for  the  training  during  the  1973  stnnmer  snd  1973-74  academic  year 
programs.     (If  training  was  not  provided  in  an  area,  enter  "none"  on 
the  appropriate  line.) 


Number  of      Total  number 
persons         of  hours/year 

Instructional  methods   

Counseling  techniques  -   

Curriculum  development  

English  as  a  second  language   

Bilingual  education  methods   

Dropout  prevention     

Diagnosis  of  student  problems   

Use  of  equipment  or  materials  

Administrative  or  management  techniques    ^  

Other:  ^   .   

Other: 
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Listed  below  are  several  activities  and  services  offered  by  some 
Upward  Bound  projects.    Please  indicate  for  each  whether  or  not  it 
^"0^0         P^^^^"^^^       your  project  as  part  of  the  1973  summer  and/or  *  ' 
u    .oio"^'^^''  program.     (If  this  project  did  not  exist  during 

the  1973  summer,  please  circle  ^'Not  applicable."    If  the  project  did 
exxst  during  the  summer  of  1973,  but  you  yourself  did  not  participate 
please  determine  the  answers  for  the  summer  program  from  other  sources, 

(Circle  all  that  apply 
iii  each  column) 

1973  1973-74 
Summer  Academic 
Program  Year 

Not  applicable  ,   .   .  00  00 

COURSES  AND  CLASSES 

Courses  on  improving  reading  01  01 

Remedial  English  courses  02  ...  .  .02 

Other  English  courses  (such  as  drama,  writing, 
journalism,  English  as  a  second  language, 

 ^.   .03  03 

Remedial  mathematics  courses  04  04 

Other  mathematics  courses  (such  as  algebra, 

trigonometry,  geometry,  etc.)   05   05 

Courses  on  heritage  of  minority  groups  06  06 

Social  sciences  courses  (such  as  psychology, 

sociology,  history,  etc.)  07  07 

Foreign  language  courses   08  08 

Music  courses  09  09 


Art  courses 


.10  10 


Special  interest  courses  (such  as  photography, 

hot  rod,  etc.)  H  21 

Classes  in  preparing  for  college  examinations 

(such  as  SAT  or  ACT)  12  12 

Classes  in  learning  how  to  study  13  ....  .13 

Courses  taught  in  two  languages  14  14 

Classes  on  how  to  take  tests  I5  15 

TUTORING 

Tutoring  by  professional  teachers  and 

counselors  ^  •   .16  .   .  16 

Tutoring  by  college  students   17   17 

Tutoring  by  other  students  in  the  program.   .   .   .18  18 

Tutoring  by  others  19  19 
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.  (continued) 

(Circle  all  that  apply 
in  each  colium) 

1973  1973-74 

Smnmer  Academic 

Program  Year 

c.  COUNSELING  AND  OTHER  HELP 

Individual  counseling  on  personal  problems 
(such  as  family  problems,  boy-girl 

relations,  family  finances,  drugs,  etc.)   .  .   .20  20 

Counseling  on  vocation  or  career  best  suited 

to  student's  abilities  and  interests  21  21 

Counseling  on  academic  problems  22  22 

Visits  to  one  or  more  colleges  or  other 

schools     .   .   .   .23  23 

Information  and  counseling  about  require- 
ments, costs,  and  financial  aid  for 

colleges  or  other  types  of  schools  24  24 

Help  in  choosing  a  college  or  vocational, 

technical  school  »   ...   .25  25 

Help  in  applying  to  colleges  or  vocational, 

technical  schools  ,  ,26  26 

Help  in  applying  for  financial  aid  27  27 

Help  in  finding  jobs  28  .   .   .   ,  .28 

d.  OTHER  ACTIVITIES  AND  SERVICES 

Sports  ,  29  29 

Social  gatherings  30  30 

Cultural  activities  (such  as  exhibits,  field 

trips,  speakers,  etc.)  31  ....  .31 

Medical  and  dental  services  32  32 

Other:   «...  .33  33 

Other:  ....   .34  34 

0^^^^=   35  35 

  36  36 


248 

.16 


Within  your  philosophy  of  education,  how  do  you  rate  the  following  goals? 

Please  read  all  the  following  items  and  choose  the  2  goals  you  consider  to 
be  "Most  Important."    Write  the  letters  for  these  goals  in  the  "Most  Important" 
column  below.    List  the  letters  of  all  other  items  in  the  columns  of  your 
choice.     The  two  goals  you  enter  as  "Least  Important"  are  relative  to  the 
others;   they  can  still  be  goals  that  you  feel  are  worthwhile, 

a.      Helping  the  student  feel  important  as  a  person 

b*      Helping  the  student  learn  to  make  choices  effectively  when  offered  a 
variety  of  alternatives 

c.  Developing  expectations  of  success  in  learning  in  the  student 

d.  Developing  the  student's  self-control 

Increasing  the  student's  sense  of  control  over  his  environment 

f.  Developing  enthusiasm  for  learning 

g.  Giving  the  student  a  solid  grasp  of  fundamental  skills  necessary  for 
success  in  pos tsecondary  education 

h.  Developing  language  skills  in  English  for  the  students  from  non-English 
speaking  backgrounds 

i.  Developing  the  student's  sense  of  pride  in  his  particular  ethnic  group 
j.       Involving  parents  in  their  child's  learning  activities 

k.  Developing  the  student's  ability  to  work  cooperatively  with  others 

1,  Developing  the  student's  respect  for  other  people 

m.  Increasing  the  student's  effectiveness  in  dealing  with  authority  figures 

n*  Improving  study  habits 

Most  More  Less  Least 

Important  Important  Important  Important  Important 


Please  indicate  whether  or  not  your  Upward  Bound  project  had  the  following 
committees  during  the  1973  summer  or  1973-74  academic  year;  and,  if  so  how 
often  regularly  scheduled  meetings  were  held. 

(Circle  one  number  on  each  line) 


Project 


PROJECT  HAS  COMMITTEE 
AND  MEETINGS  ARE  HELD: 


does  not 

Monthly 

Twice 

Less  than 

have  this 

or 

per 

twice  per 

committee 

more 

Quarterly  year 

year 

Community  Resources  Connnittee 

.   .  1  .   .  . 

Academic  Advisory  Committee  , 
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Which  of  the  following  functions  have  parents  or  connnunity  groups  per- 
formed for  this  Upward  Bound  project?    For  each  function  performed, 
indicate  its  degree  of  effectiveness  in  helping  your  project. 

(Circle  one  number  on  each  line) 


Function 
not 


FUNCTION  PERFORMED  AND  ITS  DEGREE  OF 


performed 

Very 

low  Low 

Moderate 

High 

Very  high 

Identification  of  eli- 

gible participants  .   .  1  .  .  . 

Identification  of 

potential  staff 

Assistance  in  the 
development  or 
review  of  the 
project  application 
or  proposal  i 


Securing  additional 

funds  1 


Mobilizing  community 
resources  and 
support    1 


Serving  as  a  liaison 
to  public  and  pri- 
vate agencies  and 
institutions  l 


Serving  as  volimteers.   .  1 


Offering  advice  and 
suggestions  for  pro- 
gram improvements  . 

Other: 


Other: 


3 
3 


4 
4 


6 
6 
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In  general,  how  would  you  rate  the  recommendations  and  suggestions 
relevant  to  this  project  which  have  been  made  by  the  following  groups? 


(Circle  one  number  on  each  line) 


No  recommen^- 
datlons  made 


Student  recommendations    l 

Staff  recommendations  1 

Parent  recommendations    l 

Community  group  recommendations  .  .  1 
Regional  office  recommendations  .  .1 
National  office  recommendations  .  .  1 


Host  institution/agency's 
recommendations  .... 


Recommendations  of  other  groups 
or  individuals  (specify: 


_  .  1 
J-  1 


RECOMMENDATIONS  MADE  AND 
THEY  WERE: 


Poor  Fair  Good  Excellent 

•  2  .  .  3  •  .  4  .  . 

•  2  .  .  3  .  .  4  .  .  , 
.2..3..4*., 
.  2  .  .  3  •  .  4  .  .  . 
.  2  .  .  3  •  .  4  .  .  , 
.  2  .  .  3  .  .  4  .  .  , 


5 
5 
5 
5 
5 
5 


How  would  you  describe  the  degree  of  support  your  project  has  received 
from  the  following  groups? 

(Circle  one  number  on  each  line) 

Very  Very 
Unsupportive  Unsmpportive  Indifferent  Supportive  Supportive 

Upward  Bound  students  .1....2    3    4. ...5 

Students'  families    ..1....2  3  4.  ...5 

The  local  community  ..1....2  3  4.  ...5 

The  host  institution/ 

agency    1....2    3. .....4.. ..5 

Sending  (feeder)  high 

'  schools  1....2   3  4.  ...5 

Regional  office  .....  1  ....  2   3  ......  4  ....  5 

National  office  ,..,1....2   3  .4.  ...5 

Other  (specify 

 ).  1....2   3  4.  ...5 
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Generally  speaking,  how  would  you  rate  the  relationships  between  the 
following  groups  in  your  Upward  Bound  project? 


(Circle  one  number  on  each  line) 

Very  Very 
poo^^    Poor    Fair    Good  good 

Students  and  other  students    1..2..3.,4.,5 

Students  and  staff    1..2..3..4..5 

Students  and  project  director  ......1..2..3..4..5 

Staff  and  project  director    1..2..3.,4.,5 

Staff  and  other  staff    1..2..3..4..5 

,a.  With  respect  to  the  target  population  being  served,  does  your  project 
operate: 

(Circle  one  number  on  each  line) 
Yes  No 

Citywide   .   .  1  .  2 

Countjrwide  o   .  1  2 

Statewide  1  .  .  2 

Regionwide  1,.  2 


b.  What  percent  of  your  project's  participants  come  from  the  following 
locations?     (Percents  should  total  100.) 

Percent 

Reservation   

Rural  or  farming  community  

Small  city  or  town  of  fewer  than  50,000 

people  that  is  not  a  suburb   

Medium-sized  city  (50,000  -  100,000  people)   .   .  ^  .  . 

Suburb  of  a  medium-sized  city   

Large  city  (100,000  -  500,000  people)   

Suburb  of  a  large  city  •   .   .   .  . 

Very  large  city  (over  500,000  people)     

Suburb  of  a  very  large  city   

Total   100% 
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.a.  What  percent  of  your  students  are  in  each  of  the  following  grades? 
(Per cents  should  total  100.) 


Percent 

8th  grade  ,  

9th  grade   

10th  grade   

11th  grade  

12  th  grade  

O/fc^^ir     (specify:    ) 


lOOZ 


l-:a&  your  project  have  a  summer  bridge  component  (for  preparing  high 
;.Vv.x^ool  graduates  for  postsecondary  schools)? 


(Circle  one) 

Yes   1 

No  


  2 

31*      Are  thare  other  special  programs  for  disadvantaged  youth  in  the  same 
geographic  area  as  that  served       your  Upward  Bound  project?    If  so, 
please  indicate  whether  or  not  your  project  works  cooperatively  with 
these  programs.     (Do  not  include  here  programs  administered  by  the 
same  sponsoring  agency/ institution  which  administers  your  UB  project.) 

(Circle  one  number  on  each  line) 

Don '  t 

know  Program^  PROGRAM  IS  IN  AREA  A^ip; 
if  in      not  Does  not 

area       areax;^^         Cooperates  cooperate 

Other  Upward  Bound  programs    1....2    3  4 

Talent  Search  .....    1....2    3  4 

Special  Services  1....2...         3  4 

Neighborhood  Youth  Corps  1....2  3.  4 

Job  Corps  1....2  3  4 

Cooperative  Vocational  Educational 

Program  (Co-op  Program)    1....2    3.  4 

High  School  Work-Study  Program    ...l...,2    3....  4 

Work-Dropout  Prevention  Program  ...1....2    3.  4 

High  School  Equivalency  Program  ...  1  ....  2  3  .   .  4 

Veterans'  Programs  1  ....  2  3  .   .  4 


32. a.  Which  of  the  following  types  of  student-related  information  does  your 
project  collect  and  maintain  in  project  files  on  act ive  project 
participants? 


(Circle  all 
that  apply) 


SAT  scores   01 

ACT  scores   02 

Other  standardized  achievement  test  scores   03 

Other  standardized  aptitude  test  scores   04 

Attitude  scale  profiles  ,  05 

High  school  or  postsecondary  transcripts  .   •   06 

Recommendations  or  commendations  ^   07 

Diagnostic  test  data    08 

College  or  postsecondary  school  applicatioi.:^   09 

Financial  aid  applications   10 

Follow-up  data  on  former  students   11 

Project's  assessment  records  .  ^  ,   .  12 


How  long  is  the  above  information  retained  in  project  files  after  the 
student  is  removed  from  the  active  files? 

  (Years) 


EKLC 
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To  what  extent  is  performance  of  project  staff  evaluated  in  any  of  the 
following  ways? 


(Circle  one  number  on  each  line) 


USED  TO  A: 


Not 
used 


By  means  of  observation  by  project 
director   


By  means  of  observation  by  project 

staff  1 


By  means  of  changes  in  students* 

performance   1  . 

By  means  of  parents*  comments    .  .   •   .  1  . 

By  means  of  students*  comments  .  .   .   •  1  . 

By  means  of  formal  evaluation 
required  by  host  institution/ 

agency   1  . 

Other:  1 

- 1 1-  I    •  X  • 


Other: 


.  1 


small     moderate  great 
extent      extent  extent 


2  ...  3 
2  ...  3 
2  ...  3 


.  .  4 
•  .  4 
.  •  4 


.  2  ...  3  ...  4 

•  2  •  .  .  3  «  •  •  4 

•  2  .  .  •  3  •  •  •  4 


How  would  you  rate  the  Upward  Bound  students  in  your  project  along 
each  of  the  following  dimensions? 

(Circle  one  number  on  each- line) 

Don^  t 

Excellent    Good    Average    Fair      Poor  know 


General  academic  ability  ....1... 2. ..3. ..4. ..5. ..6 

Motivation  or  desire  to 

learn  1...  2.  ..3.  .'.4.  ..5.  ..6 

Attention  span  1..   .2.  ..3.  ..4.  ..5.  ..6 

Creativity  ..1...  2.  ..3.  ..4.  ..5.  ,.6 

Responsibility  1..   .2.  ..3.  ..4.  ..5.  ..6 

Self  concept    1..,2...3,..4...5...6 

Independence  1..   .2.  ..3.  ..4.  ..5.  ..6 

Peer  relations   1..   .2.  ..3.  ..4.  ..5.  ..6 

Nonpeer  relations                              1...2.  ..3. ..4..   .5.  ..6 

Attitude  toward  school    1... 2. ..3. ..4. ..5. ..6 

Attitude  toward  authority    ...1. ..2. ..3.. .4. ..5. ..6 

Attitude  toward  life  1  .   .   .  2  .3.  ..4.  ..5.  ..6 


To  what  extent  are  the  following  sources  used  to  assess  the  strengths, 
weaknesses,  and  potential  of  students  in  your  project? 

(Circle  one  number  on  each  line) 


USED  TO  A: 


Not 
Used 

Small 
Extent 

Moderate 
Extent 

Great 
Extent 

Counselor  evaluations  

Evaluations  of  knowledgable  others  . 

Standardized  achievement  tests  .  •  • 

Non-standardized  achievement  tests  . 

Academic  aptitude  tests  (specify 

LCS  Ls  *        Sim  , 

b. 

^ 

C.  "\ 

•    .  2  . 

•  «  ^  3  •  « 

.  .  4 

Interest  inventories   

.  .  4 

Vocational  aptitude  tests   

Student  self -evaluations   

Other:                                             .  . 

Other:                                               .  . 

Other:                                               .  . 

Other: 
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36. a.  Does  your  project  regularly  (at  least  annually)  conduct  an  evaluation 
of  its  performance? 

(Circle  one) 

Yes   1->(SKIP  TO  Q.  37) 

No   2      (CONTINUE  WITH  Q.  36b) 

b.  If  your  answer  is  yes,  please  indicate  when  the  most  recent  evaluation 
was  conducted  and  briefly  describe  the  evaluation  process. 


37.      Please  list  any  project  accomplishments  or  outcomes  that  are  not 

reflected  in  this  questionnaire.    Rank  these  accomplishments  by  order 

of  importance,  giving  "1"  for  the  most  important,  a  "2"  for  the  next  most 

important,  etc.     (If  additional  space  is  needed,  use  reverse  side.) 


Outcome  Rank 


ERLC 
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39b. 


Of  your  entire  staff  for  the  siiinmer  and  the  ^ademic  year,  how  many 
are  full  time  and  part  time? 


Summer  Academic  Year 

Number  full  time  staff     

Number  part  time  staff   

40.      Please  estimate  the  contribution  (in  dollars)  of  sponsoring  agency  or 
institution  to  your  Upward  Bound  project  for  each  period  indicated. 

(1)  (2)  Total  1973-74 

1973  1973-74  [Sum  of  columns 

gimaner  Program       Academic  Year        (1)  and  (2)] 

$   $   $  

$   $   $  


Total  Contribution  .   .  . 

Source  of  contributions: 
Cash  


In-kind: 

Persoxmel   $  ^  ^ 

Facilities   $  §  ^" 

  $   ?  $~ 


Other 


41. a.  What  is  the  average  monthly  stipend  per  student  in  your  Upward  Bound 

project  during  the  1973  summer  program  and  during  the  1973-74  academic 
year? 


1973         Slimmer  program  

1973-74    academic  year  $ 


b.  What  is  the  average  monthly  student  enrollment  in  your  Upward  Bound 
project  during  the  1973  summer  program  and  the  1973-74  academic  .year? 

1973         summer  program  $ 

1973-74    academic  year  $ 


EKLC 
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Please  indicate  whether  or  not  the  U.  S.  Office  of  Education  provides  or 
has  provided  each  of  the  following  services  to  your  project  during  the 
1973  summer  and/or  1973-74  academic  year  program.    For  each  service  provided, 
rate  the  quality  of  that  service  with  respect  to  meeting  your  project's  needs, 
(Space  is  provided  for  any  additional  comments  you  may  wish  to  make  relative 
to  these  areas  of  OE  service  and  assistance.) 


Service 
not 

provided 


(Circle  one  number  on  each  line) 

SERVICE  PROVIDED  AND  ISj 


SERVICE  RENDERED  PROJECT  3Y 
OE  REGIONAL  OFFICE  STAFF; 


Technical  assistance  in 

program  development  i 


Site  visit  by  regional 

staff  member  •  .  .  1 


Summairy  of  site  visits  to 

project  -  .  .  .  1 


Proposal  writing  workshops    1 

Information  mailings    i 


raaference  bscween  regional 
staff  person  and  project 
director  


Training  sessions  at  project 
directors ' 


meetings    1 


Comments : 


very 
poor 


poor    fair  good 


2 
2 
2 


3 
3 


3 
3 
3 


3 
3 


4 
4 


4 
4 

4 


4 

4 


5 
5 
5 


very 
good 


6 

6 

6 
6 
6 

6 
6 
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(continued) 


(Circle  one  number  on  each  line) 


Service  SERVICF  PROVIDED  AND  IS: 


b.  SERVICES  RENDERED  PROJECT  BY 
OE  NATIONAL  OFFICE  STAFF: 

not 

provided 

very 
£oor 

poor 

fair 

good 

veiry 
good 

Timely  development  and  promul- 
gation of  policy  documents  .   .  . 

Technical  assistance  in  data 

collection  (in  terms  of  manuals 
and  written  instructions  for 
completing  data  collection 

Feedback  on  data  collection 

(in  terms  of  adequate  analysis 
of  data  received  by  project 
from  National-  Office)  

Comments : 


THANK  YOU  FOR  YOUR  COOPERATION. 

PLEASE  RETURIn^  YOUR  COMPLETED  QUESTIONNAIRE  IN  THE 
ADDRESSED  AND  POSTAGE-PAID  E^^\'ELOPE  PROVIDED. 

IF  YOUR  ADDRESSED  ENVELOPE  HAS  BEEN  MISPLACED, 
PLEASE  SEND  YOUR  COMPLETED  QUESTIONNAIRE  TO: 

Research  Triangle  Institute 
Post  Office  Box  12194 

Research  Triangle  Park,  North  Carolina  27709 
Attention:    Mr.  Milas  Kirkpatrick 
(22U-889-6) 


2o2 
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reseaf:ch  triangle  institute 

»C3T     OFFICE      SOX  12194 

RESEARCH      TRJANGL.e      PARK,      NORTH      CAR01.1NA  27709 


CENTER   FOR  EDUCATIONAL   RE5EARC-!  :^  EVALUAT'.CU 


Dear  Upward  Bound  Staff  Member: 

This  questionnaire  is  a  part  of  a  nationwide  study  of  the  Upward  Bound 
pro gram. being  conducted  by  the  Research  Triangle  Institute  of  North 
Carolina,  under  contract  to  the  U.  S.  Office  of  Education.    We  hope 
that  you  are  familiar  with  this  ^tudy  through  our  previous  communications 
with  your  project* 

Questionnaires  are  being  sent  to  ti-e  project  directors  and  a  sample  of 
the  counselors  and  teachers  of  the  sample  of  projects  randomly  selected 
for  the  study.    The  purpose  of  the  questionnaire  is  to  find  out  what  the 
staff  members  as  a  group  are  like,  some  of  their  opinions,  their  functions, 
and  their  recommendations  for  Upward  Bound. 

Your  answers  will  be  held  in  strictest  confidence.    Your  answers  will 
never  be  identified  with  you  or  your  project  in  any  way,  and  no  one  from 
Upward  Bound  or  the  U.  S.  Office  of  Education  will  ever  see  your  answers. 
The  only  identifying  information  on  the  questionnaire  will  be  a  code 
number.    The  code  number  will  be  put  on  the  computer  data  tapes  and  will 
allow  the  research  staff  to  put  together  (by  computer)  the  answers  of 
various  staff  members  and  students  belonging  to  the  same  project.  The 
only  key  to  the  code  numbers  will  be  kept  in  locked  storage  by  RTI  and 
will  not  be  accessible  to  anyone  except  to  the  research  staff  for  research 
requirements  only. 

Reports  of  the  study  will  never  identify  any  individual  project  or  person 
nor  will  it  provide  any  data  that  would  allow  the  identity  of  any  indivi- 
dual project  or  person  to  be  inferred.    The  report  will  describe  groups 
of  students,  or  groups  of  staff  members,  or  groups  of  projects—for  example 
projects  with  primarily  urban  students,  or  projects  whose  students  are 
primarily  black. 

When  you  have  completed  the  questio:nnaire,  please  retuim  it  to  us  in  the 
enclosed  addressed  and  postage-paid  envelope. 

We  believe  that  this  study  will  document  the  ways  in  which  Upward  Bound  is 
helping  students,  and  will  suggest  ways  In  which  it  may  better  serve  them. 
We  thank  you  very  much  for  participating  in  the  study. 


2oi 
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Sincerely, 

f  John  N.  Pyecrea 
Project  Director 

JNP:ls 

(9  19)       549-8311  FROM 


O.M.B.  No.  51-S74012 
Approval  Expires  12-31-74 


UPWARD  BOUND  PROJECT  COUNSELOR'S  QUESTIONNAIRE 


UPWARD  BOUND  COUNSELOR'S  QUESTIONNAIRE 
How  old  were  you  on  your  last  birthday? 

(Circle  one) 

25  ox  younger  ^   ^  ^  ^ 

26  to  35   2 

36  to  45     .   .   .  3 

46  to  55   .  , 

^  _   4 

56  to  65    ...    ^  ^ 

66  or  older  .....  ^ 

 D 

What  is  your  sex? 

(Circle  one) 

Male  

Female  

How  do  you  describe  yourself? 

Black  or  Afro-American  or  Negro   

Native  American  or  American  Indian  .... 
Oriental  or  Asian-American   

Spanish-Speaking  Origins 

Mexican-American  or  Chicano   

Puerto  Rican   

Other  Spanish-Speaking  Origins  (Specify 

White  or  Caucasian   

None  of  the  above  (Specify 


^  a  ^\ 
^  V3  0 


(Circle  one) 

....  1 
*  ...  2 
....  3 

.  -  .  .  4 
....  5 

 ).   .  6 

....  7 
....  8 


1 


What  languages  other  than  Eiiglish  do  you  speak  fluently? 

(Circle  all  that  apply) 

None   .   .   .  1->(SKIP  TO  Q,  5) 

American  Indian  language (s)    2 

Chinese    3 

Japanese     .   .   .   4  } (CONTINUE  WITH  Q.  4b) 

Spanish    5 

OtherCs)  (L^pecify  )   ...  6^ 

Do  you  use  this   (these)  language (s)  in  counseling  Upward  Bound  students? 

(Circle  one) 

Yes  1 

No  2 


In  what  type  of  community  have  you  spent  most  of  your  life  through  iiigh 
school  and  since  high  school?     (Give  your  best  estimate  if  you  are  not  sure.) 

(Circle  one  number  in  each  column) 


In  a  reservation  , 

In  a  rural  or-.farming  community  ,  , 

In  a  small  city  or  town  of  fewer  than  50,000 
people  that  was  not  a  suburb  ...... 


In  a  medium-sized  city  (50,000  -  100,000 
people)    , 


In  a  suburb  of  a  medium-sized  city    .   «  . 
In  a  large  city  (100,000  -  500,090  people) 

In  a  suburb  of  a  large  city   

In  a  very  large  city  (over  500,000  people) 
In  a  suburb  of  a  very  large  city  .... 


1  Through 

Since 

!  High  School 

High  School 

[  1 

1 

2 

1 

2 

3 

3 

4 

5 

6 

6 

7 

7 

8 

8 

9 

9 

2 
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What  was  the  highest  educational  level  each  of  your  parents  (or  guardians) 
completed?    if  you  are  not  sure,  please  give  your  best  guess • 


(Circle  one  number  in  each  column) 


i      Father  or 

Tn;?  1  P    CTliai^/lT  ran 

Mother  or  j 
f  emal  e  gu  cir d  i  an  ; 

No  formal  schooling  or  some  grade  school 

1 

1 

Finished  grade  school   

:  2 

2 

Some  high  (secondary)  school   

1  3 

3 

Finished  high  school  or  equivalent     •   .  . 

1  ' 

4  j 

Business  or  trade  school  ... 

1  ' 

5 

Some  college 

6 

Finished  college  (four  years)   .  . 

7 

7 

Attended  graduate  or  professional  school 
(for  example,  law  or  medical 
school)  ,  but  did  not  attain  a 
graduate  or  professional  degree     .  . 

8 

8 

Obtained  a  graduate  or  professional 

degree  (for  example,  M.A. ,  Ph.D., 
or  M.D.)   

9 

9  i 

i 


3 

2G8 


7.      What  kind  of  we-k  did  your  parents  (or  guardians)  usually  do  when  you  were 
growing  up?    If  you  do  not  find  their  exact  jobs  listed,  circle  the  numbers 
ot  the  categories  that  are  closest  to  their  work. 

(Circle  one  number  in  each  column) 


LABORER  OR  SERVICE  WORKER:     such  as 
factory  or  farm  worker,  bus  driver, 
taxi  driver,  truck  driver,  mine 
worker,  construction  worker,  waiter 
or  waitress,  gas  station  attendant, 
gardener,  cook,  maid,  custodian, 
guard ,  fireman ,  pol iceman , 
seamstress,  beautician,  barber, 
practical  nurse   


CRAFTSMAN  OR  FOREMAN;     such  as 
carpenter,  mechanic,  plumber, 
electrician,  baker,  mason 
tile  setter,  painter,  television 
repairman,  machinist    , 


OFFICE  OR  SALES:     such  as  store  clerk, 
bank  teller,  bookkeeper,  office 
worker,  secretary,  telephone 
operator,  mailman,  mail  clerk,  real 
estate  or  insurance  agent  .  .   .   .  . 


MANAGER  OR  OWNER;     such  as  farm 
owner,  business  owner,  store  or 
office  manager,  banker,  government 
official,  administrator   


PROFESSIONAL  OR  TECHNICAL;     such  as- 
teacher,  doctor,  engineer,  lawyer, 
social  worker,  accountant,  musician, 
engineering,  science  and  health 
'  technician,  dentist,  registered  nurse, 
l^Lbrarian,  artist,  actor,  writer    *   .  , 

HOMEMAKER  OR  HOUSEWIFE  full  time  ,  .  .  . 
I  don't  know    .  .   


Father  or 
male  guardian 


Mother  or 
female  guardian 


5 
6 
7 


5 
6 
7 


2G9 


4 


What  college  degrees  do  you  hold?    Do  no t  report  honorary  degrees. 

(Circle  all  that  apply) 


No  college  degree  ,   .   .   .  1 

A  degree  or  diploma  based  on  less  than  four  yearns  work  -   ....  2 

A  bachelor's  degree    3 

A  master's  degree    4 

A  professional  or  specialist  diploma  (sixth  year)    5 

A  doctor's  degree    5 


What  were  your  major  fields  of  study  in  undergraduate  and  graduate  school? 
(If  you  had  a  single  major,  circle  only  one  in  the  appropriate  column;  if 
you  had  two  majors,  circle  two.) 


(Circle  at  least  one  number  in  each  column) 


;  Undergraduate 

Graduate 

I  did  not  go  to  this  kind  of  school 

01 

01 

02 

02 

Biological  Science   

03 

03 

Business -Commerce  .   .   .   .   ^   ,   ,   »       •   .  * 

04 

04 

05 

05 

06 

06 

English  or  Journalism   

07 

07 

Foreign  Language   

08 

08 

Home  Economics  ....... 

09 

09 

Industrial  Arts   

10 

10 

11 

11 

12 

12 

13 

13 

Physical  Education   

14 

14 

15  1 

15 

16 

16 

17 

17 

Guidance  or  Counseling   

18 

18 

Vocational  or  Technical  Education  ....... 

19 

19 

Special  Education   

20 

20 

21 

21 

Other  (spncify:  Undergraduate 

22 

22 

Graduate 

23 

23 

10.    Are  you  currently  enrolled  in  a  degree  program? 

(Circle  one) 

Yes  1 

No  2 


11a.  Have  you  ever  attended  any  training  institutes  or  comparable  programs  that 
offer  special  training  or  teaching  in  counseling  "disadvantaged"  students? 
(Do  not  include  annual  meetings  of  professional  associations  or  national  or 
regional  meetings  of  Upward  Bound  project  staff,  etc.) 


(Circle  one) 


No  1 

Yes,  one  2 

Yes,  two  or  more  3 


b.  Since  becoming  an  Upward  Bound  counselor,  have  you  attended  any 

training  institutes  or  comparable  programs  that  offer  special  training 
in  teaching,  counseling,  or  program  administration  for  ^^disadvantaged" 
students?     (Do  not  include  annual  meetings  of  professional  associations 
or  national  or  regional  meetings  uf  Upward  Bound  project  staff,  etc.) 

(Circle  one) 

No  1 

Yes,  one     -  ,   .   .   .  2 

Yes,  two  or  more  '  ^ 


12.    Row  many  college  courses  (semester  equivalent)  specifically  related  to  each 
of  the  following  kinds  of  counseling  have  you  had? 

(Circle  one  number  on  each  line) 

Four 
or 

None    One    Two    Three  More 

Educational   .   .  0  .   .  J    .   .  2  .   .  3  .    .  A 

Minority  group  0..1.,-:..3..A 

"     Personal  0  .   .  1  .   .  2  .   .  3  .   .  4 

Vocational  0      .  1  .   .  2  .   .  3  .   .  4 

Other  (specify:  J  ..0..1..2..3..A 
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13.     In  college  or  elsewhere  (such  as  inservice  training),  how  many  hours  of 

supervised  practice  in  each  of  the  following  kinds  of  counseling  have  you 
had? 

(Circle  one  number  on  each  line) 

Hone    1-5  6-10    11-20    Over  20 

Educational    ..0..1..2.,3..4 

Minority  group      0..1..2..3..4 

Personal    0..1..2..3..4 

Vocational    0..1..2.,3..4 

ether  (specify:    )  .0..1..2..3..4 


14.    As  of  the  end  of  this  school  year,  what  will  be  your  total  number  of  years 
of  counseling  experience  in  full-time  and  pi  ^t-time  positions? 

(Circle  one  number  in  e&ch  column) 


None  ....... 

Less  than  one  year 
1  to  2  years  .  .  , 
3  to  4  years  .  .  . 
5  to  9  years  .  .  . 
10  to  14  years  .  . 
15  to  19  years  . 
20  to  29  years  .  . 
30  or  more  years 


Full-time 

Part-time 

0 

0 

1 

1 

2 

2 

3 

3 

4  . 

4 

5 

5 

6 

6 

7 

-7 
/ 

8 

8 

15a.  In  how  many  summer  programs  and  how  many  c.cademic  year  programs  of  Upward 
Bound  have  you  been  employed  by  Upward  Bound? 

(Circle  one  number  in  each  column) 


None  

One  ,  

Two  

Three   

Four  ...   

Five  or  more   

272 
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Summers 

Academe,  c  Years 

0 

0 

1 

1 

2 

2 

3 

3 

4 

4 

5 

5 

FRir 


15b-  In  what  month  and  year  did  you  begin  working  (in  any  staff  position) 
for  any  Upward  Bound  program?  Please  make  your  best  estimate  if  you 
can't  remember.     (Circle  one  number  on  each  line) 

Jan.     Feb.    Mar.     Apr.     May      June    July    Aug.     Sept.  Oct.  Nov.  Dec. 

Month      123456789  10  11  12 

1968  or 

Earlier    1969    1970    1971  1972  1973  1974 


Year 


16, 


How  many  years  had  you  spent  counseling  mirxority  group  and/or  "disadvantaged" 
students  prior  to  your  work  with  Upward  Bound? 

(Circle  one) 

Less  than  a  year   i 

1  to  2  years     2 

3  to  4  years    

5  years  or  more   ^ 


17.     How  much  of  the  time  were  you  employed  by  this  Upward  Bound  program  during 
the  1973  summer  program  and  during  che  1973-74  academic  year? 

(Circle  one  number  in  each  column) 


Not  employed  by  Upward  Bound  during  this 
period   


Full-time   

Between  30  and  40  hours  per  week 
Between  20  and  .30  hours  per  week 
Between  10  and  20  hours  per  week 
Less  than  10  hours  per  week  .   .  . 


1973  Summer 

1973-74  Academic 

Program 

Year  Program 

1 

1 

2 

2 

3 

3 

4 

4 

5 

5 

6 

6 

18.     If  you  are  not  currently  employed  full-time  with  Upward  Bound,  please  indicate 
the  nature  of  your  other  employment. 


(Circle  one) 

No  employment  outside  of  Upward  Bound    i 

Employed  in  helping  profession  (e.g.,  counselor,  social  worker, 

psychologist,  etc.)   2 

Employed  in  field  other  than  helping  profession  (please  specify: 

 ,  )  3 


8 
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Listed  below  are  examples  of  mandated  objectives  of  the  Upward  Bound 

1)  To  reduce  secondary  education  dropout  rate  of  the  target  population. 

2)  To  increase  enrollment  rates  of  the  target  population  in  pos ^secondary 
educational  institutions . 

3)  To  generate  the  skills  and  motivation  necessary  for  success  in  post- 
secondary  educational  institutions. 

yo^^  project  has  other  objectives  in  addition  to  mandated  ones, 
please  list  these  other  objectives  below  in  order  of  importance  (starting 
with  the  most  important  and  proceeding  to  the  least  important). 

1) 


2) 


3) 


4) 
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Please  rank  order  the  following  functions  in  terms  cf  their  relative 
emphasis  in  your  Upward  Bound  project  during  the  1973  summer  and  1973-74 
academic  year  programs.    Place  a  '*1"  by  the  activity  given  most  emphasis, 
a  "2"  by  the  second  most  emphasized,  etc.     If  a  function  is  not  performed, 
enter  '*0".     If  you  add  other  functions  to  those  listed,  please  rank  them 
along  with  those  listed.     (If  you  did  not  participate  in  either  session, 
check  "Not  applicable"  in  the  appropriate  column.) 

1973  1973--74 

Summer  Program  Academic  Year 

Not  applicable 

Tutoring/remedial  instruction 


Counseling 


Liaison  work  with  school  and  community 
representatives 


Medical/dental  health  services  or 
referrals 


Cultural  enrichment  activities 

Social  activities  (other  than  cultural 
enrichment  activities) 

Parental  involvement 

Others,  specify: 


Using  the  list  below,  rank  in  order  the  three  most  important  aspects  of  your 
background  affecting  your  functioning  as  an  Upward  Bound  counselor  at  this 
project.     (Place  a  "1"  beside  the  most  important  aspect,  a  "2"  beside  the 
second  most  important,  and  a  "3"  beside  the  third  most  important  aspect.) 

Rank 

Same  ethnic/racial  or  linguistic  background  as  students  .... 

Same  socio-economic  background  as  students   

Specialized  training      ... 

Previous  work  experience  *   .   .    .  . 

Others,  specify: 


75 
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2a.  Have  you  received  any  inservice  training  during  your  employment  with  this 
Upward  Bound  project? 

(Circle  one) 

N°  1->(SKIP  TO  Q23) 

 2-^  (CONTINUE  WITH  Q22b) 

b.  Please  estimate  the  total  number  of  hours  of  inservice  training  you  have  ever 
received  at  this  Upward  Bound  project  in  each  of  the  following  areas.  Write 
none    if  no  inservice  training  was  received  in  an  area. 

Number  of  Hours 

Instructional  methods   

Curriculum  development   

English  as  a  second  language   

Bilingual  education  methods   

Dropout  prevention   

Diagnosis  of  student  problems   

Use  of  equipment  or  materials   

Test  interpretation   

Career  education  counseling   

Individual  counseling  (personal/social)   

Group  counseling   

Crises  intervention   

Vocational  counseling    ,   

Educational  counseling   

Counseling  minority  group  members   

Other  (specify:  ^ 
Other  (specify:  ) 
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23.     Listed  below  are  a  number  of  activities  that  may  (or  may  not)  be  performed 
by  a  counselor  in  an  Upward  Bound  program.     Under  **1973  Summer  Program" 
please  estimate  the  percent  of  your  total  working  time  actually  spent  in 
each  of  those  areas  during  tlie  1973  summer  program  (first  column)  and 
ef:  'imate  the  percent  c-f  time  that  you  think  you  should  ideally  spend  on 
those  functions  (second  column) .     Each  column  should  total  100%, 

Under  the  "1973-74  Academic  Year*\  please  make  the  same  types  of  estimates 
for  the  current  academic  year.     (If  you  did  not  participate  in  either 
session,  check  "Not  applicable"  in  the  appropriate  column.) 


1973  Summer  Program    1973-74  Academic  Year 

%  Time  %  Tirae  %  Time        %  Time 

Actually        Ideally        Actually  Ideally 
)pent  Spend  Spent  Spend 

Not  applicable   

Individual  counseling     

Group  counseling  sessions  with 
students   

Conferences  with  parents     .   .  .     

Conferences  with  teachers  and 

other  project  staff     .   •  .   

Conference  with  sending  high 

school  staff     

Orientation  of  students/staff  .     

Teaching/Tutoring   

Supervising  tutors /counselors  . 

Community  and/or  agency  liaison 

Writing  (reports,  case  studies, 

etc.)          

Record  keeping  and  clerical 

work   .     

Others,  please  specify: 


TOTAL   100%  100%  100%  100% 


12 
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24.    About  what  percentage  of  your  time  with  Upward  Bound  students  is  spent 

dealing  with  each  of  the  following?  Entries  should  total  100%.  (If  you 
did  not  participate  in  the  sunnner  or  academic  year  Upward  Bound  program, 
check  "Not  applicable"  in  the  appropriate  column.) 


Not  applicable  ....   

Career  or  vocational  guidance  (NOT  for  cc'.lege-bound 
students),  job  placement,  or  job  i"eferral     .   .  . 

Four-year  college  entrance   

Two-year  college  entrance   

Postsecondary  education  other  than  two  or  four  year 
college   

Personal  and  family  problems   

Social/situationai  problems   

High  school  attendance   

High  school  academi  choices   

High  school  academic  problems     

Financial  concerns   

Others,  specify: 


1973^74 
1973  Academic 
Summer  Year 


TOTAL 


100%  100% 
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How  many  different  Upward  Bound  students,  on  the  average,  do  you  counsel 
in  a  week  individually  and  in  groups?  Please  answer  for  the  1973  summer 
program  and  the  1973-74  academic  year. 


(Circle  one  number  in  each  column) 


1973  Summer 

1973-74  Academic  Year 

i  11  a  X  V  X  a  u  a -L -L  y 

In  Groups 

In<f  Ividually 

In  Groups 

Not  applicable     .   .  . 

u 

n 
U 

0 

0 

None  

1 

J 

1 

Some,  but  fewer  than 
10  

2 

2 

4. 

2 

10-19   

3 

3 

3 

3 

20-29   

4 

4 

30-39   

5 

C 

\ 

!  5 

5 

40  49  

b  i 

6 

6 

6 

50  -  59  ......  . 

7  i 

t 

7 

7 

7 

60-69   

8 

8 

8 

8 

70  or  more   

9 

9 

9 

-    -  t 

9 

What  are  the  average  lengths  of  your  individual  and  group  counseling  sessions 
for  Upward  Bound  students  during  the  1973  summer  and  1973-74  academic  year? 

(Circle  one  number  in  each  column) 


1973  SumiTier 

1973-74  Academic  Year 

Individually 

In  Groups 

Individually 

In  Groups 

Not  applicable     .   .  . 

0 

0 

0 

0 

15  minutes  or  less 

1 

1 

1 

16  to  30  minutes     .  . 

2 

2 

2 

2 

31  to  45  minutes     .  . 

3 

3 

3 

3 

More  than  45  minutes 

4 

4 

4 

4 

2  7  9 
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What  is  the  average  number  of  counseling  sessions  held  with  a  given  Upward 
Bound  student  by  you  during  the  1973  summer  and  1973-74  academic  year? 

(Circle  one  number  in  each  column) 


1973  Summer 

1973-74  Academic  Year 

0 

0 

1 

1 

2 

2 

3  . 

3 

Four  

4 

4 

5 

5 

Six  

6 

6 

Seven  .  .   

7 

7 

8 

8 
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To  what  extent  do  you  feel  that  the  following  changes  or  additional  services 
need  to  be  provided  by  your  Upward  Bound  project  in  order  to  effectively 
meet  the  needs  of  the  students?     Unless  otherwise  specifically  stated,  each 
statement  refers  to  a  change  or  added  service  that  needs  to  be  provided  by 
the  project. 


(Circle  one  number  on  each  line) 
Needed  to  a: 


Not 

Small 

Moderate 

Great 

Needed 

Extent 

Extent 

Extent 

.   1   .  . 

.   .  3  .  . 

.    .  4 

1 

0 

■5 

A 

Aririitinriril    education  a  1    t  n  "FnrTpfl  nn 

]_ 

9 

A 

Additinnal    voratinnpil    i  TTFnrma nn 

I 

■> 

A 

Npw   techniQUGs   "Fdt"  acjcpccincT 

educational  needs  and  performance 

.   1   .  . 

.   .  2  . 

.     3     .  . 

.   .  4 

Different  academic  requirements  for  high 

.  1  ,  . 

.   .  2  . 

Non- traditional  instructional 

1 

o 

/, 

Courses  on  heritage  of  minoritv  groups 

.   1   .  . 

.   .  2  . 

.   .  3  .  . 

.   .  4 

.  1   .  . 

.   .  2  . 

.   .  3  .  . 

.    .  4 

.  1 . . 

.   .  2  . 

Others,  specify: 

.  1 

.   .  2  . 

.  .  3  .  . 

.    .  4 

.   .  2  . 

.   .  3  .  . 

4 

.  1  .  .! 

.   .  2  . 

.   .  3  .  . 

.  ,.  4 
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29. 


ERIC 


Never    Some times  Often 


1 
1 
1 


1 
1 
1 


1 
1 

1 
1 
1 


Listed  below  are  some  potential  sources  of  student  financial  aid  for  post- 
secondary  education.     Do  your  Upward  Bound  students  apply  for  this  aid? 
(Answer  this  question  by  circling  a  number  on  each  line  to  the  LEFT  of  the 
list.)     If  they  do  apply,  do  they  obtain  the  aid?     (Answer  this  question'  by 
circling  a  number  on  each  line  to  the  RIGHT  of  the  list.)     DO  NOT  circle  a 
response  on  the  right  if  ''never"  for  that  same  item  was  circled  on  the  left. 

 STUDENTS  APPLY:  STUDENTS  OBTAIN: 

Never      Sometimes  Often 

College  or  university  scho- 
.  3  .       larship  or  loan  I-..   .2.  ..3 

State  or  local  scholarship 
,  3  .      or  loan  program  i....2,.,3 

Scholarship  from  a  private 
,  3  .      organization  or  company  *.-.l.-,,2.,.3 

Veterans  Administration 
direct  benefits  (GI  Bill 
3  .       compensation  or  pension)     .   -   .  1  -   .   •   ,  2  .   ,    .  3 

3  .      ROTC  Scholarship  Programs  •..1...,2...3 

3  .      College  Work-Study  Program  ..1....2...3 

Social  Security  benefits  for 
students  age  18  to  22  (for 
children  of  retired,  disabled, 
3  .       or  deceased  parents)  1  •   .    .    •  2  . 

National  Defense  (Direct) 
3  •      Student  Loan  Program  1  •   .    .   .  2  . 

Federal  Guaranteed  Student 
3  .      Loan  Program  1  .   •   .   •  2 

Basic  Educational  Opportunity 
3  .      Grant  Program   1  ....  2  . 

Supplementary  Educational 
3  .      Opportunity  Grant  Program  ^  .    .  1  ..  .    .   •   2  •   .   .  3 

Health  Professions  Student 
3  .      Loan  Program    1....2...3 

Health  Professions  Scholar- 
3  .       s'nip  Program  1....2..  3 

3  .      Nursing  Student  Loan  Program    .  1  ....  2  ...  3 

3  .      Nursing  Scholarship  Program  ..i....2,..3 

Law  Enforcement  Education 
3  .      Program    1....2..  3 

Veterans  Administration  War 
Orphans  c  '  Survivors  Education 
3  .      Benefit*^  Pi  -.'fyram  1  ....  2  . 

Divisiu.'.  -  j  Vocational 
3  .      Rehebii;.^cion  Program    ....  1  ....  2  . 

Bureau  of  Indian  Affairs 
3  .       Grant  Program  1  ....  2  . 

3  .      Tribal  Scholarships  or  Loans     .  1  ....  2 

National  Scholarship  Service 
3  .      and  Fund  for  Negro  Students  ..  1  ....  2  ...  3 

3  .      Other:   ..2.  ..3 


2 
2 
2 


2 
2 
2 


2 

2 

2 
2 

2 
2 
2 


3 

3 

3 
3 


Other: 
17 
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Within  your  philosophy  of  education,  how  do  you  rate  the  following  goals? 


Please  read  all  the  "following  items  and  choose  the  2  goals  you  consider  to 
be  ''Most  Important."    Write  the  letters  for  these  goals  in  the  ''Most 
Important"  col^unn  helow.     List  the  letters  o& the  other  items  ±xi  the  columns 
of    -  ir  choice.     The  two  goals  you  enter  as  "Least  Important"  are  relatlv^e 
tc  •       rest;   they  can  still  be  goals  that  you  feel  are  worthwhile. 

a.  Helping  the  student  feel  important  as  a  person. 

b.  Helping  the  student  learn  to  effectively  make  choices  when  offered  a 


variety  of 

c . 

Developing 

d. 

Developing 

e . 

Increasing 

f . 

Developing 

8- 

Giving  the 

success  in 

h. 

Developing 

English  speaking  backgrounds. 

i.       Developing  the  student's  sense  of  pride  for  his  particular  e^thnic 
group. 

j.       Involving  parents  in  their  child's  learning  activities. 

k.      Developing  the  student's  ability  to  work  cooperatively  with  others. 

1.      Developing  the  student's  respect  for  other  people. 

m.       Increasing  the  student's  effectiveness  in  dealing  with  authority 
figures . 

n.       Improving  study  habits. 


Most  More  Less  Least 

Important  Important  Import ant  Important  Important 


283 

18 


31.    Which  phrase  best  descr-'bes  your  project  director's  support  of  your  work? 

(Circle  one) 


Very  unsupportive  .   .  .  v  *  ;    ,  1 

Unsupporti-^^e  2 

Indifferent    3 

Supportive    4 

Very  supportive  5 


32.     Generally  speaking,  how  would  you  rate  the  relationships  between  the 
following  groups  in  your  Upward  Bound  project? 

(Circle  one  numbei        each  line) 


very  very 
poor       poor        fair        good  good 
Students  and  other  students    1...2...3,.,A...5 

Students  and  staff    l..,2...3...,A..,5 

Students  and  project  director    1...2...3...A..,5 

Staff  and  project  director    1..-2^..3...A...5 

Staff  and  other  staff  1             2  ...  3  ...  A  ...  5 


33a.  Please  rate  the  degree  of  cooperation  you  have  had  from  high  schools  and 

postsecondary  institutions  in  performing  your  functions  as  an  Upward  Bound 
counselor . 

(Circle  one  number  on  each  line) 

doesn' t 

poor      fair      good      excellent  apply 


High  schools    1..2...3....A....5 

Proprietary  schools    1-.2...3....A....5 

Public  2-year  institutions    1-^2. ..3. ...A, ...5 

Private  2-year  institutions   1..2...3....A....5 

Public  4-year  universities  or 

colleges   1  ..  2  ...  3  ....  4  ....  5 

Private  4-year  universities  or 

colleges   1         2  ...  3  ....  4  ....  5 


EKLC 
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33b.   If  you  feel  that  the  degree  of  cooperation  from  any  of  the  typsc  of 

schools  in  Q.  33a  is  inadequate,  please  list  the  major  areas  in  which 
cooperation  should  be  improved. 


34.     How  would  you  rate  the  Upward  Boiind  students  in  your  project  along  each 
of  the  following  dimension^?  ^ 

(Circle  one  number  on  each  line) 

Don' t 

Poor    Fair    Average    Good    Excellent  know 


General  academic  ability  ....1..2-..3..A....5...6 
Motivation  or  desire  to  learn  ..1.. 2. ..3. .4. ...5. ..6 

Atte:  tion  spar  ....1..  2.    ..3.    .4.    ...5.  ..6 

Creativity    :...1..2...3..4....5...6 

Responsibility   •   .  1  .   .  2  .   .   .  3  .   .  4  .   .   .   .  5  .    .   .  6 

Self  Concept   1..2...3..4....5...6 

Independence  1.    .2.    ..3.   .4.    ...5.  ..6 

Peer  Relations  1.    .2.   ..3.    .4.   ...5.  ..6 

Non-peer  Relations  1..  2.    ,.3.    .4.    ...5.  ..6 

Attitude  toward  school    1..2...3       -4. ...5. ..6 

Attitude  toward  authority  ....  1   ..  2  ...    •  4  ....  5  ...  6 

Attitude  toward  life  1..  2.   ..3.   .4.   ...5.  ..6 
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What  sources  do  you  use  to  assess  the  strengths,  weaknesses,  ana  potential 
or  students  in  your  project? 

(Circle  one  number  on  each  line) 
  USED: 


Not 
Used 


High  school  grades     ,   ,   1 

Teacher  evaluations    1 

Counselor  evaluations   1 

Evaluations  of  knowledgeable  ethers  .   .  . 

Standardized  achieveiaent  tests   i 

Non -standardized  achievement  tests     ...  1 

Acadeinic  aptitude  test(s)  (specify 
test  names) : 


To  a. 
Small 
Extent 


To  a 

Moderate 
Extent 


2 
2 


2 
2 
2 


3 
3 
3 
3 
3 


To  a 

Great 

Extent 


.  4 

•  4 

•  4 
.  4 
.  4 
.  4 


a. 

.   .  1  . 

.   •  2  . 

.  3  .   .   .  . 

b. 

c . 

Interest  inventories 

Vocational  aptitude  tests 

Student  self  evaluations     •   .   .  . 

Others,  specify: 

a. 

b. 

c. 

4 

4 

4 
4 
4 
4 

4 

4 
4 


THA^TK  YOU  FOR  YOUR  COOPERATION. 

'"LEASE  RETURN  YOUR  COMPLETED  QUESTIONNAIRE  IN  THE 
ADDRESSED  AND  POSTAGE-PAID  ENVELOPE  PROVIDED. 

IF  YOUR  ADDRESSED  ENVELOPE  HAS  BEEN  MISPLACED, 
PLEASE  SEND  YOUR  COMPLETED  QUESTIONNAIRE  TO: 

Research  Triangle  Institute 
Post  Office  Box  12194 

Research  Triangle  Park,  •Jorth  Carolina  27709 
Attention:    Mr.  Mllas  Kivkpa trick 
(22U-889-6) 
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D-15:     Upward  Bound  Project  Instructor  Questionnaire 
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RESEARCH    TRIANGLE  INSTITUTE 

POST      OFFICE       SOX  12194 

r?~5EARCH      7RIANC?_E       =»ARK.       NORTH      CAROUINA  27709 


:=.r.T£S    FOR    ECwCATSONA:-    =iS  =  £:Ai^Cr«    ANC!  EVA..UAT1GN 


Daar  Upward  Bound  Staff  Member: 

This  questionnaire  is  a  part  of  a  nationwide  study  of  the  Upward  Bound 
program  being  conducted  by  the  Research  Triangle  Institute  of  Forth 
Caroii'^a,  imder  contract  to  the  Ue  S.  Office  of  Education.    We  hope 
that  you  are  faadliai*  with  this  study  through  our  previous  coinniunications 
with  your  project. 

Questionnaires  are  being  sent  to  the  project  directors  and  a  sample  of 
the  counselors  and  teachers  of  the  sample  of  projects  randomly  selected 
for  the  study.    The  purpose  of  the  questionnaire  is  to  find  out  what  the 
staff  members  as  a  group  are  like,  some  of  their  opinions their  functions 
and  their  recommendations  for  Upward  Bound. 

Your  answers  wi.ll  be  held  in  strictest  confidence.    Your  answers  will 
never  be  identified  w^th  you  or  your  project  in  any  vay*  and  no  one  from 
Upward  Bound  or  the  U.  S.  Office  cf  Education  will  ever  see  your  answers. 
The  only  identifying  information  on  the  questionnaire  will  be  a  code 
number.    The  code  number  will  be  put  on  the  computer  data  tapes  and  will 
allow  the  research  staft"  to  put  together  (by  computer)  the  answers  of 
various  staff  members  and  students  belonging  to  the  same  project.  The 
only  key  to  the  code  numbers  wi.ll  be  kept  in  locked  storage  by  RTI  and 
will  not  be  accessible  to  anyone  except  to  the  research  staff  for  research 
requirements  only. 

Reports  of  the  stud7  will  never  identify  any  individual  project  or  person 
nor  will  it  provide  any  data  that  would  allow  tha  identity  of  any  indivi- 
dua,l  project  or  person  to  be  inferred.    The  report  will  describe*  groups 
of  students,  or  groups  of  staff  members,  or  groups  of  projects — for  exampl 
projects  with  primarily  urban  students,  or  projects  whose  students  are 
primarily  blac. 

I^vhen  you  have  completed  the  questionnaire,  please  return  it  to  ^^  in  the 
enclosed  addressed  and  postage-paid  envelope. 

We  believe  that  this  study  will  document  the  r^ays  in  which  Upward  Bound  is 
helping  students,  and  will  suggest  ways  in  which  it  may  better  serve  them. 
We  thank  you  very  much  for  participatix?g  in  the  study. 
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JNP::s 

(919)       549-8311  fROM  RAl_eiGH,  OCR-!  AM  ANO  GrlAPEl-  Hll_l_ 


Sincerely, 


John  N.  Pyecfta 
Project  Director 
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UPWARD  BOUND  INSTRUCTOR'S  QUESTIONNAIRE 


1.       How  old  were  you  on  your  last  birthday? 


(Circle  one) 

25  or  younger  1 

26  to  35  2 

36  to  45  3 

46  to  55  4 

56  to  65  5 

66  or  older  .6 

2m      What  is  your  sex?  ^ 

(Circle  one) 

Male  1 

Female    2 

3.      How  do  you  describe  yourself? 

(Circle  one) 

Black  or  Afro-American  or  Negro  1 

Native  American  or  American  Indian  ,  2 

Oriental  or  Asian -American  3 

Spanish-Speaking  Origins 

Mexican-American  or  Chicano    4 

Puerto  Rican    5 

Other  Spanish-Speaking  Origins   (specify:   ).  6 

White  or  Caucasian  7 

None  of  Above     (specify  )   ....  8 
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Ua.     \^at  languages  other  than  English  do  you  speak  fluently? 

(Circle  one) 

None  1  >    (SKIP  TO  Q.  5) 

American  Indian  language (s)  

I 

Chinese  3  I 

1 

Japanese  4  V  (CONTINUE  WITH  Q.  4b) 

Spanish  5  \ 

Other(s)   (specify:  )     •    •  ^  i 

Do  you  use  this  (these)  language (s)  in  teaching  Upward  Bound  students? 

(Circle  one) 

Yes  1 

Nc  2 


5.      In  what  type  of  community  have  you  spent  most  of  your  life  through 
high  school  and  since  high  school?     (Give  your  best  estimate  if 
you  are  not  sure.) 

(Circle  one  in  each  column) 


In  a  reservation  

In  a  rural  or  farming  community  .  -  - 
In  a  small  city  or  to\<m  of  fewer  than 

50,000  people  -  not  a  suburb  .  .  . 
In  a  medium-sized  cr'.ty  (50,000  - 

100,000  people)   

In  a  suburb  of  a  medium-sized  city 
In  a  large  city  (100,000  -  500,000 

people)   

In  a  suburb  of  a  large  city   

In  a  very  large  city  (over  500,000 

people)   

In  a  suburb  of  a  very  large  city     .  . 


Through 
High  School 


4 
5 

6 
7 

8 
9 


Since 
High  School 


1 
2 


4 
5 

6 
7 

8 
9 
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6. 


\n\at  was  the  highest  educational  level  each  of  your  parents 
(or  guardians)  completed?  If  you  are  not  sure,  please  give 
your  best  guess. 


(Circle  one  number  in  each  column) 


Father  or 

Mother  or--- 

male  guardian 

female  euarHiAn 

iNu  j.urmcij.  scnooimg  or  some  grade  school 

onl V  • 

1 

1 

Finished  grade  school   

2 

2 

ljjjiuc  iiigii  v.seconaary^  scnooJ.  ... 

3 

3 

j.xn±snea  nign  school  or  equivalent  .... 

4 

4 

Business  or  trade  school  .... 

5 

5 

Some  college   

6 

6 

Finished  college  (four  years).  . 

7 

7 

Attended  graduate  or  professional  school 

(for  example,  law  or  medical  school), 

but  did  not  attain  a  graduate  or 

professional  degree  .... 

8 

8 

Obtained  a  graduate  or  professional 

degree  (for  example,  iM.A.,  Ph.D., 

or  M.D.)  ........ 

9 

9 

9  ()  9 

t-u  O 
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7. 


What  kind  of  work  did  your  parents  (or  guardiaiis)  usually  do  when 
you  were  growing  up?     If  you  do  not  find  their  exact  jobs  listed 
circle  the  numbers  of  the  categories  that  are  closest  to  their  work. 


(Circle  one.  number  in  each  coluam) 


LABORER  OR  SERVICE  WORKER:     such  as 
factory  or  farm  worker,  bus  driver, 
taxi  driver,   truck  driver,  mine 
worker,   construction  worker,  waiter 
or  waitress,  gas  station  attendant, 
gardener,   cook,  maid,  custodian, 
guard,   fireman,  policeioan, 
seamstress,  beautician,  barber, 
practical  nurse   

CRAFTSMAN  OR  FOREMAN:     such  as 
carpenter ,  mechanic ,  plumber , 
electrician,  baker,  mason,  tile 
setter,  painter,  television 
repairman,  machinist   

OFFICE  OR  SALES:     such  as  farm 
owner,  business  owner,  store  or 
office  manager,  banker,  government 
official,  administrator   

MANAGER  OR  OTOER:     such  as  farm 
owner,  business  owner,  store  or 
office  manager,  banker,  government 
official,  administrator    , 

PROFESSIONAL  OR  TECHNICAL:     such  as 
teacher,  doctor,  engineer,  lawyer, 
social  worker,  accountant,  musician, 
engineering,   science  and  health 
technician,  dentist,  registered  nurse, 
librarian,  artist,  actor,  writer.    .   .  , 

HOMEMAKER  OR  HOUSEI^IFE  full  time.    .    .    .  , 

I  don ' t  know   


Father  or  1 

Mother  or 

male  guardian 

female  guardian 

1 
i 

1 

1 

2 

2 

3 

3 

» 

^ 

i  5 

5 

i  6 

6 

1  ' 

1  

7 

What  college  degrees  do  you  hold?     Do  not  report  honorary  degrees. 

(Circle  all  that  apply) 

No  college  degree   1 

A  degree  or  diploma  based  on  less  than  4  years'  work     ....  2 

A  bachelor's  degree      ....  3 

A  master's  degree    4 

A  professional  or  specialist  diploma  (sixth  year)    5 

A  doctor's  degree    6 

2934 


9.      \Jhat  were  your  major  fields  of  study  in  undergraduate  and  graduate 
school?     (If  you  had  a  single  major,  circle  only  one  in  the 
appropriate  column;   if  you  had  two  majors,  circle  two.) 


(Circle  at  least 
in  each  column) 

one  number 

Undergraduate 

Graduate 

I  did  not  go  to  this  kind  of  school  .... 

01 

01 

02 

02 

Biological  Science   

03 

03 

Business  -  Commerce   

04 

04 

Elementary  Education    .   

05 

05 

06 

06 

English  or  Journalism   

07 

07 

08 

-  08 

09 

09 

10 

10 

11 

11 

12 

12 

13 

13 

14 

14 

15 

15 

16 

16 

17 

17 

18 

18 

Vocational  or  Technical  Education   

19 

19 

20 

20 

21 

21 

Other  (Specify:  Undergraduate 

22 

22 

Graduate  ) 

23 

23 

- — ■  
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10. 


Are  you  currently  enrolled  in  a  degree  program? 


(Circle  one) 


Yes 
No 


11.  Have  you  ever  attended  any  training  institutes  or  comparable  programs 
that  offer  special  training  in  teaching  or  counseling  "disadvantaged" 
student55?   (Do  not  include  annual  meetings  of  professional  associations 
or  national  or  regional  meetings  of  Upward  Bound  project  staff,  etc.) 

(Circle  one) 

No  1 

Yes,  one  2 

Yes,   two  or  more  3  • 

12.  I^That  type  of  state  teaching  certification  do  you  have? 

(Circle  one) 

Noncertified    1 

Temporary,  provisional,  or  emergency  certification  ....  2 
Regular  certification  but  less  than  the  highest 

certification  in  this  state    3 

The  highest  certification  offered  in  this  state 

(normally  life,  permanent,  or  long-term)    4 


13.     As  of  the  end  of  this  school  year,  x^hat  will  be  your  total  number  of 
years  of  teaching  experience  in  full-Lime  and  part-time  positions? 

(Circle  one  number  in  each  column) 


None  

Less  than  one  year  ...... 

1  to  2  years   

3  to  4  years   

5  to  9  years   - 

10  to  14  years   

15  to  19  years   

20  to  29  years   

30  or  more  years   
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Full-time 


1 
2 
3 
4 
5 
6 
7 
8 
9 


Part-time 


1 
?. 
3 
4 
5 
6 
7 
8 
9 


.  In  how  many  summer  programs  and  academic  year  programs  of  Upward 
Bound  have  you  been  einplo3^ed  by  Upward  Bound? 

(Circle  one  number  in  each  column) 


Summers 

Acadenjic  Years 

0 

0 

1 

2 

2 

3 

3 

4 

4 

5 

5 

In  what  month  and  year  did  you  begin  working  (in  any  staff  position)  for  any 
Upward  Bound  program?    Please  make  your  best  estimate  if  you  can*t  remember. 

(Circle  one  number  on  each  line) 

Jan.     Feb.    Mar.    Apr.    May    June  July  Aug.  Sept.  Oct.     Nov.  Dec. 

Month  .  1  .   .  2  .   .  3  .   .  4  .   .  5  .   .  6  .  .  7  .  .  8  .  .  9  .  .  10  .   .11.  .  12 

1968  or 

Earlier  1969  1970  1971  1972    1973  1974 

Year  1.  .2.  .3.  .4.  .5.   .6.  .7 


How  many  years  had  you  spent  teaching  minority  group  and/or 
"disadvantaged"  students  prior  to  your  work  with  Upward  Bound? 

(Circle  one) 

Less  than  a  year  1 

1  to  2  years  2 

3  to  4  years  3 

5  years  or  more  4 


How  much  of  the  time  were  you  employed  by  this  Upward  Bound  program 
during  the  1973  summer  program  and  during  the  1973-74  academic  year?  ' 

(Circle  one  number  in  each  column) 


Not  employed  with  Upward  Bound 

during  this  period   

Full  time  

Between  30  and  40  hours  per  week  . 
Between  20  and  30  hours  per  week  .  . 
Between  10  and  20  hours  per  week  .  . 
Less  than  10  hours  per  week    .   .   .  . 


1973 

1973-74  Academic 

Summer  Program 

Year  Program 

1 

1 

2 

2 

3 

3 

4 

4 

5 

5 

6 

^  1 

6 

\ 

17.     If  you  are  not  currently  employed  full-time  with  Upward  Bound,  please 


indicate  the  nature  of  your  other  employtnent . 

(Circle  one) 

No  employment  outside  of  Upward  Bouuq    1 

Teaching,  elementary  school  2 

Teaching,  secondary  school    3 

Teaching,  vocational/technical  school    k 

Teaching,  college  or  university      5 

Teaching,  other  (specify:   )  6 

Employed  in  field  other  than  teaching  profession, 

(specify   )   ...  7 


18.     Are  you  a  faculty  member  at  the  institution  hosting  this  Upward 
Bound  project? 

(Circle  one) 

Yes  1 

No  2 

Not  applicable  3 

19a.     Do  you  expect  to  teach  in  this  Upward  Bound  project  this  summer  (197A)? 

(Circle  one) 


Yes  1-;^(SKIP  TO  Q.  20a) 

No  2-^ (CONTINUE  WITH  Q.  19b) 


b.     Please  state  the  reason (s)  why  you  do  not  expect  to  teach  in  this 
project  this  summer  (1974). 
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20a,     In  which  of  the  following  subject  areas  do  you  have  instructional 
responsibility  in  this  Upward  Bound  Project? 

(Circle  all  that  apply) 

Physical  education    1 

Cultural  enrichment  including  the  creative  arts    2 


English    3 

Language  other  than  English  (specify:  ^  )   .  4 

Mathematics    ^ 

Receding  ^ 

Physical  Science    7 

Soci-il  science  or  social  studios  8 

Medical/health  9 

Agriculture  10 

Industrial  aVts  11 

Home  economics  12 

Business  administration  13 

Other  (specify: 


).   .    .  .14 


b.     How  many  classes  do  you  teach  in  these  subjects  during  the  1973 
summer  program  and  in  the  1973--7A  academic  year  program  of 
Upward  Bound? 

(Circle  one  number  in  each  column) 


1^73 

1973-74  Academic 

Summer  Program 

Year  Program 

0 

0 

1 

1 

2 

2 

3 

3 

4 

4 

5 

5 
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21.    What  percent  of  the  Upward  Bound  students  you  teach  are  in  each  of 
the  following  grades?     (Percents  should  total  100.) 


PERCENT 

8th  grade  or  below    

9th  grade    — 

10th  grade    

11th  grade      

12th  grade  .  .    

Other     (specify.L-,   )  •   •   •  •  

Total   100% 

22.     Using  the  list  below,  rank  in  order  the  three  most  important  aspects 
of  your  background  affecting  your  functioning  as  an  Upward  Bound 
teacher  at  this  project.     (Place  a  *'l"  beside  the  most^^important 
aspect,  a  "2"  beside  the  second  most  important,  and  a  ''3"  beside  the 
third  most  important  aspect.) 


RANK 


Same  ethnic/racial  or  linguistic  background 

as  students   

San^i  socio-economic  background  as  students     .  . 

Specialized  training   

Previous  work  experience    • 

Other  (specify: 

 .  ^  ) 


23a.     Have  you  received  any  inservice  training  during  your  employment  with 
this  Upward  Bound  project? 

(Circle  one) 

^   1-^(SKIP  TO  Q.  24) 

V   2— XCONTINUE  TO  Q.  23b) 


•i 
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23b, 


Please  estimate  the  total  number  of  hours  of  inservice  training 
you  have  ever  received  at  this  Upward  bound  project  in  each  of 
the  following  areas.     Write  "none"  if  no  inservice  training  was 
received  in  an  area. 

Number  of  Hours 

Instructional  methods   

Curriculum  development   

English  as  a  second  language   

Bilingual  education  methods   

Dropout  prevention   

Diagnosis  of  student  problems   

Use  of  equipment  or  materials   

Test  interpretation   

Career  education  counseling   

Individual  counseling  (personal/social)   

Group  counseling   

Crises  intervention   

Vocational  counseling   

Educational  counseling   

Counseling  minority  group  members   

Others  (specify: 


-0  • 


24.     Listed  below  are  examples  of  mandated  objectives  of  the  Upward  Bound 
Program : 

1)  To  reduce  secondary  education  dropout  rate  of  the  target  population 

2)  To  increase  enrollment  rates  of  the  target  papulation  in  Dostsecondarv 
educational  institutions. 

3)  To  generate  the  skills  and  motivation  necessary  for  success  in  post- 
secondary  educational  institutions. 

If  your  project  has  other  objectives  in  addition  to  mandated  ones 

please  list  these  other  objectives  below  in  order  of  importance  (starting 

with  the  most  important  and  proceeding  to  the  least  important). 

1) 


2)  

- —  ■  —  m. 


3) 


4)  
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25.  Please  rank  order  the  following  functions  in  terms  of  their  relative 
emphasis  in  your  Upward  Bound  project  during  the  summer  and  academic 
year  programs.  Place  a  "1"  by  the  activity  given  most  emphasis,  u  "2" 
by  the  second  most  emphasized,  etc.  If  a  function  is  not  performed, 
enter  '*0.'*  If  you  add  other  functions  to  those  listed,  please  rank 
them  along  with  those  listed.  (If  you  did  not  participate  in  either 
session,  check  "Not  applicable**  in  the  appropriate  column.) 

'3  1973-74 
i  rogram        Academic  Year 

Not  applicable 


Tutoring/ remedial  ins truction 


Counseling 


Liaison  work  with  school  and  community 
representatives 


Medical/dental  health  services  or 
referrals 


Cultural  enrichment  activities 


Social  activities  (other  than  cultural 
enrichment  activities) 


Parental  involvement 


Others  (specify: 


) 
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Listed  below  are  a  number  of  activities  that  may  (or  may  not)  be  performed 
by  a  teacher  in  an  Upward  Bound  program.     Under  "1973  Summer  Program"  please- 
estimate  the  percent  of  your  total  working  time  actually  spent  in  each  of  ' 
those  areas  during  the  1973  summer  program  (first  column)  and  estimate  the 
percent  of  time  that  you  think  you  should  ideally  spend  on  those  functions 
(second  column) ,     Both  columns  should  total  100%. 

Under  ''1973-74  Academic  Year,"  please  make  the  same  types  of  estimates  for 
the  current  academic  year.  (If  you  did  not  participate  in  either  session, 
check  "Not  applicable"  in  the  appropriate  column.) 

1973  Summer  Progr  1"       "  Academic  Year 

%  Time  %  Time  Time  %  Time 

Actually        Ideally      Actually  Ideally 
Spent  Spend  Spent  Spend 

Not  applicable     .   .   .    /  ..^ .    .  . 

Individual  counseling   

Group  counseling  sessions  with 
students  . 

Conferences  with  parents     .    .  . 

Conferences  with  teachers  and 
other  project  staff   

Conference  with  sending  high 

school  staff     

Orientation  of  students/staff  . 

Teaching/ tutoring   

Supervising  tutor /counselors  .   

Community  and/or  agency  liaison 

Writing  (reports,  case  studies, 
etc.)  

Record  keeping  and  clerical 
wo  rk  

Others  (specify: 


TOTAL  100%  100%  100%  100% 
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How  important  is  each  of  the  following  factors  in  planning  your  instructional 
activities  in  this  Upward  Bound  project? 

(Circle  one  number  on  each  line) 

Of  little        Of  some  Of  great 

importance      importance  importance 

Educational  achievement  level  of 
students  (as  measured  by 

standardized  tests)  1  2  3 

Motivatftidnal  level  of  students  1  2,,,  ,3 

Eth -lid/ cultural  background  of 

students   ,...1  2  3 

High  school  courses  complet  by 

students    ...1...  2  3 

Course  requirements  for  college 

entrance  ^  2  3 

Materials  on  college  entrance 

examinations  1..  2  3 

Language(s)  spoken  by  students  1  2  3 

Results  of  diagnostic  tests 

(e.g.,  reading)  "...1  2  3 

Intelligence  level  of  students 

(IQ's  or  similar  measures)  1  2  3 

Recommendations" from  high  school 

teachers  1,.  2  3 

Others  (specify: 

—    ...  1  2  3 

  ___)     •   •   •  1  2  3 
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To  what  extent  do  you  use  the  following  instructional  practices  or 
techniques  in  this  Upward  Bound  project? 

(Circle  one  number  on  each  line) 
USE  TO  A: 


Don' t 
use 


Lecture    1 

Seminar/ class  discussion    1 

Prograramed  instruction    1 

Open  classroom  1 


Instructional  media  (cassette 
tapes,  T.V, ,  etc.) 


lividualized  instrut_ 


Grouping  students  with  various  levels  of 

ability  or  achievement  for  instruction     .  1 

Team  teaching  1 


A  competitive  grading  system  (A,  B,  C, 

etc.)  1 


A  non-competitive  grading  system  (pass/ 
fail,  etc.)   


Non-graded  classes    1 


small      moderate  great 
extent    extent  extent 


3 
3 


2  ...  3  . 
2  ...  3  . 


4 
4 


3  ....  4 
3  ....  4 


4 
4 


4 
4 
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Wit  \\±n  your  philosophy  of  education,  how  do  you  rate  the  following 
goals? 

Please  read  all  the  following  items  and  choose  the  two  goals  you  consider 
to  be  "Most  Important Write  the  letters  for  these  goals  in  the  "Most 
Important"  column  below.     List  the  letters  of  tb.e  other  items  in  the 
columns  of  your  choice.     The  tvo  goals  you  enter  as  "Least  Important" 
are  relative  to  the  rest;  they  can  still  be  goals  that  you  feel  are 
worthwhile. 

a.  Helping  the  student  feel  important  as  a  person. 

b.  Helping  the  student  learn  to  effectively  make  choices  when  offered 
a  variety  of  alternatives. 

c.  Developing  expectations  of  success  in  le.irning  in  the  student. 

d.  Developing  the  student's  self-control. 

e.  Increasing  the  student  ase  of  control  over  his  environment. 

f.  Developing  enthusiasm  for  learning. 

g.  Giving  the  student  a  solid  grasp  of  fundamental  skills  necessary 
for  success  in  postsecondary  education. 

h.  Developing  language  skills  in  English  for  the  students  from  non- 
English  speaking       .:ker  -.nds. 

i.  Developing  the         ien'^  sense  of  pride  for  his  particular  ethnic 
group. 

j.       Involving  parent      in  _^..:._r  child's  learning  activities. 

k.       Developing  the  stuc  ability  to  work  cooperatively  with  others. 

1.       Developing  the  r i ■    lert '  ^  respect  for  other  people. 

m.       Increasing  the     t:;udent   -  effectiveness  in  dealing  with  authority 
figures. 

n.       Improving  study  i,  ibits 

Most  McH  o  Le^:f;  Least 

Important  Impor    • Important  •  Impor:   n_t  Important 
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How  do  you  rate  the  ivuportance  of  the  things  you  do  in  your  teaching! 

Please  read  all  of  the  following  items  and  choose  the  two  techniques 
you  consider  to  be  ''Most  Important.''    Write  the  letters  for  these 
techniques  in  the  two  spaces  in  the  "Most  Important"  column  below. 
List  the  letters  of  the  other  items  in  the  columns  of  your  choice. 
The  items  you  rate  as  "Least  Important"  are  relative  to  the 
others;   they  still  can  be  techniques  you  consider  worthwhile. 

a.  Presenting  structured  materials  to  small  groups  of  students. 

b.  Using  rewards  to  shape  behavior. 

c.  Preparing  instructional  materials,  divided  into  small  pieces 
and  carefully  sequenced. 

d.  Preparing  a  classroom  environment  for  exploration. 

Encouraging  students  to  explore  materials  and  become  involved 
in  activities. 


e. 


f , 


Encouraging  students  to  make  choices  and  carry  out  plans. 

g.  Answering  students'  questions  and  guiding  them  in  individual 
learning  activities. 

h.  Diagnosing  individual  learning  problems. 

i.  Using  disciplinary  measures  to  discourage  inappropriate  behavior, 
j.       Talking  with  students. 

k.       Encouraging  students  to  concentrate  on  an  individual  learning 
task. 

1.       Giving  students  praise,  affection,  and  a  sense  of  their  own 
worth. 

m.      Working  with  parents. 

n.      Encouraging  groups  of  students  to  work  together. 

o.       Establishing  a  clear  time  structure  and  set  of  routines  for  the  day. 

,  Less  Least 

Important  Important  Important  Important  Important 
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31a.     Does  this  Upward  Bound  project  have  a  component  concerned  with  the 
education  of  students  from  homes  where  the  doaiinant  language  is  not 
English? 

(Circle  one) 

Yes  1 

No  2 

h.     What  percent  of  the  total  time  spent  for  instruction  in  this  project 
is  in  a  language  other  than  English? 

(Circle  one) 

None,  all  instruction  is  in  English  1>(SKIP  TO  Q-  31d) 

I  to  10  percent  2) 

II  to  25  percent  3 

26  to  50  percent  4)(C0NTINUE  TO  Q.  31c) 

51  to  75  percent  5 

76  to  90  percent  6 

91  to  100  percent  7^ 


c.  In  which  language(s)  other  than  English  is  instruction  conducted  in 
this  project? 

(Circle  all  that  apply) 

Spanish    1 

Chinese    2 

Japanese   3 

American  Indian  language (s)    4 

Others     (specify:  ^   )     •   .  5 

d.  Which  of  the  following  statements  best  describes  the  instructional 
activities  of  this  program? 

(Circle  one) 

Only  culture  of  English-speaking  peoples  is  studied  ....  1 

Only  culture  of  .non-English--speaking  peoples  is 

studied    2 

Cultures  of  borh  English-speaking  and  non-English- 
speaking  pec-ples  are  studied   .3 
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32a. 


Do  you  require  outside  assignments  (i,  e.  ,  homework)  as  a  regular 
part  of  your  instructional  program  in  this  Upward  Bound  project? 


33. 


(Circle  one) 

 1— ^CONTINUE  WITH  Q.  32b) 

N°  2-XSKIP  TO  Q.  33) 

How  much  time  are  your  students  in  this  project  typically  expected 
to  spend  outside  of  class  on  assignments  during  the  1973  summer 
program  and  during  the  1973-74  academic  year  program? 

(Circle  one  number  in  es^h 

1973  1973-74 
Summer  Program         Academic  Year 

I  to  5  hours  per  week  1  ,    .    .       .  1 

6  to  10  hours  per  w^eek  2  2 

II  to  15  hours  per  week   3   .    .  3 

16  tc  20  hours  per  week   4  .    .    ,    .  .  4 

21  to  25  hours  per  week   5   5 

More  than  25  hours  per  week   6   6 

Not  applicable  .   .    7  .    ,    .  7 

How  are  students  provided  information,  or  feedback,  relevant  to  their 
academic  performance? 

(Circle  all  that  apply) 

Homework  is  corrected  and  returned  to  studenns    l 

Results  of  teacher-made  tests  are  given  to  students  ...  2 
ResuJ ts  of  standardized  tests  are  given  to  students     ...  3 

An  overall  course  grade  is  assigned    4 

Student- instructor  conferences  are  held    5 

Written  feedback  detailing  students'  strengths  and 

weaknesses  are  provided    5 

Others     (specify:   ^     ^  y 

 _  )       .  8 
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34.      How  often  are  students  given  some  form  of  feedback  relevant  to  their 
academic  performance  during  the  1973  summer  program  and  during  the 
1973-74  academic  year  program? 

(Circle  one  number  in  each  column) 

1973  1973-74 
Summer  Program         Academic  Year 

At  least  once  a  day  1  

2  to  5  times  a  week   v  -   ^-   2 

Once  a  week  ;    ....  3   3 

OiLce  every  two  weeks  4   4 

Once  a  month  or  less  5   5 

rJor  applicable   6   6 


35.       iiov  would  you  rate  the  Upward  Bound  students  in  your  proj^ect  along 
eiich  of  the  following  dimensions? 

(Circle  one  number  on  each  line) 

Don't 

Poor    Fair    Average    Good    Excellent  Know 


--eneral  academic  ability  ....1..2...3..4....5...6 
Liotivation  or  desire  to^  learn     .1.   .2.    ..3.    .4.    ...5.  ..6 

attention  span  1..  2.   ..3.   .4.   ...5..  .6 

Creativity  1.   .2.   ..3.   .4.   ...5.  ..6 

Self-concept  1..  2.   ..3.   .4.   ...5.  ..6 

Independence  1..   2.   ..3.   .4.   ...5.  ..6 

Pear  relations  1..2...1;..4....5...6 

Non-peer  relations  1..2...2..4  5.  ..6 

Attitude  toward  school  1..  2.    ..3.   .4.    ...5.  ..6 

Attitude  toward  authority     ...  1  2  ...   3  4  ....   5  ...  6 

Attitude  toward  life  1..   2.   ..3.   .4.    ...5.  ..6 
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What  sources  do  you  use  to  assess  the  strengths,  weaknesses,  and  potential 
of  students  in  your  project? 

(Circle  one  on  ea  line) 


Use 


High  school  grades    1 

Teacher  evaluations    1 

Counselor  evaluations    1 

Evaluations  of  knowledgeable  others     •  ,  1 

Standardized  achievement  tests    1 

Non-standardized  achievement  tests  .   .   •  1 


Academic  aptitude  tests  (specify  tesX's)  : 
  •  1 


Interest  inventories    1 

Vocational  aptitude  tests    1 

Student  self-evaluations    1 

Others  (3pecify:_a^  ,  i 

b.  1 


:-mall 
extent 


d. 


.  1 
J   .  1 


2 
2 


US:' 

moderate 
es^tent 


3 
3 


3  .  . 
3  .  . 


3 

3 


great 
extent 


4 
4 


.  4 
.  4 


4 
4 


Which  phrase  best  describes  your  project  director's  support  of  your  work? 

(Circle  one) 

Very  unsupportive   .   o   .   .   .   ,  1 

Unsupportive    2 

Indifferent    3 

Supportive  4 

Very  supportive  5 
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Gv>nerally  speaking,  how  would  you  rate  the  relationships  between  the 
following  groups  in  your  Upward  Bound  project? 

(Circle  one  ntmiber  on  each  line) 

Very  Very 
  poor        Poor        Fair        Good  good 

Students  and  other  students    1...2...3...4..,5 

Students  and  staff    1...2...3..,4.,.5 

Students  aad  project  director    1...2..,3...4...5 

Staff  and  project  director  1  ...  2  3  ...  4  ...  5 

Staff  and  ether  staff    1-..2...3...4...5 

Please  rate  the  degree  of  cooperation  you  have  had  from  high  schools  and 
postsecondary  instillations  in  performing  your  functions  as  an  Upward 
Bound  teacher. 

(Circle  one  number  on  each  line) 

Doesn* 

Poor        Fair        Good    Excellent  apply 

High  schools    1...2...3...4....5 

Proprietary  schools    1.-.2..-3...4....5 

Public  2-year  institutions    1.-.2...3...4....5 

Private  2-year  institutions  1...2...3...4....5 

Public  4-year  universities  or 

colleges    .    1...2...3...4....5 

Private  4-year  universities  or 

colleges    -.1...2...3...4..;.5 

If  you  feel  that  the  degree  of  cooperation  from  any  of  the  above  is 
inadequate,  please  list  the  major  areas  in  which  cooperations  should  be 
improved. 
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40.      To  what  extent  do  you  feel  that  the  following  changes  or  additional 
services  need  to  be  provided  by  your  Upward  Bound  project  in  order 
to  effectively  meet  the  needs  of  the  students?    Unless  otherwise 
specifically  stated,  each  statement  refers  to  £  change  or  added  service  ' 
that  needs  to  be  provided  by  the  project* 

(Circle  one  in  each  column) 


NEEDED  TO  A; 


NO  t 

small 

moderate 

great 

needed 

extent 

extent 

extent 

,                    J  -  - 

T 

•5 

/, 

A  r1  r1 1  t"  T       a  1    "F  *i  n  an  r»  ■?  a  T     a  ■?  r? 

1 

9 

•3 

A 

Additional  educational  information- 

T 

0 

•5 

A 

Additional  vocational  information  - 

New  techniques  for  assessing 

cuucci Lxonaj-  neeas  dna  penorinance 

o 

•5 

A 

v>uiri. xcuxdi:  cuanges  m  mgu  scnooi  - 

1 

A 

Different  academic  requirements 

i 

9 

A 

^ 

/. 

xncreasea  parenuax  invoxveinent     .  • 

A 

Non--traditional  instructional 

Courses  on  heritage  of  minority 

Special  cultural  activities  .... 

Instruction  on  how  to  take  tests 

.  4 

Other  (specify: 

.  4 

.  4 

.  2  .   .  . 

.  4 

THANK  YOU  FOR  YOUR  COOPERATION. 

PLEASE  RETURN  YOUR  COMPLETED  QUESTIONNAIRE  IN  THE 
ADDRESSED  AND  POSTAGE-PAID  ENVELOPE  PROVIDED. 

I    IF  YOUR  ADDRESSED  ENVELOPE  HAS  BEEN  MISPLACED, 
j   PLEASE  SEND  YOUR  COMPLETED  QUESTIONNAIRE  TO: 

;  Research  Triangle  Institute 

j  Post  Office  Box  12194 

j  Research  Triangle  park.  North  Carolina  27709 

^  .}  Attention:     Mr.  Milas  Kirkpatrick  (22U-889--6) 

ERIC  —  
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D-16:    Upward  Bound  Site  Visit  Protocol 
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UP//i\RD  BOUND  SITS  VISIT  PP.OTOCOL 


Site  visits  are  intended  to  be  infonnal  visits  to  the  projects,  their 
staffs,  and  their  activities,  in  order  to  gain  a  first-hand  impression 
of  actiaal  operations  and  the  range  of  operational  differences  among 
projects.    Interviews  vd.ll  focus  on  several  major  topics,  for  v;hich 
some  sub-topics  are  outlined  and  others  vdll  be  added  based  on  ques- 
tionnaire responses.    Hov/ever,  intenriev/s  v/ill  be  unstructxired. 

The  major  purposes  of  the  site  visit  are  to  make  contact  mth  a  group 
of  principals  involved,  to  get  a  "feel"  for  the  operational  aspects  of 
UB  program  dynamics,  to  ascertajji  something  of  project  accomplishments 
and  problems,  and  to  clarify  and  amplify  certain  questionnaire  data. 

Reports  vdjLl  be  prepared  in  terms  of  the  report-form  included  here,  but 
will  contain  narrative  reports  as  well  in  order  to  cover  the  range  of 
major  topics.  Data  gathered  ivill  not  be  used  as  a  separate  set  of  data 
to  be  analyzed  and  reported,  but  rather  v>rill  be  used  to  help  in  the  Ln- 
t6rpretation  of  the  overall  project  data  gathered  by  questionnaire  from 
a  large  group  of  individuals. 
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UB  Site  Visit  Report  Form  UB-IE^// 

A.  Institutionj  

B.  Location:   hhY  Region: 

C.  Interviewers:    1.   2. 


D.  Dates  of  visit:   ^1974        Academic  Year    or  Summer   

E.  Interviews  were  condxxcted  with  all  of  the  follovdng.    To  the  left,  indicate 
how  many  in  each  category  were  contacted  in  toto.    To  the  right,  show  approx- 
imte  total  leagth  of  time  v/ith  that  category. 

^  Category  Time  .  N.  Category  Time 

  Institutional  Rep      Advisory  Ccrordttee  ' 

  Professional  counselor    Chairpersons 

Instructors    (I^me  the  Committees: 


Project  Director   

Assoc.  Project  Director   

 .  College  student-counselor 

OTHER:      Students 


F.  Ainong  those  interviewed,  persons  in  the  following  categories  had  completed 
the'  earlier  RTI  questionnaires : 


Note  here  any  notable  reactions  to  those  questionnaires:' 


G,  V/hen  did  this  UB  project  begin  at  this  institution? 
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H.  Natiire  of  observations  inade.    Indicate  activity  and  length  of  time. 


Classroom: 
Classroom: 


J subject) 
_( subject) 


Time; 
Time: 


  Tutoring  session  Time: 

 ^Counseling  session  Tijne: 

Staff  meeting  Time: 
  Testing  session  Time: 

OTHSR:    Time: 


 Tutoring  session  Time:^ 

  Counseling  session  Time:' 

  Recreation  Time: 

  Cultural  activity  Time: 

OTHER:   Time: 


I.  List  any  relevant  project  materials  either  studied  or  acquired: 


Project  ne^vsletter 
  Student  records 

  Forms  used  to  get  feedback  from  high  school 

  Project  budget 

 Minutes  of  meeting  (  ) 

Descriptive  leaflets  about  UB 
  Project  log 
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OTHER  :^ 
OTHER  :^ 
OTHSR 
OTHER: 


UEVARD  BCXJND  SITE  VISITS 


Major  Topical  Areas  to  be  Covered  in  Interviev/s 
vdth  sub-topics  and  sub-questions 

Respondent 
.  Categories 

I  Adherence  to  DSA  guidelines  re  the  overall  program  1^  2,  4 

A.  ranimura  of  2  grade  levels  and  mostly  in  grades  11-12 

B.  Recruitment  and  selection  are  responsibility  of  PD  and  staff 

C.  Attempts  to  develop  and  provide... 

health  services 

positive  attitudes  toward  learning 
ef f e c tive  e:cpr e s  sion 
recreational  and  cultural  outlets 

D.  Instructors:  at  least  1/3  from  high  schools,  1/3  from  institution 

II  Evidences  of  institutional  commitment  (partly  a'  requirement  i  9  ;  c 
of  DSA~the  USOE  Division  of  Student  Assistance)  -^^^^4,5 

A.  Same  campus  facilities  and  services  as  for  regular 
students  and  staff 

B.  V/orks  v/ith  students  in  summer  after  high  school  graduation 
as  well  as  before 

C.  Project  Director  is  of  regular  faculty/staff  status,  100%  of  time 
■        Other-  indications,  such  as  additional  financial  aid,  changes  in 

admissions  or  retention  standards,  enrollment  of  disadvantaged 
students  other  than  UB,  elicitation  of  faculty  support  &  involvement 

III  Recruiting  and  selection  procedures  2,3,4^7 

B.  How  students  identified  and  nominated  (multiple  sources?) 

C.  Methods  employed  in  determining  "Academic  risk"  students,  such 
as  grades,  tests,  interviev/s,  intuition 

D.  Recommendations  for  the  best  timing,  sources,  approaches, 
contacts,  criteria,  etc.,  in  recruitment  and  selection 

IV  Institutional  activities,  involvement,  implications  1,  4 

A.  Facilitants  for  and  constraints  on  the  project  (time,  space, 
staff-  facilities,  materials,  etc. ) 

B.  Hov/  and  whj*-  made  application? 

C.  V/hat  are  implications  (and  problems  and  benefits)  of  being  a 
host  institution? 

D.  linpacts  on  the  institution:    services,  policies,  courses,  other 

V    Project  finances  2,,  4 

A.  Confirm  questionnaire  inform^ation  re  time  allocations  to 
functions,  number  of  staff  and  salaries,  proper  understanding 
that  information  relates  to  summer  1973  and  school  year  73-74 

B.  Provision  of  a  budget  overviev;  for  summer  and  academic  year,  to 
show  allocations  to  major  program  elements 

Does  project  do  or  provide  anything  for  feeder  schools  that  ac- 
tually costs  the  project  time  or  money?    V/hat  services? 
D.  Reactions  to  o>;n  original  budget  and  planning:  realistic?  adequate? 


Respondent  categories: 

1.  Institutional  representative  4-  Project  Director 

2.  Professional  staff  counselor  5#  Advisory  committee  chairpersons 

3.  Instructprs  6.  College  student-coimselors 
Q                                                      7#  students 
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Major  Topical  Areas  to  be  Covered  in  Interviews 
(continued) 

Respondent 


VT    Services  to  students  and  strategies  involved  2,3,4,6,7 

A.  Training  and  assistance  (ongoing)  including  health,  courses, 
counseling,  tutoring,  exposure  to  other  cultures,  clubs,  etc, 

B.  Post-secondary  placeinent:  information,  application,  visits, 
financial  aid  information,  recommendations,  other  aid 

C.  Relationship  of  UB  to  students^  high  school  program: 
interaction  with  school  personnel  re  student  needs,  adjust-nent 
Follovz-up  in  post-secondary  institutions,  and  elsewhere 

Vn   Advisory  comr.iittees  and  community  involvement  1^  4,  5 

A,  Committee  composition. and  ho;*;  selected 

B,  Differential  functions  of  various  cominittees,  procedures 
v/ithin  committees,  extent  of  advice  and/or  decision-making 

C,  Other  kinds  of  community  involvement  at  any  level  of  project 

D,  Benefit  to  UB  project 


till    Overall  program  and  management  1^2,3,4,5,6 

A,  Program  changes  from  last  year,  changes  over  period  of 
years,  and  plans  for  ne\^  activities  or  emphases 

B,  V/inter  vs  summer  programs 

C,  Staff: size,  type,  recruitment,  compatability,  interaction 
Level  of  project  effort  in  the  various  component  parts 

recruitment  evaluation 
teaching  ?c  tutoring  health 
counseling,  testing,  advising,  informing  records  &  data  • 

placement  cturriculum 
follow-up  social/cultural 

IX    Program  Accomplisliments  and  problems  1^7 

A,  Overall  program:    project  follows  intended  plans  and  fulfills  them 
_  B.  Students:    gain  in  intended  areas 
complete  high  school 
academic  and  vocational  goals 
post-secondary  placement 

satisfaction,  obtaining  of  feedback,  accomplishment 

C,  Institution:  does  enroll. UB  students,  provides  aid,  changes  program 
provides  new  and  relevant  services  to  disadvantaged  students 

D,  Problem  areas:      communications  records 

staff  selection/recrutiraent 

management  follow-up 

finances  guidelines/requirements 

yi    Areas  of  concern  or  reaction,  and  recommendations  1-7 

A,  students 

B,  instructors 

C,  institution 

D,  counselors 
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UPr/A?J)  BOUMD  SITE  VISITS 
(slimmer) 

O.jerational  Plans 


Two  interviewers  voll  vis 
by  size  of  prorrram,  s 
15  sites  \vill  be  visited 
Emphasis  vdll  be  on  ints 
to  observation  of  113 


Visits  schedxiled  during  -i^B  .*;eek  in  order  to  s^e 
Time  estimates  are  maxin^,  ''iru:  every  ef: 

in  eik"'^  category  ^nd  ^  c'oserve  projer 
Project  -  director  va.lL-  be  -rratf  ted  in  advance  ? 

inte^'^^ew  schedule. 


for  Ig  to  2  days  at  each  site.    Tine  vdll  vary 
V,  activities,  and  location  of  interv-^ewees, 
:  June  and  July  197^- 

svTing  a  v/ide  range  of  persons,  but  at:rention  also 
ities. 

r:rograni       acticr:  ... 

ae  made  to  ccnt  r^^r:!  ..eirsons 
^ous  activities, 
asked  t-o  set  ud  c^eraH 


ategory  of 
nterviewee 


N  hrz=-,rity 


UB  Personnel 
Total  Time 
Estimated 
for  Catei^ory 


Interviewerr 


rJumber  of 
Interviev;ers 
in  Interview 


Institutional 
Representative 

Professional  staff 
Counselor 

3#  Instructors 
(college  and 
secondary) 


1 


2 

1-2 


#2. 


Li 


4.  Project  Director 
(may  also  be  an 
associate  PD) 


1-2 


5#  Advisory  Committee 
Chairpersons  (Parent, 
Student,  Academic, 
Community  Resource)  2 

6.  College  student-  2 
Counselors 


1 
1 


1 

1 


Ji^Students  2-.5  li  1^ 


7  Categories 


13-17 
Inteirviewees 


10  Hours  of 
UB  person- 
nel time 


1 

2 

X 


X 
z 

1 

2 


i-. 


(7  7) 


Time  at  site  to  find  interviewees,  change  schediiles,  etc  2  2 

Clarify  notes,  collate  responses,  further  questions,  etc  4  4 

OBSERVATION 

4  hours  maximum  in  observation,  infomval  study,  classes, 

recreation,  counseling,  study  of  mterials,  use  of  campus 

by  students,  tutoring,  programs,  etc  2  2 

HOURS  .15  15 
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UP.^ARD  30\jm  Sjr.  VISITS 
^n';^  '.cd  .snr:mer) 

The  previous  page  outlines  rper-.^tim-cC  plans  fcr.-  the  suinmer  197-  visits  to  15 
UB  sites,  and  these  va.ll  b:old  t^i-  tiri^^Jority  of  visits^    Hcr.v^e^'ar,  it  is 
planned  to  visit  5  of  the3^  sr^e'  earfiLer  in  the  year  (April  1974)  in  order  to 
get  a  sense  of  school-year  ^zx  '  rizxi^  ;problems,  acconiplishnients,  program  struc- 
tures, and  so  on,  rela,::ed  rtc,  i  e  eJiiacrs:ric--year  U3  program.-      "^''^Ve  sanie  5  sites 
would  ibe  visited  again  durirf  '  th^-"lr  s'-rrr^r  programs. 

This  plan  suggests  the  need  Vy^j.  jo' : rai-rvir- "  differential  purposes        spring  and 
sumnier  visits  at  the  same  pi  ^-jre         .  -?~icipated  differences  v;ou^d  be  in  em- 
phasis, length  of  visit,  cate.^  v.- .t^s  o:  _  -iiterviewees,  and,  to  an  ::::ctent,  content 
to  be  included.    V/e  foresee  th    i\^ii:-::rr:5 : 

Spring  Visits  Summer  Vi-sits 

COOTEKT  OF  INTERVIE'/:S 

Concern  \>dth  activities,  stud;-rrrt 
contacts,  use  of  staff,  pro/'-r-. 

recruitment  of  students,  et.  .  *  #  .  Study  continuity  of  these  pro- 

gram features  into  the  summer 

Plans  for  sunuer  program:  si?-  f^ 
courses,  facilities,  numbers 

housing,  program,  etc,     .  .      »  v  .       .  ,  ,  Discuss  and  observe  fulfillment 

Observe  Saturday  activities    ,    Observe  weekday  activities 

— —  Discuss  project  finances  and 

budgets,  partly  based  on  ques- 
tionnaire responses 

JNTSRVIF/EES 

Contact  1  or  2  chairpersons  of  whe 

Advisory  groups    ,    Contact  different  chairpersons 

Contact  college  student-counselors 

Contact  counselor  and/or  teaciier  — 
at  one  feeder  school  for  better 
understanding  of  relationships 
between  UB  and  high  schools 

Brief  contact  mth  institutional 

representative  •  .  .  .More  extensive  interview 

EHPR\SIS 

Emphasis  on  interviews  mth  perscr:^ 

in  all  categories  £3ore  observation  of  UB  activities 

than  in  spring  visit,  but  inter- 
viev/s  \>dth  all  categories 

LENGTH 

1  or  1-^  days  (Saturday  incluc^=*d)  l^-  or  2  days  (during  week) 

RESOURCE 

  Vse  questionnaire  responses  to 

guide  some  interview  content 
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D-19:    Important  Letters 
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Letters  Included  in  Appendix  D 


D19-1:      Study  Abstract  Sent  to  AJ,!  UB/ETS  Projects  Through  the 
OE  Regional  Offices 

D19-2:      Initial  Letter  Sent  to  the  54  Selected  UB  Projects  Through  the 
OE  Regional  Offices 

D19-3:  Letter  to  UB  Projects  Not  Selected  for  Inclusion  in  the  Study 

D19-4:  Three  Letters  on  Site  Visitation  to  Upward  Bound  Sample  Projects 

D19-5:  Letter  to  the  State  Superintendents  of  Education 

D19-6:  Initial  Letter  to  District  Superintendent  of  Education 

D19-7:  Confirmation  Letter  to  District  Superintendent  of  Education 

D19-8:      Letter  to  25  ETS  Projects  Selected  for  Site  Visitation  and 
Postsecondary  Status  Study 

D19-9:      Letter  to  89  ETS  Projects  Not  Selected  for  Site  Visitation  and 
Postsecondary  Status  Study 

D19-10:    Two  Letters  to  108  Selected  High  Schools  Requesting  Homeroom 
Information  to  Facilitating  Selection  of  Control  Students 
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D19-1:    Study  Abstr:  zt  Sent  to  ALL  UB/ETS  ?r:ojects  Through  the 
OE  Regicmal  Offices 
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*VjLiLiKtlO'jl<i^.iJ.\jO^UiVi   .•  •    :■       OFFICE  OF  EDUCATION 


.  9 


"TO  •      :    Regional  Directors  of    Higher  I-Jucation   *    *  *•    ^.  '^^  13  1973 

Through:    Uegional  Cdr.u;:issioncir3  . 


FROM    :    Acting  Deputy  Conunissionor  for  ?iannin8>  Jiivaluation, 
•;   •  *   •*  *  .      and  ManageiiTient  "  .    .  *  *  .  •.  r 

;  SUBJECT:    Evaluation  of  Talent:  Search  and  Upv/ard  Bound' Programs  . 

.    The  Office  of  Planning,  Budgo.rina  /  and  Evaluation  of  USOE  has  • 
r.        :        ^  >^ecently  contracted  i-iith  the  Hc..search  Triangle  Institute  (RTI) 
*:*:  *     *'  of  North  Carolina 'to  plan  a  ccn-^ipr.^hciinfjive  .study  of  two  pre- 

•  college  programs  for  Low  inccinff-.  students:     Educational  Talent 
y  .*,        ^  'Search  (ETS)  and  Upv/ard  Bound  (U-:)  /    A, summary  of  the  study  is 

*y         .  cnclosed  V7ith  this  letter..  .  •  •  :    .       .  •** 

■V  ^®  like  to  solicit  your  support  and  cooperation  in  this 

.  endeavor*    You  will  be  kept  informed  on  all  activities  as  the 

V>:.r.  .st^^y  progresses  and  you  will  receive  copies  of  all  reports 

'  5^^^^^^        the  study,     Conu.ients,  suggestions,  and  reconunen- 

•  dations  for  the  study  are  welcomed  from  you  and  from  ETS/UB 

;*■*  \'*'*  perf;onnel  in  your  region. 

^ '^^^^^^^^^         Within  the  next  few, weeks  personnel  from  RTI  plan  to  make*  an  * 
*     i^^iti^^l  Visit  to  one  of  the  regional  offices,  and'a  small  number 
A^:^'-^  locial  project  sites,  to  become  acquainted  V7ith  the  nature  and 

•  scope  of  ETS/UB  information  available  at  these  levels,  and  to  ... 
•^receive  advice  and  reco?jmendations        to  the  most  proper  and. 
'.fruitful  conduct  of  the  study.     Pcpending  upon  the  results  of  the 

planning  study,  additional 'site  visits  to  local  projects  and 
regional  offices  might  be  required  during  the  implementation       **  • 
•phase  of  the  project.     If  this  occurs,  regional  offices  and  local 
project  directors*  will  be  contacted  Xvell  in  advance  to  discuss 
'yisitatioi.  schedules  and  procedures".*    As  part  of  the  ground  rules 
of  the  study,  no  individual  project  will  be  identifiable  in  the 
.  reports*     Ail  data  will  be  held  as  strictly  conf ideniiial. 


As  afirst  task  in  assisting  v;ith  this  project, it  is  requested 
'that  your  office  make  copies  of  the  enclosed  abstract  of  the  study 
and  send  one  to  each  of  the  UB  and  ETS  local  projects  in  your 
region,  :The  RTI  Project  Director,  Dr.  John  Pyecha;  the  OE  Project 
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Monit.ot,  Mr..  Robert  Berls;  or  the  DSA  representy'^ives  concerned  'with 
the  jftudy,  Dr.  John  Rison  Jonei:  and  Mr.  H.ircus  Lo.ll,  v,'ill  b£;  h.-ippy  • 
to  ancwer  any  questions  you.  might  raise.     Dr.  Pyecha's  tolcpuono 
number  is  (919)  549-3311,  e>:tension  705.  : 

Thank  you  for  you  assistance  with  this  matter^and  for  your  continued 
cooperation  with  the  study. 


Enclosure  .  .         .  " 

cc:    Regional  Commissioners 


John  /i7.  .-bvans. 
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A  Comprehensive  Evaluation  of  the  Educational 
Talent  Search  and  Upward  Bound  Programs :     A  Study  Con- 
ducted by  the  Research  Triangle  Institute  for  the 
U.  S.  Office  of  Education 


The  Research  Triangle  Institute   (RTI)   of  North  Carolina,  under 
contract  with  the  Office  of  Planning,  Budgeting,  and  Evaluation 
of  the  U.  S.  Office  of  Education   (USOE) ,   is  engaged  in  planning 
a  comprehensive  study  of  two  educational  opportunity  programs 
for  high  school  students:     Educational  Talent  Search  and  Upward 
Bound.     Educational  Talent  Search   (ETS)  was  created  by  the  Higher 
Educational  Act  of  1965,  and  has  been  administered  through  the 
U.  S.  Office  of  Education  continuously  since  that  time.  Upward 
Boiind   (UB)  was  created  by  the  Office  of  Economic  Opportunity, 
with  the  authority  provided  by  Title  II-A  of  the  Economic  Oppor- 
tunity Act.     Effective  July  1,  1969,  the  administration  of  the 
UB  program  was  transferred  to  USOE  and  joined  the  ETS  program 
in  the  Division  of  Student  Assistance. 

ETS  is  directed  at  a  target  population  of  yoimg  people,  grade 
7  on,  who  are  "of  financial  or  cultural  need  with  an  exceptional 
potential  for  post-secondary  education."     An  effort  is  made  to 
place  projects  in  areas  with  large  concentrations  of  high  school 
dropouts  and  low  income  students  having  low  educational  aspira- 
tion and  achievement.     Essentially,  ETS  provides  a  kind  of  big 
brotlfer  who  searches  his  neighborhood,  identifies  the  target- 
population,  and  encovirages  youth  to  stay  with  education  by 
supplying  extensive  information  about  educational  and  financial 
opportunities,  brings  students  and  colleges  together,  assists 
with  the  mechanics  of  applying  for  admission  to  these  institu- 
tioRS:>  and  checks  to  be  sure  that  they  are  getting  along  well. 
Operating  xmder  a  relatively  snail  budget  of  $5  million  for  90 
projects  in  1971-72,  ETS  served  125,000  students.     Of  these, 
ETS  was  successful  in  placing  28,612  students  in  postsecondary 
institutions,  in  persuading  1,684  dropouts  to  return  to  school, 
and  in  enrolling  2,039  dropouts  in  high  school  equivalency  pro- 
grams . 

UB  is  directed  toward  yoxing  people  from  families  within  the 
national  low  income  criterion,  who  have  completed  the  10th  or 
11th  grades    (and  lower  levels  in  some  instances) ,  and  who  can 
be  characterized  as  "academic  risl.s."     Guidelines  define  "aca- 
demic risks"  as  persons  whose  educational  preparation  and/or 
vinderachievement  in  high  school  is  such  that  they  would  not 
have  considered  enrollment,  nor  have  been  likely  to  gain  ad- 
mission and  successfully  pursued  an  academic  career  at  a  college 
without  the  benefits  of  Upward  Bound.     its  strategy  includes 
two  components:     an  intensive  summer  session  on  a  host  campus, 
and  the  provision  of  weekly  tutoring  and  counseling  during  the 
academic  year.     In  1971-72,  UB  served  24,500  students  in  299 
programs  with  a  budget  totaling  $30  million.     Each  year  UB  has 
succeeded  in  getting  approximately  two'  thirds  of  its  students 
enrolled  in  college. 
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In  May  of  1973,  the  Office  of  Education  issued  a  Request  for 
Proposals  for  the  planning  of  a  comprehensive  study  and  evalua- 
tion of  the  two  programs.  USOE  outlined  four  critical  questions 
tnat  such  a  proposed  study  should  answer.     These  were: 

1.  How  effective  are  the  programs,  in  terms  of   (a)  meet- 
ing students  needs,    (b)  placing  students  in  college 
who  would  not  otherwise  have  gone,  and  (c)  equipping 
them  for  success  ins  college? 

2.  How  effective  are  program  elements  in  terms  of  their 
specific  purposes   (e.g. ,. counseling,  motivating,  and 
information  imparting  in  both  programs;  the  skill 
development  function  in  UB)? 

3.  How  adequate  are  the  programs  on  such  intrinsic 
criteria  as  fit  of  goals  and  practices  with  guide- 
lines, fit  between  proposed  activities  and  actual 
activities,  knowledgeability  of  staff,  etc? 

Are  they  reaching  the  intended  target  population? 

4.  How  cost-effective  are  the  programs?  what  are  the 
benefits  to  both  the  federal  government  and  to  the 
students  involved? 

its^?.nS;^S^  consideration  of  these  objectives,  RTI,  through 
a  LonS^;?  J"""  Research  and  Evaluation,  submitted 

actfSiJv  d J      a  six-month  planning  study.     A  contract  for  this 
activity  was  initiated  m  June  1973. 

The  planning  phase,  extending  from  July  to  December  19  7  will 
tocus  on  the  design  of  the  study.  As  defined  in  the  proposal, 
a  LS^S'^iS^  ^  involves  a  series  of  tasks.     One  such  task 

a  review  of  previous  assessment  studies  and  related  literatur4, 
will  provide  insights  into  potentially  fruitful  areas  of  in- 
It'"S'e.^.n;?S?^^^^J  involves  the  formation  of.advisory  groups. 
diviluJirSni        °  f^c^fss  of  this  endeavor  that  those  in- 

thl^^oi^.^c  K^''°''^^  ^''^''^^■^^  participating  in  and  directing 
tne  programs  be  involved  m  the  planning  and  execution  of  the 

lnto^;ho    ^^S'^''^''^^^  f"^  ^^P^^  °f  ^^^^^  groups  has  been  built 
into  the  study  m  the  form  of  two  advisory  groups.     The  first 
in  the  Advisory  Committee,  which  will  consist  of  twelve  members 
whose  selection  will  be  subject  to  the  approval  of  the  u  T 
EtI  S;o?L?  ^°^POsed  of  two  UB  project  directors,  two 

fvL^^^       •  college  student  representatives  with 

experience  m  UB  and  ETS,  a. uSOE  regional  program  director,  a 
representative  from  the  Division  of  Student  Assistance,  and 
two  otners,*  the  members  of  this  group  will  add  their 


^o^if  in^l^de  community  leaders,  USOE  technical  consultant, 
members  of  a  regional  office  advisory  committee,  or  evalua- 
tion or  developmental  specialists. 

ERIC  332 


3 


special  insights  into  both  the  conceptual  and  technical  aspects 
of  the  study.     Their  role  will  include  reviewing  project  objec- 
tives, providing  advice  on  data  requirements  and  instrumentation, 
assisting  with  procedural  problems,  and  reviewing  critical  find- 
ings prior  to  drawing  up  the  final  report.     A  second  committee, 
the  Student  Advisory  Panel  on  Instrumentation,  will  consist  of 
ETS  and  UB  participants  nominated  by  project  directors  as  con- 
cerned and  articulate.     The  program  experience  of  this  group 
will  provide  invaluable  input  into  the  design  of  student  ques- 
tionnaires and  will  ensure  the  relevance  of  questionnaire  items. 
The  role  of  these  two  groups  will  be  of  great  importance  in 
developing  this  evaluation.    /This  study,  as  planned,  will  re- 
present a^cooperative  endeavor  utilizing  both  the  expertise  of 
RTI  and  the  experience  of  those  individuals  participating  in  and 
directing  the  programs.  f  y 

A  third  task  of  the  planning  phase  involves  the  selection  of 
?f^^u^^f  ^°u^f  "^^^^        assessing  the  impact  of  the  two  programs. 
In  short,  what  are  the  indicators  of  program  success?  Potential 
criteria  include  changes  in  student  satisfaction,  skills,  achieve- 
ment, self-concept,  and  motivation;  educational  and  occupational 
status  of  former  participants;  and  the  economic  benefits  of  the 
programs  from  the  standpoint  of  the  government  and  from  the  stand- 
point, of  the  individual.     Special  issues  which  might  be  considered 
m  this  stage  include  the  role  of  college  choice  in  educational  ' 
success,  elements  of  successful  programs,   and  treatment  of  drop- 
As  a  fourth  task,  the  planners  must  develop  the  overall  design 
for  the  evaluation  study.     There  are  several  designs  that  could 
ce  utilized.     One  might  be  a  cross  sectional  design  involving 
the  examination  of  groups  of  UB  and  ETS  participants  from  several 
high  school  graduating  classes  of  different  years,  including  the 
graduating  class  of  1974.     Such  a  design  would,  provide  a  cross 
sectional  look,  at  one  point  in  time,   at  UB  and  ETS  participants 
at  different  stages  of  occupational  and  educational  development 
For  example,  the  study  could  examine  the  high  school  graduating 
classes  of  '72,    '73,  and' 74,  thus  comparing  the  differences  eimong 
Classes.     A  ma^or  advantage  of  this  design  is  that  it  provides 
for  immediate  results,     a  second  evaluation  design  that  might  be 
considered  is  a  longitudinal  approach  that  would  provide  for  a 
follow-up  study  of  ETS/UB  participants  as  they  pass  through 
future  stages  of  their  academic  and/or  vocational  development. 
A  longitudinal  design,  though  it  affords  an  opportunity  for  more 
adequately  exploring  the  long  range  benefits  of  participation 
in  these  programs,  does  not  provide  irrunediate  results  and  feed- 
back.    Cosequently,  a  third  alternative  might  be  the  development 
of  a  design  that  combines  the  best  features'  of  both  the  cross 
sectional  and  longitudinal  approaches.     That  is,  a  cross  sec- 
tional approach  could  be  used  to  collect  data  during  the  first 
year  of  the  project  and  provide  immediate  results,  while  also 
serving  as  baseline  data  for  a  subsequent  longitudinal  study. 
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j5%P?°3^°t  ^^11  be  directed  by  highly  qualified  professionals 

h     ^        John  Pyecha,  Senior  Educational  Systems  Analyst, 
m^iisn^  pro3ect      His  expertise  in  designing  and  imple- 

menting program  evaluations  in  educational  assessment  and  his 
past  experience  as  an  Upward  Bound  staff  member  make  him  ex- 
^r^^^^n^  L"'^^^  qualified  for  this  position.  Co-Director, 
Graham  Burkheimer,  a  specialist  in  psychometric  methods  and 
statistical  and  computational  design,  played  a  major  role  in 

V^4.^ri'''^^u°"  °^  Special  Services  program  now  being  com- 

pleted by  the  Educational  Testing  Service.     Dr.  J.  A.  Davis 
who  will  provide  overall  supervision  and  who  is  now  Center  ' 
ri^'^S^^f-^^  ^'^^l.  specialized  in  education  of  minorities 

in  addition,  other  professional  and  specialized  support  at  RTI 
^^T  assistance  in  all  phases  of  the  project.  Also, 

Kii  Will  draw  on  the  support  of  education  and  evaluation 
stnSi^^^?^^  ""^n  represent  the  major  participant  groups  under 

These  "consultants-collaborators,"  as  experts  in  their 
tield,  will  play  a  ma^or  role  in  both  the  conceptual  and  opera- 
tional phases  of  the  project.     Bob  Berls  will  be  the  USOE  Pro- 
ject Monitor. 

Beyond  the _ formal  means  of  involving  program  participants  and 
ti^jrSfii^S  ^"^^  P^w?^^  °^  project,  it  is  hoped  that 

be?iLn  i^T      ^oj^^'^^^^^le  informal  communication  and  dialogue 
between  RTI  and  these  groups.     It  is  essential  that  those  in- 
volved m  the  programs  in  all  functions  "tell  it  like  i^-  '^s 

?n  J'^^L^^.^'f^^i"^  °"  ^^^"^  extensive  knowledge  and  experiiirce 
m  an  effort  to  dire£:t  the  inquiry  into  fruitful  areas. 

Hopefnlly,  this  sxut^  will  provide  insights  into  the  answers 
to  such  key  questioxs  as  the  following: 

1.  How  do^the  experiences  of  Ul>  and  ETS  participants  differ 
from  those  of  non-participating  low  income  students? 

2.  What  level  of  resources  are  required  to  meet  national  needs? 

3.  How  can  USOE  regional  offices  be  more  eff active  in  their 
review,  monitoring,  and  assistance  functions? 


4.     What  have  been  the  strategies  and  tactics  used  by  the  most 
successful  local  projects? 

^S^nlJ?         ^Smo^rf"'^  similar  questions  should,  prove  extremely  . 
valuable  to  ETS/UB  programs  at  the  local  as  well  as  at  the 
regional  and  national  program  staff  levels.     At  the  local  level 
such  information  will  enable  project  directors  to  better  serve 
their  students  by  improving  their  recruitment  and  operational 
strategies.     At  the  national  and  regional  levels,  it  will  serve 
to  enhance  policy  decision  making  and  support  planning 
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OFIPARTMCKr  OF  HEALTH.  ".DUCATtON.  AND  WELFARE 

CJi'l  IC.K  OF  I  DLJCA  I  ION 


December  10,  1973 


Dear -Project  Director: 

.Research  Triangle  IriStitute  (RTI)  is  conducting  a  study  of  the  Upward 
Bound  and  lydufcationai  Talent  Search  Progr^s.     Memoranda  conceding 
this  study  have  beer:  sent  to  you  through  your  regional  office.    On  the 
chance  that  you  raay  not  yet.  have  received  theru,  we  are  enclosing  a 
brief  abistract  cnf  the  proposed  research*    If  you. would  like  more  infor- 
tnation  about  the  snidy,  any  of  the  members  of  our  Advisory  Comaittec 
(list  enclosed)  or  any  of  the  RTI  research  team  members  will  be  happy 
to  talk  with  you. 

As  a  part  of  the  Izxgar  study,  a  sub-study  of  current  Upward  Bound 
projects  is  being. conducted  among  a  raridnm  sample  of  50  such  projects. 
Your  project  is  one  of  those  selected  to  participate  in  this  inponrant 
sub-study.    VJe  very  nuch  hope  that  you,  your  staff  and  students  will 
participate  vzholehearji^dly  in  the  study,-    Your  contributions  will  help 
document  the  many  ways  in  which  Upx^ard  Bound  is  helping  students  and 
will  also  suggest  ways  in  which  the  program*  can  better  serve  them. 

So  that  you  will  have  a  better  understanding  of  this  sub-study  and  your 
involvement  in  it,  a  brief  overview  is  presented  below.     Following  this 
overview,  we  have  outlined  the  assistance  we  will  need  from) you,  the 
project  director,  to  help  us  accomplish  the  goals  of  this  study. 

Overviev;  of  the  Upward  Bound  Sub-Study 

The  directors,  staff,  and  students  of  the  projects  selected  for  this  sub- 
fitudy  will  be  asked  to  complete  questionnaires  in  the  spring  or  sumer 
of  1974.     Also,  to  provide  us  with  a  more  personal  understanding  of  pro- 
ject operations,  site  visits  will  be  made  to  some  projects  in  the  suimer. 
Ideally,  we  would  like  to  visit  all  50  selected  projects,  but  due  to  cost 
constraints,  only  20  cf  the  projects  will  be  vlsiced.    The  20  projects 
to  be  visited  will  be  selected  at  a  later  date.  . 

Some  of  the  data  in  which  we  are  interested,  such  as  perceptions  and 
suggestions  regarding  the  program,  can  be. provided  solely  by  Upward  Bound 
students  and  staff  members.     Other  data  will  be  collected  from  students 
who  have  not  been  in  Upward  Bound  (comparison  students)  so  that  we  will 
be  able  to  compare  sucji  things  as  Upward  Bound  and  non-Upward  Bound  high 
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school  stuclenus'  high  school  rotcntion  rates,  their  attitudes  toward 
thomcinlvcs  and  their  high  schoolr.,  ecc.     To  assure  that  the  comparison 
sL-u(k*nl:.s  arc  as  similar  as  possible  co  the  UB  students  In  their  personal 
;m(l  ;ira(l(MuIf  hack/.rnund  r.ha racier f ?=;c ics ,   the  comparison  scudontrs  wfll 
l)c»  Mi-liu-U'(l   from  n  Hamplo  of  the  H(-h<>ulH   (trvo  per  projocr)   thai  provide 
MliidiMil   pan  I(»fp;mLH  Lo  oach  Upward  HduiuI  proJtM^i.     Moml  prevlotiM  Hliidlos 
of  tlio  Upward  Hound  pr();;ram  have  not  itu-hidod  comparison  wtudontH,  and 
i-onse<iiumtly,   ilioir  results  linvo  not  b^^en  aa  meaningful  as  they  could 
have  beon  to  Government  planners.  .  • 

Another  component  of  this  sub-study  involves  sending  questionnaires  to 
certain  staff  inembers  of  a  sample  of  Upward  Bound  high  schools,  and  also 
to  certain  staff  merabers  of  a  sample  of  non-Upv7ard  Bound  high  schools  in 
your  ansa.     This  component  of  the  sub--5tudy  will  attempt  to  determine  the 
impact  Upv/ard  Bound  has  had  on  high  schools. 

Assistance  Needed  from  Project  Dire:ctox 

In  order  for  this  sub-study  to  be  succ:assful,  we  will  need  your  help  in 
several  important  activities.    A  list  of  future  activities  for  which  we 
will  need  your  help  is  included  as  Attachment  A,     At  present  we  are  asking 
only  that  you  verify  the  names  of  those  UB  students  who  were  participants 
in  your  project  at  any  time  during  September  or  October,  1973,  by  correct- 
ing the  enclosed  roster.     It  is  very  important  that  this  information  reach 
RTI  by  January  10,  1974,  so  that  the  next  step  in  the  sub-study  can  be 
implemented  on  schedule. 

To  facilitate  your  verification  of  project  participants,  we  are  enclosing 
the  most  recent  roster  of  your  project  as  maintained  by  the  UB  data  bank. 
Please  check  carefully  the  names  of  all  listed  participants,  deleting 
names  of  those  who  were  not*  in  your  project  in  September  or  October,  and 
adding  names  of  those  who  were  (and  are  not  incited  in  the  print-out). 
It  is  also  very  important  that  you  verify  the  information  for  every  person 
on  the  corrected  list  regarding  race,  sex,  grade  in  school,  and  school 
name  and  address.     This  information  should  also  be  supplied  for  any  student 
which  you  add  to  the  list-     If  additional  space  is  required,  use  the 
reverse  side  of  the  roster  or  a  separate  sheet  of  paper.     Do  not  add  the 
names  of  any  students  who  have  joined  your  project  since  October  31,  1973. 
For  the  purposes  of  this  list,  we  are  interested  only  in  students  who  were 
UB  participants  in  either  September  or  October,  1973. 

Should  the  enclosed  ro^^'ter  include  students  who  were  participating  in  your 
project  in  August  or  earlier,  but  who  were  no  longer  participating  in 
September  or  October,  please  cross  off  the  names  of  these  students.  Do 
not  cross  off  the  names  of  students  who  were  in  UB  in  September  or  October, 
1973,  but  who  are  now  no  longer  participating. 
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In  sum,  ve  would  like  a  complete  list  of  all  studenits  who  participated 
xn  your  UB  project  in  cither  .S..pto:.ber  or  October.  1973,  ^"trthG 
ZVorlllZn  -info.-..cion  and  the  adirition  of  any  .issin,: 

^'^^•^'^""•^ly  ln..c-y  but  wo  ursc.  you  lo  tun,  your 
ntUMUion  to  Lh.  .Mu-lo«od  list  of  studcnt.s  a«  soon  a.s  possible.  A. 

infonnation  is  ur,c.ntly  needed  «o  that  we  can 
proceed  with  the  early  steps  of  this  sub-study.     A  ptostage-paid  en^Slon^ 
xs  enclosed  for  your  convenience.    We  would  very  much  appreciate  youi 
returnxug  the  list  to  us  by  January  10.  1974.  appreciate  your 

the  cudy  will  be  of  value  to  you  and  the  students  UB  services  I- 

TcLrTl    '17  ^"^f  concerning  this  request,  or  the  sub-study  Ii^ 

I??  P^n^/^"?'"  not  hesitate  to  telephone  collect  to  Dr.  Joll  Pyech^ 
RTI  Project  Director,   (919)  549-8311.  fyecHc, 


Sincerely, 

4— 


Leonard  Speannan 

Director,  Division  of  SDisdaixt 

Asstst^^ncs 


Enclosures 
P.S. 


in  ^'^^^^         understand  that  the  infonaation  requested 

In  this  mailing  is  in  addition  to  your  re2:ular  data  rnirortinc 

bu^wrf 'iM"-     '  ^°         y--^  this  add^onaTwork 

but  we  do  believe  that  the  results  of  zhis  studv  wiTI  hlln  . 
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Attachment  A 


Below  arc  a  number  of  things  which  the  Scxmpled  UB  Project  Directors 
will  be  asked  to  do  to  lielp  accomplish  the  study  of  Upward  Bound.     They  are 
being  outlined  here  with  the  hope  that  you  will  find  thetn  helpful  in 
planning  fur  the  study. 

1-  We  will  a.sk  you  to  provide  a  complete  roster  of  names  of  all 
students  who  participated  in  your  project  from  November  1973 
through  March  1974. 

.-.'.9"* 

2.  Wc  will  ask  you  to  assemble  all  of  your  UB  students  together 
sometime  between  March  15  and  May  15  to  fill  out  questionnaires. 
We  will  want  you  to  recommend  a  date  that  would  be  most  con- 
venient and  feasible  for  you  and  the  students.     If  all  of  your 
students  cannot  be  comfortably  acconimodated  at  one  sitting  in 
the  facilities  available  to  your  project,  we  will  need  to 
assemble  portions  of  your  students  for  questionnaire  adminis- 
tration.    Wc  will  ie  in  touch  with  you  later  to  work  out  the 
best  specific  (ia^cs  and  other  arrangements  for  questionnaire 
adminis  tra  t  ion  * 

3.  If  you  conduct  a  suinmer  session  that  is  more  intensive  than 
the  rest  of  the  year,  ve  would  like  members  of  your  staff 
to  complete  a  questionnaire  during  that  time. 

4-      When  the  two  "control  schools*'  have  been  selected  $  we  will  ask 
you  to  recommend  two  or  three  persons  from  each  school  to 
serve  as  our  school  contact,     the  school  contact  will  be  asked  ' 
to  provide  us  with  a  roster  of  students  who  were  enrolled  in 
the  school  during  September  or  October  1973.     The  students  will 
need  to  be  classified  by  grade  in  school  (sophomore,  junior, 
or  senior),  race,  sex,  and  whether  he  or  she  is  from  a  low- 
income  family  (in  the  estimation  of  the  school  contact).  This 
information  is  needed  to  draw  a  sample  of  students  who  are 
similar  to  the  UB  students  in  those  characteristics.- 

5.      We  may  possibly  telephone  or  write  you  to  obtain  further  infor- 
mation about  Schools  in  your  area. 
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D19-3:    Letter  to  UB  Projects  Not  Selected  for  Inclusion  in  the  Study 
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RESEARCH    TRIANGLE  INSTITUTE 

POST      OTFICS      30X       \  2  \  9  ^ 

RE5SARCH      TrIaNGUE      PARK,      NORTH      CAROl-lNA  27709 


CENTER   rOH   EDUCATIOMAL,  RESEARCH  ANC  EVALUATION 


March  6,  1974 


Dear  Project  Director: 

The  Research  Triangle  Institute  (RTI)  is  conducting  a  study  of  Upward 
Bound  and  Educational  Talent  Search  Programs.    Memoranda  concerning  this 
study  have  been  sent  to  you  through  your  regional  office.    We  recognize 
that  you  may  have  been  concerned  about  the  Upward  Bound  study  and  your 
role  in  it.     The  purpose  of  this  letter  is  to  give  you  an  up-to-date 
report  or.  the  status  of  this  study. 

The  Upward  Bound  study  will  involve  a  random  sample  of  54  current  Upward 
Bound  projects.    Your  project  is  not  one  of  those  selected  in  the  sample; 
consequently  your  project  will  in  no  way  be  involved  in  the  studjr^ 

Even  though  your  project  will  not  be  involved,  we  appreciate  your 
continued  interest  in  and  support  of  this  important  research  project. 
If  you  have  any  questions  about  the  project  or  desire  more  information 
about  it  beyond  that  which  is  provided  in  the  abstract,  please  do  not 
hesitate  to  contact  me  (telephone:   (919)  549-8311). 

RTI  will  deliver  a  final  report  of  the  study  to  the  Office  of 
Education  (Office  of  Planning,  Budgeting,  and  Evaluation)  in  January, 
1975.     Distribution  of  the  report  will  be  handled  by  that  office. 

Again,  your  continued  support  of  this  study  is  appreciated. 


Sincerely, 


JNP/jaw 
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(919)       549-8311  FROM  RAUEIGH,         DURHAM  AND  CHAPEU  HlUt- 


Threo.  Letters  on  Site  Visitation  Zo  Upward  Bound  Sample  Projects 

1.  Letter  sent  to  projects  incited  in  the  questionnaire 
survey  but  not  in  the  si:te  visiits. 

2.  Letter  sent  to  projects  selected  only  for  a  site  visit 
during  siommer  program, 

3.  Letter  sent  to  projects  selected  for  site  visits  during 
both  the  academic  year  and  summer  programs. 


RESEARCH    TRIANGLE!NST*TUTE  ^ 
POST    office:     nox  yR  ^\ 

RESEARCH      TRIANGUE      PAHK,      U  O  Fi  T  H      CAROLINA  27709 
CENTCn   row   EDUCATIONAL.   i<r«*IAllCH  ANI3  CVAL.UATlON 

12  March  1974 


As  you  are  aware,  the  Research  Triangle  Institute  (RTI)  of  North  Carolina 
is  conducting  a  study  of  Upward  Bound  Programs.     You  have  been  contacted 
previously,  both  by  telephone  and  by. mail,  concerning  your  participation 
in  the  study.     One  pdrt  of  the  Upward  Bound  study  will  involve  sice  visits 
to  a  sample  of  fifteen  of  the  54  selected  projects.     We  recognize  that 
you  may  have  been  concerned  about  the  site  visitation  part  of  this  study, 
and  your  project's  involvement  in  it.     The  purpose  of  this  letter  is  to 
report  to  you  on  the  status  of  the  site  visit  component  of  the  study. 

The  sample  of  fifteen  projects  for  site  visitation  has  been  chosen  and 
your  project  is  not  among  those  selected;  consequently,  your  project  will 
"ot  be  involved  in  the  site  visit  component  of  the  study.     "  ' 

We  appreciate  your  continued  cooperation  in  the  other  components  of  this 
important  study. 

Sincerely, 

John  N.  Pyecha  ^ 
Project  Director 

JKP:ls 
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5  4  9  .      3  J  J 


I-    H  O  M 


A  L  E  I  G  H 


O  U      H  A  M 


C  H  A  »  ■»  C  U 


H  I  U  L 


RESEARCH    TRIANGLE  INSTITUTE 

POST      OPPICE      BOX      12  194 

RESEARCH      TRIANGLE      PARK,      NORTH      CAROLINA  27709 


CENTER   POR   EDUCATIONAL  RESEARCH   AND  EVALUATION 

11  March  1974 


As  you  are  aware,  the  Research  Triangle  Institute  (RTI)  of  North  Carolina 
is  conducting  a  study  of  Upx^^ard  Bound  Programs.    You  have  been  contacted 
previously,  both  by  telephone  and  by  mail,  concerning  your  participation 
in  the  study.     One  part  of  the  Upward  Bound  study  will  involve  site  visits 
to  a  sample  of  15  of  the  54  selected  projects.    Five  of  the  15  projects 
will  be  visited  twice,  once  during  the  academic  year  (this  spring)  and 
once  during  the  su  mier  program;  the  other  10  projects  will  be  visited  only 
once,  during  the  summer.     We  recognize  that  you  may  have  been  ccncerned 
about  the  site  visitation  part  of  this  study,  and  of  your  project's  involve- 
ment in  it.     The  purpose  of  this  letter  is  to.  report  to  you  on  tbe  status 
of  the  site  visit  component  of  the  study,  including  the  nature  of  your^ 
subsequent  involvement. 

The  sample  of  15  projects  has  been  selected  and  your  project  is  among 
those  chosen  to  be  visited  once;  that  is,  during  the  summer  program. 

a  member  of  the  team  assigned  to  visit  your  project, 
will  be  contacting  you  by  telephone  within  the  next  month  and  a  half 
to  discuss  preliminary  arrangements  and  to  work  out  a  schedule  for  the 
summer  program  visit. 

The  major  purposes  of  the  site  visits  are  to  allow  project  staff  to  get  a 
feel  for  the  operational  aspects  of  UB  program  dynamics,  and  to  ascertain 
something  of  program  accomplishments  and  problems.     The  site  visit  team  will 
be  composed  of  two  RTI  project  staff  members  with  the  assigned  task  of  inter- 
viewing a  wide  range  of  people  associated  with  and  working  in  your  project; 
e.g.,  yourself,  the  associate  project  director,  instructors,  counselors,  the 
Advisory  Committee  Chairperson,  students,  student-counselors,  and  an  insti- 
tutional representative.    Further  details  concerning  the  visit  and  the  number 
of  students  and  staff  personnel  to  be  interviewed  will  be  discussed  with  you 
by  telephone  well  in.  advance  of  the  visit. 

If  you  have  any  questions  concerning  the  site  visits  or  the  study  as  a  whole, 
.  please  don't  hesitate  to  call  me  or  Dr.  Ironside  (telephone:  919-549-8311). 
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(919)       549»8311  PROM  R  A  LEIGH,         DURHAM  AND 


Mr.  William  R.  Davis 
11  March  1974 
Page  Two 

We  thank  you  for  your  cooperation  with  this  important  part  of  the  study 
and  look  forward  to  visiting  with  you,  your  staff,  and  your  students. 

Sincerely, 


John  N.  Pyecha 
Project  Director 

JNPrls 
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RESEARCH    TRIANGLE  INSTITUTE 

POST      OFFICE      BOX  12194 

RESEARCH      TRIANGLE      PARK,      NORTH      CAROLINA  27709 


I- 


CENTER  FOR  EOUCATIOnAU  RE:5EARCH  AND  EVAI-UATION 


11  March  1974 


As  you  are  aware,  the  Research  Triangle  Institute  (RTI)  of  North  Carolina 
is  conducting  a  study  of  Upward  Bound  Programs.    You  have  been  contacted 
previously,  both  by  telephone  and  by  mail,  concerning  your  participation 
in  the  study.     One  part  of  the  Upward  Bound  study  will  involve  site  visits 
to  a  sample  of  15  of  the  54  selected  projects.     Five  of  the  15  projects 
will  be  visited  twice,  once  during  the  academic  year  (this  spring)  and 
once  during  the  summer  program;  the  other  10  projects  will  be  visited  only 
once,  during  the  suimner.     We  recognize  that  you  may  have  been  concerned 
about  the  site  visitation  part  of  this  study,  and  of  your  project's  involve- 
ment, in  it.     The  purpose  of  this  letter  is  to  report  to  you  on  the  status 
of  the  site  visit  component  of  the  study,  including  the  nature  of  your 
subsequent  involvement. 

The  sample  of  15  projects  has  been  selected  and  your  project  is  among  those 
chosen  to  be  visited  twice,  once  in  April  and  again  during  the  summer  pro- 
g^a™*  ,  a  member  of  the  team  assigned  to  visit  your 

project,  will  be  contacting  you  by  telephone  within  a  few  days  after  you 
receive  this  letter  to  discuss  preliminary  arrangements  for  both  visits 
and  to  work  out  a  schedule  for  the  academic  year  visit. 

The  major  purposes  of  the  site  visits  are  to  allow  project  staff  to  get  a 
feel  for  the  operational  aspects  of  UB  program  dynamics,  and  to  ascertain 
something  of  program  accomplishments  and  problems.    The  site  visit  team  will 
be  composed  of  two  RTI  project  staff  members  with  the  assigned  task  of  inter- 
viewing a  wide  range  of  people  associated  with  and  working  in  your  project; 
e.g.,  yourself,  the  associate  project  director,  instructors,  counselors,  the 
Advisory  Committee  Chairperson,  students,  student-counselors,  and  an  insti- 
tutional representative.     Further  details  concerning  the  visit  and  the  number 
of  students  and  staff  personnel  to  be  interviewed  will  be  discussed  with  you 
by  telephone  well  in  advance  of  the  visit. 

If  you  have  any  questions  concerning  the  site  visits  or  the  study  as  a  whole, 
please  don't  hesitate  to  call  me  or  Mr.  Burkheimer  (telephone:  919-549-8311). 
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11  March  1974 
Page  Two 


We  thank  you  for  your  cooperation  with  this  important  part  of  the  study 
and  look  forward  to  visiting  with  you,  your  staff,  and  your  students- 
Sine  erely. 


John  N.  Pyecha 
Project  Director 


JNP:ls 
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D19-5:    Letter  to  the  State  Superintendents  of  Education 
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R  r  S  E  A  R  C  H    n      1  A  fvJ  G  L  E  INSTITUTE 


H  i:  1.  t    A        C  H      T  »<  I  A  N  C  U  i:      f  A   H   K,      M  O  «  T  H      C  A*  «  O  U  I  N  A      2  7  7  0  D 


Dcccr:bcr  27,  1973 


.        Utnto  fi^-iperintcndcnl:  of  Education: 

•C'.'-^carch  Trian^;le  Institute,  a  not-for-profit  private  research  organiza- 
t.lco     u  >)3:)rth  Carolina,  has  a  contract  V7ith  the  Office  of  Education  to 

cor-j  .ct:.  ii  nationwide;  study  of  tv70  prograns  fot  lov/^iucon^e  and  minority  hi^jh 
sc.hc-:\  b'tudents.    The  specific  programs  under  investigation  are  Upward  Bound 
an-j  I\d'iC?cional  Talent  Search.     This  study  is  to"  include  a  sample  of  approxi- 
mately '50  Upward  Bound  projects  and  tv/o  schools  from  which  each  of  these  pro- 
jects recruit  their  students.     Every  student  in  the  selected  Upward  Bound 
projects  and  a  sample  of  18  comparison  students  from  each  of  the  approxi- 
mately iOQ  selected  high  schools  will  be  asked  to  complete  a  questionnaire 
of  apj^roximately  30  minutes  in  length.     These  qo;:stionnaires  will,  request 
informat:ion  about  the  students'  school  experiences,  plans  for  the  future, 
etc. 

In  addition  to  the  sample  of  two  schools  which  provide  recruits  for 
Upward  Bound,  a  sample  of  two  ''non-Upward  Bound  related"  high  schools  is 
to  be  selected  for  each  project.     IVo  or  three  selected  staff  members  in 
all  four  of  these  schools  will  be  asked  to  complete  a  short  questionnaire, 
Hox^ever,  no  student  data  will  be  collected  in  the  two  '^non-Upward  Bound  re- 
lated" high  schools. 

Data  collection  activities  are  scheduled  for  March  and  April,  1974. 
The  data  collected  v:-Ml  be  reported  only  in  broad  categories  and  will  in 
no  way  identify  individual  students,  schools,  or  school  districts.  ^  The  stu- 
dent questionnaire  x^ill  be  administered  by  RTI  personnel;  consequently  the 
involvement  of  school  personnel  will  be  minimal. 

The  sample  of  Upx^ard  Bound  projects  in  which  the  study  is  to  take  place 
has  not  been  selected  and  preparations  are  now  under  way  for  selecting  the 

sample  of  schools.     The  purpose  of  this  letter  is  to  inform  you  that    of 

the  Upward  Bound  projects  selected  in  this  nationwide  study  are  in  your 
state.     As  soon  as  the  sample  of  schools  has  been  selected,  we  would  like 
to  begin  contacting  the  District  Superintendents  to  elicit  their  cooperation 
and  participation  in  the  study.     At  that  time  we  will  send  you  a  list  of  the 
school  districts  and  schools  selected  for  participation  in  this  most  worth- 
while study. 
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19)       649  '8311 


FROM 


State  SupvTiut---:: Jcnt  ol  iiducaciori 
Docerocr  27,  iV73 
Paiic  2 


Enclosed  with  ib.is  ^Jtiicr  in  n  brief  abstract  of  the  evaluation  study 
and  a  list  o-f  tha  Advi:sory  Ccmir.ittce  mcr.:bers  v;ho  helped  plan  the  study,  I; 
ho\^(i  you  will  l-.avc  ti;v/j  to  review  this  inf orr;:atio;T,     Once  a  sair.ple  of  schools 
has  been  sclccLc-d  ci-d  !  on-:n  rdc-d  to  you,  an  ondorser'-cnt  of  the  study  to  the 
District  Suporintc :;dont involved  would  be  norft  appreciated.     If  you  have 
ony  questions  re^:ardinr,  this  study  please  call  Mr.  Don  Jackson  or  myself 
at  (919)  5A9-S311  or  any  of  the  Advisory  CoiTuuittee  members  listed. 

Sincerely, 


'John  Pyecha,  Ph.D. 
Project  Director 


JNP/dd 
Enclosures 
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RESEARCH    TRIANGLE  INSTITUTE 


POST 


O  r  F  I  O 


BOX 


12  19  4 


T        I  A  S  G  U  E 


SORTH      CAROLINA  37709 


CENTSR   POR   e^UCATlOSAl.  RESEAPICH  AnC  sIVAL-UATION 


The  Research  Triangle  Institute  (KTI)  of  North  Carolina  is  currently 
conducting  a  national  study  to  evaluate  two  federally  fxmded  educational 
opportunity  programs  for  low^-income  and  minority  youths  •    The  programs  be- 
ing studied  are  Upward  Boxind  and  Educational  Talent  Search.    The  study  is 
being  performed  under  a  contract  with  the  Office  of  Planning,  Budt;  iting, 
and  Evaluation  of  the  U.  S.  Office  of  Education.    RTI  is  a  private,  not- 
for-profit  contract  research  organization  located  in  the  Research  Triangle 
Park,  North  Carolina  and  is  closely  affiliated  with  Duke  University,  the 
University  of  North  Carolina,  and  North  Carolina  State  University. 

This  study  is  to  include  a  sample  of  approximately  50  Upward  Bound 
projects  and  100  high  schools  (2  schools  for  each  Upward  Bound  project). 
This  sample  of  high  schools  was  selected  from  the  schools  frm  which  Up- 
ward Bound  students  are  recruited.    Every  student  in  the  selected  Upward 
Boudd  projects  will  be  administered  a  questionnaire  at  the  project  site  and 
,    a  sample  of  18  comparison  students  from  each  of  the  100  associated  high 
schools  will  be  asked  to  complete  a  questionnaire  of  approximately  30 
minutes  in  length.    These  questionnaires  will  request  Information  about  the 
students'  fichool  experiences,  plans  for  the  future,  etc.    The  student  ques- 
tionnaires will  be  administered  by  RTI  personnel;  consequently  the  involve- 
ment of  school  personnel  will  be  minimal.     In  addition,  two  or  three  selected 
faculty  members  in  these  schools  will  be  asked  to  complete  a  short  question- 


Data  collection  activities  are  scheduled  for  March  and  April,  1974. 
The  data  collected  will  be  reported  only  in  broad  categories  and  will  in 
no  way  identify  individual  students,  faculty  members,  schools,  or  school 
districts. 

The  purpose  of  this  letter  is  to  solicit  your  endorsement  of  and  co- 
operation for  this  ^.cudy.    Attached  is  a  list  showing  the  name  and  address 
of  the  schools  within  your  district  which  have  been  selected  for  the  study 
because  they  provide  recruits  to  one  of  the  Upward  Bound  projects  under 
evaluation.    The  Upward  Bound  project  with  which  the  sample  schools  are 
a^^sociated  is  shown  in  parentheses  at  the  top  of  the  list.    Within  the 
next  week  or  two  an  RTI  staff  member  will  telephone  you  to  provide  further 


naire. 
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(919) 


549  •  8311 


FROM 


R  A  U  E  I  G  H  , 


D  U  R  H  A  M 


AND 


C  H  A  P  E  U 


details  about  the  program  and  try  to  answer  any  questions  you  might  have. 
Enclosed  is  a  brief  abstract  of  this  evaluation  study  and  a  list  of  the 
Advisory  Committee  members  who  helped  plan  the  study • 

Information  concerning  the  study  has  been  sent  to  your  Chief  State 
School  Officer,    He  has  also  been  notified  of  the  school  districts  in  your 
state  selected  for  participation  in  the  study. 

We  are  looking  forward  to  talking  and/or  visiting  with  you  and  your 
staff.    While  direct  involvement  in  the  study  on  the  part  of  school  per- 
sonnel will  be  niinimal,  the  success  of  the  study  is  largely  dependent  upon 
your  endorsement  of  this  project- 

Sincerely, 


JNP/dd 


Enclosures 


EKLC 
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RESEARCH    TRIANGLE  INSTITUTE 

POST      O  r    F-   i  O  B      SOX       1219  4. 

RSrSEARCH      TRIANGUS      PA.^K,      NORTH      CAROL-INA  27709 


CENTER   FOR   E3UCAT10NAU  RESEARCH  ANO  EVALUATION 


Thanks  for  giving  U3  the  opportioaity  to  discuss  the  national 
evaluation  study  of  project  Upward  Bound  in  a  recent  telephone  con- 
versation. 

We  are  now  contacting  the  school (s)  in  your  district,  and  will 
work  directly  with  the  school  principal  or  Upward  Bound  contact  person 
at  each  school  for  the  duration  of  the  study. 

Again,  we  appreciate  your  assistance  and  cooperation. 


Sincerely, 


JNP/lt 
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O  (919) 

FRir 


5  4  9   •  8  3  11 


FROM 


R  A  U  E  I  G  H 


DURHAM 


AND 


C  H  A  p  e  u 


H  1  U  1« 
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RESEARCH    TRIANGLE  INSTITUTE 

P05T      OFFICE      BOX  12194 

RESEARCH      TRIANGUE      PARK,      NORTH      CAROLiNA  27709 


-1 


CENTER  FOR   EDUCATIONAL  RESEARCH  AND  EVALUATION 


The^Research  Triangle  Institute  (RTI)  is  conducting  a  study  of  the  Up- 
ward Bound  and  Educational  Talent  Search  Programs.  Memoranda  concerning 
this  study  have  been  sent  to  you  through  your  regional  office.  On  the 
chance  that  you  may  not  yet  have  received  them,  we  are  enclosing  a  brief 
abstract  of  the  proposed  research  (Attachment  A).  An  Advisory  Committee 
is  counseling  the  RTI  research  team  in  its  design  efforts,  and  the  names 
and  addresses  of  the  members  of  this  committee  are  also  enclosed  (Attach- 

As  part  of  the  larger  study,  a  sub-st:udy  of  current  Talent  Search  pro- 
jects is  being  conducted.    The  Talent  Search  sub-study  in  turn  has  three 
basic  components,  the  first  of  which  involves  a  questionnaire  survey  of 
all  114  Talent  Search  projects. 

The  second  component  is  a  brief  status  study  of  a  sample  of  Talent 
Search  students  who  began  studies  in  postsecondary  institutions  between 
July  1  and  December  31,  1973.    This  sample  of  students  will  be  selected 
from  a  sample  of  25  Talent  Search  projects.    Your  project  is  one  of  those 
selected  to  participate  in  this  important  component  of  the  Talent  Search 
sub- study. 

The  third  component  involves  two-day  site  visits  to  a  random  sample  of 
approximately  20  projects.    A  final  selection  of  the  projects  to  be  visited, 
has  not  yet  been  made.    We  hope,  however,  to  select  the  20  projects  for 
these  site  visits  from  among  the  25  projects  selected  to  participate  in  the 
second  component  above.     Consequently,  your  project  has  a  high  probability 
of  also  being  selected  for  a  site  visitation. 

So  that  you  will  have  a  better  understanding  of  the  Talent  Search  sub- 
study,  a  brief  overview  of  this  sub-study  is  presented  in  Attachment  C. 

This  letter  requests  your  assistance  and  cooperation  with  respect  to 
the  second  component  of  the  Talent  Search  sub-study;  that  is,  the  status 
study  of  Talent  Search  students  who  began  studies  in  post-secondary  insti- 
tutions during  the  first  half  of  the  current  fiscal  year. 
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In  order  to  provide  an  adequate  sampling  design  for  this  part  of  the 
study,  RTI  needs  certain  information  about  these  students  (i.e.,  those  stu- 
dents who  began  studies  in  institutions  of  postsecondary  education  between 
July  1  and  December  31,  1973).    While  -these  data  are  routinely  available 
through  the  data  bank  for  UB  participants,  no  central  list  is  available  for 
TS  clients.     (OE  Form  1231  provides  only  numbers,  not  names.) 

Your  cooperation  is  requested  in  preparing  a  list  of  all  clients 
from  your  project  who  began  their  postsecondary  studies  within  this  time 
frame  (July  1  to  December  31,  1973).     Enclosed  for  this  purpose  is  a  form 
which  is  basically  self  explanatory.     The  first  or  ''Header  Page"  has  space 
for  ten  students  (though  you  may  need  to  use  more  tlian  one  line  per  student),- 
each  "Continued  Page"  has  space  for  15.     One  "Header  Page"  and  five  "Con- 
tinued Pages"  are  enclosed.     If  additional  forms  are  required  for  your  pro- 
ject, please  xerox  as  many  additional  copies  of  the  Continued  Page  as 
needed.     Please  complete  this  form.as  soon  as  possible  and  return  it  to  RTI 
in  the  enclosed  postage-paid  envelope. 

We  wish  to  thank  you  and  your  staff  for  assisting  and  cooperating  in 
this  study.  Your  contributions  will  help  document  the  many  ways  in  which 
Talent  Search  is  helping  students  and  will  also  suggest  ways  in  which  the 
program  can  better  serve  them. 

If  you  have  questions  about  the  enclosed  form  for  TS  students,  please 
contact  Dr.  John  N.  Pyecha  of  RTI,  whose  telephone  number  is  (919)  549-8311, 
extension  705.     If  you  have  any  questions  concerning  the  study  in  general. 
Dr.  Pyecha  or  any  member  of  the  Advisory  Committee  will  be  glad  to  discuss 
them  with  you. 

Sincerely, 


John  N.  Pyecha,'  Ph.D. 
Project  Director 


JNP/dd 
Enclosures 
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ATTACHMENT  C 


OVERVIEW  OF  THE  TALENT  SEARCH  SUB-STUDY 


ERIC 


A.  Purpose 

The  major  purpose  of  this  sub-study  is  to  obtain  a  basic  description 
of  the  current  nationwide  Talent  Search  Program.    This  description  should 
be  at  the  detail  required  to  design  a  more  comprehensive,  in  depth  eva.lua- 
tion  of  the  Talent  Search  Program.     It  will  include  information  about  tU^ 
Talent  Search  students,  service  related  activities,  staffing,  costs,  and 
community  involvement  or  participation. 

^There  are  two  additional  important  purposes  of  the  sub-study. 

The  first  is  to  obtain  information  from  a  sample  of  25  projects  per- 
tinent to  the  first  year  status  of  a  sample  of  students  who  began  studies 
m  posu-secondary  institutions  between  July  1  and  December  31,  1973  This 
component  will  also  include  a  description  of  the  types  of  institutions  in 
which  these  students  enrolled. 

The  second  is  to  detemine  the  nature  and  scope  of  the  student  (client) 
information  collected  and  filed  by  the  various  Talent  Search  projects. 
This  purpose  will  be  achieved  by  studying  the  descriptive  data  collected 
trom  project  files  on  a  sample  of  students  during  the  site  visitations. 

B.      Sources  of  Data 

Data  for  this  study  will  be  provided  from  six  sources.     The  first  is 
a  project  director's  questionnaire  which  will  be  mailed  to  the  project 
director  for  each  of  the  114  Talent  Search  projects  funded  during  the  cur- 
rent fiscal  year.     This  questionnaire  will  provide  information  on  such  fa- 
tors  as: 

1)  Project  Director's  background  and  philosophy  about  Talent  Search 

2)  Program  recruitment  and  selection  strategies. 

3)  Program  goals,  processes,  special  features,  and  emphasis. 

4)  General  characteristics  of  clientele  served. 

5)  Program  accomplishments. 

6)  Special  difficulties  and  prcblems  encountered  by  the  project 

7)  Budgetary  information  to  include  program  costs  and  patterns  of 
funding  from  sources  other  than  USOE. 

8)  Staffing  patterns. 

9)  Advisorx^Mrd  responsibilities,  operations,  and  contributions, 
iu;      Degree  and  nature  of  community  support  and  cooperation. 

11)  Degree  and  nature  of  postsecondary  institution  support' 

12)  Degree  of  cooperation  between  and  relationship  with  other  special 
programs,  including  those  conducted  by  the  host  TS  agency  or 
institution. 
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13)      Suggestions  for  improving  TS  programs. 

.14)      Type  of  -r.ita  collected  and  maintained  on  clients. 

^>,p  J^l  ^"''r'^  ^"""^  Counselor's  Questionnaire  to  be  completed  by 

Sir      J.       ^^^7  ^"^^'^^  P^j^'^^  "^"^        the  most  knowledgeable 

about  problems  and  activities  related  to  the  project's  counseling'comjonent. 

A  third  source  is  a  brief  questionnaire  to  be -filled  out  by  the  chair- 
person of  the  Advisory  Board  or  of  the  Advisory  Council  of  each  Talent^P^^.l 
project      This  questionnaire  will  provide  inf^t^on  reLted  to  Se 
council's  responsibilities,  contributions,  and  activities  pertinent  to  the 

<:....t  "  ^  ^^^^  ""^^^^  ^°  ^  sample  of  approximately  20  Talent 

tor    thrS"'"  i"-°ive  interviews  wLh  the  projLt  dxrec- 

the'institutior^o^t.'      't'  °^  -  represeniative  of 

hlls      riJil  T.  '^f  P'!.-:3ject,  and  two  or  three  selected  staff  mem- 

also  request  additional\^dg:t:r;  ^ ^l^^^i^^.^'S:^ 

A  fifth  source  is  the  project's  student  file,  from  which  the  RTT  «?itP 
L^tlcrientHiles'  """''T'         ^^^^"^'^  °^  appr^xiLtely'yS  to  lO^st^- 
by  the  project!  '°  °'  "'"'""'^  '^^'^^  routinely  maintained 

thPi/  ^^""^  V^^^  information  reported  by  project  directors  on 

their  annual  report  (OE  Form  1231,  July  1,  1973  to  June  30,  1974) 

°-      Assistance  Needed  From  the  Talent  Search  Proiect  PersonnPl 

m  th?fn^f^''/°^'^"  sub-study  to  be  successful,  we  will  need  your  help 
xn  the  following  xmportant  activities:  ^ 


1) 


2) 


Providing  certain  information  about  the  students  from  your  pro- 
ject who  began  studies  in  a  postsecondary  institution  between 
July  1  and  December  31,  1973.  -between 

Moni!?^f         ^"^f '  Director  and  Counseling  Activities  Ques- 
tionnaires discussed  in  the  above  section.  . 

Co.m?i?^"^  t  °^         Advisory  Council  Questionnaire  to  the 

Council's  chairperson. 

^Jf^'f"^-^!)^  two-day  site  visit,  including  the  scheduling  of  inter- 
views with  a  sample  of  staff  personnel  and  with  the  Advisory 
Council  Chairperson.  -  ^avisory 


360 


5)  Making  the  project's  studviiit  files  available  to  the  RTI  person- 
nel who  will  extract  descriptive:  data  on  a  sample  of  students. 

6)  Providing  RTI  with  a  copy. of  the  End-of-Year  "Final  Financial 
Statement"  and  the  audit  report  for  the  current  fiscal  year. 

At  this  time  we  are  asking  only  that  you  assist  us  with  the  first  acti- 
vity listed  above      Your  assistance  with  respect  to  the  other  five  activities 
(Items  2  through  6  above)  will  be  requested  sometime  during  the  months  of 

?  ^^^""^  ^^^^       "^^^^  ^°  P^°^ide  you  with  adequate 

lead  time  when  a  request  may  require  advance  preparation  on  your  part.  (For 
example,  scheduling  for  si.e  visitations  will  begin  at  least  a  month  before 
the  time  of  the  anticipated  visit.) 


ERIC 
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RESEARCH    TRIANGLE  INST'TUTE 

RCSETARCH      THIANGUG      PARK.      NORTH      CAROUINA  27709 


CENTCn  FOM  GOUCAT  lONAL.  NTni  Ai*CH  Ani?  CVAI.UATION 

12  March  1974 


As  you  are  aware,  the  Research  Triangle  Institute  (RTI)  of  North  Carolina 
is  conducting  a  study  of  Upward  Bound  Programs,     You  have  been  contacted 
previously,  both  by  telephone  anJ  by  mail,  concerning  your  participation 
in  the  study.     One  part  of  the  Upward  Bound  study  will  involve  sice  visits 
to  a  sample  of  fifteen  of  the  54  selected  projects.    We  recognize  that 
you  may  have  been  concerned  about  the  site  visitation  part  of  this  stvdy, 
and  your  project's  involvement  in  it.    The  purpose  of  this  letter  is  to 
report  to  you  on  the  status  of  the  site  visit  component  of  the  study. 

The  sample  of  fifteen  projects  for  site  visitation  has  been  chosen  and 
your  project  is  not  among  those  selected;  consequently,  your  project  will 
^^Qt  be  involved  in  the  site  visit  component  of  the  study. 

We  appreciate  your  continued  cooperation  in  the  other  compone^nts  of  this 
important  study. 


Sincerely, 

 /C.-K. 


John  N.  Pyecha 
Project  Director 

JNP:ls     ■  '  " 


3(j3 
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r   M  O  M  A  L.  E  I  G  H  .         D  U      H  A  M  A  N  U  C  H  A  P  H  I  U  I 


RE:SEARCHTR!ANGLEINSTITUTE  -V 

P05T0PFice      BOX      1219  4  /K 
rtCSEARCH      TRIANGL-E      PARK,      NORTH      CAROLINA      27709  '"~-|-^ 

CENTER  rOR   EDUCATION**  I-   RESEARCH  AND  EVALUATION 

11  March  1974 


As  you  are  aware,  the  Research  Triangle  Institute  (RTI)  of  North  Carolina 
is  conducting  a  study  of  Upward  Bound  Programs.    You  have  been  contacted 
previously,  both  by  telephone  and  by  mail,  concerning  your  participation 
in  the  study.     One  part  of  the  Upward  Bound  study  will  involve  site  visits 
to  a  sample  of  15  of  the  54  selected  projects.    Five  of  the  15  projects 
will  be  visited  twice,  once  during  the  academic  year  (this  spring)  and 
once  during  the  summer  program;  the  other  10  projects  will  be  visited  only 
once,  during  the  summer.     We  recognize  that  you  may  have  been  concerned 
about  the  site  visitation  part  of  this  study,  and  of  your  project's  involve- 
ment in  it.     The  purpose  of  this  letter  is  to  report  to  you  on  the  status 
of  the  site  visit  component  of  the  study,  including  the  nature  of  your 
subsequent  involvement. 

The  sample  of  15  projects  has  been  selected  and  your  project  is  among 
those  chosen  to  be  visited  once;  that  is,  during  the  summer  program.*' 

a  member  of  the  team  assigned  to  visit  your  project, 
will  be  contacting  you  by  telephone  within  the  next  month  and  a  half 
to  discuss  preliminary  arrangements  and  to  work  out  a  schedule  for  the 
summer  program  visit. 

The  major  purposes  of  the  site  visits  are  to  allow  project  staff  to  get  a 
feel  for  the  operational  aspects  o£  Ui   program  dynamics,  iXad  to  ascertain 
something  of  program  accomplishments  and  problems.    The  site  visit  team  will 
be  composed  of  two  RTI  project  staff  members  with  the  assigned  task  of  inter- 
viewing a  wide  range  of  people  associated  with  and  working  in  your  project; 
e.g.,  yourself,  the  associate  project  director,  instructors,  counselors,  the 
Advisory  Committee  Chairperson,  students,  student^counselors ,  ^ind  an  insti- 
tutional representative •    Further  details  concerning  the  visit  and  the  number 
of  students  and  staff  personnel  to  be  interviewed  will  be  discussed  with  you 
by  telephone  well  in  advance  of  the  visit. 

If  you  have  any  questions  concerning  the  site  visits  or  the  study  as  a  uhole, 
please  don't  hesitate  to  call  me  or  Dr.  Ironside  (telephone:  919-549-8311). 


(*Jlf))       549-8311  FROM  RALEIGH,         DURH/^.  M  AND 
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Mr.  William  R.  Davis 
11  March  1974 
Page  Two 


We  thank  you  for  your  cooperation  with  this  important  part  of  the  study 
and  look  forward  to  visiting  with  you,  your  staff,  and  your  students. 

Sincerely, 

John  N.  Pyecha 
Project  Director 

JOT  :1s 
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RESEARCH    TRIANGLE  INSTITUTE 
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CENTEFI  FOR  EOUCaTIOnAU  REdEAWCH  AnO  EvAl-UATION 


11  March  1974 


As  you  are  aware,  the  Research  Triangle  Institute  (RTI)  of  North  Carolina 
is  conducting  a  study  of  Upward  Bound  Programs •    You  have  been  contacted 
previously,  both  by  telephone  and  by  mail,  concerning  your  participation 
in  the  stuJy.     One  part  of  the  Upward  Bound  study  will  involve  site  visits 
to  a  sample  of  15  of  the  54  selected  projects.    Five  of  the  15  projects 
will  be  visited  twice,  once  during  the  academic  year  (this  spring)  and 
once  during  the  summer  program;  the  other  10  projects  will  be  visited  only 
once,  during  the  summer.    We  ri^cognize  that  you  may  have  been  concerned 
about  the  site  visitation  part  of  this  study,  and  of  your  project's  involve- 
ment-in  it.    The  purpose  of  this  letter  is  to  report  to  you  on  the  status 
of  the  site  visit  component  of  tha  study,  including  the  nature  of  yuur 
subsequent  involvement. 

The  sample  of  15  projects  has  been  selected  and  your  project  is  among  those 
chosen  to  be  visited  twice,  once  in  April  and  again  during  the  suimner  pro- 
gram. ,  a  member  of  the  team  assigned  to  visit  your 
project,  .will  be  contacting  you  by  telephone  within  a  few  days  after  you 
receive  this  letter  to  discuss  preliminary  arrangements  for  both  visits 
and  to  work  out  a  schedule  for  the  academic  year  visit. 

The  major  purposes  of  the  site  visits  are  to  allow  project  staff  to  get  a 
feel  for  the  operational  aspects  of  UB  program  dynamics,  and  to  ascertain 
something  of  program  accomplr.shments  and  problems.     The  site  visit  team  will 
be  composed  of  two  RTI  project  staff  members  with  the  assigned  task  of  inter- 
viewing a  wide  range  of  people  associated  with  and  working  in  your  project; 
^•g.,  yourself,  the  associate  project  director,  instructors,  counselors,  the 
Advisory  Committee  Chairperson,  satudents,  students-counselors,  and  an  insti- 
tutional representative.     Further  details  concerning  the  visit  and  the  number 
of  students  and  staff  personnel  to  be  interviewed  will  be  discussed  with  you 
by  telephone  well  in  advance  of  the  visit. 

If  you  have  any  queiitions  concerning  the  site  visits  or  the  study  as  a  whole, 
please  don't  hesitate  to  call  me  or  Mr,  Burkheimer  (telephone:  919-549-8311). 
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11  March  1974 
Page  Two 

We  thank  you  for  your  cooperation  with  this  important  part  of  the  study 
and  look  forward  to  visiting  with  you,  your  staff,  and  your  students* 

Sincerely. 

John  Pyecha 
Project  Director 

JNPrls 
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R  r  s  e  A  R  c  H  1  m  A  N  G  L  c:  i  n  s  t  i  t  u  t  ir 

u  T>  r    o  »   f    J  c  «.   •  n  i>  X     I  ?  I  •!  .1 

K   i;        I    A  ii.  O   V.      T   «   I    A  N  G   I.   t;      I'  A   W   K,      N  O   H   T   H      C   A*  K  O   L  I    N  A      2  7  7  0  9 


Dcconbcr  27,  1973 


Dear  State  Superintendent  of  Education: 

Research  Trian^;le  Institute,  a  not-for-profit  private  research  organiza- 
tion in  North  Carolina,  has  a  contract  with  the  U,  S,  Office  of  Education  to 
conduct  a  nationvidc  study  of  tv;o  pro^grar.s  fot  lov;-inconie  and  minority  hii:,h 
school  students.     The  specific  programs  under  investif>ation  are  Upvard  Bound 
and  Educational  Talent  Search.     This  study  is  to' include  a  sample  of  approxi- 
mately 50  Upward  Dound  projects  and  two  schools  from  whicli  each  of  these  pro- 
jects recruit  their  students.     Every  student  in  the  selected  Upward  Bound 
projects  and  a  sample  of  18  comparison  students  from  each  of  the  approxi- 
mately 100  selected  high  schools  will  be  asked  to  complete  a  questionnaire 
of  approximately  30  minutes  in  length.     These  questionnaires  will,  request 
information  about  the  students'   school  experiences,  plans  for  the  future, 
etc. 

In  addition  to  the  sample  of  two  schools  which  provide  recruits  for 
Upward  Bound,   a  sample  of  two  "non-Upward  Bound  related"  high  schools  is 
to  be  selected  for  each  project.     IV^o  or  three  selected  staff  members  in 
all  four  of  these  schools  will  be  asked  to  complete  a  short  questionnaire. 
However,  no  student  data  will  be  collected  in  the  two  *'non-Upward  Bound  re- 
lated*' high  schools. 

Data  collection  activities  are  scheduled  for  March  and  April,  1974. 
Tlie  data  collected  w:*ll  be  reported  only  in  broad  categories  and  will  in 
no  way  identify  individual  students,   schools,  or  school  districts.  ^  The  stu- 
dent questionnaire  will  be  administered  by  RTI  personnel;  consequently  the 
involvement  of  school  personnel  will  bs  minimal • 

The  sample  of  Upward  Bound  projects  in  which  the  study  is  to  take  place 
has  not  been  selected  and  preparations  are  now  under  way  for  selecting  the 

sample  of  schools.     The  purpose  of  this  letter  is  to  inform  you  that    of 

the  Upward  Bound  projects  selected  in  this  nationv/ide  study  are  in  your 
state.     As  soon  as  the  sample  of  schools  has  been  selected,  we  would  like 
to  begin  contacting  the  District  Superintendents  to  elicit  their  cooperation 
and  participation  in  the  study.     At  that  time  we  will  send  you  a  list  of  the 
school  districts  and  schools  selected  for  participation  in  this  most  worth- 
while study. 
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State  Su'i'ii-rint-'ivicnu  oi  iiducaCiofi 
Uoc.C!:;bci:  27,   1^7  3 


Enclosed  Kitl\  Ll'.is  louucr  is  n  brief  absLvacu  of  uhc  evaluation  study 
and  a  list  of  tiu:  /.dvi:-.oi:y  Cc-nu-ittcc.  mer.bers  v;ho  helped  plan  the  study.  I 
hope;  you  will  liavo.  •ci;v..j  to  rc-viw  this  inf orn-.auiop. .  Once  a  sample  of  scho 
has  been  scluctt-d  .".vJ.  fcnvardod  to  you,  an  cndorsep-.ent  of  the  study  to  tlie 
District  Sir.5>irip.U-.u!'.'ats  involved  '.could  be  iv.orft  appreciated.  If  you  have 
any  questions  royardin?;  this  study  please  call  Mr.  Don  Jackson  or  myself 
at  (919)  549-8311  or  any  of  the  Advisory  Coiniidttee  members  listed.  . 

Sincerely, 


'John  N.  Pyecha,  Ph.D. 
Project  Director 


JNP/dd 
Enclosures 
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RESEARCH    TRIANGLE:  INSTITUTE 

?»05T      office:      box  I2I94 

-;£:5£ARCH      TRIANiGL.£      PAi=!K.      NORTH      CAROLINA  27709 


CSNTER  FOR  EOUCATIONAI-  RE  =  £A«CH  /-^NQ  EVAL-'JATION 


The  Research  Triangle  Institute  (RTI)  of  North  Carolina  is  currently 
conducting  a  national  study  to  evaluate  two  federally  funded  educational 
opportunity  programs  for  low-income  and  minority  youths.     The  programs  be-  -  - 
ing  studied  are  Upward  Bound  and  Educational  Talent  Search.     The  study  is 
being  performed  under  a  contract  with  the  Office  of  Planning,  Budgeting, 
and  Evaluation  of  the  U.  S.  Office  of  Education.     RTI  is  a  private,  not- 
for-profit  contract  research  organization  located  in  the  Research  Triangl-e 
Park,  North  Carolina  and  is  closely  affiliated  with  Duke  University,  the 
University  of  North  Carolina,  and  North  Carolina  State  University. 

This  study  is^to  include  a  sample  of  approximately  50  Upward. Bound 
projects  and  100  high  schools  (2  schools  for  each  Upward  Bound  project). 
This  sample  of  high  schools  was  selected  from  the  schools  from  which  Up- 
ward Bound  students  are  recruited.     Every  student  in  the  selected  Upward 
Bound  projects  will  be  adminis-c^red  a  questionnaire  at  the  project  site  and 
a  sample  of  18  comparison  students  from  each  of  the  100  associated  high 
schools  will  be  asked  to  complete  a  questionnaire  of  approximately  30 
minutes  in  length.     These  questionnaires  will  request  information  about  the 
students'  school  experiences,  plans  for  the  future,  etc.     The  student  ques- 
tionnaires will  be  administered  by  RTI  personnel;  consequently  the  involve- 
ment of  school  personnel  will  be  minimal.     In  addition,  two  or  three  selected 
faculty  members  in  these  schools  will  be  asked  to  complete  a  short  question- 
naire. 

Data  collection  activities 'are  scheduled  for  March  and  April,  197A. 
The  data  collected  will  be  , reported  only  in  broad  categories  and  will  in 
no  way  identify  individual  students,  faculty  members,  schools,  or  school 
districts. 

The  purpose  of  this  letter  is  to  solicit  your  endorse^^ent  of  and  co- 
operation for  this  study.    Attached  is  a  list  showing  the  name  and  address 
of  the  schools  within  your  district  which  have  been  selected  for  the  study 
because  they^  provide  recruits  to  one  of  the  Upward  Bound  projects  under 
evaluation.  \The  Upward  Bound  project  with  which  the  sample  schools  are 
associated  is ^ shown  in  parentheses  at  the  top  of  the  list.     Within  the 
next  week  or  two  an  RTI  staff  member  will  telephone  you  to  provide  further 
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details  about  the  program  and  try  to  answer  any  questions  you  might  have. 
Eaclosed  is  a  brief  abstract  of  this  evaluation  study  and  a  list  of  the 
Advisory  Committee  members  who  helped  plan  the  study. 

Information  concerning  the  study  has  been  sent  to  your  Chief  State 
School  Officer.    He  has  also  been  notified  of  the  school  districts  in  your 
state  selected  for  participation  in  the  study. 

We  are  looking  i jrward  to  talking  and/or  visiting  with  you  and  your 
staff.    While  direct  involvement  in  the  study  on  the  part  of  school  per- 
sonnel will  be  minimal,  the  success  of  the  study  is  largely  dependent  upon 
your  endorsement  of  this  project. 


Sincerely, 


JNP/dd 


Enclosures 
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RESEARCH    TRIANGLE  INSTITUTE 


P05T      OFFICE       SOX       i  2  \  9  ^ 

RESEARCH  TRlANGUt  PaRK»  NiORTH  CAROUINA  27709 
ZESiT^Pi   rO'-^   £:::uCATIONAl.   ^SiSARCH  AND  EVALUATION 


Thanks  for  giving  us  the  opportunity  to  discuss  the  national 
evaluation  stucJy  of  project  Upward  Bound  in  a  recent  telephone  con- 
versation. 

We  are  now  contacting  the  school (s)  in  your  district,  and  will 
work  directly  wlt>:  the  school  principal  or  Upward  Bound  contact  person 
at  each  school  for  the  duration  of  the  study • 

Again,  we  appreciate  your  assistance  and  cooperation. 


Sincerely, 


JNP/lt 
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::£v.rEf^  ssucationau  ^Ez^ea^ch  an:^  e vauj^s^t ion-' 


The  Research  Triangle  Institute  (RTI)  is  conducting  a  study  of  the  Up- 
ward Bound  and  Educational  Talent  Search  Programs  •    Memorc  ada  concerning 
this  study  have  beeu  sent  to  you  through  your  regional  office.    On  the 
chance  that  you  may  not  yet  have  receiv  ed  them,  we  are  enclosing  a  brief 
abstract  of  the  proposed  research  (Attachment  A) •    An  Advisory  Coimnittee 
is  counseling  the  RTI  research  team  in  its  design  efforts,  and  the  names 
and  addresses  of  the  members  of  this  coimnittee  are  also  enclosed  (Attach- 
ment B) . 

As  part  of  the  larger  study,  a  sub-study  of  current  Talent  Search  pro- 
jects is  being  conducted.     The  Talent  Search  sub-study  in  turn  has  three 
basic  components,  the  first  of  which  involves  a  questionnaire  survey  of 
all  il4  Talent  Search  projects. 

The  second  component  is  a  brief  status  study  o£  a  sample  of  Talent 
Search  students  who  began  studies  in  postsecondary  institutions  between 
July  1  and  December  31,  1973.     This  sample  of  sVadents  will  be  selected 
from  a  sample  of  25  Talent  Search  projects.    Your  project  is  one  of  those 
selected  to  participr.te  in  this  important  component  o£  the  Talent  Search 
sub-study. 

The  third  component  involves  two-day  site  visits  to  a  random  sample  of 
approximately  20  projects.     A  final  selection  of  the  projects  to  be  visited 
has  not  yet  been  made.    We  hope^  however,  to  select  the  20  projects  for 
these  site  visits  from  among  the  25  projects  selected  to  participate  in  the 
second  component  above.     Consequently,  your  project  has  a  high  probability 
of  also  being  selected  for  a  site  visitation. 

So  that  you  will  have  a  better  understanding  o£  the  Talent  Search  ^3ub- 
study,  a  brief  overview  of  this  sub-study  is  presented  in  Attachment  C. 

This  letter  requests  your  assistance  and  cooperation  with  respect,  to 
the  second  component  of  che  Talent  Search  sub-study;  that  is,  the  status 
study  of  Talent  Search  students  who  began  studies  in  post-secondary  insti- 
tutions during  the  first  half  of  the  current  fiscal  year. 
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In  ordor  to  provide  an  adequate  sampling  design  for  this  part  of  the 
study,  RTI  needs  certain  information  about  these  students  (i.e.,  those  stu- 
dents who  began  studies  in  institutions  of  post secondary  education  between 
July  1  and  December  31,  1973).     TVhile  these  data  are  routinely  available 
through  the  data  bank  for  UB  participants,  no  central  list  is  available  for 
TS  clients.     (OE  Form  1231  provides  only  numbers,  not  names.) 

Your  cooperation  is  requested  in  preparing  a  list  of  all  clients 
from  your  project  who  began  their  postsecondary  studies  within  this  time 
frame  (July  1  to  December  31,  1973).     Enclosed  foi-  this  purpose  is  a  form 
which  is  basically  self  explanatory.     The  first  or  "Header  Page"  has  space 
for  ten  students  (though  you  may  need  to  use  more  than  one  line  per  student); 
each  "Continued  Page"  has  space  for  15.     One  "Header ,  Page"  and  five  "Con-- 
tinued  Pages"  are  enclosed.     If  additional  forms  are  required  for  your  pro- 
ject, please  xerox  as  many  additional  copies  of  the  Continued  Page  as 
needed.     Please  complete  this  form  as  soon  as  possible  and  return  it  to  RTI 
in  the  enclosed  postage-paid  envelope. 

We  wish  to  thank  you  and  your  staff  for  assisting  and  cooperating  in 
this  study.  Your  contributions  will  help  document  the  many  ways  in  which 
Talent  Search  is  helping  students  and  will  also  suggest  ways  in  which  the 
program  can  better  serve  then. 

If  you  have  questions  about  the  enclosed  form  for  TS  students,  please 
contact  Dr.  John  N.  Pyecha  of  RTI,  whose  telephone  number  is  (919)  549-8311, 
extension  705.     If  you  have  any  questions  concerning  the  study  in  general. 
Dr.  Pyecha  or  any  member  of  the  Advisory  Committee  will  be  glad  to  discuss 
them  with  you. 

Sincerely, 


John  N.  Pyecha,  Ph.D- 
Project  Director 


JNP/dd 
Enclosures 
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OVERVIEW  Or  raZ  TALEOT  SEARCil  SUJ-STUDY 


A.  Purpose 

The  major  purpose  of  this  sub-study  is  to  obtain  a  basic  description 
of  the  current  nationwide  Talent  Search  Program.     This  description  should 
be  at  the  detail  required  to  design  a  more  comprehensive,  in  depth  evalua- 
tion of  the  Talent  Search  Program.     It  will  include  information  about  the 
Talent  Search  students,  service  related  activities,  staffing,  costs,  and 
community  involvement  or  participation. 

There  are  two  additional  important  purposes  of  the  sub-study. 

The  first  is  to  obtain  information  from  a  sample  of  25  projects  per- 
tinent to  the  first  year  st?.tus  of  a  sample  of  students  who  began  studies 
m  post-secondary  institutions  between  July  1  and  December  31,  1973  This 
component  will  also  include  a  description  of  the  types  of  institutions  in 
which  these  students  enrolled. 

The  second  is  to  determine  the  nature  and  scope  of  the  student  (client) 
uiformatxon  collected  and  filed  by  the  various  Talent  Search  projects 
This  purpose  will  be  achieved  by  studying  the  descriptive  data  collected 
from  project  files  on  a  sample  of  students  du-^jig  the  site  visitations. 

B.      Sources  of  Data 

Data  for  this  study  will  be  provided  from  six  sources.     The  first  is 
a  project  director's  questionnaire  which  will  be  mailed  to  the  project 
director  for  each  of  the  114  Talent  Search  projects  funded  during  the  cur- 
rent fiscal. year.     This  questionnaire  will  provide  information  on  such  fa- 
tors  as: 

1)  Project  Director's  background  and  philosophy  about  Talent  Search. 

2)  Program  recruitment  and  selection  strategies. 

3)  Program  goals,  processes,  special  features,  and  emphasis. 

4)  General  characteristics  of  clientele  served. 

5)  Program  accomplishments. 
Special  difficulties  and  problems  encountered  by  the  project. 
Budgetary  information  to  include  program  costs  and  patterns  of 
funding  from  sources  other  than  USOE. 

8)      Staffing  patterns. 

Advisory  Board  responsibilities,  operations,  and  contributions 
Degree  and  nature  of  community  support  and  cooperation. 

11)  Degree  and  nature  of  postsecondary  institution  support. 

12)  Degree  of  cooperation  between  and  relationship  with  other  special 
programs,  including  those  conducted  by  the  host  TS  agency  or 
institution. 


6) 
7) 


9) 
10) 


Appendix  E 
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Data  Manageiaent  and  '-hnipulation 
The  data  management  and  manipulation  procftdures  involved  in  this  study 
represent  a  significant  portion  of  the  project  effort.     They  covered  the 
period  of  cime  from  the  mailouc  of  instruments  through  data  analysis.     In  a 
study  of  this  size,  with  several  data  collection  points,  these  procedures 
are  necessarily  complex  and  extensive.     Section  I  describes  the  general  flow 
of  the  data  management  and  data  analysis  _Eroia  receipt  of  data  to  final  data 
files.     Section  II  provides  a  general  description  of  the  computer  edit  pro- 
cedures designed  to  prepare  the  data  files  for  analysis.     Section  III  details 
the  specific  procedures  used  for  editing  individual  instruments.     Section  IV 
describes  the  distillation  of  the  several  student  files  into  a  student  master 
file. 


I.     EDITING  AND  MALYSIS  PROCESS 

The  editing  processes,  file  manipulation,  and  data  management  procedures 
designed  to  prepare  the  data  for  analysis  involved  a  great  deal  of  file  sort- 
ing, copying,  reformatting,  recoding,  editing,  imputing,  and  merging.  The 
logical  steps  for  editing,  computer  manipulation,  the  sources  of  data  for 
analysis,  and  reports  of  analysis  from  data  receipt  for  final  report  prepara- 
tion are  outlined  in  flow  chart  form  in  Figure  E.l.     The  flow  chart  describes 
the  computer  editing  process  during  file  preparation,  n- i  the  steps  leading 
to  analysis.     Beginning  with  the  individual  instrumen  le  process  describes 

a  file  sorting  and  copying  stage,  followed  by  written  specifications  and  the 
resultant  computer  ref onr.atting,  editing,  and  imputing.     Raw  data  runs  consisted 
of  computer  generated  unweighted  frequency  distributions,  and  along  with  the 
associated  unweighted  codebooks  they  provide  a  description  of  the  file.  Item 
frequency  distributions  were  ot  ■;ained  and  scrutinized  for  problems  on  the 
unweighted  files.     Possible  imputations,  and  some  further  recoding  and  refor- 
matting took  place  when  the  frequency  distribution  indicated  the  need.  Sample 
weights  were  determined  for  each  file  record  (see  Appendix  F  for  computational 
details)  and  merged  with  the  data  files.     ID  checks  insured  proper  matching 


ERIC 


381 

E.l 


2: 


o 

UJ 


or 


5 

< 
C 

Z 

UJ 

o 

CO 


EKLC 


383 


E.3 


C2 


o 
a 


UJ 

o 

UJ 

o 
z 
< 


5^ 
o 


to 

o 

o 

o 

LU 

to 

o 
a 


<u 
u 
a 


E.IO 


CO 

u 

CO 

-J 
< 


z 
u 
o 
z> 

CO 

•J 
< 


ERJC 


o 

CJ 


[£3 
fc4 


391 


1  1 


302 

E.12 


CO 
UJ 
CO 

< 

<. 

J- 

-2: 

a 
to 


is 


o 

UJ 

o 
cc 
a. 

ui 

o 
cc 

Ul 

Ui 
Q 

C/) 

I 

H- 

O 
UI 

o 
□: 
a 


CO 

0 

0 

Ul 

0 

Ul 

a 

CO 

393 


§ 

cs 
o 
o 


•f-l 


ERIC 


E.13 


39  i 

E.14 


of  the  weights  with  the  file,  and  the  file  was  then  copied  to  tape. 

As  the  individual  files  were  edited  and  prepared  for  data  analysis  they 
were  merged  into  conmon  files*     The  purpose  of  such  a  file  merge  step  was: 
(1)  simplifying  and  clarifying  data  files  for  analysis,  and  (2)  providing 
commonality  of  information  for  some  items.    An  extra-student  file  was  con- 
structed to  contain  all  student  information  collected  from  sources  other 
than  the  student.     Items  such  as  grades  were  then  merged  with  the  student 
files.    Re&v':)lution  of  validity  and  reliability  runs  on  the  files  due  to 
multiple  data  sources,  preliminary  discrepancy,  and  missing  values  analyses 
for  status  and  key  demographic  variables  preceded -all  instrument 
specific  analyses.     Commoa  data  elements  from  separate  data  files  were  then 
merged  into  a  common  file  with  resultant  reformatting*     BSQ-DTQ  comparison 
analyses  were  perfoirmed  in  order  to  determine  student  differences,  while 
bias  checks  based  on  the  FSQ(A)  mail  returns  were  performed  to  determine 
further  student  differences..     The  final  student  file  was  then  constructed 
of  all  student  common  data  elements,  and  comparison  analyses  were  performed 
to  determine  respondent  versus  nonrespondent  differences ♦    Telephone  versus 
mail  FSQ  bias  analyses  were  performed,  as  were  all  special  group  studies  in 
order  to  further  determine  important  student  variables.    All  major  group 
analyses  were  performed,  success  rates  were  determined,  and  complete  student 
analyses  were  reported*     The  project  file  was  constructed  after  composite 
computation  and  aggregation  of  project  staff  to  a  project  data  base.  After 
project  based  analyses  were  performed,  the  file  was  merged  with  an  aggregated 
student  file  and  the  resultant  project /student  file  was  copied  to  tape.  -Pro-- 
ject  by  student  analyses  were  then  performed  and  reported.    At  this  stage, 
the  fil  es  were  in  final  form.     Identifiable:  indices  were  deleted  or  encrypted 
according  to  confidentiality  requirements,  the  data  sets  were  copied,  and 
along  with  associated  data  set  documentation,  tape  layout  and  valid  code  in- 
formation, and  data  tape  frequency  distributions  all  data  tapes  and  reports 
were  mailed  to  USOE. 

XI.     GENERAL  COMPUTER  EDITING  PROCEDURES 

The  computer  edit  stage  involved  procedures  designed  to  prepare  data 
files  for  analysis.     Specific  details  of  editing  UB  data  files  changed  some^ 
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what  from  file  to  file,  due  primarily  to  (1)  different  response  patterns; 
and  (2)  different  preparation  of  the  raw  data  files.  The  edit  procedures 
did,  however,  follow  a  general  computer  edit  pattern. 

A  general  description  of  the  computer  edit  process  is  given  below: 

1.  Initial  Data  Check 

The  initial  check  ^  -..ing  of  the  data  file.  File 

structure  checks  incluc  loi         resolution  of  garbage  recor^'  )ad 

ID  codes,  and  duplicate  ^^J^. 

2 .  Reformatting  of  Records 

The  reformatting  step  involved  the  expansion  of  data  fields  by  in- 
creasing the  character  length  of  a  data  element  by  one  or  more  charac-- 
ters.     Tims  a  data  element  coded  into  n  columns  or  bytes  was  recoded 
into  at  least  n  +  1  columns  or  bytes.    The  extra  character  length  pro- 
vided space  for  a  supplemental  coding  system  which  includes:     (1)  a 
standard  error  code  system,   (2)  supplemental  codes  to  identify  incon- 
sistent items  within  a  record  or  skip  pattern  inconsistencies,  and  (3) 
supplemental  codes  to  identify  imputed  data.     The  additional  position 
containing  the  supplemental  code  was  used  to  screen  such  data  from 
analysis  ,  or  ignored  in  those  cases  where  inclusion  of  all  data  was 
desired. 

An  example  of  a  two  digit  data  element  x,  reformatted  into  three 
positions,  could  be  interpreted  as  follows: 

Value  of  X 

X  <  0 
00  £  X  £  99 
^  /     200  £  X  _<  299 
400  £  X  _<  499 
600  £  X  _<  699 
800  <  X  <  899 


Meaning 

Error  or  missing  data. 

Clean  original  data. 

Logical  imputation. 

Stochastic  imputation. 

Data  inconsistent  with  skip  pattern. 

Data  logically  inconsistent  with 
another  response. 


The  exclusion  of  values  of  x  less  than  0  and  greater  than  99  would  pro- 
duce desirable,  clean  original  responses.     Imputed  items  could  be  added 
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to  the  former  set  by  including  values  of  x  between  200  and  499,  which 
are  easily  recoded  to  the  originil*  scale  by  subtraction  of  200  or  400, 

A  set  of  standard  error  codes  were  developed  in  anticipation  of 
data  error  or  missing  data.     The'  reforimat ting  step  included  a  standard- 
ization of  instrument  codes  to  accommodate  the  error  codes  listed  below: 


Missing  data  or  nonrePT^onses  -1 

Multiple  responses  -2 

Legitimate  nonrespou.  :3 

(e.g.,  skip  patterns)  -3 

Out  of  range  responses  -4 

Don't  know  responses*  -5 

Nonresponses  inconsistent  with 

routing  items  -6 

Refusals  -7 

Items  not  administered  -8 

Instrument  nonresponse  -9 


These  codes  appear  throughout  the  files  to  indicate  errors  in  responses, 
refusals  to  respond,  or  nonresponse.     In  cases  where  questionnaire  items 
provide  options  that  are  the  same  as  one  of  the  above  codes,  the  ques- 
tionnaire item  codes  were  used.     Other  recoding  and  reformatting  involved 
clarification  of  existing  data  codes,  specification  of  question  response 
source,  and  adjustment  of  field  positions  for  data  analysis  preparation. 

3.  Out-of-Range  Check 

Out-of-range  checks  involve  the  comparison  of  recorded  data  values 
to  valid  response  values.     Respondent  errors,  coding  errors,  and  keypunch 
errors  all  lead  to  out-of-range  errors.    These  out-of-range  responses 
were  converted  to  the  standard  error  code  described  above.     Reports  in- 
dicating the  number  of  out~of~range  data  per  item,  and  the  number  of  out 
of  range  items  per  record  (individual)  summarized  these  errors. 

4.  Skip  Pattern  Checks  and  Appropriate  Coding  of  Inconsistencies 

.  Although  there  are  a  variety  of  skip  patterns  and  routing  items  in 
the  UB  instruments,  a  uniform  method  of  coding  these  items  was  desirable. 
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With  the  exception  of  a  complex  routing  pattern  in  the  D/TQ,  all  rout- 
ing patterns  in  the  UB  instruments  are  composed  of  two  forms  (either 
singly  or  in  some  combination  or  nesting).     The  simplest  type  of  rout- 
ing item  in  the  UB  instruments  is  the  skip  pattern  illustrated  by  the 
following  diagram  where,  depending  upon  the  response  to  A,  the  respondent 
either  answers  B  through  G  or  skips  B  through  G  and  continues  with  item 
H. 


B 

C 
D 
E 
F 
G 
H 


contxnue 


S 
K 
I 
P 


Another  way  to  illustrate  this  same  type  of  skip  pattern  is  as 
follows: 


ITEMS  B-G 

 > 

ITEM  H 
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A  second  class  of  routing  patterns  In  the  UB  instruments  is 
illustrated  by  the  following  diagram: 


Figure  E.2  specifies  editing  steps  for  skip  patterns  of  the  first 
form.  Figure  E.3  specifies  editing  steps  for  routing  patterns  of  the 
second  form.    Basic  strategies  apply  and  are  appropriate  to  both. 

In  general,  the  Skip  pattern  check  prescribes  a  flag  when  a  routing 
question  has  been  ambiguously  answered  with  respect  to  the  data  in  the 
skip  pattern.    Also,  data  inside  a  skip  pattern  is  flagged  to  indicate 
it  is  inconsistent  with  the  response  to  the  routing  question.    The  flag 
consists  of  a  leading  six  for  data,  and  a  negative  six  code  for  nonre- 
sponse.    The  indication  is  only  that  an       consistency  exists,  not  what 
trrps^  of  inconsistency.     In  nested  patter^'- ^     the  method  entails  working 
Ircn  outside- in;  that  is,  a  check  is  madt     f  the  outermost  skip  pattern 
fxz3t.    If  the  check  fails,  then  the  innesv  uat terns  need  not  be  checked 
csir^e  they  must  necessarily  be  inconsistes:-    with  the  outer  routing  - 
question. 

5 .      Inconsistency  Checks 

Each  instrument  yielded  potential  response  inconsistencies.  An 
inconsistency  occurs  when  the  response  to  two  or  more  questions  are 
logically  invalid.    For  example,  in  one  item  the  respondent  reports 
livring  with  both  pargrrxs ,  in  a  different  item  the  same  respondent 
r*25trrts  not  having  a  pnrticular  parent  oz:  guardian.    Amother  type  of 
xmnrmsistency  would  occur  when,  in  response  to  amount  of  time  spent  on 
\/rr-  :  .ous  tasks  within  a  project,  the  respondent  accounts  for  more  than 
HGEl  percent  of  his  time.    The  method  of  checking  provides  for  a  flag 

report  of  any  items  which  appear  inconsistent  with  each  other.  A 
data  item  found  to  be  inconsistent  on  any  check  is  flagged  by  the  addi- 
tion of  [8  *  10^  ^]  to  the  data  item,  where  w  is  the  reformatted  field 
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Examine  items 
inside  skip  patterns 


?  (error) 
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2XIT 


Figure  E.2.    Edit  Straps  for  Skip  Patterns,  Type  1. 
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width •    A  general  consistency  check  algorithm  can  be  found  in  Figure 

6.      Final  Editing  Step 

The  final  stage  involved  a  complete  review  of  th--  files  and  addi- 
tion of  possible  logical  and  stoch.^stic  impiitatior..  Imputed  aaca  was 
flagged  using  a  code  f u  i  logical  ivapuxation,  or  for  sticchastic  impata- 
tion  as  follows: 

Logical  imputation:         ADD  2  *  lO^"'*'" 
Stochastic. imputation:    ADD  4  *  10^"^ 
where  w      the  ref ormatt^idd  field  width  of  the  variable. 
The  first,  type  of  imputation  is  that  of  io^cal  implicatj.on  from  exist- 
ing data.    For  example,  a  student  may  have  indicated  that  he  was  in  high 
school  at  a  given  point  of  time,  but  neglected  to  give  his  grade.     If,  at 
the  same  point  in  time,  that  student  indicated  that  the  highest  grade  he  had 
completed  was  the  10th  grade,  one  could  deduce  that  grade  leveL  for  the  stu- 
dent at  that  time  was  the  11th  grade.     To  the  extent  that  the  student  in- 
terpreted highest  grade  completed  to  be  one  grade  less  than  the  current  grade, 
the  deduction  would  be  correct. 

A  second  type  of  imputation  is  a  stochastic  implication  from  existing 
data.    A  student  may  have  indicated  that  he  was  in  high  school  in  grade  n 
during  the  spring  of  one  academic  year  and  also  in  high  school  the  following 
fall  without  indicating  grade  level  for  the  fall.    For  n  <  12  it  is  highly 
probable  that  the  individual  is  in  grade  n  +  1  in  the  fall.    This  implication 
would  not  necessarily  hold  for  every  case,  since  a  student  may  fail  to  ad- 
vance; however,  in  a  large  majority  of  cases,  such  an  imputation  would  be 
correct.     (For  n  =  12  the  logical  inqiutation  is  "still  in  grade  12"  in  the 
fall.)  . 

III.     INSTRUMENT  SPECIFIC  EDITING  PROCEDURES 

File  specific  computer  edit  procedures  followed  the  basic  pattern 
described  above  in  Section  II.    Each  individual  file  was  developed  to  insure 
proper  and  reasonable  handling  of  the  raw  data.     The  si^i.  steps  toward  deve- 
loping an  analysis  file  ^-ere  designed  to  clarify,  explaxn,  check,  and  complete 
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Figure  E.4.    A  General  Consistency  Check  Algorithm. 

406 

E.26 


Figure  c. 4  (continued)  407 


O  E.27 

ERIC 


the  data  files  such  that  analysis  would  yield  accurate  and  meaningful  infor- 
mation.    Different  approaches  or  steps  within  the  framework  of  these,  six 
tasks  were  necessary  when  dealing  with  data  files  prepared  from  different 
instruments.    Although  the  same  basic  strategies  applied,  the  following 
breakdown  of  the  editing  procedures  by  specific  data  file  will  more  clearly 
describe  the  process  of  preparing  the  individual  data  files  for  analysis • 

Basic  Student  Questionnaire 

The  Basic  Student  Questionnaire  consisted  of  two  instrument  forms: 

(1)  Fora  A — questionnaire  for  non-Upward  Bound  high  school  students;  and 

(2)  Fora  B — questionnaire  for  students  who  participated  in  Upward  Bound.  All 
questionnaires  were  machine  scored  by  Measurement  Research  Center,  a  subsidi-- 
ary  of  the  Westinghouse  Learning  Corporation  of  Iowa  City,  Iowa.    The  steps 
involved  in  editing  these  forms  were  as  follows:  ^ 

1)  Sort  the  file  by  form  number  and  by  project  number  within  form. 

2)  Reformat  and  expand  item  positions,  recode  to  the  supplemental  stan- 
dard error  code  system,  and  initiate  sample  hard  copy  verification 
during  file  preparation.     Reduce  and  recode  items  of  the  type  "other 
specify"  for  clarity  of  analysis. 

3)  Replace  out-of-range  data  by  the  supplemental  standard  error  code 
system  including  a  report  of  the  number  of  out-of-range  data  for 
every  item,  and  the  number  of  out-of-range  items  for  each  record. 
(See  Table  E.l  for  out-of-range  report.) 

4)  Code  skip  patterns  and  legitimate  item  skips  to  distinguish  f rom - 
nonresponse.     Flag  and  print  responses  within  these  legitimate  skip 
patterns.     (See  Figure  E.5  and  Table  E.2  for  skip  patterns  report.) 

5)  Develop  consistency  checks  within  the  instrument;  flag  and  print 
inconsistent  items.     (See  Table  E.5  and  Table  E.3  for  consistency 
checks  and  report  respectively.) 

6)  Impute  items  where  necessary.    Flag  and  print  imputed  items.  (See 
Table  E.6  and  Table  E.4  for  imputations  and  report.) 
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Table  E.l 
OUT-OF-RANGE  RESPONSES 


Instrument 

'  Total 
if  of 
Records 

Number  of  Errors  bv  Record 

1 

2 

3 

4 

5 

6 

10 

FSQ 

4733 

80 

12 

8 

7 

2 

— 

1 

PCQ 

84 

8 

3 

PIQ 

154 

18 

4 

2 

48 

4 

1 

1 

1 

D/TQ(A) 

67 

3 

D/TQ(B) 

140 

5 

D/TQ(C) 

274 

5 

ESQ  (A) 

1772 

138  . 

20 

5 

1 

1 

BSQ(B) 

2763 

307 

54 

14 

2 

1 

Total 
#  of 
Items 

Number 

of  Errors 

by  Item 

Instrument 

1-5 

6-16 

30-39 

45-77 

124 

FSQ 

184 

22 

3 

2 

1 

PCQ 

306 

10^/ 

PIQ 

299 

PDQ 

421 

12^/ 

D/TQ(A) 

35 

D/TQ(B) 

52 

2^/ 

D/TQ(C) 

52 

BSQ(A) 

202 

7 

3 

BSQ(B) 

331 

17 

4 

if 

NOTE:     See  Page  E.33  for  footnotes. 


409 


ERIC 


E.29 


Table  E,2 
SV,1?  PATTERN  EKRORS 


Total 
J?  of 
Records 

Number  of 

Errors 

by  Record 

laatrufflent 

1-10 

11-20 

21-30 

31-40 

41-50 

51-60  61-70 

71-80 

81-90 

91-100 

FSQ 

4733 

i  483 

267 

PCQ 

84 

10 

2 

PIQ 

154 

17 

5 

1 

PDQ 

48 

13 

6 

D/TQ(A) 

67 

13 

1 

9 

D/TQ(B) 

140 

16 

30 

21 

2 

1 

D/TQ(C) 

274 

6 

45 

34 

18 

5 

BSQCA) 

1772 

96 

41 

296 

17 

140 

6  78 

3 

26 

BSQ(B) 

2763 

365 

165 

375  ~ 

63 

180 

25  127 

12 

18 

Total 
#  of 
Items 

Number 

of  Errors  bv  Item 

Inscrumeni 

1-100 

101-200 

201-300 

301-400 

401-500 

501-600 

601-700 

701-800 

FSQ 

184 

1^/ 

PCQ 

306 

PIQ 

299 

4a^/ 

PDQ 

421 

26^/ 

D/TQ(A) 

35 

27^ 

0/TQ(B) 

52 

42^/ 

D/TQ(C) 

BSQ(A) 

BSQ(B) 

52 
202 
331 

42^/ 

^/ 

^' 

NOTE:     See  Page  E-33  for  rfootnotes. 
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Table  E.3 
CONSISTENCY  ERRORS 


Instrument 

Total 

.  it  of 

Records 

Number 

of  Errors 

by  Record 

1-5 

6-10 

11-15 

16-20 

r 

39 

PCQ 

84 

14 

1 

2 

1 

1 

PIO 

A 

4 

3 

1 

PDQ 

,48 

D/TQ(A) 

67 

3 

D/TQ(B) 

140 

15 

D/TQ(C) 

274 

15 

BSQ(A) 

1772 

390 

29 

7 

5 

1 

BSQ(B) 

2763 

862 

119 

7 

3 

2 

Instrument 

Total 
#  of 
Items 

Number 

of  Errors  by 

Item 

1-10 

11-20 

21-100  101-200 

201-450 

FSQ 

184 

7 

4 

PCQ 

306 

35^/  . 

PIQ 

299 

43^/ 

PDQ 

421 

D/TQ(A) 

35 

D/TQ(B) 

52 

D/TQ(C) 

52 

1^/ 

BSQ(A) 

202 

11 

8 

BSQ(B) 

331 

13 

8 

9^/ 

loi/ 

NOTE:     See  Page  E.33  for  footnotes. 
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Table  E.4 


BIPUTATIONS 


Instrument 


Total 
#  of 
Records 


Number  of  Imputations  by  Record 


FSQ 
PCQ 
PIQ 
PDQ 

D/TQ(A) 

D/TQ(B) 

D/TQ(C) 

BSQ(A) 

BSQ(B) 


4733 
84 
154 
48 
67 
140 
274 
1772 
2763 


20 
10 

7 


17 
45 
132 
262 


9 
1 
3 


189 
282 


80 
148 


37 
79 


14 
21 


7 
12 


1 
1 


Instrument 


Total 
#  of 
Items 


Number  of  Imputations  by  Item 


1-50      51-100    101-150    151-200  201-250  251-300  451-500 


FSQ 
PCQ 
PIQ 
PDQ 

D/TQ(A) 

D/TQ(B) 

D/TQ(C) 

BSQ(A) 

BSQ(B) 


184 
306 
299 
421 
35 
52 
52 
202 
331 


19 
8^/ 


1^/ 


1^/  - 


loi-/ 


2h/ 


2^ 
li/ 


li/ 


NOTE:     See  Page  E.33  for  footnotes, 
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FOOTNOTES 

a/ 

—  FSQ  items  with  greater  than  1%  error:    7,  8,  9,  10,  11,  12,  13,  14, 
15,  16,  17. 

— ^      PCQ  iteiris  with  greater  than  1%  error:     4,  5,  6,  7,  8,  9,  10,  23,  26, 
42,  43,  44,  A5,  47,  49,  51,  52,  53,  54,  55,  56,  57,  58,  59,  75,  76,  77,  78, 
79,  80,  81,  82,  83,  84,  85,  86,  87,  88,  89,  90,  91,  92,  93,  94,  95,  109, 
110,  111,  112,  113,  114,  115,  116,  117,  118,  119,  120,  135,  149,  151,  177, 
178,  179,  181,  182,  185,  213,  218,  220,  236,  241,  243. 

c/ 

—  PIQ  items  with  greater  than  1%  error:     4,  5,  6,  7,  8,  9,  10,  11, 

17,  24,  41,  42,  48,  53,  54,  55,  56,  58,  59,  69,  71,  72,  73,  74,  75,  76,  77, 

78,  79,  80,  81,  82,  83,  84,  85,  86,  87,  88,  89,  90,  9.1,  92,  121,  122,  123, 

124,  125,  126,  127,  128,  132,  146,  153,  160,  164,  167,  174,  220,  221,  222, 

223,  224,  225,  227,  228,  229,  232,  234,  235,  236,  250,  255,  260,  267. 

d/ 

—  PDQ  items  with  greater  than  1%  error:     28,  33,  34,  35,  39,  40,  41, 
42,  43,  46,  47,  48,  131,  132,  133,  134,  135,  136,  137,  138,  139,  140,  141, 

142,  143,  144,  145,  146,  147,  148,  149,  150,  151,  152,  153. 

e/ 

—  D/TQ(A)  items  with  greater  than  1%  error:  3,  7,  8,  9,  10,  11,  12,  13, 
14,  15,  16,  17,  18,  19,  20,  21,  22,  23,  24,  25,  26,  27,  28,  29,  30,  31,  32, 
33. 

—  D/TQ(B)  items  with  greater  than  1%  error:  3,  7,  8,  9,  10,  11,  12,  13, 
14,  15,  16,  17,  18,  19,  20,  21,  22,  23,  24,  25,  26,  27,  28,  29,  30,  31,  32, 
33,  34,  35,  36,  37,  38,  39,  40,  41,  42,  43,  44,  45,  46,  47,  48. 

^1  D/TQ(C)  items  with  greater  than  1%  error:  3,  7,  8,  9,  10,  11,  12,  13, 
14,  15,  16,  17,  18,  19,  20,  21,  22,  23,  24,  25,  26,  27,  28,  29,  30,  31,  32, 
33,  34,  35,  36,  37,  38,  39,  40,  41,  42,  43,  44,  45,  46,  47,  48. 

ESQ (A)  items  with  greater  than  1%  error:     4,  5,  7,  19,  20,  21,  23,  24, 
25,  26,  27,  28,  29,  33,  34,  48,  49,  50,  51,  52,  53,  54,  55,  56,  57,  58,  59, 
60,  61,  62,  63,  64,  65,  66,  67,  68,  69,  70,  93,  112,  113,  122,  123,  124,  138, 
139,  140,  141,  142,  143,  144,  145,  146,  147,  148,  149,  150,  151,  153,  154, 
155,  156,  157,  158,  159,  160,  161,  162,  163,  164,  165,  166,  167,  168,  169, 
170,  171,  172,  173,  174,  175,  176,  177,  178,  179,  180,  181,  182,  183,  184, 
185,  186,  187,  188,  189,  190,  191,  192,  193,  194,  195,  196,  197,  198,  199, 
200,  201. 

—  BSQ(B)  items  with  greater  than  1%  error:     7,  19,  20,  21,  24,  25,  26,  28, 
29,  34,  35,  48,  49,  50,  51,  52,  53,  54,  55,  56,  57,  58,  59,  60,  61,  62,  63, 
64,  65,  66,  67,  68,  69,  70,  93,  112,  113,  123,  124,  138,  139,  140,  141,  142, 

143,  144,  145,  146,  147,  148,  149,  150,  151,  152,  153,  154,  155,  156,  157, 
158,  159,  160,  161,  162,  163,  164,  165,  166,  167,  168,  169,  170,  171,  172, 
173,  174,  175,  176,  177,  178,  179,  180,  181,  182,  183,  184,  185,  186,  187, 
188,  189,  190,  191,  192,  193,  194,  195,  196,  197,  198,  199,  200,  201,  203, 
204,  205,  268,  310,  311,  312. 


413 


E.33 


Table  E.5 

CONSISTENCY  CHECKS  FOR  BSQ  (FORMS  A  &  B) 

1.  Sssponses  to  items  4.2  and  4.3  should  s  no  greater  than  the  response 

item  4.1. 

2.  If  itten  12  is  c:^v<?vr-^d        then  z.tems  32-1  ar/-    32 ,2  Soicnild  not  bczh 
ii§  arrswered  1. 

3.  Hx  i*  am  12  is  answerH:i  .  .    then  i.tem  5  shc^cJc  not  be  less  than  1  plus 
ziidie  xwo  Boolean  variables   (item  32.1  >  1)   .{md   (item  32*2  >  1). 

c^-  response  of  1  to  itsm  9  is  inconsistenr       th  a  response  of  1  tc 
i.-^^  32.1. 

5.  A     esponse  of  2  to  item  9  is  inconsistent  ^r.th  a  rspcnase  of  1  to 
^^i.m  32.2. 

6.  A  response  of  3  to        m  9  is  Inconsistent  with  a  respcmse  of  1  to 
el  her  item  32.1  or  z:zem  32.2. 

7.  If  responses  to  19a  and  19b  are  both  within  the  range  1-5,  then  the 
response  to  19b  should  be  neither  less  than  nor  more  than  one  greater 
than  the  response  to  19a. 

8.  If  response  to  19b  is  "n",  and  1  <,  n  4  4,  then  items  20.(n+l)  to 
20.5  should  be  -3. 

9.  If  response  to  19b  is  11,  12,  13,  18,  411,  412,  413,  or  418,  then 
item  21  should  be  negative  or  greater  than  7. 

10.  If  response  to  19b  is  "n"  and  1      n      4,  then  27.(n+l)  to  27.5  should 
be  -3. 

11.  If  answer  to  Q.  19b  is  1,  2,  or  3,  then  all  of  Questions  40-50  should 
be  -3. 

12.  Responses  to  items  42  and  43,  in  the  range  0-6,  are  inconsistent  with 
item  41,  in  the  range  1-6,  whenever  they  are  greater  than  the  response 
to  item  41. 

13.  Responses  to  item  42  and  43,  both  in  the  range  0-6,  are  inconsistent 
when  item  42  response  is  greater  than  item  43  response. 

14*      If  responses  to  items  44.1  through  44.6  are  all  "1"  and  response  to 

item  44.7  is  -3,  then  these  responses  are  inconsistent  with  a  response 
greater  than  0  to  items  41  through  43. 
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Table  E.5  (continued; 

*15.      If  53. XL  is  Kr^ater  than  8,  rhen  a  response    n"  to  Q.  52.1  Is 

incoEoatii^le  ^trhs  response  to  53.2  which  is  greater  than  7-n. 

*16.      Ir  53 J.  1?  3  cxt:  Zh^s  (and  positive),  then  ^  ^^sponse  "n"  to  q..  5;2.1 
is  ince-usx  ster^n:  wlt^cti  a  response  to  Q.  53.-  ^"?i-ch  is  strictly  greater 
than  8-^. 

*17.      If  53.1         ti^^  r Jian  6,  then/ a  response  '     '  to  Q.  52.2  is 

inconsisteiv :  ^'Mri± ^  ^response  to  Q.  53.2  whic:,  is  strictly  greater 
than  8-n. 

-18.      If  53.1  Is  f  or  '  jjisH  (and  p3Qsii!d.ve) ,  then  a  response  "n"  to  Q.  5;2.2 
is  inconsi-^L.  ^rrjt  w  .^:^;;  a  response  to  Q.  53.2  which  is  greater  than. 
9-n. 

*19.      A  "1"  resp- -^or   -oth  52.1  and  52.2  is  inconsistent  with  any 
response  f  j.. 

*20.  A  response  c  .  ^'''i'  to  54  (0  <  n  <  4)  is  incompatible  with  a  response 
greater  tha    3  t  53.2  if  53.1  is  8  or  less  (but  positive). 

*21.  A  response  ^  "r'  ro  54  (0  <  n  <  4)  is  incompatible  with  a  response 
greater  tha:    2  -     to  53.2  and  53.1  greater  than  8. 


Upward  Boimd  (Form:  B)  only. 
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Table  E.6 
IMPUIATION  RULES  FOR  BSC; 

QueKnlon  17.1  and  17 > 2 

If  multiple  response  between  codes  1  and  10:        a  use  th-e  highest 
value  indicated. 

If  code  11  is  indicated;  then  code  as  miss  in  ~  -1). 

Question  18.1  and  18,2 

If  multiple  response  between  codes  1  and  5;  xSiien -use  the  hiighest 
value  indicated. 

If  code  6  or  7  is  indicated;  then  leave  as  is. 

Question  30.1  and  30.2 

If  multiple  response;  use  highest  value  indicated. 

Question  32.1  and  32.2 

If  multiple  response  between  codes  1  and  8;  thsn  use  the  highest 
value  indicated. 

If  code  9;  then  leave  as  is. 

NOTE:     Imputation  rules  are  provided  for  items  with  greater  than  1% 
imputation  only. 
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J^tem  .12 


-J  Item  l3 


Skip  Pattern  3 


Item  36 


:3kip  Patterns  foir  BSQ. 
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Slrj:  Pattern  4 


Item 

46 

Itam 

47 

^*ctp  Pa=:ern  5  (Form  B  Only) 


ItH31  63 

Item  64 

1 

 ^ 

,5  (continued) 
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.^^Q  Skip  Pacnarus  __and  l3git^T^r^— re  Skips 
COL^  TO  -3  ITT 
LegitdLmatB  Skip  of  Quesiiou 


20*2,  20.3, 

10.4,  20.5 

if 

1?.B1  =  1 

20^3,  20.4, 

20.5 

if 

19. Zi  =  2 

20,4, 

if 

19. £1  =  3 

20.5 

-f 

19        =  A 

25 .1-.  12. 

if 

:3'-.,i-.i5  = 

1 

SKIP 

PATTHilN 

27,2,  27,3, 

27.4,  27.5 

if 

IS-BI  =  1 

2/. 3,  i7.4. 

if 

3.B1  =  2 

2  / •4,  .3 

if 

15. Bl  =  3 

-f 

3. HI  ^  4 

37.i-.Zl 

3.6  =  2 

SKIP 

PATTERN  // 

3 

38  and  39 

if 

35  -  1 

SKIP 

HATTERN 

3 

40  -  50 

if 

3.B1  =  1, 

^» 

or  3 

41  -  50 

if 

^  ^  \ 

SKIP 

EilTTEKN 

4 

45B 

if 

45JV  =  2 

SKIP 

# 

4 

46,  47,  48 

-  ■  •* 

45B  =  1  or 

2 

SKIP 

PiaTTEEI^ 

A- 

49,  50 

45. E  =  1 

£3i:iP 

P^TESS 

-/I 

4 

48,  49,  5D 

47  =  u 

SKIP 

P,.^EK^ 

4 

49,  50 

if 

^3=0 

SKIP 

PAI'i'KiiN 

# 

4 

59 

if 

54  =  1,  2, 

or 

4 

58.2,  58-3 

if 

58.1  =  1 

63.1,  63.2 

if 

62  =  1 

SKIP 

PATTERN 

5 

64 

if 

54  =  1,  2, 

or 

4 

Figure  E,5  ( carniinisd)  ' 
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Fall  Statius  Questionnaire 

The  Tall  Status  Questionnaire  consts^ts  nf  four  dicf^ent  questionnaires: 
Upvard  Bound  FSQ-A,  Ccnparison  Studenc  FS/C—A  (foilowup  quissticTinaires) ,  Upward 
Bound  FSQ-B,  Comparison  Stud^t  FSQ-B  (ncnresponse  questlonna±res)  -    These  four 
questionnaires  are  further  classified  as  isazLl  survey  or  and  telephone  surv-ey — 
a  total  of  eight  distinct  fil^.    Because  cif  the  commonaiity  of  item  content, 
construction  of  a  single  FSTQ  file  was  poss-lble.    CoiDaiouaii.t7  cf  items  are 
shown  in  Table  E.7,     The  ecilt-tng  steps  inrclmaed: 

1)  Reformat  and  expaiia:  it^m  positions:.,  recode  to  th^  sxipplemental  stan- 
dard error  code  sy^tsam^  impLemenX  respondent  source  code  for  tele- 
phone survey,  aim  xtritiate  sample  rrard  copy  verirication  during  file 
preparation. 

2)  Sort  the  file  by  q:iie;Stion  ty^e  and  by  question  soizrce  within  question 
type, 

3)  Replace  out  of  raings  dara:  by  the  supplemental  stsrodard  error  code 
system  including  ^  r^ort  of  ont  of  range  o^t^  for  ^s^jpsry  item,  and 
the  nunber  of  out  of  rangg  itsms  fz)r  each  rsi::crn..     (5es  Table  E.l 
for  out  of  range  rti^^uortt,' 

4)  Code  sk±p  patrems^  a^nc  "lii^gxtircats^  :J.l:eiii  skiips       .cizstrsiguish  from 
nonrespcmse.    Flag:  ainA  trrint  rescm^es  'c^it^hiIL  tfcsHi  Legitimate  skip 
patterrs  -     (See  Fil^gur?^  E„£  and  T'^-v  1  ^  E.2  6or  a^dLr  :T^atrterns  and 
report,..) 

5)  Develop  consisrency  -irtjacJcs  xcrdiir.  tiiie  instniigz-nt;   flag  and  print  in- 
consistent items.      :  :r5S  Table :F1..^  sosd  TabLe  E.  j  consistency 
checks  and  report.; 

6)  Impute  imems  wht^re  n£::.-^essary-.    FHag  aad  print  xmz^^ed  items.  (See 
Table  E.4  for  iim3iutar::±Dn  repccrt.  ) 

Project  Staff  Ques tioxicar:.:^^ 

The  Project  Staff  Qjssstiiun^iaires  coisrst  of  three  in^v  rrumen cs :  Project 
Director,  Project  Instrac^tcx,  and  Erojec:^  Counselor*    "Js^  editing  steps 
included: 

1)     Sort  the  PDQ,  :?1D,  and  PCQ  by -projEr'H::t . 
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Table  E.7 

ITSI  COMMONALITY  AND  LABEL  KEY  FOR  UB  FALL  STATUS  QUESTIONNAIRES 


Quest icn 
Label 

Instrument 

Item  Number 

UB(A) 

CS(A) 

US(B) 

CS(B) 

A 

1 

1 

B 

2 

2 

C 

3. a 

D 

3.b 

3 

E 

1 

F 

2 

1 

4 

4 

G 

3 

2 

5 

5 

H 

4. a 

3.  a 

6.  a 

6 .  a 

I 

4.b 

3.b 

6.b 

6.b 

J 

5. a 

4. a 

7. a 

7. a 

K 

5.b 

4.b 

7.b 

7.b 

L 

6.  a 

5. a 

8. a 

8. a 

K 

6.b 

5.b 

8.b 

8.b 

IT 

7. a 

6. a 

9. a 

9. a 

C 

7.b 

6.b 

9.b 

9.b 

P 

7.C 

6.  c 

9.C 

9.C 

Q 

8 

10 

R 

s 

9 

7 

11 

10 

T 

12 

11 

U 

13 

12 

V 

14. a 

13.  a 

w 

14. b 

13. b 

ERIC 
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Skip  Pattern  1 


Question  F 


Question  G 

No=2 

Question  H 

y 

See  Label  key  for  UB  Fall  Status  Questionnaires  (Table  E.7)  to 
relate  Questions  F-L  to  item  numbers  for  each  of  the  four  FSQ  instruments 

Figure  E.6.     Skip  Patterns  for  FSQ* 
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Table  E.8 
CONSISTENCY  CHECKS  FOR  THE  FSQ 


UB-A  Only 


DB-A 
and 
TJB-B 
Only 


UB-B  Only 


UB-B  only 


UB-B 
and 
CS-B 
Only 


1-      A  response  to  Q.F  (in  the  range  01  through  05)  should  be  no 
more  than  8  greater  than,  nor  less  than  7  greater  than  the  response 
to  Q.E  (In  the  range  08  through  12). 

2.  If  the  response  to  Q.  G  is  "2"  and  the  response  to  Q.I.I  is 
not  "1",  then  a  response  "1"  to  Q.I.3,  Q-I.4,  Q.I,5  is  inconsistent. 

3.  A  response  to  Q*Q-2  should  be  less  than  or  equal  to  a  response 
to  Q.R.2  (where  6<7<8<9<0<1<2<3<4). 

4.  If  the  response  to  Q.Q.2  is  equal  to  the  response  to  Q.R.2, 
then  the  response  to  Q.Q-1  should  be  less  than  or  equal  to  the  response 
to  Q.R.I. 

5.  A  response  to  Q-C  (in  the  range  22  through  26,  and  32  through 
36)  should  have  the  last  digit  equal  to  the  last  digit  of  a  response 

to  Q.D.   (in  the  range  22  through  26,  and  32  through  36),  except  where 
the  last  digit  of  Q.C  is  a  "5"  and  the  last  digit  of  Q.D  is  a  "6". 

6.  A  response  to  Q.C  (in  the  range  22  through  26,  and  32  through 
36)  should  have  the  last  digit  equal  to  1  +  the  last  digit  of  Q.F  (in 
the  range  01  through  05),  except  where  the  last  digit  of  Q.C  is  a  "5" 
and  1  +  the  last  digit  of  Q.F  is  a  "6". 

7.  A  response  to  Q.D  (in  the  range  22  through  26,  and  32  through 
36)  should  have  the  last  digit  equal  to  1  +  the  last  digit  of  Q.F  (in 
the  raxige  01  through  05) . 
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2)    Reformat  and  expanc  item  positions,  recode  to  the  supplemental  stan- 
dard error  coda  sysrsm,  and  initiate  sample  hard  copy  verification 
during  iile  pTimpararicm.    Certain  items  wheore  respondents  marked 
"new  project — item  ncx  applicable"  were  recoded  to  "legitimate  non- 
response/*^ 

)    Replace  oi::::,-CKt--ran^  data  by  the  supplemental  standard  error  code 
system  f^Iiidiini'g  a  report  of  out-of-range  data  for  every  item,  and 
the  number  of  rangs  Iztems  for  each  record.     (See  Table  E.l  for  out- 
of -range  repcrrt-) 

4)  Code  ski?)  paxtaxns  and  legitimate  item  skips  to  distinguish  from 
nonrespcxnse.     ^lag  and  print  responses  within  these  legitimate  skip 
patterns.     \i."S\B  Frgure  E.7  and  Table  E.2  for  skip  patterns  and 
report • ) 

5)  Develop  co3isis±ency  checks  within  each  instrument;  flag  and  print 
inconsistHtiit  ilnems..  (See  Table  E.9  and  Table  E.3  for  consistency 
checks  axn£  n^orc^  ) 

Qy     Some  mirax:  i^rocttatrions  included:    replacement  of  blank  responses  to 
routing  Itrajis  i;5±tfci  "yes,"  T>;here  the  respondent  completed  information 
followiitg  tia£  routing  item;  and  implied  "not  applicable"  responses 
to  items  the,  respcsmdent  left  blank  after  responding  to  earlier  ques- 
tions wziia:rc  the  respondent  indicated  "not  applicable"  to  be  appro- 
priate,   ^krrwhere  Imputations  were  considered  necessary,  the  items 
involved  «isre  flagged  with  the  appropriate  supplemental  error  code 
system  ±nErut:Hrxon  codes.     (See  Table  E.4  for  imputation  report,) 

DroposityTransfer  Qtaessricninaxres 

The  Dropajut/TzGanasfer  Questionnaires  consist  of  three  instrtaments : 
(1)  Form  A — CS  stncSents  who  dropped  out,  graduated,  or  transferred  from  the 
selecited  feeder  smmols  between  fall  1973  and  spring  1974;  (2)  Form  B — UB 
students  who  left  cgte  UB  program  and/or  high  school  between  fall  1973  and 
spring  1974;  (3)  Snnni  C — UB  students  who  were  still  in  the  program  at  the 
tfinES:  asf  ESQ  administration  but  who  were  absent  from  the  primary  or  makeup 
a^dmirniistrations .    Trr^  editing  steps  included: 
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A,      Project  Director 


Skip  Pattern  1 


Item  14 

—  > 

Item  15a 

Skip  Pattern  2 


Item  15b  &  15c 


Item  15a 


1  Item  15d 


Skip  Pattern  3 


Item  21b 

Item  22 

 5> 

Figure  E.7.     Skip  Patterns  in  UB  Staff  Questionnaires, 


Because  the  skip  pattern  involving  item  16A  was  inappropriately  labeled 
on  the  instrument,  this  skip  pattern  was  ignored  and  blanks  were  treated 
normally. 

425 


E.45 


B.      Project  Counselor 


Skip  Pattern  1 


Item  4a 

Item  4b 

Item  5 

Skip  Pattern  2 


Item  22b 

Item  23 

Figure  E.7  (continued) 
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C.      Project  Instructor 


Skip  Pattern  1 


Item  4a 


Item  4b 


Item  5 


Skip  Pattern  2 


Item  19b 

Item  20 

 ^ 

Skip  Pattern  3 


Item  23b 

Item  24 

Skip  Pattern 

4 

Item  31b 

by 

^X 

Item  31c 

Item  3 Id 

Figure  E,7  (continued) 
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Skip  Pattern  5 


Item  32b 

K  ^ 

Item  33 

Figure  E.7  (continued) 
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Table  E.9 

CONSISTENCY  CHECKS  FOR  STAFF  QUESTIONNAIRES 

Consistency  Checks  for  PPq 

IF  17.1  -  1,  THEN  17.2  THRU  17.11  SHOULD  BE  BLANK. 
IF  17.12  =  1,  THEN  17.13  THRU  17.22  SHOULD  BE  BLANK. 

Coiisistency  Checks  for  PIQ 

If  14B1  is  greater  than  8,  then  a  response  "n"  to  Q.  14A1  is 
inconsistent  with  a  response  to  14B2  which  is  greater  than  6-n. 

If  14B1  is  8  or  less  (and  positive),  then  a  response  "n"  to 
Q.  14A1  is  inconsistent  with  a  response  to  Q.  14B2  which  is  greater 
than  7-n. 

If  14B1  is  greater  than  6,  then  a  response  "n"  to  Q.  14A2  Is 
inconsistent  with  a  response  to  Q.  14B2  which  is  greater  than  7-n. 

If  14B1  is  6  or  less  (and  positive),  then  a  response  "n"  to 
Q.  14A2  is  inconsistent  with  a  response  to  Q.  14B2  which  is  greater 
than  8-n . 

A  "0"  response  for  both  14A1  and  14A2  is  inconsistent  with  any 
positive  response  for  14B. 

A  response  "0"  to  Q.  14A2  is  inconsistent  with  any  positive 
response  other  than  1  to  Q.  16.2. 

A  response  "0"  to  Q.  14A1  is  inconsistent  with  any  positive 
response  other  than  1  to  Q.  16.1. 

A  response  "0"  to  Q.  14A1  is  inconsistent  with  any  positive 
response  other  than  NA  to  Q.  16,  20B,  25,  26,  323,  34  for  SS. 

A  response  "0"  to  Q.  14A2  is  inconsistent  with  any  positive 
response  other  than  NA  to  Q.  16,  20B,  25,  26,  32B,  34  for  AY. 
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Table  E.9  (continued) 

Consistency  Checks  for  PCQ 

If  15B1  is  greater  than  8,  then  a  response  "n"  to  Q.  15A1  is 
inconsistent  with  a  response  to  15B2  which  is  greater  than  6-n. 

If  15B1  is  8  or  less  (and  positive) ,  then  a  response  "n"  to 
Q.  15A1  is  inconsistent  with  a  response  to  Q.  15B2  which  is  greater 
than*7-n. 

if  15B1  is  greater  than  6,  then  a  response  "n"  to  Q.  15A2  is 
inconsistent  with  a  response  to  Q.  15B2  which  is  greater  than  7-n. 

If  15B1  is  6  or  less  (and  positive) ,  then  a  response  "n"  to 
Q.  15A2  is  inconsistent  with  a  response  to  Q.  15B2  which  is  greater 
than  8-n. 

A  "0"  response  for  both  15A1  and  15A2  is  inconsistent  with  any- 
positive  response  for  15B. 

A  response  "0"  to  Q.  15A2  is  inconsistent  with  any  pos±t±we 
response  other  than  1  to  Q.  17.2. 

A  response  "0"  to  Q.  15A1  is  inconsistent  with  any  ocaMtiv^e 
response  cirher  than  1  to  Q.  17.1. 

A  resononse  "0"  to  Q.  15A1  is  inconsistent  with  any  pssitive 
respond  crther  than  NA  to  Q.  17,  20,  23,  24,  25,  26,  27  for  SS. 

A  response  "0"  to  Q.  15A2  is  inconsistent  with  any  positive 
response  other  than  NA  to  Q.  17,  20,  23,  24,  25,  26,  27  for  AY. 

A  response  "1"  to  Q.  29.1  through  29.23  is  inconsistent  with  a 
response  to  the  corresponding  Q.  29.24  through  29.46  of  "2"  or  "3" 
(i.e.,  Q.  29.14  compared  with  Q.  29.37,  Q.  29. X  compared  with 
Q.  29.(X+23)). 
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Sort  the  file  by  form  number  and  by  project  number  within  form. 
Reformat  and  expand  item  positions,  recode  to  the  supplemental  stan- 
dard error  code  system,  and  initiate  sample  hard  copy  verification 
during  file  preparation. 

Collapse  categories  for  question  12  to  make  Forms  B  and  C  compatible. 
This  involved  reflecting  when  the  student  left  the  program  by  group- 
ing categories  prior  to  and  after  April  1974. 

Replace  out-of-range  data  by  the  supplemental  standard  error  code 
system  including  a  report  of  the  number  of  out-of-range  data  for 
every  item,  and  the  number  of  out-of-range  items  for  each  record. 
(See  Table  E,l  for  out^-of-range  report,) 

Code  skip  patterns  and  legitimate  item  skf:ps  to  distinguish  from 
nonresponse,     Fla;^  and  print  responses  wi*:hin  these  legitimate  sicip 
Tsat terns,     (See  E±gure  E,8  and  "Table  E,2  Sar  skrp  patterns  and 
:reportO  . 

Qevelop  consistency  checks  within  the  instrument:;  flag  and  print 
inconsistent  items.     (See  Table  E.IO  and  Table  E.  3  for  consistency 
checks  and  report.) 

Because  question  12  was  collapsed  to  make  Forms  B  and  C  compatible, 
imputation  adjustments  were  involved.     Impute  other  items  where 
necessary.     Flag  and  print  imputed  items.     (See  Table  £.11  and  Table 
E.4  for  imputations  and  report.) 


431 


E.51 


Skip  Pattern  1 


Sk±p  Pattern  2  (B  Form  Only) 


Item  12 

8 

Skip  Pattern  3  (A  and  B  Forms  Only) 


Items  12b,  13a,  &  13b 


Item  13c 


Item  13d 


Item  14 


It  em^  12d 


Figure  E.8.    Skip  Patterns  for  D/TQ, 
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Table  E.IO 
CONSISTENCY  CHECKS  FOR  D/TQ 


1.  If  answer  to  item  8«b  is  1,  then  answer  to  item  9.b  should  be 
1-5  or  negative. 

2.  If  answer  to  Item  8.b  is  2,  then  answer  to  9.b  should  be  8 
or  11  or  negative, 

3.  If  answer  to  item  8.b  is  3,  then  answer  to  item  10  should  be 
4,  5,  or  7  or  negative, 

4.  If  answer  to  item  8.b  is  3-5,  then  answer  to  item  9.b  should 
be  8  or  negative, 

5.  If  answer  to  item  8.b  is  7,  then  answer  to  item  10  should  be 
4  or  7  or  negative. 


6,  If  answer  to  item  9. a  is:         then  item  9.b  should  be: 
a)      1  1,  6,  10,  11,  or  negative 

2  1,  2,  5,  8,  18,  11,  or  negative 

c)  3  2,  3,  5,  8,  10,  11,  or  negative 

d)  4  3,  4,  5,  8,  10,  11,  or  negative 
,  >  e>  .5.  y  ,                           4,  5,  7-11,  or  negative 

f)  6  5,  8,  9,  11,  or  negative 

g)  7  7,  8,  or  negative 
8  8,  11,  or  negative 

±)      9  8  or  negative 

7.  If  answer  to  item  9.b  is:          then  ansv/er  to  item  10  should 
a)      1  1  or  negative 

h)  2  1,  2,  or  negative 

c)  3  2,  3,  7,  or  negative 

d)  4  3,  4,  5,  7,  or  negative 

e)  9  5  or  negative 
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Table 

IMPUTATION  RULE  FOE  D/TQ  QUESTION  12 


Form  C: 
IF 


12  = 

2 

Qv 

12  = 

> 

12.1 

3 

12.1 

63 

0 

1  and  0    12  2  <  0 

Q- 

12.2 

1 

Q. 

12.2 

61 

Q. 

12.2 

2-4 

Q- 

12.2 

62-64 

Q. 

12.1 

61  and  Q,  12.2  <  0 

Q. 

12.2 

1  or  61 

Q. 

12.2 

2-4  or  62-64 

Q- 

12.1 

< 

0  and  Q.  12.2  <  0 

Q. 

12.2 

1  or  61 

Q. 

12.2 

2-4  or  62.64 

Then  recode  12.1  to  -3. 

Form  B: 

Q.  12  -  8 
Q.  12  =  68 

Q.  13. A. K.   (went  to  another 
project) 

Q.  12  =  1-6 

Q.  12  =  61-66 

Q.  12  -  7 

Q.  12  =  67 

Q.  12  <  0 


THEN  Recode  Q.  12  as: 
05 
45 
01 
41 
02 
03 
43 
04 
44 
42 
43 
44 

leavs  Q.  12  as  Is 
43 
44 


THEN  Recode  Q.  12  as; 
Ql 
41 

45 
03 
43 
04 
44 

Leave  Q;  12  as  is 
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Student  Transcript  Form 

The  Student  Transcript  Form  (STF)  consisted  of  two  instrument  forms: 

(1)  Form  A — to  obtain  data  for  comparison  students  from  school  records;  and 

(2)  Form  B — to  obtain  similar  data  for  UB  students  from  UB  project  files. 
For  convenience  in  later  editing  and  file  merging,  it  was  considered 
advisable  to  have  a  common  form  format.     The  basic  flow  of  editing  and 
merging  is  diagramed  in  Figure  E.9.     Preliminary  editing  steps  included: 

1)  Sort  the  file  by  form  number. 

2)  Reformat  and  resolve  format  differences  between  UB  and  CS 
files,  within  grade  level,  on  Section  A  of  the  Transcript  forms. 
Resolve  blank  and  multiple  record  entries,  expand  item  positions, 
and  recode  using  the  supplemental  standard  error  code  system. 

3)  Replace  out  of  range  data  by  the  supplemental  standard  error 
code  system,  and  initiate  sample  hard  copy  verification  during 
i.Ha  preparation. 

4)  Code  skip  pattern  and  legitimate  item  skip  to  distinguish  from 
nonresponse.     Flag  and  print  responses  within  the  legitimate 
skip  patterns.     (See  Figure  E.IO  for  skip  patterns.) 

5)  Develop  consistency  checks" within  tJie  instrument.     (See  Table 
E.12  for  consistency  checks.) 

6)  Code  for  missing  data  on  the  basis  of  student  activity  state 
classification.     (See  Table.  E. 13  for  coding  missing  data.) 

On  completion  of  the  above  edit  steps  (including  a  final  inconsistency 
and  out  of  range  check)  the  STF  data  were  ready  for  final  data  reduction. 
Accompanying  the  data  reduction  was  a  basic  reformatting  stage.     The  general 
flow  of  the  data  reduction  and  reformatting  step  is  outlined  in  Figure  E.ll. 
The  data  reduction  was  necessary  since  the  raw  information  available  from 
the  STF  needed  considerable  distillation  before  it  could  be  used  in 
analysis.     STF  raw  data  consisted  of  the  following  information  for  each 
course  taken  in  grades  9  through  n,  n  =  10,  11,  12,  as  of  spring  1974: 

1)      Course  type  code  (independent  study  =  1,  mathematics  =  2,  language 
arts  -  3,  social  sciences  =  4,  natural  sciences  =  5,  foreign 
language  =  6,  business  =  7,  vocational  =  8,  and  other  nonacademic  =  9) 
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CS  STF 
FUe 


9tii. 
tB  STF 

FUe 
(Hw) 


Edit  and 
Refonaat 
(I) 


Edit  aud 
Beforxnat 
CX) 


9th 
CS  STF 

File 
(Edited)  > 


(  Marge  uf) 


9th 
Combined 
STF  me 
.(Edited) 


Conpuce  Grade 
Averages,  etc* 
and  Beforaat 


(3) 


Figure  E,9.    Flow  of  Editing,  Merging,  and  Computational  Steps  for  the 
Transcript  Forms. 
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A.      Form  B  (UB  Only) 


SKIP  PATTERN  1 


Item  3 

Item  4. a 

 —  > 

SKIP  PATTERN  2 


Item  4«a 


Items  4.b  &  4,c 

Item  5 



B.      Form  A  (CS  Only) 


Item  3 


Figure  E.IO.     Skip  Patterns  in  Students  Transcript  Form. 
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Table  E.12 
CONSISTENCY  CHECKS  FOR  STF 


l.a.  If  the  current  education  status  code  is  6,  then  no  academic  information 
should  be  provided  on  Cards  2,  6,  10,  14  (i.e.,  first  course  entry  on 
the  respective  carais  should  indicate  no  academic  information)  . 

1.  b.  If  the  current  edir^tion  code  is  n  (1  <^  n  ^  3)  ,  then  no  academic  infor- 

mation should  fae  prrovided  on  the  cards  indicated. 

II  llo  Information  on  Card(s) 

1  6,  10,  14 

2  10,  14 

3  14 

2.  a.   (CS  Only).     If  the  code  for  the  reason  at  same  school  is  "1",  then  the 

educational  status  should  be  "10"  or  "21",  or  blank  (-1). 

2.  b.   (CS  Only).     If  the  reason  at  same  school  is  "3",  then  educational  status 

should  be  "07",  "21",  or  blank  (-1). 

3.  a.   (UB  Only).     If  current  enrollment  status  is  "1"  then  educational  status 

should  not  be  negative,  "09",  or  "10". 
3.b.   (UB  Only).     If  current  enrollment  status  is  "2",  then  educational  status 
should  be  negative,  "07",  "09",  or  "10". 
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Table  E.13 

CODING  FOR  MISSING  DATA  ON  STF  ON  BASIS  OF 
STUDENT  ACTIVITY  STATE  CLASSIFICATION 


Student  Classification 

In  HS  grade  n  in  April  1974, 
regardless  of  classification 
in  September  1973. 

In  HS  grade  n  in  September  1973, 
status  undetermined  for  April  1974. 


Graduated  high  school  or  in  PSE 
at  either  time  point. 

Out  of  HS,  not  graduated,  not  in 
PSE  or  status  undetermined  or 
inconsistent  at  both  points  in  time: 
highest  grade  completed  =  m. 


Highest  grade  completed  and  grade 
in  school  not  determined  or  incon- 
sistent at  both  points  in  time, 
STF  data  available  through  grade  j . 


Code  for  Missing  Data 

Missing  data  for  grades  9  through  n 
coded  "-1",  missing  data  for  grades 
n+1  through  12  coded  "--3". 

Missing  data  for  grades  9  through  n 
coded  as  "-1",  missing  data  for 
grade  n+1  coded  as  "-6",  missing 
data  for  grades  n+2  through  12  coded 
as  "-3". 

Any  missing  data  coded  as  "-1". 


Missing  data  for  grades  9  through  m 
coded  as  "-1",  missing  data  for 
grade  m-fl  coded  as  "-6",  missing 
data  for  grades  m+2  through  12  coded 
as  "-3". 

Missing  data  for  grades  9  through  j 
coded  as  "1",  missing  data  for 
grades  j  through  12  coded  as  "-6". 
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 _t  

Get  Next  Grade  Data 


Figure  E.ll.     Generalized  Flow  of  Data  Reduction  and  Reformat  of  STF  File. 
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2)  Course  level  code  (remedial  =  1,  general  =  2,  advanced  =  3), 

3)  Course  weight  (weights  are  determined  proportional  to  a  full  year 
course  weight  of  1  and  are  read  as  F3.2). 

4)  Course  grading  code  (specifies  grading  system  used — ^A-F,  1-4,  P 
'or        etc.)  . 

5)  Course  grade,  conditional  on  grading  system. 

Within  each  grade  level,  over  courses,  the  following  high  school  course 
information  was  computed. 

1)  Number  of  grade  entries  with  available  weights. 

2)  Number  of  grade  entries  without  available  weights. 

3)  Total  number  of  credits  attempted, 

4)  Number  of  academic  credits  attempted • 

5)  Number  of  nonacademic  credits  attempted. 

6)  \^Number  of  academic  credits  attempted  which  were  "advanced" 

corses. 

7)  Number  of  academic  credits  attempted  which  were  "general" 
courses • 

8)  Number  of  academic  credits  attempted  which  were  "remedial" 
courses. 

9)  Total  number  of  credits  passed. 

10)  Total  number  of  credits  failed. 

11)  Number  of  academic  credits  passed. 

12)  Number  of  academic  credits  failed. 

13)  Total  grade  point  average  (normalized) . 

14)  Weight  associated  with  total  CPA  (this  may  be  identical  to  (3) 
but  not  necessarily) . 

15)  Grade  point  average  for  academic  courses  (normalized). 

16)  Weight  associated  with  academic  GPA  (this  may  be  identical  to  (4) 
but  not  necessarily). 

These  indices  were  rounded  and  integerized  in  writing  to  the  new  STF 
file,    mile  these  indices  were  relatively  straightforward,  the  computation 
of  some  were  relatively  complex  (particularly  grade  averages,  due  to  different 
grading  systems  within  and  between  high  .schools) .     The  technicques  used  are 
detailed  below. 
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Computing  Number  of  Grade  Entries  With  and  Without  Associated  Weights 

It  was  possible  that  some  grade  entries  would  not  have  valid  weights 
(due  to  keypunch  error,  incomplete  information,  etc.)*     It  was  important 
to  have  an  index  for  each  student  at  each  grade  level  of  the  extent  of 
these  data  problems •     The  computations  here  involved  only  a  count  of  grade 
entries  containing  legitimate  weights  and  another  count  of  those  not  con-- 
taining  legitimate  weights • 
Computing  Number  of  Credits  Attempted 

An  example  of  computational  procedures  for  computing  number  of  academic 
credits  for  grade  m  for  a  given  student  is  given  here.     Other  attempted 
credit  totals  were  computed  in  an  analogous  manner.     For  each  course  i  taken 

in  grade  m,  the  following  values  are  available:     (1)  course  weight,  W. 

im 

and  (2)   course  type  code,  T.     (mathematics,  language  arts,  etc.).     The  course 

xm 

type  codes  were  so  arranged  that  codes  1  through  6  were  academic  courset?  and 

7  through  9  were  nonacademic.     Define  the  Boolean  variable  I     ;  I  =1 

im  im 

if  (1  <  T.     <  6)  ,  I ,     =0  otherwise.     The  number  of  academic  credits  in 
—    xm  ~  im  I 

grade  m,  A  ,  were  computed  as 
m 

n 

A    =    E    W.  I.  , 
m      .  -     xm  im  ' 

where  n  is  the  total  number  of  courses  in  grade  m. 

There  were  exceptions  that  were  encountered  in  computing  the  weighted 
course  loads  for  students.     Specifically,  they  were  as  follows: 

1)  A  course  with  indeterminate  weight  could  not  enter  into  any  compu- 
tation for  number  of  credits  (3  through  8  above) .  Indeterminate 
course  type  did  not,  however,  prevent  computation  of  overall  credits 
attempted  (3  above). 

2)  A  course  with  indeterminate  level  code  could  not  enter  into  some 
computations  of  number  of  credits  (6  through  8  above). 

These  exceptions  caused  no  serious  difficulties  in  analysis  since 
course  weights  were  emphasized  in  coding  operations  and  very  few  missing 
weights  were  encountered.     For  both  course  type  and  course  level,  the  sum  of 
indeterminate  weights  could  be  obtained  by  subtraction.  . 
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Total  Number  of  Credits  Passed  and  Failed 

As  a  rough  index  of  academic  achievement,  four  indices  reflecting  the 
number  of  credits  passed  were  computed.     These  indices  were  no  more  than 
the  sum  of  the  appropriate  weights  W^,  for  those  courses  determined  as  having 
been  passed  or  failed  (see  Table  E.14)'.     For  academic  credits  passed  or 
failed,  the  summation  was  constrained  to  those  courses  classified  as  academic 
(i.e. ,  1  4  T^  4  6)  . 

For  partial  (or  completely)  unspecified  grading  systems  a  passing  grade 
could  not  always  be  determined  (see  Table  E.14).     Also  if  the  grade  itself 
was  undetermined,  passing  or  failing  was  und<?.termined.     As  in  the  previous 
computations,  limits  were  imposed  on  the  computation  if  weights  were  missing 
or  if  (in  the  case  of  academic  credits  passed)  course  type  was  missing. 
The  extent  of  indeterminate  passing  or  failing  could,  however,  be  determined 
by  subtraction. 

Normalized  Grade  Averages  and  Associated  Weights 

Computing  grade  averages  was  made  more  complex  by  the  existence  of 
different  grading  systems  within  the  same  school.    Where  this  was  the  case, 
grade  averages  were  computed  within  each  of  the  grading  systems  and  then 
converted  to  a  common  scale  (see  below)  and  averaged  (using  the  sum  of 
course  weights  within  each  system  as  the  weights  for  averaging) .  Pass-Fail 
and  Satisfactory-Unsatisfactory  grading  systems  (as  well  as  other  nonstandard 
systems)  were  not  used,  although  such  grading  systems  were  reflected  in 
the  number  of  credits  passed  indices.     Within  grade  m  and  a  specific  grading 
system  j,  the  computation  of  total  grade  average  was  straightforward.  Let 
^im  previously  defined,  and  let  G^_.  be  the  grade  for  course  i  within 

grading  system  ; j  .     Then  the  average  grade  within  grading  system  j  is  given  by 


T^-     W,  G,  . 
G      -  ^- 
mj  "        Z  W. 

.    .  im 


Letting  W^    =     Z    W        and  letting  F  (G    )  be  the  conversion  of  G      to  a 

^       iej  J    ™J  mj 

common  scale,   the  converted  grade  average  for  grade  m,  G\  is  given  by 
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Table  E.14 

PASSING  GRADES  FOR  EACH  CODED  GRADING  SYSTEM 


Passing  ( 

[lodes 

Failing  Codes 

Pa<;s— Fall 

01 

01 

00 

Satisfactory-Unsatisfactory 

02 

01 

00 

Letter  Grades  (F-A) 

03 

22      CODE  >  0 

0 

Letter  Grades  (D-A) 

04 

22  >^  CODE  >  07 

G 

< 

CODE 

< 

07 

Letter  Grades  (range 

1  in  H  p  t*  PTTTii  Ti  pH  ^ 

05 

(Special 

.1 
case) 

06 

100  >^  CODE  >  72.7 

0 

<^ 

CODE 

72. 

7 

Percentage  Grades  (50-100) 

07 

100  >^  CODE  >  71.4 

0 

<^ 

CODE 

< 

71. 

4 

Percentage  Grades  (70-100) 

08 

100      CODE  >  75.5 

0 

<^ 

CODE 

<^ 

75. 

5 

Percentage  Grades  (range 
undetermined) 

(Special 

a 

case) 

Grade  Points  (0-4) 

10 

1,  2,  3, 

4 

0 

Grade  Points  (1-4) 

11 

2.  3,  4 

1 

Grade  Points  (1-5) 

12 

2,  3,  4, 

5 

1 

Grade  Points  (5-1) 

13 

1,  2,  3, 

4 

5 

Grade  Points  (range 
undetermined) 

14 

(Special 

.1 
case) 

Grade  Points  (1-7) 

15 

2,  3,  4, 

5,  6,  7 

1 

Grade  Points  (7-1) 

16 

1.  2,  3, 

4,  5,  6 

7 

Special  Cases:     For  grading  system  05,  if  code  is  greater  than  7 
and  not  greater  than  22  then  grade  is  passing,  otherwise  passing  the 
course  is  indeterminate.     For  grading  system  09,  if  code  is  greater  than 
75.5  and  no  greater  than  100  the  grade  is  passing,  if  code  is  less  than 
71.4  but  no  less  than  0,  then  grade  is  failing,  otherwise  passing  the 
course  is  indeterminate.     For  grading  system  14,  if  code  is  2,  3,  4, 
or  6,  then  grade  is  passing,  otherwise  it  is  indeterminate. 
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G'  =  ^  

m  Z    W  . 


Academic  GPA  was  computed  in  a  similar  maimer  for  the  subset  of  grades 
for  which  course  type,  T_^,  was  in  the  interval  1-6 •    The  weight  associated 
with  a  particular  normalized  GPA  was  simply  the  denominator  term  used  in 
computing  that  GPA,    This  denominator  term  may  not  be  equal  to  the  corres- 
ponding number  of  credits  attempted  due  to  one  or  more  of  the  exceptions 
noted  below*    These  weights  may  be  used  in  computing  cumulative  GPA's  over 
several  grades. 
Normalizing  Conversion 

The  specific  conversion  ^j(G^)  to  a  common  scale  was  chosen  as  a 
conv^drsion  of  grade  systems  to  percentile  ranks,  followed  by  a  normalizing 
operation.     The  first  conversion  (that  from  GPA  within  grading  systems  to 
percentile  ranks)  was  suggested  by  previous  work  on  grade  conversion  done 
by  Educational  Testing  Service  in  the  NLSEE  base  year  study.     The  conver- 
sion system  is  given  in  Table  E.15,     A  property  of  this  system  was  that, 
when  any  of  the  ntimerical  grade  system  points  were  plotted  against  their 
associated  percentile  rank  point,  the  result  was  extremely  linear  (curvature 
exists  primarily  for  extreme  scale  values  as  would  be  expected).  Therefore, 
linear  interpolation  was  used  for  grade  averages  not  shown  in  Table  E,15. 

The  use  of  this  conversion  scale  by  itself  was  not,  however,  without 
attendant  problems  inherent  in  proportional  data.     For  this  reason  a  normaliz 
transformation  was  used  once  conversion  to  percentile  ranks  had  been  accom- 
plished.    The  normalizing  transformation  was  straightforward  though  computa- 
tionally difficult.    Let  R^^  represent  the  percentile  rank  associated  with 
the  grade  average  G^^  previously  defined,  and  let  (f)(Z)  represent  the  cumu- 
lative probability  function  for  the  unit  normal  distribution,  then  the  normal- 
ized grade  agerage  Z      associated  with  the  grade  average  (G    )  is  that  Z 

such  that  ())(Z   .)  =  R  ./lOO. 

m2  mj 
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Table  E.15 

ESTIMATED  GRADE  EQUIVALENTS  FOR  EIGHT  REPORTING  SYSTEMS 


Letter- 
grade 
Average 

Nonletter  gradin 

R  system  averages 

%R 

Percentage  grades 

Grade-point 

averages 

0-100 

50-100 

70-100 

0-4 

1-4 

1-5 

5-1 

A+ 

99,7 

y  £.  mO 

J  .  /  u 

J  •  /  O 

A  7n 

X  .  £.J 

A 

91.0 

90.8 

92.3 

3.53 

3.57 

4.51 

r^3 

A- 

87.9 

89.1 

88.7 

90.6 

3.34 

3.34 

4.29 

1.63 

B+ 

87.2 

88.9 

88.5 

90.4 

3.32 

3.32 

4.26 

1.65 

B 

76.5 

85.9 

85.3 

87.9 

3.02 

3.00 

3.94 

1.96 

B- 

63.8 

82.8 

81.9 

85.2 

2.69 

2.65 

3.60 

2.29 

C+ 

56.6 

81.1 

80.1 

83.8 

2.52 

2.49 

3.42 

2.47 

C 

43.5 

78.4 

77.3 

81.4 

2.25 

2.20 

3.14 

2.77 

C- 

25.9 

75.3 

73.9 

78.3 

1.89 

1.86 

2.81 

3.14 

D+ 

20.8 

74.5 

73.1 

77.5 

1.80 

1.77 

2.72 

3.24 

D 

15.6 

73.7 

72.4 

76.7 

1.70 

1.69 

2.63 

3.34 

D- 

9.4 

72.9 

71.5 

75.7 

1.59 

1.59 

2.53 

3.46 

F 

8.1 

72.7 

71.4 

75.5 

1.56 

1.56 

2.51 

3.48 

NOTE:    This  table  is  from  the  ETS  Final  Report  (Contract  No,  OEC-0-72-0903) , 
"National  Longitudinal  Study  of  the  High  School  Class  of  1972/' 
U.S.  Department  of  Health,  Education,  and  Welfare. 
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One  further  simple  recede  was  necessary  since  the  normalized  grade 

averages  as  defined  could  take  on  jiegative  values.    Letting  F  (G    )  as 

j  m j 

defined  above  represent  the  final  value  of  the  normalized  grade  average 
within  grading  system  j,  F(G^j)  ^  \j  =5.    This  eliminated  negative  values 
of  the  normalized  GPA,  which  could  be  confused  with  the  standard  error 
codes  used  in  the  UB  files. 

The  steps  in  computing  normalized  grade  averages  for  a  student  can 
be  summarized  as  follows: 

1)  For  each  possible  grading  system,  within  a  given  school  grade, 
compute  appropriate  weighted  average  of  all  course  grades. 

2)  Within  grading  system,  convert  average  grade  to  percentile  rank. 

3)  Within  grading  system,  normalize  the  percentile  rank. 

4)  Within  grading  system,  add  5  to  the  normalized  percentile  rank. 

5)  Obtain  weighted  average  for  a  school  grade  over  all  grading  systems. 
In  addition  to  the  constraints  due  to  missing  weights  or  course  type, 

previously  discussed,  these  procedures  have  additional  exceptions.  The 
exceptions  fall  into  two  major  categories:     (1)  constraints  due  to  grading 
system  codes,   (2)  out-of -range  (extreme)  values  of  percentile  ranks: 

1)  In  addition  to  problems  due  to  unspecified  or  incompletely  specified 
grading  systems,  conversion  tables  to  percentile  ranks  were  only 
available  for  eight  grading  systems  (specifically  codes  03,  06,  07, 
08,  10,  11,  12,  and  13).    Other  grading  systems  were  ignored; 

thus,  normalized  GPA's  were  obtainable  only  for  this  subset  of 
grading  systems •    The  extent  of  indeterminate  conversion  grades  was 
obtained  by  subtraction. 

2)  It  was  possible  that  linear  extrapolation  could  yield  out  of  range 

or  extreme  values  of  the  percentile  rank  (i.p.,  either  R      >  100 

mj  == 

or  R  ^  <.  0) .     Such  values  could  not  be  easily  normalized.  When 

such  a  situation  arose,  the  following  system  was  used:     (1)  if 

R  -  40,  recode  R      to  .001;  (2)  if  R  .  >  100,  recode  R  .  to  .999. 

mj  — 

Computations  and  Integerizing. 

Each  of  the  16  indices  produced  for  grades  9  through  12  were  output 
into  5-position  fields  as  an  integer  number,  to  be  read  implicitly  as  F5.2. 
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All  computations  of  smple  sums  of  weights  were  performed  in  integer 
arithmetic  by  appropriate  reading  of  the  weights  as  integer  numbers.  In 
computing  normalized  CPA's,  weights  and  course  grades  were  treated  as  floating 
point  numbers  for  computation  purposes,  then  rounded  to  2  decimal  places  and 
integerized  for  output.    Having  computed  X,  this  is  accomplished  by 
I  «  (X  +  •005)*100. 
Final  Data  Format 

The  reduced  STF  file  was  then  comparable  to  other  data  files.  This 
included  use  of  standard  error  codes  and  lead  digits  for  quality  of  data. 
Sufficient  space  for  the  incorporation  of  the  lead  quality  digit  had  been 
anticipated.    While  it  was  possible  to  include  3  codes  for  grade  levels 
beyond  student's  current  grade,  this  was  not  considered  a  critical  matter. 

IV.     DEVELOPMENT  OF  THE  STUDENT  MASTER  FILE 

The  preceding  section  describes  the  editing  of  several  distinct  data 
files,  one  file  for  each  data  collection  instruments.     In  some  cases  data 
analysis  was  appropriate  for  instrtanent  specific  files  or  for  files  in 
slight  modifications  and  additions.     For  other  analyses,  data  were  required 
that  identified  basic  activity  states  at  three  specific  points  in  time. 
Table  E.16  lists  the  variables  and  the  instruments  from  which  the  status 
was  available  for  three  time  points.     The  creation  of  the  student  master 
file  involved  combining  this  information  over  the  several  instruments.  In 
addition  to  the  activity  states  listed  in  Table  E.16,  several  academic  measures 
were  obtained  and  placed  in  the  student  master  file.     These  variables  came 
from  the  STF  file  and  they  required  the  computation  of  change  scores.  The 
change  was  computed  from  9th  grade  to  the  student's  current  grade.  The 
series  of  flow  charts.  Figures  E.12  through  E.17  display  in  detail  the 
logical  processes  that  were  followed  in  defining  the  various  activity  states. 
They  indicate  the  instrument,  the  item,  and  the  order  in  which  the  various 
Items  were  used  for  status  determination.     Each  chart  displays  the  determination 
of  a  set  of  activity  states  at  a  given  time  point — Fall  73,  Spring  74  and 
Fall  74.    The  process  is  depicted  separately  for  UB  students  and  comparison 
students.     The  charts  outline  the  process  for  which  enrollment,  grade. 
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highest  grade  completed,  PSE  status,  HEP  status,  and  work  status  are  obtained. 
The  process  o£  calculating  the  length  of  time  in  UB  is  shown  in  Figure  E.18. 
The  classifier  variables  sex,  race,  and  age  presented  no  difficulties  and 
were  obtained  from  several  sources  directly  from  the  instrument.  The 
determination  of  poverty  status  was  somewhat  more  complex.    It  involved 
obtaining  an- estimate  of  family  income  and  number  of  dependents :  in  the 
family.    Table  E.17  presents  the  coding  rules  for  poverty  status.     The  deter- 
mination of  academic  risk  status  involved  coding  the  academic  grade  point 
average  from  the  STF.     Risk  status  was  determined  as  follows: 

Risk:    If  GPA  percentile  rank  less  than  50  percent. 

If  failed  greater  than  20  percent  of  courses  attempted. 
Not  Risk:  Otherwise. 

The  flow  charts  and  rules  listed  above  indicate  the  determination  of 
status  where  data  was  available.     In  cases  where  data  was  not  available 
or  the  status  was  made  to  impute  the  data.    Table  E.18  lists  the  variables 
for  which  1  percent  or  more  of  the  master  file  data  was  imputed.  The 
imputations  were  performed  in  different  ways  for  different  variables.    In  the 
case  of  sex,  the  first  name  of  the  student  was  used.    In  the  case  of  poverty 
status  and  academic  risk,  where  data  were  available  from  no  other  sources, 
reports  of  the  homeroom  teachers  were  used  and  labeled  as  imputations* 
Imputation  of  the  activity  state  variables  were  treated  in  a  different 
manner.     For  most  of  these  status  variables  data  was  available  from  several 
sources  at  several  points  in  time.    Imputations  were  made  if  no  data  were 
available  and  data  from  other  time  points  would  allow  a  reasonable  imputation. 
For  example,  if  the  fall  74  status  was  known  to  be — graduated  high  school  and 
in  PSE—then  several  imputations  could  be  made;  highest  grade  completed  for 
fall  74  can  be  imputed  as  grade  12,  high  school  grade  is  imputed  as  not 
applicable  (since  out  of  high  school) ,  and  HEP  status  can  be  imputed  as  not  in 
HEP. 
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Table  £.16 


SOURCES  OF  ACTIVITY  STATE  AND  CLASSIFIER 
INFORMATION  BY  INSTRWIENT 


Variable 

STF 

CAT?  17 

HSCR  &  PRV 

BSQ 

D/TQ 

FSQ 

Y 
A 

Y 
A 

Y 
A 

Race 

V 

V 
A 

V 

A 

V 
A 

Age  v^pj-j-iiS 

Y 
A 

Y 
A 

Y 
A 

irovexuy  auauus 

V 

Y 
A 

A 

Y 
A 

i!^Leui.  or  uo  irajT  uxcxpa  uxon 

Z 

ir 

Y 
A 

Y 
A 

Y 
A 

ACaQPTn.J  C  KXSK 

TJ 

Z 

A 

p 

z 

z 

p 

IlXgn    DCIiOOX    i!jIl£^(J  XJLIUcIl  U  y    TclXX  /-J 

A 

Y 

Y 
A 

Y 
A 

tix^n  acnoox  ^jIiz^oxxiuciii.  ^  Dpirxng  /  h 

V 

A 

Y 
A 

V 
A 

Y 
A 

cixgn  Dcnoox  iiiXixoxjuiuciii.  ^  rcixx   /  h 

Y 
A 

HXgn  Dcnoox  vr^^acicy  roxx 

A 

Y 
A 

Y 
A 

Y 

A 

Wt  oVi    ^^^Vinnl    fZTflf^*^      ^nr'T-ntr  7^ 

Y 

A- 

Y 

Y 

Y 

t>Vi    Qi<*V>rkrkl     flT-ar^o      "Pall  7A 

Y 
A 

A 

Y 

A 

Y 

A 

Y 

A 

Highest  Grade  Completed,  Spring  74 

X 

P 

X 

X 

X 

Highest  Grade  Completed,  Fall  74 

X 

PSE  Status,  Fall  73 

X 

X 

X 

PSE  Status^  Spring  74 

X 

X 

X 

X 

PSE  Status,  Fall  74 

X 

HEP  Status,  Spring  74 

X 

X 

X 

X 

HEP  Status,  Fall  74  / 

X 

Work  Status,  Spring  74 

X 

X 

X 

Work  Status,  Fall  74 

X 

NOTE:    X  indicates  data  available. 

P  indicates  data  only  partially  available. 
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Table  E.17 
CODING  RULES  FOR  POVERTY  STATUS 


Income 


Number  of 
Dependents 
in 
Family 


? 
1 
2 
3 
4 
5 
6 
7 
8 

>  9 


Poor 

? 

? 

Not  Poor 

Not  Poor 

Not  Poor 

Not  Po'jr 

Not  Poor 

Poor 

! 

T 

T 

ERIC 
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Table  E.18 

HiSTER  FIXE  VAEIABLES  WITH       OR  MORE  IMPUTED  DATA 


Variable 

Nuaber  of  Imputed  Values 

a/ 

FaU  73 

Soring  74 

Fall  74 

Total 

Sex 

Male 

— 

— 

CQ 
59 

FesmXe 

— 

— 

— 

63 

Poverty  Staruc 

Poor 

— 

— 

— 

Not  Poor 

— 

— 

235 

Acs^eislc  Risk. 

i.-T-n^ic  Risk. 

— 

— 

187 

Acadealc  Risk 

— 

— 

287 

Higb.  Sc:hool  Enrollment 

In  High  School 

90 

246 

199 

Graduated  and  Out 

0 

3 

144 

Not  Graduated  and  Out 

2 

109 

45 

Out*  Grtiduation  Status  Unknown 

0 

0 

34 

High  School  Grade 

9th  Grade 

13 

5 

0 

10th  Grade 

108 

173 

51 

IXth  Grade 

300 

162 

842^/ 

12th  Grade 

352 

158 

1487^^ 

Highest  Grade  CompletedS-^ 

8th  Grade 

36^/ 

35b/ 

0 

9th  Grade 

1330^^ 

1189^^ 

20 

xucn  uraae 

2195^^ 

11th  Grade 

2365—' 

2333^' 

82 

— 

12tb  Grade 

.  loS./ 

137 

— 

PSE  St*itus 

Curvencly  In  PSc 

0 

1 

92 

Not  in  PSE,  but  Previous  Exposure 

0 

0 

0 

Current  PSE  Unknown,  but  Prer^ous 

Exposure 

0 

0 

22 

PSE  Exposure  Unknown,  Currently 

la  PSE 

0 

0 

0 

— 

Current  PSE  Unknown,  llo  Previous 

Exposure 

0 

120 

1223 

— 

Never  In  PSE 

5873^/ 

5660^/ 

555 

— 

HEP  Status 

In  HE?  Program 

0 

13 

Graduated  from  HEP 

0 

17 

Not  In  HEP,  Previously  Entered 

But  Not  Completed 

0 

0 

Previously  Entered  HEP,  Completion 

Status  Unknown 

0 

6 

Never  in  HEP 

5099^^ 

400 

There  were  a  total  of  6050  cafies. 


—       These  values  are  a:rtlflcally  high  because  uo  direcr  question  was  asked 
but  the  value  was  inferred  from  a  direct  question,,    For  example,  grade  in 
fall  74  was  inferred  from  highest  grade  completed  in  fall  74. 
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Figure  E.12. 
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Determination  of  Activity  States  for  Fall  73 — Upward 
Bound  Students*  ^  ^ 
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Figure  S,12  (continued) 
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Figure  E,13.     Determination  of  Activity  States  for  Fall  73  Comparis 
Students.. 
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Figure  E.14.     Determination  of  Activity  States  Spring  74 — Upward  Bound 
Students. 
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Figure  E.14  (continued) 
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Figure  E.14  (continued) 
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Figure  E.14  (continued) 
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ure  E,14  (continued) 
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Figure  E.15.    Determination  of  Activity  States  for  Spring  74 — Comparison 
Students • 
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Figure  E.15  (continued) 
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Figure  E,15  (continued) 
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Figure  E.15  (continued) 
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Figure  E.15  (continued) 
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Figure  E.15  (continued) 
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ure  E.16,     Determination  of  Activity  States  Fall  74 — Upward  Bound 
Students . 
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Figure  E.16  (continued) 
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Figure  E.17.     Determination  of  Activity  ^States  for  Fall  74~Comparison 
Students.  480 
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Figure  E.17  (continued)  j  rw 
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^  Figure  E.17  (continued) 
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Figure^.  E.17  (continued) 
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Figure  E.17  (continued) 
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Figure  E.17  (continued) 
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Figure  E,18. 


Decision  Tree  for  Determining  UB  Students'  Participation 
Status  at  Three  Points  in  Time. 
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Figure  E.18  (continued) 
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Appendix  F 


Standardization  or  Balancing  atxd  Adpusonent 
for  Nonresponse 

I*     Introduction  to  the  Balancing  Problem 
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Appendix  F 

STANDARDIZATION  OR  BALANCING  AND  ADJUSTMENT 
FOR  NONRESPONSE 

I*      Introduction  to  the  Balancing  Problem  . 

The  population  of  comparison  students,  i.e.,  the  group  against  which  the 
UB  students  were  to  be  compared,  was  defined  as  all  non-UB  students  enrolled 
in  the  10th,  11th  or  12th  grade  of  an  UB  project  feeder  school— ^ in  September 
1973.    There  was  no  reason  to  believe,  however,  that  the  distributions  of 
this  population  on  relevant  background  characteristics  would  be  exactly  the 
same  as  those  of  the  UB  student  population.    Therefore,  any  direct  comparisons 
between  UB  students  and  comparison  students  with  respect  to  such  variables  as 
school  continuance  rates  would  not  take  account  of  the  fact  that  the  distri- 
butions of  the  groups  being  compared  might  be  different  on  characteristics, 
such  as  family  income,  ethnic  background,  etc.     It  was  possible,  however,  to 
make  an  adjustment  for  such  differences  in  these  background  characteristics 
by  using  procedures  similar  to  those  used  by  demographers  in  constructing  what 

are  referred  to  as  "ad jus  ted,     "standardized,"  or  "corrected"  birth  rates  or 
2/  — 
death  rates.—    The  demographer,  for  example,  computes  age  specific  birth  rates 

for  each  relevant  age  group,  and  applies  them  to  a  population  of  interest,  age. 

group  by  age  group,  in  order  to  obtain  an  "age  adjusted"  birth  rate.     In  a 

similar  fashion  we  could,  for  example,  compute  retention  rates  for  each  of 

several  family  income  categories,  for  10th  grade  UB  students  and  also  for  10th 

grade  comparison  students.     These  rates  could  then  be  applied  to  a  population 

of  10th  grade  students  having  a  certain  income  distribution,  and  adjusted 

retention  rates  could  then  be  computed  for  UB  10th  grade  students  and  also 

for  comparison  10th  grade  students.    The  comparison  of  these  two  adjusted 

retention  rates  would  then  be  free  of  the  effects  of  differential  family  income 

distributions  among  UB  10th  graders  as  compared  to  comparison  10th  graders. 

By  computing  such  adjusted  rates,  the  effects  of  differences  in  background 


•^^For  definition  of  feeder  school,  see  Appendix  B. 
2/ 

—  See  Spiegelman,  M.     Introduction  to  Demography.     Harvard  University 
Press,  1968,  Cambridge,  Massachusetts.    Sections  4.3.0  -  A. 3.1. 
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characteristics  of  the  UB  students  and  the  comparison  students  could  be 
reduced  or  eliminated.     The  population  used  ^s  a  standard  could  be  either  of 
the  two  populations  being  compared.    For  example,  instead  of  standardizing 
the  rates  to  an  outside  population,  the  rates  of  the  comparison  group  could 
be  standardized  to  the  income  distribution  of  the  UB  group. 

A  hypothetical  example  is,  presented  in  Table  F.l  to  show  how  diffei^ent 
background  characteristics  could  affect  the  results  of  comparing  two  groups 
such  as  UB  and  CS,  and  how  a  balancing  or  standardization  procedure  could 
be  employed.     In  Table  F.l  the  proportion  of  students  in  each  of  the  three 
racial  groups  is  presented  for  UB  and  CS  students.     In  addition,  a  ficticious 
"average  scale  score"  is  given  for  each  of  the  six  races  by  type-of -student 
subgroups.    Note  that  when  the  average  scale  scores  for  UB  and  CS  students 
are  compared  within  each  of  the  three  racial  groups,  it  is  clear  that  the  UB 
students  have  lower  average  scores.     Consistently,  in  each  of  the  3  racial 
groups,  the  average  scale  score  for  UB  students  is  10  points  lower  than  for  CS 
students.     For  Blacks  the  UB  to  CS  comparison  is  100  to  110,  for  whites  it  is 
70  to  80,  and  for  "other"  it  is  110  to  120.    Note,  however,  that  the  average 
scale  scores  for  all  races  combined  show  a  reverse  relationship,  97  for  UB  as 
compared  to  95  for  CS.    The  reversal  in  the  relationship  is  brought  about  by 


Table  F.l 

HYPOTHETICAL  EXAMPLE  OF  BALANCING  TECHNIQUE 


Upward  Bound  Students 

Comparison  Students 

Balanced  Comparison 

Race 

Proportion 

Average 

Proportion 

Average 

Proportion 

Average 

of  students 

scale 

of  students 

scale 

of  students 

scale 

score 

score 

score 

Black 

.61 

100 

.28 

110 

-61 

110 

White 

.18 

70 

.55 

80 

.18 

80 

Other 

.21 

110 

.17 

120 

-21 

120 

Total  1.00  97*  1.00  95**  1.00  107*** 


The  total  average  scale  score  is  obtained  as  follows: 
(.61)(100)+(.18)(70)+<.21)(110)  =  97 

** 

The  total  average  scale  score  is  obtained  as  follows: 
(.28)(110)+(.55)(80)+(.17)(120)  =  95 

**  . 

The  total  average  scaTe'~score  is  obtained  as  follows: 
(.61) (110)+(.18)(80)+(.21)(120)  =  107 
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the  differential  racial  distributions  of  the  UB  and  CS  groups.     The  differences 
in  racial  makeup  of  the  two  groups  have  obscured  the  true  situation.  A 
balancing  technique  which  applies  the  average  scale  scores  of  the  CS  group  to 
a  CS  population  with  the  same  racial  distribution  as  the  UB  group  yields  an 
average  scale  score  of  107  for  CS.     This  perm^*  :ison  of  UB  and  CS 

average  scale  scores  that  is  free  of  the  -ferential  racial  dis- 

tributions. Note  that  the  UB-CS  average  p  ^orr   ,  u.f ter  balancing,  are 

97  and  107,  reflecting  the  10  point  difference  in  scores  that  appeared  in 
each  of  the  three  racial  groups. 

While  the  actual  balancing  technique  that  was  used  in  the  analysis 
involved  more  than  three  balancing  categories,  the  example  shows  the  general 
way  in  which  the  balancing  technique  was  applied. 
II.    Specific  Procedures  Used  in  Balancing 

The  procedures  used  involved  standardizing  or  balancing  the  CS  group  of 
students  to  the  UB  population  characteristics  within  each  of  the  three  grades 
10-12.     For  each  of  grades  10,  11  and  12  separately,  16  balancing  groups  were 
formed  for  UB  students,  and  again  for  CS  students.     The  16  balancing  groups 
were  based,  on  2  variables  as&iociated  \cLthrUB  participation  qualifications, 
namely  poverty  status  and  academic  risk,  and  on  2  additional  variables, 
ethnicity  and  sex.     The  16  balancing  groups  were  formed  as  follows: 


Ethnicity  and  Sex 


Poverty  Status  and  Academic  Risk 


Poverty    Poverty      ''Not  Poverty*'        "Not  Poverty" 
Risk    "Not  Risk"         Risk  "Not  Risk" 


Black,  male 
•Black,  "not  male' 
"White,  all  sexes 

Other,  all  sexes 


Balancing  Group  Number 

12                     3  4 

5            6                     7  8 

9           10           ^      11  12 

13           14                   15  16 


NOTE:     The  categories  "not  male,"  "not  risk,"  and  "not  poverty,"  include 

cases  which  could  not  be  classified  due  to  indeterminate  data  cases 
that  were  classified  as  female,  not  risk,  and  not  proverty  respec- 
tively. 
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Within  each  of  the  three  grades  separately,  for  each  of  the  16  balancing 
groups,  the  total  estimated  population  size  was  obtained  for  UB  students  and 
for  comparison  students.     Using  these  numbers,  a  balancing  weight  component 
was  computed  for  each  comparison  student.     Each  comparison  student's  final 
sample  weight  was  then  multiplied  by  his  balancing  weight  component  to  obtain 
his  final  balanced  sample  weight. 

The  computations  were  thus  carried  out  as  follovt^— ^• 
For  a  given  grade,  g=10,  11  or  12  let 

Y^g(k)  =  the  estimated  niamber  of  UB  students  in  grade  g  in  balancing  group  k. 
Y^g(k)  =  the  estimated  number  of  CS  students  in  grade  g  in  balancing  group  k. 

(k) 

aj^g(k)  =         —         =  proportion  of  grade  g  UB  population  in  balancing  group  k 

E  Y  (k) 
k=l 


C  2 

aj__,(k)  =  — j|          -      =  proportion  of  grade  g  CS  population  in  balancing  group  k, 


eg 


k=l 


The  balancing  weight  component  for  each  comparison  student  in  grade  g  in 
balancing-  group  k  is  then 

.  w  (k) 


a 

By  multiplying  his  final  sample  weight  by  W  ^^(^) i   the  comparison  students 
final  wi thin-grade  balanced  weight  was  obtained.     For  analyses  which  were 
not  restricted  to  within-grade  comparisons,  a  completely  analogous  procedure 
provided  aggregate  balanced  weights  which  took  into  account  the  differential 


3/ 

—  Note  that  the  notation  used  in  presenting  formulas  in  this  Section  and 
in  Section  III  of  this  Appendix  is  somewhat  different  from  that  used  in  Appen- 
dix B. 
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grade-level  distributions  for  the  UB  and  CS  groups. 

Balanced  or  standardized  rates,  proportions,  etc.  could  then  be  estimated 
for  the  comparison  students  in  a  given  grade  merely  by  using  the  final 
balanced  weights  rather  than  the  final  sample  weights  when  applying  the 
estimation  formulas  presented  in  section  C  of  Appendix  B.     The  comparing 
of  UB  rates,  proportions  etc.  with  balanced  CS  rates,  proportions,  etc. 
would  then  be  free  of  the  effects  of  differential  distributions  among  the 
balancing  groups .  ^ 

III.  Balanced  Estimates  and  Their  Sr  ^^"rors 

A.    Balanced  Means  or  Proporticnq  f      Comparison  Students 

A  balanced  estimated  mean  or  proportion  for  CS  students  would  be 
obtained  as  follows. 


27      2  27      2  • 

^        ^    \o  (hi)  /    2        2  (hi)  (1) 

h=l  i=l  h=l  i=l 


/Y^ 
eg  eg 


where 

B 

X 


n  (hi) 
c 


cg^^^^  ^  ^'^cg(hij)Y^g(hij)X^g(hij) 
and 

n^(hi) 

^cg^^^^  =     4  ^cg^^^J^^cg^^^^") 
represent  the  weighted  and  balanced  comparison  group  totals  for  variables  X  and  Y 
associated  with  project  hi.  With  the  Y  variable  indexing  a  specific  subpopulation 
or  domain,   the  X  and  Y  variables  are 

X^g(hij)=  a  response  variable  for  grade  g  comparison  student  j  from  project 
i  in  stratum  h, 

il    if  grade  g  control  student  hij  belongs  to  the  domain  of  interest 
0  otherwise. 
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\*JB     (hij)  «  the  adjusted  or  "balanced'V weight  for  grade  g  comparison  hij ,  and 
eg 

n^(hi)  is  the  number  of  comparison  students  in  project  hi, 

B.    Sampling  Error  (Standard  Error)  of  Balanced  Means  or  Proportions 
for  Comparison  Students 

B 

To  approximate  the  variance  of  P     ,  the  following  Taylorized  deviation  is 

A/ 

formed  following  the  general  theory  advanced  by  Woodruff,— 

(2) 


^„(hi)  -  [rx^  (hi)  ^  ry^  (hi)] 
eg  cg"^    ^  "^cg^ 

C  ['  eg 


k=l  1^  F 


eg  J 

using  the  X  and  y  sums,  by  project,  from  (1)   to  obtain 

rx^^(hi)  =  x^^(hi)/X^^ 

eg  eg  eg 

and 

ry^  (hi)  =  y^  (hi)/Y^  I 

eg^  -"cg^  eg 

Notice  that  these  ra^Qs  represent  fractions  of  tbe  balance^     omparisim  group 

totals  in  X  and  Y  comrributed  by  trie  specific  projects.    Ali-^      recalling  ithe 

Taylorized  deviation  ^r  unbalanced  totals  one  observes  thatt  the  bracketed 
B 

first  term  in  2     (hiii^bove  is  the  standard  linearization  fqs^  tlte  rel-vairiaiice 

B 

of  a  ratio.     The  second  term  in  z     (hi)  accounts  for  the  samp  .ing  varia±ion 

\  eg  •  \ 

induced  by  balancing.     This  second  term  is  a  weighted  sum  over  the  K  balancing 

groups  with  the  weights  based  on 

B  27      2  24      2  „ 

P     (k)  =    Z        E  (hi)/  E        Z    y^  ,  (hi) 

^  h=l    i=l    '^SK  cgk 


4/ 

—  Woodruff,  3.  Simple  Method  for  Approximating  Variance  of  a  Compli- 
cated Estimate.  .  Jo^gmal  of  the  American  Statistical  Association^  June,  1971, 
Vol.  66,  Number  334,  pp.  411-414. 
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the  comparison  group  proportion  for  balancing  cell  k, 
where 

n  Chi) 
B  c  ' 

and 

B  '^c^^^^ 
with  the  K  variables  indicating  specific  balancing  cells,  that  is. 


K    ,  (hij)  =  .  , 
cgk^  \      cell  k 


1    if  grade  g  comparison  student  hij  belongs  to  balancing 

cell  k 
0  otherwise 


using  the  balanced  do^in  total  for  the  comparison  group  fro.  balancing  cell  k 
-namely  Y^^(k    .  f.o.  (3).  and  the  corresponding  do^in  total  across  all  K  cell! 
or  from  (1),  the  quantities  o)^  .(k)  in  (2)  represent  the  following  cell 

fractions. 

w?  (k)  =  y!:  (k)/-^  (4) 

eg  eg    ,  org 

Notice  that 


^  B 

E     03^  (k)  =  1 


and 


Z      03^    (k)  (k) 

k=l  'fCg. 

Finally,  the  term  in  brackets  wtaln  the  summation  involves-stie  balanced 
comparison  group  population  totail* 
B  27  2 

N    (k)  =    I       r  ChjC)  . 

h=l    i=l  '^'^ 

for  balancing  cell  k  with  the  araanaite  project  contributions  fmnned  as 

n^(hi) 

'^'gl^^'''^  ^    jfl  ^cgk<^i^5>*^eg^h^j) 
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Similarly,  for  the  Upward  Bound  sample  one  sums  project  contributions 

n^^(hi) 

to  estimate  the  Upward  Bound  population  total 

With  these  definitions,  the  differences  between  comparison  group  and  Upward 
Bound  fractions  ^ 

and 

rn    ,  (hi)  =  n    ,  (hi)/N^  (k)  (6) . 

are  seen  to  account  for  the  rexative  variance  of  balancing  ratios 
(k)/l>I^  (k). 

The  variance  of  a  balanced  mean  or  proportion  for  comparison  students  is 
therefore 


and  the  associated-  standard  error  is 


jP^g}  =-Jvar  jP^g}  .  (8) 

C.      Balanced  Multigrade  Survival  Fractions  For  Comparison  Students 

To  estimate  the  balanced  fraction  of  grade  g  comparison  students 

B 

belonging  to  the  domain  of  interest  who  survive  to  grade  g+1,  say      (g-*"g+l)  , 

one  can  use  the  general  estimator  from  equation  (1)  with  X     (hii)  taking 

eg 

the^  value*  1  if  grade  g  comparison  student  hij  survives  to  grade  g+1  and 
the  value  0  otherwise.     The  variance  of  such  a  survival  fraction  can  be. 
calculated  directly  using  equations  (2)  and  (7)  above.     For  estimated 
multigrade  survival  fractions  of  the  form 


F.8 


B  ^2 

p^(io-^i3)  =  n    p^(g-^g+i)  ■ 


g=10 


let 


^chl^^~^  ^■^■'■^  denote  a  version  of  the  linearized  value  in  (2)  based  on  X  (hij) 

eg 

as  described  above  and  a  Y^g(hij)  Indicating  a  particular  domain.    The  linear- 


ized value  for  the  relative'variance  of  P^(10— >13)  is  therefore 


c 


4l(^°-^13)  =  4i(s->g+l)  (10). 

g=io 

Then  " 

27 

_jar  {p5(10->13)}    =  [pB^o-)  13)  ]2  [4l^l°-^^3)-42^1°^13)  ] ^  (n) 

and  standard  error 


se 


|p^(10-»13)}  =  yvar{p^(10— >13)}  (12) 


^*    Means  or  : Proportions  for  Upward^ound  Students 

Eecause  the  compar±son  student  populations  were  balanced  to  the 
characteristics  of  the  Upward  Bound  populfcations ,  no  :balancing  is  necessary 
when  estimating  a  mean  or  irroportion  for  UB  students:.    The  estimate  would 
be  obtained  as  the  radtio  of  two  Upward  Bound  totals;  namely, 


=  X  /Y 
ug  ug 

with  the  project  contc±butions  formed  as 

E.  (thl) 

^ug<hi)  =    5  V(^^J)^ug(hiJ)X^g(hij) 
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and 

n^(hi) 
3 

If  the  ratio  P^^  corresponds  to  a  subgroup  mean  for  response  variable  X,  then 

X^g(hij)  =  a  response  variable  for  grade  g  UB  student  j 
from  project  i  in  stratum  h 


Y     (hij)  - 


1    -±f  grade  g  UB  student  hij  belongs  to  the  domain 

of  interest 
0  otiierwise 


and 


W    (hij)  =  the  sample  weight  f cgt  UB  student  hij 


The  appropriate  linearized  value  for  th&:.relative  variance  of  P      is  simplv 


where 


attd 


z^g(hi)  =  Cxx^g(hi)  -  xy^g(hi)]  (14) 
rx  ^(hi)  ^  X  (hi)/X 


ry    (hi)      y  (hi)/Y 
ug  -"ug  ug 


The  corresponding  variance  estimator  is 

^27 

varjP     I  =  (P    )'^      Z     [z     (hl)-2     (h2)r  (15) 
i   ug>  ug'  ug^     '     ug^  ^  ^ 

and 


se 


1^^}  =y^n?,g} .  (16) 


^EL.    Single  @rade  Upwardr-Bound  vs  Balanced  Comparison  Student  Contrasts 
Let  , 

6^(g)  =  P,g-P',g^  (17) 


Er|c  £.033 


denote  a  balanced  grade  g  difference  between  corresponding  Upward  Bound  and 
Comparison  Means.    The  associated  linearized  value  for  the  variance  of  6^(g) 
is  obtained  by  combining  the  linearizations  developed  in  equations  (2)  and 
(17),  namely 

Z^hi)  =  [P^^^z^^^Chi)  -  (hp]  U8) 

g  ug  ug  eg  eg        ^  ^  ^ 

^nd  trie ref ore 

27 

{6^(8)1=    2     [Zf(hi)-zf(h2)]2  (19) 

I       ;    h-1    ^  g 

and 

-se^6^(g)}  ^^var  |6^(g)[  (20) 

F.     Balanced  Contrasts  between  Upward  Bound  and  Comparison  Multigrade 
Survival  Fractions 

Multigrade  survival  fractions  for  Upward  Bound  students  are 
estlma^d  simply  by  .. 

12 

P^(10-^13)  =    n    P^(g_^g+l)  (21) 
g=19 

where  the.-  P-^.(g— ^  ^1)  single  grade  survival  fractions,  are  produced  by  using 
^ug^^^J^  ^'^'^^^^^°^s  w^^^h  assume  the  value  1  when  Upward  Bound  stadents-hij 
survives  from  grade  g  to  grade  g+1.    To  examine  survival  fractions:  for  specific 
subgroups,  Y^g(hij)  indicators  for  the  particular  domain  are  used.  If 

denotes  the  linearized  value  for  P^(g-^.g+i)  leased  on  equation 
(14)  ,  then  for  P^(10  n.3) ,  the  corresponding  linearized  value  is 

12 

W^^'13)  =      ^^^^hi^S-^g+l)  .  (22) 
g=10 

The  associated  variance  estimator  for  P  (10 — ^13)  Is 
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2    27  2 
var  PJIO— >13)  «  [P^(10— E    [z^^^ (10-^13) Xl0-^13)]\ 


If  one  lets 

6^(10—5^13)  «  F^(10--^i3)  -  p2  (10-yl3) 
u  .  c 

denote  the  balanced  contrast  between  Upward  Botmd  and  comparison  multigrade 
transitions,  then 

dj,(10-^13)«  [P^(10--13)z^j^.(10-^13)-P^(10-^13)z^^.(10^^^^ 

Combining  the ^linearized  variables  in  (10)and  (22)  leads  to  the  following 
variance  estimator 

-  27 


var 


|6^(10-tl3)}  =    2  [d^^(10-^13)-d^2(l°^13^^^ 
h=l 


and 


se|6^(10^13)|  =  ^var  |6^(10-^13)} 


5  0  2 
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IV*    Weight  Adjustments  for  Nonresponse 

To  provide  unbiased  estimates  of  population  parameters,  sampling 
weights  (the  inverse  of  the  probability  of  selecting  the  student  or 
project)  were  used  in  the  analyses.    The  use  of  sampling  weights  over- 
comes possible  bias  in  resulting  statistical  estimates  which  may  be 
introduced  because  students  or  projects  were  selected  with  unequal 
probability  (duej:^:o  oversampling  of  specific  groups)  . 

In  cases  ofmonresponse  or  other  forms  of  indeterminate  data, 
weight  adjustmetd^s  were  made.    In  general,  such  adjustments  involve 
apportioning  the.  sampling  weights  of  nonrespondents  proportionally  among 
the  respondents ^ho  are  in  a  category  most  like  them  (e.g.,  in  the  case 
of  students,  to  xhose  other  students  from  the  same  project  or  set  of 
schools  ,  and  of  "the  same  sex,  race,  acadeinic  r^sk  status,  poverty  status, 
and  grade  level) .     The  adjustment  technique  may  be  expressed  succinctly 
as  follows: 


a 


1  t  jema) 


jeR(^) 


a 

w 

-  Oy  for  nonrespondents. 


where  w^ .  is  the  adjusted  weight  for  individual  j  in  category  I,  w^. 
is  the  raw  (UB)  03r  balanced  sampling  weight  for  that  individual,  NR(Jl) 
is  the  set  of  nonces  pond  en  ts  in  category  1,  and  R(£)  is  the  set  of 
respondents  in  category  £.    In  terms  of  estimates  obtained,  this  technique 
yields  results  tha:t:  are  equivalent  to  assigning  an  imputed  value  of  the 
category  mean  to  ieaich  nonrespondent .     In  terms  of  standard  error  computation, 
however,  the  tecimiques  do  not  yield  equivalent  results.     If  the  category  Z 
contains  only  nonrespondents,  then  some  change  in  category  definitions 
must  take  place  sd  as  to  allocate  the  weights  of  the  nonrespondents  to 
some  group. 
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In  this  study  two  sets  of  category  definitions  were  created* 
Figure  F,l  depicts  a  hierarchical  structure  of  categories  for  the  student 
level  of  analysis.     The  weight  adjustment  procedure  that  was  employed 
involved  defining  categories  for  students  (27  x  2  x  3  x  16)  within  the 
CS  and  UB  groups.     Clearly  there  were  many  empty  cells  and  there  were 
cells  with  no  respondents,  only  nonrespondents.     In  these  cases,  the 
category  Idef initions  were  collapsed  in  the  order  depicted  in  the  hierarchy. 
That  is,  if  in  a  given  balancing  category  there  were  no  respondents  then 
the  sum  of  the  weights  of  the  nonrespondents  would  be  proportionately 
allocated  over  all  balancing  categories  at  that  level  in  the  hierarchy 
(within  project,  stratum  and  grade).     If  all  16  balancing  categories 
contained  only  nonrespondents ,  then  the  sum  of  the  nonrespondent  weights 
was  allocated  proportionately  (see  equation  28) ,  over  all  three  grades 
but  still  remaining  within  stratum  and  project  within  stratum.    If  there 
was  at  least  one  respondent  in  a  category  then  no  collapse  of  cate- 
gories, to  the  next  higher  level,  was  necessary.    Figure  F,2  depicts  the 
hierarchy  that  was  followed  for  staff  weight  adjustments.     The  same 
procedure  was  followed  there  with  the  category  collapsing  rules  defined 
as  shown  in  Figure  F,2, 
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Figure  F.l 


HIERARCHICAL  DEFINITION  OF  WEIGHTING  CATEGORY  FOR  STUDENTS 
(Only  One  Complete  Path  is  Illustrated) 
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Pigure 

HIERARCHICAL  DEFINITION  OF  WEIGHTIHG  CATEGORY  FOR  PROJECT  STAFF 
(Only  One  Complete  Path  is  Illustrated) 


Director  (1) 


STAFF  Cc) 


Counselor (2) 
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chx 


506 


F.16 


Appendix  G 


Aggregation^  Reduction,  and  Analysis  Procedures 
I.    Data  Aggregation 
II.    Data  Reduction  Procedures 
III.    Analytic  Techniques 
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Appendix  G 


Aggregation,  Reduction,  and  Analysis  Procedures 

■      •  ■       i  . 

This  appendix  provides  more  detailed  descriptions  of  some  of  the 
data  handling  techniques  discussed  in  the  report.     The  first  section 
deals  with  dxta  aggregation  procedures  that  produce  project  level 
aggregates  for  staff  and  students.    These  aggregate  values  were  used  in 
Chapters  5  and  8.     Section  II  deals  with  data  reduction  procedures. 
These  procedures  produced  composite  scores  for  various  project  or  staff 
attributes  and  were  reported  in  Chapter  8.     Finally,  Section  III  provides 
a  more  technical  presentation  of  the  analytic  techniques  used  in  Chapter  8 — 
cluster  analysis,  discriminant  analysis,  factor  analysis,  and  regression 
analysis . 

'     I.     DATA  AGGREGATION 

There  were  two  aggregation  processes,  combination  of  data  provided 
by  staff  and  combination  of  data  provided  by  students.     In  each  case, 
the  aim  was  to  incorporate  equivalent  data  elements,  available  from 
different  individuals  within  a  project,  to  a  single  aggregate  value  of 
that  data  element  at  the  project  level.     The  staff  data  were  collected 
from  three  sources — project  directors,  counselors,  and  instructors.  For 
each  project  there  was  one  director,  typically  several  counselors  and 
instructors,  and  fromO  to  174  students. 

The  aggregation  procedure  for  the  staff  data  involved  either  one  or 
two  steps,  depending  on  the  variable  considered.     The  first  step  was  an 
aggregation  within  staff  category  (for  those  staff  categories  with  more 
than  one  possible  respondent).     For  any  given  variable,  this  step  involved 
computing  an  average  value  based  on  the  available  valid  responses  of  all 
counselors  of  all  instructors^^  from  a  given  poject.     If  all  responses 
within  a  given  staff  category  were  indeterminate  (e.g.,  if  all  counselors 


^  Note  that  the  directors  required  no  aggregation  since  there  was  only 
one  possible  respondent  per  project, 
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from  a  project  failed  to  respond  to  some  item).,  then  the  project  aggregate 
value  of  the  variable  for  that  staff  position  was  also  indeterminate • 
If  only  one  staff  member,  of  those  responding,  had  provided  a  determinate 
response  for  a  given  item,  then  the  project  aggregate  item  value  for 
that  staff  category  mirrored  the  single  respondent's  data.     This  process 
provides  a  single  averaged  item  value  for  each  staff  category  for  each 
project.     It  was  unnecessary  to  calculate  weighted  means  within  staff 
categories  since  each  staff  members  had  equal  weight •  .  The  various  means 
are  based  on  differing  numbers  of  cases  depending  upon  the  number  of 
staff  sampled,  the  number  responding,  and  the  item  response  rates  involved 
for  a  given  variable. 

Given  the  three  staff  category  aggregates,  a  second  step,  involving 
the  combination  of  data  across  the  staff  categories,  was  taken  for 
variables  common  to  all  three  staff  questionnaires.    Equal  weighting  of 
the  responses  from  each  staff  category  (regardless  of  the  differing 
number  of  individuals  in  the  separate  categories)  insured  that  the 
over-staff  aggregates  would  reflect  each  staff  position  equally.  Hence, 
a  simple  average  was  computed  of  the  available  within-staff  aggregates. 
If  the  aggregate  value  for  a  given  staff  position  was  indeterminate, 
then  that  staff  category  did  not  contribute  to  the  over-staff  aggregate 
to  be  based  on  the  response  of  only  one  staff  member  for  some  variables. 

The  aggregation  of  the  student  data  involved  a  much  simpler  process. 
A  weighted  mean  was  computed  for  each  project  based  on  the  valid  student 
data  for  that  project.    The  sampling  weights  used  to  calculate  project 
means  were  adjusted  for  nonresponse  and  fall  subsampling.     The  numbers 
of  cases  available  for  computing  the  project  student  mean  varied  as  a 
function  of  the  size  of  the  project  and  availability  of  determinate 
data  • 

A,      Staff  Aggregation 

Analysis  at  the  level  of  the  project  requires  an  aggregated  file  of 
project  staff.    That  is,  when  staff  data  are  available  from  more  than 
one  respondent  (i.e.,  counselors  or  instructors),  it  must  be  aggregated 
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to  a  single  value.    The  rules  for  aggregating  data  and  generating  the 
data  file  are  the  subject  of  this  section.     There  is  no  need  for  aggre- 
gation within  the  prarjeit  director  (PD)  category.     In  the  case  of  the 
project  counselors  ((BEC})  and  instructors  (PT)  aggregation  wasrmecessary. 
For  each  of  the  iteus  iseaected  for  aggregation^,  the  followiiig^  summairy 
statistics  were  conmmrsai^  and  placed  on  file: 

-a)      MEAN  ~  n 

2/ 

rb)      Scaled  -saas^  Cr>  ^ 

c)      number  of  ^^ei  (n)  ,  where  n  =  the  number  of  valid  £tf'>iiiai* 
In  both  the  counselor  as:?-  instructor  files  there  were  varying -raxjsifers  oE 
cases  for  each  projeas:  (0-5).     Typically  ifere  were  two  counsei^^^s  rand 
three  instructors. 

In  general,  the  ag^egation  process  fallowed  these  rules: 

a)  if  the  data  quality  flag  for  a  given  datum,  X^,  is  >  4  then 
set       =  -4;  else  remove  flag. 

b)  if  n  >^  1  and  all  X^  >  0  (i  =  1,  2,  . . . ,  n)  then  generate  n, 
X,  and  r  as  defined  above. 

c)  if  all  X^,   (i  =  1,  2,  . . . ,  n)  <  0  then  set  n  =  0;  r  =  -9;  and 
X  =  -9; 

.  d)      if  k  of  the  X^  <  0  (i  =  1,  2,  n)  and  the  remaining  of 

the  n-k  >^  0  then  set  n  =  n-k  and  produce  x  and  r. 
There  were  many  exceptions  to  the  above  general  algorithm.     Table  G.l 
list  the  selected  items  for  the  PIQ  and  PCQ  and  in  each  case  the  exception 
rule  that  indicates  if  and  what  kind  of  special  processing  was  required. 
The  following  set  of  procedures  list  the  special  requirements  for  the 
various  items  selected  for  aggregation.     In  most  cases  they  applied  to 


—       The  scaled  range  is  computed  as'  follows:     k  =  minimum  observed 
value,  k'  =  minimum  possible  value;  m  =  maximum  observed  value,  m'  = 
maximum  possible  value,  then  the  scaled  range,  r  is  r  =  m-k/m'-k'. 
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Hable  G.Z 

SEmm  J  Vni  ^anD  ECQ  ITEIIS.  for  AGGREGAS?-t<^^i 


piQ  ^  m 


Question  Number 

Question  Number 

Escreption 

Range 

3 

L 

3 

1 

* 

8 

:2: 

8 

2 

1-6 

11 

'3 

llA 

3 

1 

13.1-13.2 

4 

14A.1-14A.2 

4 

1-9 

14A.1-14A.2 

5 

15A.1-15A.2 

5 

0-10 

15 

6 

16 

6 

-5-5 

18 

7 

11 

— 

— 

23A 

8 

22A 

8 

1 

25.1-25.8 

9 

20.1-20.8 

9 

1-8 

25.12-25.19 

20.12-20.19 

^  O  •  O 

 QQ 

0  o    n      o  O  O 
li, t,    li .6 

0-99 

.JO 

nons 

^^  QQ 

0-99 

97 

11 

29 

12 

L-5 

30 

12 

30 

13 

1-3 

31A 

14 

35.1-35.11 

15 

34..  1-34.12 

15 

1-5 

37 

none 

•:t— 

31 

none 

38.1-38.5 

none 

1-S 

32.1-32.5 

none 

1-5 

39A.1-39A.6 

16 

1-4 

33A.1-33A.6 

16 

1-4 

24.1-24.10 

17 

0-99 

lia-12.4 

18 

0-4 

13.1-13.4 

19 

0.20 

Not  calculated • 


511 

G.4 


at  least  one  ianstructor  and  counselor  item  and  in  some  cases  to  se^^lal 
items.    In  mosc  cases  3  values  were  generated  from  each  item  to 
aggregated  x,  r,  n. 

1)  Special  cnprimg  for  race  PICg-3,  PCQ-3:    Recode  (2,  3,  A..^.Ju.  5, 
8)  =2;  7  =  3,     Instead  of  mean,  range,  and  n  calculate  thee 
number  of  cases,  within  a  project,,  of  each  of  the  recDiSc 
categccries- 

2)  Special  prmcessing^ for  college  degree  held^PIQ-8,  PCQ-8  '  Far 
this  ±tem  tnfae  highest  degree  held  was  selected.    This  isqi^t^d 
looking  at  Items  8.1  through  8.6  for  each  individual 

choosing  the  highest  degree;  then  over  individuals  the  ^^^^ation 
algorithm  outlined  above  was  applied. 

3)  ^  Special  coding  for  PIQ-11,  PCQ-IIA:    Recode  1-^0;  2      Iz:  1; 

any  flagged  values  of  the  above  (e.g.,  402      401;  601      6BD))  also 
were  recoded..      The  the  outlined  algorithm  to  compute  xr,  tc-,  and 
n  was  used. 

4)  Special  processing  for  PIQ-13.1  and  PIQ  13.2;    Recode  1-^0; 

2      .5;  3      1.5;  4      3.5;  5      7;  6      12;  7      17;  8      24.5;  9  ^  3Q. 
For  items  13.1  and  13.2  the  largest  value  for  each  individual 
was  found,  and  then  the  aggregation  algorithm  was  applied^     If  the 
data  was  missing  or  flagged  in  both  13.1  and  13.2  for  a  given 
individual  the  best  value  was  seleacted;  i.e.,  if  13.1  =  806  and 
13.2  =  405  then  405  recoded  to  407  was  used  for  that  individual's 
contribution  to  the  aggregate. 

5)  _Special  processing  for  PIQ-14  A.l  and  PIQ  14A.2  and  PCQ  15A.1, 
15A.2 :    For  this  item  summers  and  academic  years  were  added 

to  get  an  individual  value,  then  the  "individuals  were  aggregarffd. 
No  recoding  x^as^mecessary .     Negative  data  and  flagged  data  Mj±txt\ 
flags  >^  6,  were  set  to  0  before  addition.     Flagged  data  withi 
flags  <^  4  were  used  and  the  flags  were  transferred  to  the  sim. 
For  example,  ff  14A.1  =  403  and  14A.2  =  204  then  the  individtmis 
value  was  407;  i.e.,  a  transfer  of  the  higher  flag  to  the  sunt. 
Then  the  aggregation  algorithm  "was  applied  to  the  flagged  sum 
to  get  a  clean  aggregated  value. 
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6j)      Special  codiag  for  glQ-'IS  agid  PCQ^  Mji    Ressade  1      ,5;      ^  1.5  ; 
r      1.5;  4  -^  5.    Then  aggreg^  -x>n  o-c^tr  fostructors/coimsoiiisors 
was .  perf  Qrm«i . 

7)  SpeciisgL  cod±ag  £or  PIQ-IS;    Hracrode  2      (fe  3  ^  0.     Then  aggrs^si^ion 
over  f3isrrnrtrors  was  perf  ornfed^ 

8)  Special  cojt^g  for  Pji^-Z3A;    3^code  X-^  a;  2      1;  cfaen  aggr^^rion 
over  xiust  r.ri..::tors  was  g)erx ormed, 

9)  Specisi^  pmcesslng  for  PXQ  (25. 1-25  JS:^  25^-25 and  FOj 
20^1-t33,.8^.  aa. 12-20. 12)  ;    For  this         of  ±tenis  :two  steps-aers 
required  :prior  to  aggregatiioiL.     Firsx:,  IE  Hhe  "not  applicaMie" 
sectimn  xcts  unarked  then  sll  vKlues  f^^r        f  eTnajTiixig  ranks  ±n 
that  sectdLon  were  set  to  -3.     If  "not  applicable"  was  not 
markec.  then  items  25.2  through  ,25.8  were  rsranked.    Hhese ^enis., 
note  Items  25:«9-25.11  were  excluded,  were  ranked  so  that  saEl 
items  received  a  rank.    Tied  ranks  were  broken  by  rerankia^. 
That  ±s ,  each  item  invol^iFed  was  given  the  mean  of  tiie  sim  otaf  taiie 
ranks  rrequir^  to  casver  the  items ,  thssn  those  items  .above 

it  w£2E2e  reraniced.    Ittems  left  out  by  a  given  respondent  were 
given:  rthe  mean  rank  of  the  remaining  o^anks .    AdditloDnally,,  iiiiQns: 
for  academic  year  were  tseated  in  the  same  fashion.     Once  tise 
reranking  was;  done  then  aggregation  over  the  individuals  was 
•"-performed. 

Special  proce&sing  for  PCQ  (23.2,  23^3)  and  (23.30  ,  23..:31) :  In 
this  case,  priior  to  aggregation  over  cnasmselors,  items  :23.2 
and  23  .J  were  gammed  for  each  indivddnaL  counselor,  similarly 
for  .23.30  anii.23.31. 
11)      Special  i)rcTrpa3?ing  for         27:    This  ifesn  was  treated  as  rule 
withrttei  fdaHowing  composEsites  : 

AL      CA  +  D  +  tt-f^IQiyn 

=  (E  +  F)/n  n  *  aiumber  of  "valid"^  ca^s 

AS  «  ^--r  C  +  GOJ^n 
This^  omdf3rs  iiitem  J,  sedS  also  used: 'the  s^ae  range  as  defined:  tsl 
rule  32-. 
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12)      Smaiilal  pTr^cesstsrg  for  PlQ-29  maS.  Witiiln  a  single 


tc  abtalp'  rhree  composite  avevsse^  szsa:  a  single  persou;: 

Al  =  -  (G  -^  m  /  t 

A2  «  -f-  E  +     H-  M)/i:       r  =  number  of  valid  cases 

.A3  »  (A  H-  i:      F  +  I  H-  L)At 
Nc^e  thfe^  ^sxclncfes  two  items  H,  smi  J.    Theni  the  aggregation 
algordthrr-raas^qpjilaed  individuH^W  co  these  3  composites  over 
insftructarss  lor  .cmanselors..    The  f^^s  and  n^ative  data  were 
process edigr  x6rrrn=rf n^g  the  coinnos±3ss  as  well  as  in  obtaining  the 
aggisBgatBc:  tafflHnralte.     In  addiaiicmt,  when  the  scaled  range  for 
this  item  webss  conaputed  the  minjtmiocaf  the  minima  and  the 
maximum  of  tfeemHxima  "was  used.    TSst  liS^  for  a  given  composite 
the  range  nwss  Ewam  tihe  smallest  vaame  of  any  element  going  into* 
the  compos±2:e  to  thp.  Harge^  ^^lememc,  not  simply  the  range  of 
the  composif"! -es  TtheaseifeTes  • 
13)      SpecisI  /pg:oEessing:rfor  PIQ  30:    This  process  was  as  described  in 
rule;  12  wxth  tiierfoUcswing  composites; 

Al   m  +  DH-  c-K  o)/t  .  ■ 


A3       0E  H-  G  +  H  r!-  X         +  J  -h  M)/t 

For  itsii  ^  (PIQ'30.9)  itibb  scale  values  were  recoded  as  follows: 
5           4  -V  :Z;  1~  4;  1  5- 

14)      Special oTDdlng  ror  ETE:  31A::    3sode  2-^0.  Thten  aggregat?.2an 


15)      Spegial  ^gfldiai^  JEor  Pn}:35  gfeck  ^BgS  34:    Recede  6-^-5  foinaill 

lissans  :]^  35;^-PlQ  25:.ia  ^ct  HaE  34.1-PCQ  34.0:2;  Then  aggr^ation 


ias^ructcKcfcoiCEnsffiilor  the  :ranks  3af  litems  were  averaged 


A2  =  ^  -h  F  -h  I  4-  L)/S: 


t  =  number  of  valid  cases 


16) 


MLy=  (B  +  C      D  +  E  F) 
SeeiT)rnnessing  rule  12  for  details. 


number  of  valid  cases 


-17)      Pracresslnig  mle  fcr  PCG-24;    T3iis  ±tem  conttaiiis  26  -parts,  vhich 
for  ^ach  coutiselor,  was  reduesai  to  4  composites.    Then  the 
composites  were  aggregated  crtfssr  the  several  coxmseiDrs .  In 
order  to  compute  the  composites  "nihe  follawlng  procesdue  was 
f i3Ho\5^ . : 

a.)      If  not  applicable  iszas  ;a3Bilected  in  either  24.1 

24-14  then  set  :the  iit@ms  It  conisrolis  tiC  -3 
b)      Th^  4  composite  werae  fiarmed  as  fo3:ioHSt 
Al  -  .(24.2  +  2^J2j/n 

A2      (24..:2  +  24^.3  +  24.4  ^  24J28      24. life  +  24.17) /n 
A3  =  (24.6  +  24w  +  24.11  +  24..a:9  +  24.20  +  24^24) /n 
A4      (24.8  +  +  24.10      24.21  4-  24.22  4-  24.23) /n 

e)      Afeer  computing    thfisae  compositDes  £or  an  tndxyiduaL  the 

4  mins  and  maxs  of  viSte  ccsmpcjsicssi  :were  deteaEiined . 
d)      (Srwea  a  set  of  xrompnEites  far  e^eii  counseiccr  :and  a  set: 
of  unins  and  laass  ,  a^regation  owsr  all  tile  counselors 
wit&in  a  project  was  ;per formed  amd  :the  scaled  range  for 
eac5i  composit^iiwas  cDmjputed  on  tffe  basis  of  the  iaasiiividiatta:. 
mins  and  maxs.^ 

18)  Special  jgrocefW^^^  far  ;5CQ-'L2:    The  composite 

Ai  ^  Z2.1     12.2  +-  I20  +  12.4 
was  fomsed^   Hhen  aggr^^,^x^  over  counselors..    The  scaled:  xainge 
was  comprated  as  detallstf  teLtnile  12.    :if  a  gisjEEBn  itasni  was  <  0 
or  flagged:  >  then  it  was:  :&er  -to  0^ 

19)  SpeclaL  girnnffffmiir^  Sar  T&r-lBi    JSecode  1     3;  2  ->  15^.;  -^-  -^  20; 
the  comiCTHlluen 

m  ^-  Jia.l  +- Z3-2 -ri-  T3.3H-  13.4 
was  fucmEd-   Ifra  :g23^en.3item":^was  <  0  or  flagged  >^  6  it:'^t«as  set 
to  0.    The  ^aggregate  of:  tt:he  Composite  Al,  over  counselors,  and 
the  scaled -raxEge  were  computed,  as  detailed  in  rule  12. 
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II.    DATA  REDUCTION  PROCEDURES 


This  section  discusses  a  set  of  procedures  directed  rrowsrd  reducing 
the  large  pool  of  project  process  items  to  a  sinaller  numter  tsE  project 
composites.    The  large  number  of  available  process  measure  created  two 
problems •    First,  analysis  with  such  a  large  siat  of  measursas:  is  very 
cumbersome.    Secondl,  since  analysis  at  the  projeci:  level  pcrowldes  a 
maximum  of  54  cases,  the  number  of  variables,  imust  be  kept  ran^il  t33  avoid 
trivia:i  solutions  •    Beyomd  these  analytic  pxsiblem^  there  xbsee  many 
"benefits  that  derived  from  combining  single  ccpi^i^tlomiaire  ^isms  ±nto 
composite  scale  scores.    In  general,  the  d!isjtr±but:ions  of  rrnmposxte 
scale  values  were  more  tractable  and  stable^,  and  the  interprecation  of 
;a  reduced  set  of  variables  was  usually  simciiLsrr  and  less  confissing. 

A,      General  Procedure 

In  general.,  the  procedure  that  was  fellov^  involved!  mbm.  caanaputacdLcm 
of  a  principal  component  factor  solution  foir  te^ch  set  of  var^rafeles.  :ihe 
factors  with  eigenvalues  >^  1  were  extracted  sand  submitted  ^  v^^xlmax 
rotation.    The  rotated  solutions  were  tSien  xxseA  tD  guide  riac^snnrtioit  erf 
a  given  composite.    Empirical  .solut:ions  were  tsss^  ££'  the^  r^irtofcic^d  ;25 
percent  or  more  aif  the  variation  e£  tie  .set  saf  ^vaiSabl^.    ZIsi.  casa^ 
where  no  sadsfactory  empirical  scatutrLon  wan  obit^sii^d,  .a  :pr-jrTrl  s^la 
composites  were  used.    The  a  priori  compo5±tsg3  ♦«^2re  derives 'bpf  groupang- 
similar  subitems  together  accordia^  to  item  asmsissaat  ansrl-t^^  cnriterla 
developed  in  the  instrument  specifEaicatioiis.    lir  ^OJL  ca^s,  final 
scale  composites  were  simple  sums  erf  subitems  Lus^fng  eitter  Tpos2tive  or 
negative  umit  weights  •    For  all  emfsdirical  solut^fajms ,  the  weighars  were 
applied  to  t3ie  standardized  subitsns.    The  stai^^ardizaciaTxaif  "tfee  subitszis 
prior  to  formation  of  the  composites  instareafi  ^Stssct  all  lusst^^M^  ^cxmtrS^^JSt^ti^ 
to  a  component  were  similarly  scaled  (TOeasaai  aC  ©  ^^std  ffliaEsdarsi  rfen^atiimn 
of  1).    This  technique  similarly  producesi^Sstrssiie  arai^ -^iiss&raei^ies:  for 
the  composite;  the  composite  has  a  mean  a£  Ki'j^T:x^r:po^jx±v^ 
values  o£  the  component  may  be  easily  reoagKrzed.  as  SEboxs^asrerage  or 
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below  average,  raspectively.    The  results  of  the  factor  analyses  were 
used  niainly  as  5i  guide  in  creating  the  composites.    The  factor  solutions 
provided  Infoni^ion  as  to  which  subitems  should  enter  a  composite  and 
whether  a  giveci  subitem  should  carry  a  positive  or  negative  weight. 

B»      Pro  jeer  Airtribute  Composites 

In  this  stibsection,  each  set  of  composites  will  be  briefly  introduced. 
It  should  be  noted  that  the  composites  were  all  computed  on  aggregate  data. 
The  level  of  aggregation  depended  upon  the  specific  variable j  but  in  most 
cases  the  aggregation  was  over  all  three  staff  categories, 
1*      Ins  truct ional  Practices 

This  set  of  three  composites  were  derived  from  question  28  of  the 
PIQ,  see  Table  G»2  which  contained  11  subitems  concerning  various 
techniqaies  of  ins true tion.    Project  instructors  were  asked  to  rate  on 
a  4-poiaxt  scale  (1  «  don't  use,  4  «  use  to  a  great  extent)  the  extent 
to  whicii  tbay  used  a  given  instructional  practice*    The  three  derived 
composites  23iay  be  roughly  labeled  as  follows: 

a)      Ifoaditional  formal  methods >  including  lecture,  lack  of 

^Eadividualized  instruction,  competitive  grading,  and  non- 
graded  classes* 

b!)      Kamtradi t ional  fornial,  methods,  including  programmed  instruc- 
tion, ability  grouping,  and  noncompetitive  grading), 
c)      Xnformal  met  hods ,  including  open  classrooms,  instructional 
media,  and  seminars. 
2.  '    UB  Functions 

All  three  categories  of  project  staff  were  asked  to  rank  order 
the  importance,  for  both  summer  and  academic  year,  a  set  of  seven 
project  functions.    These  were: 

a)  Tirtoring /remedial  instruction. 

b)  Counseling. 

c)  Liaison  work  with  schools  and  community. 
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Table  G*2 
INSTRUCTIONAL  PRA.CTICES  COMPONENTS 


PIQ  28.     To  what  extent  do  you  use  the  following  instructional  practices  or 
techniques  in  this  Upward  Bound  project? 

(Circle  one  number  on  each  line) 

 USE  TO  A;  

Don't      small      moderate  great 
use       extent      extent  extent 

(1)  Lecture   1  2  3.  4 

(2)  Seminar/class  discussion   1  2  3  4 

(3)  Programmed  instruction   1  2  3  4 

(4)  Open  classroom   1  2  3  4 

(5)  Instructional  media  (cassette  tapes, 

T.V.,  etc.)   1  2  3  4 

(6)  Individualized  instruction   1  2  3  4 

(7)  Grouping  students  with  various  levels 

of  ability  or  achievement  for 

ins  t  r  u  c  t  ion   1  2  3  4 

(8)  Team  teaching   1  2  3  4 

(9)  A  competitive  grading  system  (A,  B,  C, 

etc.)   1  2  3  4 

(10)  A  noncompetitive  grading  system 

(pass/fail,  etc.)   1  2  3  4 

(11)  Nongraded  classes   1  2  3  4 

Composites         a:     28.1  -  28.6  +  28.9  +  28.11 

b:     28.3  +  28.7  +  28.8  +  28.10 

c:    28.2  +  28.4  +  28.5 

Prior  to  producing  composite  scores  each  subitem  (1-11)  was  standardized  with 
respect  to  its  mean  and  standard  deviation  for  the  over-projects  distribution 
for  that  item. 
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d)  Health  services. 

e)  Cultural  enrichment  acti^^ties. 

f)  Social  activities. 

g)  Parental  involvement. 

These  UB  functions  are  reproduced  in  Table  G.3    Ranked  values  were 
derived  for  each  subitem  even  if  items  were  omitted.    In  the  case 
.   of-omitted  items,  the  average  of  the  unused  ranks  was  assigned  to 
omitted  items.    The  ranks  were  aggregated  first  within  staff  category 
and  then  over  staff  categories  to  provide  14  scores,  7  average 
summer  ratings,  and  7  average  academic  year  ratings  for  each  project. 

3.  Instructor  Experience 

The  instructor  experience  composites  were  computed  by  combining 
several  separate  PIQ  items  (11,  13,  14A,  15)  that  dealt  with  the 
experience  and  training  of  UB  instructors.    These  items  appear  in 
Table  G.4.    Two  composite  scores  were  derived  from  the  four  items. 
The  composites  reflect  two  aspects  of  experience  and  can  be  labeled  as 
follows: 

a)      Teaching  experience  outside  UB  (items  13  +  15). 
^)      Teaching  experience  and  inservice  training  within  UB  (items 
11  +  14A). 

4.  Counselor  Experience 

A  set  of  experience  composites  were  also  derived  for  the  counse- 
lors.   These  composites  are  based  on  six  items,  see  Table  G.5,  from 
the  PCQ~11A,  12,  13,  14,  15A,  and  16.    They  are  labeled  as  follows: 

a)  Practical  counseling  experience  (llA  +  14  +  15A  +  16A) . 

b)  College  training  in  counseling  (12  +13). 

5.  Ratings  of  UB  Students 

All  project  staff  were  asked  to  rate  students  on  12  dimensions 
(see  Table  G.6)  using  a  five-point  scale  (1  =  excellent  to  5  =  poor). 
Before  computing  the  factor  solutions  the  data  were  aggregated  within 
and  over  staff  categories.    The  derived  set  of  composites  reduced  the 
12  attributes  to  three  general  scale  values. 

a)      Attitudes  and  attention  (subitems  2,  3,  6,  10,  11,  and  12). 
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Table  G;..3 


UB  PROJECT  EMPHASIS  COHBDSITES 


PIQ  25\      Please  -ranfe.  order  the  foUawrmg  Smictiotis  in  terms  of  their  relative 
PCQ  20  )     emphasis  itv.  your  Upward.  iBouxtd  prcjject  during  the  1973  summer  and 
PDQ  17)      1973-74^  ac£.iiemic  year  pEEsgrams.    HLace  a  "1'''  by  the  activity  given 

most  ein$)ha$^i.s,  a  "2^'  by  'Xhte  seconcrznnost  emphasized,  etc.     If  a  fuuc- 
tian  is  nou  performed,  siter  "O,/'    3f  you  add  (Other  functions  to 
those -list e3d.,  please  rank:  them  aOLor^  with  those  listed.     (If  you 
did  mot  pairticipate  imeeithiar  s^^sison,  check  Vnot  applicable"  in 
the  sgppropiriate  coTiimm. ) 

1973  1973-74 
Summer  Program     Academic  Year 

Not  applicable  ......  ^  .  ... 

Tutoring/remedial  instruction     .       .  .    

Counseling  , 


Liaison  work  wttJh  school  and: 
r  ep  r  e  s  e  n  t  ait  ivss   


Medical /dental  ih^lth  serviiiiir^  ^srr 
referrals   ^  ^  .  « 


Cultural  enrichment  activtrxes   .   .   .  .. 

Social  acrivities  (other  tmaa  CTiltiirsl 
enrichiij»nt)  ^   .  .  . 

Parental  involvement  ....  *   

Other:  

Other:   (  QnEttrteS 

Other: 
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Table  G.4 


INSTRUCTOR  EXPERIENCE  COI'IPOSITES 
QUESTIONNAIRE  ITEMS  AND  RECODE  RULES 


*  PIQ  11        Have  you  ever  attended  any  training  institutes  or  comparable  programs 
that  offer  special  training  in  teaching  or  counseling  "disadvantaged" 
students?     (Do  not  include  annual  meetings  of  professional  associa*- 
tions  or  national  or  regional  meetings  of  Upward  Bound  project  staff, 
etc.)       -  . 

(Circle  one) 

Recoded 

No  ...... 

Yes,  one     .   .  . 
Yes,  two  or  more 


PIQ  13        As  of  the  end  of  this  school  year,  what  will  be  your  total  number  of 
years  of  teaching  experience  in  full-time  and  part-time  positions? 

(Circle  one  number  in  each  column) 
Full-time  Part-time 


Recoded  Recoded 


1 

0 

1 

0 

2 

.5 

2 

.5 

CP 

3 

1.5 

3 

1.5 

4 

3.5 

4 

3.5 

5 

7 

5 

7 

6 

12 

6 

12 

7 

17 

7 

17 

8 

24.5 

8 

24.5 

9 

30 

9 

30 

-  continued  - 
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Table  G.4  (continued) 


PIQ  14a      In  how  many  summer  programs  and  academic  year  programs  of  Upward 
Bound  have  you  been  employed  by  Upward  Bound? 

(Circle  one  number  in  each  column) 

Summers   Academic  Ye^rs 

None   0  0 

One  !  .   .  '1  1 

Two  ...............   .  2  2 

Three   3  3 

Four   4  4 

Five  or  more   5  5 

PIQ  15        How  many  years  had  you  spent  teaching  minority  group  and/or  "disad- 
-vantaged"  students  prior  to  your  work  with  Upward  Bound? 

(Circle  one) 

i  - 

Recoded 

Less  than  a  year     .   .  -   1  5 

1  to  2  years  ;        2  1.5 

3  to  4  years   3  3  5 

5  years  or  more  .  -  *.        4  5 

Prior  to  computing  a  composite  score  each  item  was  standardized  with  respect 
to  its  own  mean  and  standard  deviation. 
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Table  G.5 
COUNSELOR  EXPERIENCE  COMPOSITES 


PCQ  11a      Have  you  ever  atterided-'any  training  institutes  or  comparable  programs 
that  offer  special  training""or  teaching  in  counseling  "disadvantaged" 
students?     (Do  not  include  annual  meetings  of  professional  associa- 
tions or  national  or  regional  meetings  of  Upward  Bound  Project  staff, 
etcO 

(circle  one) 

Recoded 

No   1  0 


Yes,  one    2 

[  1 

Yes,  two  or  more     •   3 


I 


PCQ  12        How  many  college  courses  (semester  equivalent)  specifically  related 
to  each  of  the  following  kinds  of  counseling  have  you  had? 

(Circle  one  number  on  each  line) 

Four 
or 

■  '  None    One    Two    Three  More 

(1)  Educational  0        1        2  3  4 

(2)  Minority  group                                                0        1        2  3  4 

(3)  Personal                                                           01        2  3  4 

(4)  Vocational                                                       0        1        2  -  3  4 

Other  (specify:   )     Omitted      ..012  3  4 

(sum  of  subiteras  1,  2,  3,  4) 


-  continued  - 
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Table  G.5  (continued) 


PCQ  13        In  college  or  elsewhere  (such  as  inservice  training),  how  many  hours 
of  supervised  practice  in  each  of  the  following  kinds  of  counseling 
have  you  had? 

(Circle  one  number  on  each  line) 


Recode 

3 

8 

15.5 

20 

None 

1-5 

6-10 

11-20 

Over  : 

(1) 

Educational  .   .   . ' 

1 

2 

3 

4 

(2) 

Minority  group 

1 

2 

3 

4 

(3) 

Personal  .... 

1 

2 

3 

4 

(4) 

Vocational     .   .  . 

1 

2 

3 

4 

(5) 

Other  (specify: 

)     omitted  .   .  0 

1 

2 

3 

4 

(sum  of  1,  2,  3,  4) 


PCQ  14       As  of  the  end  of  this  school  year,  what  will  be  your  total  number  of 
years  of  counseling  experience  in  full-time  and  part-time  positions? 

(Circle  one  number  in  each  column) 


Full- 

-time 

Part- 

-time 

Recoded 

ReTcoded 

None                                     .   ,  , 

0.0 

0 

0.0 

Less  than  one  year   

0.5 

1 

0.5 

1  to  2  years   

1.5 

2 

1.5 

3  to  4  years  ,  . 

3.5 

3 

3.5 

5  to  9  years   

7.0 

4 

7.0 

12.0 

5 

12.0 

17.0 

6 

17.0 

20  to  29  years   . 

24.5 

.  ,7 

24.5 

30.0 

8 

30.0 

(Take  maximum  over  both  columns) 
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-  continued  - 


Table  G,5  (continued) 


-PCQ  15a      In  how  many  summer  programs  and  how  many  academic  year  programs  of 
Upward  Bound  have  you  been  employed  by  Upward  Bound? 

(Circle  one  number  in  each  column) 
Suimners      Academic  Years 
None   0  0 

One   1  I 

Two  •   2  2 

Three   3  3 

Four   4  4 

Five  or  more   5  5 

(Add  summers  to  academic  years) 


PCQ  16        How  many  years  had  you  spent  counseling  minority  group  and/or 
"disadvantaged"  students  prior  to  your  work  with  Upward  Bound? 

(Circle  one) 

Recoded 

Less  than  a  year   1  ^5 

1  to  2  years   2  1.5 

3  to  4  years   3  3^5 

5  years  or  more   4  5^0 
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Table  G.6 
RATINGS  OF  UB  STUDENTS 


PDQ  34  \     How  would  you  rate  the  Upward  Bound  students  in  your  project  along 
PIQ  35  >    each  of  the  following  dimensions? 
PCQ  34  I 

i  (Circle  one  number  on  each  line) 

(Treat  as 
Missing) 


(1)  General  academic  ability 

(2)  Motivation  or  desire  to 


Excellent    Good    Average    Fair  Poor 


Don't 
Know 


learn   . 

1 

2 

3 

4 

5 

6 

(3) 

Attention  span   

1 

2 

3 

4 

5 

6 

(4) 

Creativity  ........ 

1 

2 

3 

4 

5 

(5) 

Responsibility   

1 

2 

3 

5 

6 

(6) 

Self  concept   

1 

2 

3 

4 

5 

(7) 

Inde5>endence  .   .  . 

1 

2 

3 

4 

5 

6 

(8) 

Peer -relations  .....  1  . 

1 

2 

3 

4 

5 

6 

(9) 

Nonpeer  relations  .... 

1 

2 

3 

4 

5 

6 

(10) 

Attitude  toward  school  .  . 

1 

2 

3 

4 

5 

6 

(11) 

Attitude  toward  authority. 

1 

2 

3 

'  4 

5 

6 

(12) 

Attitude  toward  life  .   .  . 

1 

2 

3 

4 

5 

6 
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b)  Ability,  respongxbility>  .and  independence  (strbitems  L,  5, 
and  7 ) . 

c)  Creativity  and  interpersonal  relationships  (subitems  4,  8, 
and  9) . 

For  these  composites,  all  item  weights  were  positive. 

6.  Student  and  Staff  Relations 

All  project  staff  were  asked  to  rate  the  quality,  from  very  poor 
(1)  to  very  good  (5) ,  of  the  relationships  between  various  groups 
within  the  project  (see  Table  G.7).     The  composites  derived  for  this 
set  of  items  were  based  on  data  aggregated  within  and  across  staff 
categories.'    Three  composites  were  computed  from  the  set  of  five 
subitems. 

a)  Staff  relationships  (subLtems  5  and  4). 

b)  Student  with  sataff  :asaiLationships  (subitems  2  and  3)  . 

c)  Staid  en  t  with  stiuderrr^iselationsiixps  (subitennl)  . 
All  itfflir weii^hts  were  posltiiasr^tor  those  components. 

7.  St:^f  :Hiilosophy 

Ttei  project  staff  membei^:  were  asked  to  impose  a~weak  ordering  on 
the  re.laStive  importance  of  14  educational  goals  within^  their  own 
philosophies  of  education.     This  questionnaire  item  (see  Table  G. 8) 
was  structured  to  force  a  symmetric  unimodal  distribution  of  values 
over  the  14  subitems.     Two  goals  each  had  to  be  rated  as  most  important 
and  least  important,  three  each  as  more  and  less  important,  and  five 
goals  as  important.     Each  class  of  response  was  given  a  numeric  value: 
most  important  -  1  through  least  important  =  5.     The  data  were  aggre- 
gated within  and  across  staff  categories. 

A  set  of  a  priori  composites  were  derived  for  this  item  defining 
three  scales. 

a)  Development  of  skiLls  and  study  habits  (subitems  g  .and  n)  . 

b)  Development  of  intggcpersonal  skills  and  self— contrp:!  (sub- 
items  a,  c,  f,  i,  axsd  1). 

These  composites  represent  the  means  of  the  raw  values  of  the  selected 
subitems,  and  thus  preserve  the  original  scale. 
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Table  G.7 

STUDENT  AND  STAFF  RELATIONSHIPS  COMPOSITE 


PDQ  28 
PIQ  38 
PCQ  32 


Generally  speaking,  how  would  you  rate  the  relationships  between  the 
following  groups  in  your  Upward  Bound  project? 

(Circle  one  number  on  each  line) 

Very  Very 
poor    Poor    Fair.   Good  good 

1  2         3         4  5 


(1)  Students  and  other  students  . 

(2)  Students  and  staff   

(3)  Students^ asniirproject  director 

(4)  Staff- and  raro^ject  director  : 

(5)  Staff :  amd-rntlKa:  staff  ,   .   .  . 

Sell:  5+4 
J£el2.:  2  +  3 
Rel3:  1 


1 
1 
1 
1 


2 
2 
2 
2 


3 
3 
3 
3 


4 
4 
4 
4 


5 
5 
5 
5 
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Table  G.8 
PHILOSOPHY  COMPOSITES 


Within  your  philosophy  of  edoication,  how  do  you  rate  the  following  goals? 

Please  read  all  the  following  items  and  choose  the  two  goals  you  consider  to 
be  "Most  Important."    Wnxtie  the  betters  for:  these  goals  in  the  "Most  Important" 
column  below.     List  the  letters  c£  the  other  items  in  thfc  colxunns  of  your 
choice.     The  two  goals  you  enter  as  "Least  Important"  are  relaitive  to  the  rest.;, 
they  can  still  be  goals  that  you^  feel  are  worthwhile. 

a.  Helping  the  student  feel  inojortant  as  a  person.  (1) 

b.  Helping  the  student  learn  to  effectivrely  make  choices  when  offered 
a  variety  of  alternatives.  (2) 


XI.      Developing  expectations  ofrsuccess  in  learning  in  the  student.  (3) 

d.  Developing  the  student's  self-control.  (4) 

e.  Increasing  the  student's  sense  of  coatrol  over  his  environment.  (5) 

f .  Developing  enthusiasm  for  learning.  (6) 

g.  Giving  the  student  a  solid  grasp  of  fundamental  skills  necessary  for 
success  in  postsecondary  iedncation.  (7) 

h.  Developing  language  skillsi  ±n  English  for  the  students  from  non-English' 
speaking  backgrounds.     (8)  Omitted 

i.  Developing  the  student's  sense  of  pride  for  his  particular  ethnic 
group.  (9) 

j.       Involving  parents  in  their  child's  learning  activities.     (10)  Omitted 

k.      Developing  the  student's  ability  to  work  cooperatively  with  others.  (11) 

1.      Developing  the  student's  respect  for  <isthar  people.  (12) 

m.       Increaaing  the  stiident^s  effectiveness  in  dealing  wxth  authority 
figures.  (13) 

n*      Improving  study  habits.  (14) 

a)  (2)  (3)  (4)  (5) 

Most  More  Less  Least 

Import ant  Important  Important  Important  Important 


Composites         Phill:        (g  +  n)/2 

Phil2:        (b  +  d  +  e  +  k  +  m)/5 

Phil3:     -  (a  +  c  +  f  +  i  +  l)/5 

The  composites  are  computed  as  the  mean  of  the  aggregated  raw  scores  of  the 
subitems. 
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8.      High  School  and  PostaffiECondary  SccfapoX  jdooperattloH 

A  measure  was  obtained,  from  sraff  counselors  and  instrucitorrs, 
rating  on  a  four-point  scsile  (1  «  poor  to  4  «  e^rrrellenr)  the  quality 
of  the  cooperation  between  the  UB  project  and  various  educational 
institutions,  (see  Table  G. 9) .    This  question  consisted  of  six  items, 
from  v/hich  two  a  priori  composites  were  developed. 

a)  Cooperation  with  high  schools  (subitem  1) . 

b)  Cooperation  with  PSE  Institutions  (subiEttems--2,  3,' 4,  5, 
and  6) . 

The  composites  were  the  means  of  the  aggregated  raw  score  Tesponse£;t3ix 
the  appropriate  subitems. 
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Table  G.9 
SCHOOL  COOPERATION  VARIABLES 


PIQ  39a/    Please  rate  the  degree  of  cooperation  you  have  had  from  high  schools 
PCQ  33  f    and  postsecondary  institutions  in  performing  your  function  as  an 
Upward  Bound  (counselor/teacher). 

(Circle  one  number  on  each  line) 

Doesn't 

Poor    Fair    Good,    Excellent  apply 

(1)  .High  schools  .  .  :   1         2         3  4  5^^ 

(2)  Proprietary  schools     ,   1         2         3  4  5 

(3)  Public  2-year  institutions  •  •   .  ,         1         2         3  4  5 

(4)  Private  2-year  institutions     ...         1         2         3  4  5 

(5)  Public  4-year  universities  or 

colleger  »   •  ...         1         2         3  4  5  . 

(6)  Private  4-year  universities  or 

colleges   1         2         3  4  5 

SCHLl:  39A-1 

6  '  _ 

SDHL2:  E    39A.i/n,  where  n  =  number  o£  valid  subitems. 

i==2 


5  is  treated  as  missing  data. 
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III.    ANALYTIC  TECHNIQUES 


Several  different  analytic  techniques  were  used  for  analysis  in 
this  report.    This  section  will  give  the  basic  computational  procedures 
and  detail  the  parameters  used  with  the  various  computer  implementation 
of  these  procedures. 

A.      Cluster  Analysis 

The  clustering  analyses  were  performed  using  a  clustering  program 
developed  by  Levinsohn  and  Funk. This  program  is  basically  an  extension 
of  Veldman's  HGROUP^^  program.    It  utilizes  Ward's  (1963)  hierarchical 
procedure  of  successively  combining  n  objects  together  to  form  n,  n-1, 
n-2,  2  groups  by  minimizing  a  particular  objective  function. 

Specifically,  given  m  measures  on  each  of  n  objects,  and  initially 
considering  each  object  as  a  group  unto  itself,  a  matrix  of  distances, 
or  "error  potentials"  is  formed.    The  objective  function  used  to  obtain 
these  error  potentials  is  defined  to  be  the  weighted  sum  of  squared 
differences  between  corresponding  scores  on  the  m  measures  for  each 
possible  pairing  of  a  potential  group's  members.    Thus,  the  initial 
error  matrix  is  an  n  x  n  sjnnmetric  matrix  with  the  elements  given  by: 

'^Ij  '    °    ^^ii-^ik^^/^Si+Si^'         ^l]'  V   ""  " 
k=l      ■'•J    J*^         1    J  J=l»  2,  n 

where  g  represents  the  number  of  members  in  a  given  group  (g^+g.«2  on  the 
initial  step) .    The  error  potentials  represent  the  amount  of  erJor  that 
would  be  introduced  into  the  system  if  2  particular  groups  were  to  be 
combined.    At  each  stage  in  the  hierarchy  new  error  potentials  are 
calculated  reflecting  the  clustering  on  the  prior  stage  and  a  cluster 
of  existing  groups  is  found  that  minimizes  the  increase  in  this  error. 
This  procedure  is  continued  until  only  2  groups  remain.    The  options 


3/      '     .  Z  

-       Levmsohn,  J.  R.  and  Funk,  S.  G.     Cluster  A  Hierarchical  Clustering 
Program  for  Large  Data  Sets.    Chapel  Hill,  N-  C:    L.  L.  Thurstone 
Psychometric  Laboratory,  Research  Memorandum  No.  40,  February,  1974. 
4/ 

Veldman,  D.  J.    Fortran  Programming  for  the  Behavioral  Sciences.  New 
York:    Holt,  Rinehart,  and  Winston,  1967. 
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selected  and  data  preparation  performed  to  produce  the  clusters  were  as 
follows: 

1)  define  a  54  x  m  matrix  of  raw  data,  m  -  number  of  variables 

2)  calculate  the  amount  of  missing  data  for  each  of  the  m^ measures 

3)  if  a  measure  is  missing  for  more  than  15  percent  of  tha  cases 
drop  the  measure 

4)  for  measures  where  less  than  15  percent  of  the  cases  are  missing 
replace  the  missing  data  with  grand  mean  for  the  measure 

..:v;5)      this  yields  a  p  x  n  (m=m-k,  k  -  number  of  measures  with  too 
much  missing  data,  p      number  of  projects)  raw  data  matrix  D 

6)  standardize  (z^^  =  x^^    -  x^/a^),  i  =  1,  2,   ...  p,  j  =  1,  2,   . .  .n 
each  column  of  D 

7)  perform  clustering  on  D. 

B.      Regression  Analysis 

Regression  analyses  were  performed -in  a  stepwise  fashion  in  exploratory 
analysis  and  full  model  analysis  were  used  to  examine  a -specific  set  of 
variables.    The  solution  to  the  regression  problem  is  as  follows: 
b  =  (x'x)-'-x'y 

where         X  is  an  n  by  p  matrix  of  raw  data  (independent) 

Y  is  an  n  by  1  vector  of  observations  (dependent) 
b  is  an  p  X  1  vector  of  parameters 
In  terms  of  the  analyses  performed  in  this  report  the  following  computational 
steps  were  followed  using  the  regression  procedures  in  SAS,-^^ 

1)  Two  projects  were  dropped  from  all  analysis  due  to  missing 

data  (il'l  project  with  no  students,  1  project  with  no  seniors) 

J  — 

2)  In  some  cases  additional  projects  were  dropped  from  analysis 
when  there  were  too  many  predictor- variables  with  missing  data, 

3)  For  independent  variables  with  missing  data  regression  equations 
were  computed  to  impute  data.  The  regression  for  imputation  was 
based  on  all  projects  for  whom  data  was  available. 


—       Service,  J.    A  User's  Guide  to  the  Statistical  Analysis  System. 
Raleigh,  N. C:    N.  C.  State  University,  August,  1972.  (procedures 
REGR  And  RSQUARE  were  used) .  - 
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4)      In  stepwise  procedures  set  sigtnLficance  level  for  inclusion  « 


.10. 

5)      In  all  models  3  covariate  variables  were  forced  into  the  models 


a)  liercent  academic  risk 

b)  percent  poverty  status 

c)  percent  male 


C.      Factor  Analysis 

There  are  many  types  of  factor 'ansijrtic  methods  available  to  the 
analyst;  however,  in  view  of  the  pmcposffi^dfor  this  study,  the  method  of  principal 
components  was  chosen.    This  methoi:  :fs  innnceptually  straightforward,  and 
involves  a  linear  tiransf ormation  off  :a  Sfi5t  of  variables  into  a  new  set  of 
orthogonal  (independent  or  unrelated)  composites.    The  first  component 
extracted  from  the  data  is  that  lii^ear  combination  of  the  variables 
which  accounts  for  the  largest  propor-tinn  of  the  observed  variability 
among  the  original  variables.    The  second  component  (which  is,  by  definition, 
unrelated  to  the  first)  is  that  linear  combination  accounting  for  the 
greatest  proportion  of  variability  which  has  not  already  been  accounted  for  by 
the  first  component  (residual  variation  and  covariation).     Since  each 
extracted  component  maximally  explains  the  remaining  variability  in  the 
data,  it  is  quite  common  for  a  few  components  to  summarize  the  majority 
of  existing  variation.  •  -  - 

Once  one  has  accounted  for  an  appropriate  proportion  of  the  variability, 
the  dimensionality  of  the  solution  has  been  determined.    While  the 
principal  components  define  the-  dimensionality  of  the  solution  space, 
there  are  other  orthogonal  dimensions  (which  may  be  more  meaningful  or 
informative  in  light  of  the  data)  which  also  define  this  space.    Thus  it 
is  often  desirable  :to  rotate  the  solution  (search  for  more  meaningful 
composites)  within  the  defined  space.    The  rotated  solution  will  still 
account  for  the  same  proportion  of  variation  as  did  the  original  solution, 
since  the  solution  space  is  maintained. 

The  model  for  principal  components  may  be  expressed  as  follows 


X 


.  . .  +  a.  F 

jn  n 


n  =  number  of  measures  of  x 
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is  performed  by  deriving  the  set  of  weights  which  maximize  the  variance 
in  the  original  variables. 

let       v(y)  a'Ca 

where    a  is  a  vector  of  weights 

n  is  the  number  of  observations  and 

c  is  the  variance  covariance  matrix. 

theu  select  a  vector  of  weights  a^  for  the  first  factor  such  that 
and    (C  -  XI)  a^  =  0. 

Each  succeeding  component  is  selected  to  be  orthogonal  to  those  already 
calculated  after  partialing  out  the  variance  accounted  by  the  preceeding 
components. 

The  principal  component  solutions  were  computed  using  the  SPSS-^^ 
package  routine  Factor,  PAl  factoring  was  selected  and  varimax  rotation 
was  performed  on  those  factors  with  eigenvalues  greater  than  1.0.  In 
these  analyses  cases  with  missing  data  on  any  variable  were  dropped  from 
analysis. 

D.      Discriminant  Analyses 

Discriminant  analysis  is  a  procedure  that  allows  analyses  of  the 

potential  of  a  set  of  predictor  variables  to  correctly  predict  class 

membership.    In  practice  this  involves  selecting  a  linear  transformation 

of  the  predictor  variables  that  maximally  separates  the  groups.  If 

there  are  p  predictor  variables  x  ,  x^,  ...  x    and  Y  =  v,x,  +  v«x    +  . .. 

.      ^  p  112  2 

+  VpXp  IS  a  linear  combination  of  the  predictors  then  the  ratio  of  the 

betx^een  to  within  sum  of  squares  serves  as  a  discriminant  criterion. 

let    W  =  SS^(Y)  be  the  within  groups  sum  of  squares  matrix 

B  =  SSp(Y)  be  the  between  groups  sum  of  squares 

V'BV 

then  g  =  y         is  the  discriminant 


6  / 

-  NIE,  N.  H.  et  al.  Statistical  Package  for  the  Social  Sciences, 
New.  York:    McGraw  Hill  Book  Company,  1975. 


criterion  which  is  maximized  to  produce  maximum  between  group  discrimination. 

In  the  analyses  performed  for  this  report  the  discriminant  solutions 
were  computed  using  the  BMDP  package  program  BMI)P7M.-^    In  general,  step- 
wise solutions  were  computed  using  as  a  criterion  for  entry  into  the 
solution  an  F  value  of  >  2.00  and  as  a  criterion  for  removal  from  the 
solution  an  F  value  <  1.00,     In  all  solutions  cases  with  missing  data 
for  the  predictor  variables  were  dropped.    Additionally  covariates  were 
forced  into  the  solutions,  in  step  1,  when  they  were  used. 


Dixon,  W.  J.   (Ed.)     DMDP:     Biomedical  Computer  Programs.  Berkeley 
California:    University  of  California  Press,  1975.  ' 
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Appendix  H 


List  of  Advisory  Council  Members,  Analysis  Advisory 
Committee  Members,  Student  Panel  on  Instrumentation, 
and  Other  Consultants 
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The  Advisory  Council 


For  those  members  of  the  Advisory  Council  who  have  changed  positions 
since  their  appointment  to  the  Council  in  August  1973,  the  positions  they 
held  at  the  time  of  their  appointment  is  in  parenthesis. 


Dr.  David  Ballesteros,  Dean,  School  of  Arts  and  Sciences,  Sacramento 
State  University. 

Mr.  Marcus  Bell,  Field  Coordinator,  Moton  College  Service  Bureau 
(formerly  with  the  Special  Programs  Branch,  USOE) . 

Dr.  Robert  Berls,  Office  of  Planning,  Budgeting,  and  Evaluation,  USOE. 

Ms.  Lois  J.  Carson,  Project  Director,  Upward  Bound,  University  of 
California  at  Riverside. 

Mr.  Alan  Clarke,  Executive  Director  of  Bridge  Fund,  Inc. 

Dr.  Sal  Corrallo,  Office  of  Planning,  Budgeting,  and  Evaluation,  USOE. 

Mr.  David  Johnson,  Division  of  Student  Support  and  Special  Programs, 

USOE. 

Dr.  John  Rison  Jones,  Division  of  Student  Support  and  Special 
Programs,  USOE. 

Ms.  Rosalia  Martinez,  Director,  Talent  Search,  Aspira. 

Mr.  Walter  Mason,  Affirmative  Action  Officer,  University  of  Oklahoma 
(former  Senior  Student  Special  Services  Program  Officer,  Da] las  Regional 
Office  of  Education) . 

Mr.  Grayson  Noley,  Pennsylvania  State  University  (former  Project 
Director,  Upward  Bound,  University  of  Oklahoma). 

Mr.  Alexis  Poliakoff ,  Special  Programs  Branch,  USOE. 

Mr.  Silas  Purnell,  Project  Director,  Talent  Search,  Ada  S.  McKenly 
Community  Service. 

Ms.  Janis  Sanchez-Hucles  (Student,  University  of  North  Carolina 
at  Chapel  Hill) . 

Mr.  Frank  Sandage,  Indiana  University  (former  Instructional  Coordinator, 
Trio  Program,  Morehead  State  University) . 

Ms.  Faith  Spotted  Eagle  (Student,  University  of  South  Dakota). 

Mr.  Rudy  L.  Tamez,  Project  Director,  Upward  Bound,  St.  Mary  University. 

Dr.  Stephen  J.  Wright,  Vice  President,  College  Entrance  Examination 
Board. 
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The  Analysis  Advisory  Committee 


This  committee  was  convened  by  OPBE  (USOE)  for  a  two-day  meeting  in 
December  1974  to  review  the  data  analysis  plans  for  the  study. 

•*#■ 

Dr-r  Albert  E.  Beaton,  Educational  Testing  Service, 

Dr*  R.  Gary  Bridge,  Teachers  College,  Columbia  Unviersity. 

Dr.  Charles  L.  Thomas,  Indiana  University, 

Dr.  Vincent  Tinto,  Syracuse  University. 
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Student  Panel  on  Instrijmentation 


Ms.  Janis  Sanchez-Hucles,  Graduate  Student,  University  of  North 
Carolina  at  Chapel  Hill.     (An.  organizer  of  UB  project  at  Swarthmore 
College) . 

Ms.  Faith  Spotted  Eagle,  Student,  University  of  South  Dakota.  . 
(Former  UB  participant) . 

Ms.  Audrey  Armstrong,  UB  Student,  N.C.  A  &  T  State  University. 

Mr.  Michael  Azure,  Former  UB  Student,  University  of  Oklahoma. 

Ms.  Terry  Besne,  UB  Student,  San  Divigo  State  College. 

Ms.  Leslie  Espaillat,  UB  Student,  Columbia  University. 

Mr.  Joe  Ferdin,  Former  UB  Student,  St.  Mary  University. 

Mr.  Robert  McCleese,  Former  U3  Student,  Morehead  State  University. 

Mr.  Steve  O'Connor,  UB  Student,  Morehead  State  University. 

Mr.  William  Quinones,  Former  UB  Student,  Aspira  of  New  York. 

Ms.  Twila  Tartsah,  UB  Student,  University  of  Oklahoma. 
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Other  Consultants 


Name 


Title 


Contribution 


Mr.  Fred  Sedorchuk 


Dr.  Joseph  Battle 


Anne  Borders-- 
Patterson 

Dr.  Duane  Brown 


Mr.  David  Clayborne 


Ms.  Ann  White 


UB  Management  Information 
System,  DSA,  USOE 

Professor  of  Business 
Adminis  tr  at  ion ,  Duke 
University 


Graduate  Student,  Sociology 
University  of  North  Carolina 

Associate  Professor  of 
Education,  University  of 
North  Carolina 

Dean  of  Minority  Affairs, 
Duke  Universiu 


UB  Project  Director, 
Raleigh,  North  Carolina 


Availability  of  data 
in  UBMIS 

Participated  in  all 
phases  of  study  planning 
and  in  site  visits  to 
selected  UB  and  ETS 
projects 

Instrmaent  Development 


Project  and  School 
Counselor  Questionnaire 
Development 

General  design  consider- 
ation and  instrument 
development 

Advise  on  UB  project 
operation  and  avail- 
ability  of  records 
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